e-ISSN: 3062-1550

Tiirkiye Ustiin Zekal1 ve Dahi Cocuklar Egitim Vakfi Dergisi
Journal of TUZDEV

2026; 3(4)

TUZ

Bilim Sanat Merkezlerine Yénlendirme Siirecine iliskin
Velilerin ve Ogretmenlerin Deneyimlerinin Kapsaml
Degerlendirilmesi

Parents' and Teachers' Experiences in the Science and Art
Center Referral Process

Stimeyra OZTURK*  Ahmet Kurnaz**

ATIF: Oztiirk, S. (2026), Kurnaz, A. (2026). Bilim Sanat Merkezlerine yénlendirme siirecine
iliskin velilerin ve gretmenlerin deneyimlerinin kapsaml degerlendirilmesi. Tiirkiye Ustiin
Zekali ve Dahi Cocuklar Egitim Vakfi Dergisi, 3(4), 1-29,

DOI: https://doi.org/10.29329 /tuzdev.2026.146

0z

Egitimde firsat esitligi saglamak ve 6grencilerin bireysel potansiyellerini agiga ¢ikarmak, Tiirkiye'nin
cagdas egitim politikalarinin temel hedeflerinden biridir. Bu baglamda, Bilim ve Sanat Merkezleri
(BILSEM), é6zel yetenekli 6grencilerin desteklenmesi ve gelisimlerinin saglanmasi agisindan kritik bir rol
listlenmektedir. Ancak, BILSEM’e yénlendirme siirecinde yer alan paydaslarin degerlendirme siirecine
iliskin veriler sinirhdir. Bu calisma, BILSEM’e yonlendirme siirecini 6gretmen, veli ve 6grenci boyutlariyla
ele alarak siirecin isleyisine ve etkilerine dair ¢ok yonli bir degerlendirme sunmayir amag¢lamaktadir.
Aragtirma nitel bir desende yiiritilmiistiir; veriler, Ogrencilerin BILSEM tanilama siirecindeki
deneyimlerini ¢ok yonli inceleyebilmek amaciyla 6gretmen (n=35) ve veli (n=84) gorislerine
basvurularak elde edilmistir. Goriismeler icerik analizi yontemiyle degerlendirilmis, elde edilen bulgular
temalar altinda siniflandirilmistir. Veriler, 6gretmenlerin aday belirlemede gézlem, sinif ici performans ve
sinav sonuclarini 6ne g¢ikardigini, velilerin ise 6gretmen ydnlendirmesi, akademik basar1 ve bireysel
yetenekleri temel aldiklarin1 gostermektedir. Ogrencilerin de siireci genellikle heyecan verici ve olumlu
bir deneyim olarak gordiikleri ancak baz1 6grencilerde sinav kaygisi ve stres gibi olumsuz etkilerin de
ortaya ciktig1 belirlenmistir. Sonug olarak, BILSEM yénlendirme siireci gdzlem, akademik basari, sosyal-
duygusal gelisim ve bireysel ilgi gibi ¢cok boyutlu 6l¢iitlere dayanmaktadir. Ancak 6gretmen, veli ve 6grenci
algilar1 arasinda zaman zaman tutarsizliklar bulundugu goriilmiistir. Bu dogrultuda, yodnlendirme
slirecinin daha objektif, biitiinciil ve paydaslar1 ortaklastiran bir yapiya kavusturulmasi dnerilmektedir.
Ayrica, velilere ve 0Ogretmenlere yonelik farkindalik artirici egitimlerin diizenlenmesi, 6grencilerin
duygusal stireclerini destekleyecek rehberlik hizmetlerinin yayginlastirilmasi, tanilama siirecinin
niteligini artirmaya katki saglayacaktir.

Anahtar Kelimeler: BILSEM tanilama siireci, tanilama siirecinde &grencilerin yasadiklari, tanilama
stirecinde 6gretmen algilari, tanilama siirecinde veli algilari
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Abstract

Ensuring equal educational opportunities and uncovering students’ individual potential are among the
primary goals of Turkey’s contemporary education policies. In this context, Science and Art Centers
(BILSEM) play a critical role in supporting the development of gifted students. However, there is limited
comprehensive data regarding how stakeholders—teachers, parents, and students—perceive and
experience the referral process to BILSEM. This study aims to evaluate the referral process to BILSEM by
exploring the experiences and perceptions of these stakeholders. The research was conducted using a
qualitative design, and data were collected through interviews with teachers, parents, and students. The
data were analyzed using content analysis and organized under thematic categories. The findings show
that teachers primarily base their nominations on observation, classroom performance, and exam results.
Parents, on the other hand, often refer to teacher recommendations, academic success, and perceived
individual talents. Students generally perceive the process as exciting and positive, although some report
experiencing test-related anxiety and stress. In conclusion, the BILSEM referral process is based on
multidimensional criteria, including observation, academic achievement, social-emotional development,
and individual interests. However, inconsistencies among the perceptions of teachers, parents, and
students were identified. Accordingly, it is recommended that the referral process be structured in a more
objective, holistic, and collaborative manner. Additionally, awareness-raising programs for parents and
teachers, along with expanded guidance services to support students’ emotional well-being, are suggested
to enhance the quality of the identification process.

Keywords: BILSEM identification process, students' experiences in the identification process, teacher
perceptions in the identification process, parent perceptions in the identification process

GIRIS

Egitimde firsat esitligi ve 6grencilerin bireysel yeteneklerinin kesfedilmesi, Tiirkiye'nin egitim
politikalarinin énemli hedeflerinden biridir. Bu baglamda Bilim ve Sanat Merkezleri (BILSEM),
6zel yetenekli 68rencilerin potansiyellerini aciga ¢cikarmak ve gelistirmek amaciyla kritik bir rol
oynamaktadir. Ancak, BILSEM'e yonlendirme siirecinde paydaslar olan 6grenciler, veliler ve
O0gretmenlerin deneyimleri ve algilar1 hakkinda kapsamli bir anlayis eksikligi bulunmaktadir
(Ataman vd., 2018). Bu calisma, BILSEM'e yonlendirme siirecinin degerlendirilmesine

odaklanarak, 6zel yetenekli 6grencilerin tanilanmasi stirecinde yasanan olumlu ve olumsuz
yoOnleri incelemeyi amaclamaktadir.

Ozel yetenekli bireyler, yasitlarina gére ¢ok yénlii bir iistiinliik sergileyen; zihinsel, yaraticilik,
liderlik, sanatsal ve akademik alanlarda 6ne ¢ikan bireylerdir (MEB, 2018). Bu bireylerin ayirt
edici 6zellikleri zihinsel, davranissal ve akademik boyutlarda belirginlesmekte; bu 6zellikler
birbiriyle etkilesim icerisinde geliserek bireyin genel potansiyelini ortaya c¢ikarmaktadir.
Zihinsel olarak bu bireylerde 6ne ¢ikan en belirgin nitelikler; erken yasta ortaya ¢ikan soyut
diisiinme becerisi, kavramlar arasindaki iligkileri anlama, ¢6ziimleme ve yeniden insa etme
kapasitesi, dikkat stirelerinin uzunlugu, merak diizeylerinin yiiksekligi ve bilgi edinmeye karsi
duyduklari igsel motivasyondur (Clark, 2015; Sak, 2014). Ayrica, 6grenilen bilgileri uzun stireli
bellekte tutabilme ve farkli alanlarda baglantilar kurabilme becerileriyle dikkat cekerler
(Ataman, 1998, 2012; Ataman vd., 2018; Dénmez, 2011; Sak, 2012).

Davranissal olarak 6zel yetenekli bireyler; 6grenmede bagimsizlik gosterme, kendi ¢abalariyla
bilgi edinme ve yeni fikirler gelistirme konusunda isteklidirler. Bu bireyler ayni zamanda
duygusal yogunluk yasarlar; yasamdaki olaylara karsi1 duyarli, empatik ve sozel ifade becerileri
glcli olabilir. Miikemmeliyet¢i yapilari, kendi kendilerine yiiksek hedefler belirlemelerine ve
hata karsisinda asir1 tepki vermelerine neden olabilir (Ataman vd., 2018; Levent, 2011; J. S.
Renzulli, 1988). Akademik agidan ise 6zel yetenekli bireyler okul dncesi donemden itibaren
okuma yazmaya ilgi gosterir ve 6grenme hizlar1 akranlarina gore ¢ok daha yiiksektir. Matematik
ve fen bilimleri gibi alanlarda 6ne c¢ikan bu bireyler, karmasik problemleri yenilikgi
yaklasimlarla ¢ozebilmektedir (Donmez, 2011; Sternberg, 2018; Tarhan & Kilig, 2014).
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Tanilama siireci, 6grencilerin potansiyellerini ortaya ¢ikararak onlarin egitim ortamlarina uygun
bir sekilde yerlestirilmeleri acisindan kritik bir asamadir. Literatiire gore tanilama siireci iki
temel yaklasima dayanmaktadir: bireye dayal ve programa dayali tanilama (Ataman vd., 2018;
Sak, 2014). Bireye dayali tanilama modelinde, bireyin zekas1 psikometrik testler araciligiyla (1Q
testleri, grup tarama testleri vb.) o6l¢iiliir. Bireysel performans, yaraticilik diizeyi ve akademik
basar1 dikkate alinarak ¢cocuga uygun bir egitim planlanir. Bdylece, cocugun mevcut kapasitesi
cercevesinde destekleyici ve gelistirici uygulamalar hayata gecirilir (Sahin & Zorlu, 2022).
Programa dayali yaklasimda ise Oncelikle 6zel yetenekli bireyler icin tasarlanmis programlar
belirlenir ve bu programlara uygun yetenek profiline sahip bireyler ol¢iiliir ve segilir. Bu
yaklasimda genellikle alana 6zgii testler, akademik performans ve ilgi odakli dlciitler bir arada
kullanihir. Ustiin Yetenekliler Egitim Program (UYEP) ve TEVITOL gibi kurumlar bu modeli
benimsemektedir (Tarhan & Kilig, 2014).

Modern tanilama sistemleri, ¢oklu Olglite dayanan ve c¢ocugun birden fazla alandaki
yeterliliklerini dikkate alan modelleri 6n plana ¢ikarmaktadir. Bu yaklasim, tek boyutlu testlerin
sinirliligini azaltarak daha kapsaml ve adil bir degerlendirme imkani saglar (Renzulli & Piaget,
2005; Sternberg & Zhang, 1995). Tanilama siirecinin sosyal gecerligi, bu siirece dahil olan
6grenci, 6gretmen ve velilerin siirece olan inanci, algisi ve siirece dair memnuniyetiyle dogrudan
iligkilidir (Levent, 2011; Wolf, 1978). Sosyal gecerlik saglanmadig1 durumlarda tanilama siireci
amacindan sapabilir, 6grencilerde etiketlenme duygusu olusabilir, 6gretmenler yanh kararlar
verebilir, velilerde ise kaygi ve siiphe gelisebilir. Ayrica, tanilama siirecinde kullanilan testlerin
kiiltirel ve sosyoekonomik farkliliklar1 dikkate almamasi, sosyal gecerlik sorunlarim
derinlestirir. Ornegin, "piyano" gibi kavramlarin yer aldig1 sorular, kéy ya da dar gelirli
bolgelerdeki cocuklar i¢in anlam ifade etmeyebilir (Kurnaz, 2014; Sak, 2014). Bu nedenle, sosyal
gecerlik icin yerel normlara uygun, kiltiirel farkliliklar1 dikkate alan o6lcme araglar
gelistirilmelidir.

Ogretmenler, 6grencileri yakindan tanima firsatina sahip olan ve giinliik egitim ortaminda
davranislarini gozlemleyebilen en 6nemli aktdérlerdendir. Tanilama siirecinde aday gosterme
¢ogu zaman Ogretmenin inisiyatifinde basladigindan 6gretmenin bilgi diizeyi, farkindahg: ve
onyargilar siireci dogrudan etkilemektedir (Dénmez, 2011; Sahin & Zorlu, 2022). Ancak ¢ogu
O0gretmen, Ozel yetenekli bireylerin ayirt edici oOzelliklerine dair yeterli bilgiye sahip
olmadigindan tanilama siireci akademik basariya indirgenebilmekte ve farkli alanlardaki
yetenekli 6grenciler goz ardi edilebilmektedir (Ataman vd., 2018; Kurnaz, 2014).

Ozellikle sosyoekonomik diizeyi yiiksek 6grencilere yonelik olumlu yanhliklar, bu grubun daha
cok aday gosterilmesine neden olmaktadir. Bu nedenle 6gretmenlerin tanilama siirecinde daha
nitelikli kararlar verebilmesi icin hizmet ici egitim ve profesyonel destek sarttir.

Veliler, cocuklarinin ilk ve siirekli gozlemcisidir. Cocugun dogumdan itibaren sergiledigi
davranis, ilgi ve becerileri ilk fark eden ve bu bilgileri paylasabilecek en 6nemli kaynaklar
arasinda yer alirlar (Davaslgil, 1990; Donmez, 2011). Buna ragmen veli goriisleri tanilama
stirecine yeterince entegre edilmemekte ayrica veliler BILSEM gibi kurumlarin tanilama siireci
konusunda yeterli bilgilendirmeye sahip olmamaktadir.

Ayrica, bazi veliler siireci prestij kazanma araci olarak goriirken bazilari da stirecin ¢ocuklari icin
stres kaynagi olabilecegine dair endiseler yasamaktadir (Levent, 2011, 2020). Tiim bu durumlar,
sirecin sosyal gecerligini olumsuz etkileyebilmektedir. Bu nedenle velilere yonelik
bilinclendirici seminerler, rehberlik ve paylasim odakli egitimlerin planlanmasi son derece
onemlidir.

Alanyazin incelendiginde, iistiin yetenekli égrencilerin egitimi ve BILSEM siireclerine dair
ogretmen ve veli boyutlarinda yapilmis cesitli arastirmalar bulunmaktadir. Ogretmenlerin
perspektifini inceleyen c¢alismalarda (Glines, 2018; Zor & Kose, 2015), sinif 6gretmenlerinin
listiin yeteneklilik kavrami1 ve BILSEM’in isleyisi hakkinda yeterli bilgiye sahip olmadiklar
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vurgulanmaktadir. Zor ve Kose (2015), 6gretmenlerin BILSEM'e yonelik yeterli donanimlarinin
olmadigini ve acil hizmet ici egitime ihtiyac duyduklarini belirtirken; Giines (2018), ilkokul
O0gretmenlerinin Ustiin yeteneklilerin egitimine yonelik 0z-yeterlik algilarinin (6zellikle
akademik yeterlik boyutunda) orta diizeyde kaldigini ve bu durumun dogru aday gosterme
slirecini olumsuz etkileyebilecegini ortaya koymaktadir.

Siirecin veli boyutunu inceleyen arastirmalarda ise (Karakus, 2010; Kog, 2016; Unsal vd., 2019),
velilerin BILSEM’lerden oldukga yiiksek beklentilere sahip olduklar1 gériilmektedir. (Kog, 2016),
velilerin BILSEM personelinden ve projeye dayah bireysellestirilmis egitim yaklasimindan genel
olarak memnun olduklarini belirtse de; (Karakus, 2010; Unsal vd., 2019), velilerin beklentileri
ile kurumun sundugu imkanlar arasinda belirgin farkliliklar olduguna dikkat ¢cekmektedir. Her
lic calisma da, velilerin 6zellikle ulasim zorluklari, fiziksel donanim yetersizlikleri, kurum-aile
iletisimindeki eksiklikler ve egitim strelerinin kisaligi gibi konularda ortak giigliikler
yasadiklarini ortaya koymaktadir.

Ilgili literatiir siirecin aksayan yénlerine 151k tutsa da, bu ¢alismalarin genellikle tek bir paydas
grubuna odaklandig1 veya daha ¢ok égrenci BILSEM'e yerlestikten sonraki altyap: ve isleyis
sorunlarim ele aldif1 goriilmektedir. BILSEM'e yénlendirme ve tamilama siirecini, hem
ogretmenlerin  kullandigi aday go6sterme kriterlerinin giivenilirli§i hem de wveli
algilari/deneyimleri agisindan es zamanli ve biitiinciil bir yaklasimla derinlemesine inceleyen
calismalara duyulan ihtiya¢ devam etmektedir. Bu baglamda eldeki arastirma, mevcut
literatiirdeki bu boslugu doldurarak her iki paydas grubunun deneyimlerinin egitsel karar alma
stirecleri iizerindeki etkisini degerlendirmeyi ve siirecin daha nitelikli hale getirilmesine katki
saglamay1 hedeflemektedir.

Problem Durumu

Tiirkiye'de 6zel yetenekli bireylerin tanilanmasi ve BILSEM’e yénlendirilmesi siireci hem nicel
hem de nitel acidan 6nemli zorluklar icermektedir. Bu siirecteki temel sorunlardan biri, 6zellikle
erken c¢ocukluk doneminde, yani 2-4 yas araligindaki bireylerin yeteneklerinin tespitinde
yasanmaktadir. Bu yas grubunda bulunan ¢ocuklarin tanilayici kurumlara erisimi sinirli olmakla
kalmayip ayni1 zamanda mevcut élgme araglarinin bu yas grubuna uygunlugu da tartismaldir.
Gelisim testlerinin yeterli hassasiyeti gostermemesi, potansiyel yeteneklerin erken fark
edilmesini ve gerekli bireysel desteklerin saglanmasini engellemektedir (Kurnaz, 2014). Bu
durum, potansiyel yeteneklerin zamaninda tespit edilmemesi nedeniyle g¢ocuklarin
gelisimlerinin desteklenememesi ve yeteneklerinin kérelme riskine maruz kalmalari gibi ciddi
sonuglara yol agmaktadir.

Tanilama siireci okul ¢agina gelmis ¢ocuklar icin BILSEM cercevesinde yiiriitiilmekte olup siire¢
sinif 6gretmenlerinin aday gostermesiyle baslamakta, ardindan grup tarama testleri ve bireysel
degerlendirmelerle devam etmektedir. Ancak bu asamalarda kullanilan testlerin kiiltiirel ve
bolgesel farkliliklar dikkate almadigi; 6gretmenlerin degerlendirme 6lciitlerinin yeterli bilgiye
dayanmamasi ya da siibjektif kriterlerle hareket etmeleri gibi nedenlerle, potansiyel yetenekli
Ogrencilerin stirece dahil edilmeden disarida kalma olasiligi oldukga yiiksektir (Gokdemir,
2017).

Ogretmenlerin yani sira, velilerin siirece etkisi de 6nemlidir. Ailelerin 6gretmenler lizerindeki
baskisi, sinavi sadece “deneme firsat1” olarak degerlendirmeleri veya siireci prestij araci olarak
gormeleri, tanilamanin saglikli ve nesnel sekilde yiiriitilmesini olumsuz etkilemektedir. Stirekli
degisen uygulama takvimleri, kriterler ve 6lgme araclari, 6gretmenlerin tanilama siirecine dair
bilgi diizeyini ve stlireci yonetme becerilerini olumsuz etkileyerek karisikliklara yol agmaktadir.
Tim bu nedenlerle, 6gretmenlerin siirece dair standart bilgi ve becerilerle donatilmasi, aday

e-ISSN: 3062-1550Tiirkiye Ustiin Zekal1 ve Dahi Cocuklar Egitim Vakfi Dergisi
Journal of TUZDEV 2026; 3(4); 1-29



Oztiirk, S., Kurnaz, A. / Bilim Sanat Merkezlerine Yonlendirme Siirecine iliskin Velilerin ve Ogretmenlerin
Deneyimlerinin Kapsamh Degerlendirilmesi

belirleme siirecinde objektif kriterlerin tanimlanmasi ve sistemin istikrar icinde yiriitiilmesi
gerekmektedir.

Sonu¢ olarak mevcut tanilama ve yonlendirme siireci, Ogretmenlerin degerlendirme
yeterlilikleri, veli baskilari, 6l¢gme araglarinin sinirliliklar: ve sistemsel belirsizlikler gibi bircok
faktor nedeniyle biitiinciil ve gilivenilir bir sekilde islememektedir. Bu nedenle hem
O0gretmenlere hem de velilere yonelik bilgilendirici ve rehberlik saglayici uygulamalarin
artirillmasi; tanilama sisteminin seffaf, ulasilabilir ve bilimsel temellere dayanan yapilarla
glclendirilmesi biiyiik 6nem arz etmektedir.

Bu nedenle BILSEM’e 6grenci yénlendirme siirecinin tiim paydaslarin goriislerine gore
degerlendirilmesine ihtiya¢ duyulmustur. Bu ¢ercevede arastirmanin problem durumu “Bilim ve
Sanat Merkezlerine 68renci yonlendirme siirecinde paydaslar (6gretmenler ve veliler) bu stireci
nasil deneyimlemektedir?” seklinde belirlenmistir. Bu genel problem durumuna bagh olarak
arastirmanin problemi asagidaki sekilde ifade edilmistir;

Arastirma Problemi

Tiirkiye’de ogrenciler, veliler ve o6gretmenler BILSEM’e yénlendirme siirecinde ne tiir
deneyimler yasamaktadir?

Alt problemler

1. Ogrenciler bu siireci nasil gecirmektedir?
Ogretmenler ve veliler tanilama siirecini nasil deneyimlemektedir?
Ogretmenlerin ve velilerin BILSEM’e iliskin algilar1 nasildir?
Ogretmen ve velilerin BILSEM ‘den beklentileri nelerdir?

Ogrenciler tanilama siirecinden nasil etkilenmektedir?

A

Ogretmen ve veliler aday gdsterme siirecinde ¢ocuklar1 tanimak icin hangi yéntemleri
kullanmaktadir?

7. Ogretmen ve velilerin 6zel yetenekli 6grenci algisi nasildir?
8. Bu algilar hangi 6l¢iitlere dayanmaktadir?
Arastirmanin Amaci

Bu arastirmanin temel amaci, BILSEM’e 6grenci yonlendirme siirecinde 6gretmenler ve velilerin
deneyimlerini derinlemesine analiz ederek mevcut siirecin gii¢cli ve zayif yonlerini ortaya
koymaktir. Bu kapsamda, o6gretmenlerin tanilama silirecindeki rolleri ve karsilastiklari
giicliikklerin belirlenmesi; velilerin siirece iligkin algilari, beklentileri ve karsilastiklar
problemler ile ele alinacaktir.

Arastirma, yalnizca 6gretmen ve veli deneyimlerini tanimlamakla kalmayacak; bu deneyimlerin
egitsel karar alma siiregleri iizerindeki etkisini de degerlendirmeye alacaktir. Ozellikle
O0gretmenlerin kullandig1 aday gosterme kriterlerinin, siirecin giivenilirligine ve 6grencilerin
dogru tanilanmasina katkisi ele alinacaktir. Ayni sekilde, velilerin siiregteki aktif rolleri,
beklentileri ve katki potansiyelleri analiz edilecek; her iki paydas grubuna yonelik
bilin¢lendirme ve rehberlik calismalari i¢in veri temeli olusturulacaktir.

Arastirmanin Onemi

Tarihsel olarak bireylerin ¢evrelerini anlamlandirma, kesfetme ve déniistiirme ¢abalari; yliksek
bilissel kapasite, yaratici diistiince, liretkenlik ve liderlik o0zellikleriyle donatilmis Kisiler
sayesinde ivme kazanmistir. Niifusun yalnizca kii¢iik bir ylizdesini olusturan bu 6zel yetenekli
bireyler hem bireysel hem de toplumsal kalkinma igin stratejik bir kaynak olarak
degerlendirilmektedir (Tarhan & Kilig, 2014). Dolayisiyla, bu bireylerin erken yasta dogru
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bicimde tanilanmasi, onlarin potansiyellerini en list diizeyde kullanmalarina imkadn verecek
egitim programlarinin gelistirilmesi acisindan son derece énemlidir.

Arastirma, mevcut tanilama ve yonlendirme siirecinin degerlendirilmesini saglayarak sistemin
iyilestirilmesine katki saglamay1 amaglamaktadir. Ogretmen ve velilerin siirecteki rollerinin
bilimsel verilerle desteklenerek daha etkin hale getirilmesi, bu calismanin 6nemli ciktilar
arasindadir. Ayrica, 6zel yetenekli bireylerin egitim haklarina erisimini kolaylastiracak ve daha
adil bir tanilama sistemi kurulmasina katki saglayacak onerilerin gelistirilmesi, bu arastirmanin
uzun vadeli etkilerinden biri olarak 6ngoriilmektedir.

YONTEM

Bu boliimde arastirmanin deseni, katilimcilar, veri toplama araglari ve verilerin analiz siirecleri
ayrintili olarak sunulmaktadir.

Bu arastirma, nitel arastirma yaklasimi cercevesinde tasarlanmis olup, "durum c¢alismasi”
desenine dayali olarak yiiriitilmistiir. Ozel yetenekli égrencilerin BILSEM’e yénlendirilme
strecinde yer alan 6gretmenler ve velilerin deneyimlerinin ¢ok yonlii olarak degerlendirilmesi
amaciyla, bu ¢alisma "i¢ ice gecmis tek durum deseni” (embedded single case design) olarak
yapilandirilmistir (Akdemir & Kilig, 2021). Bu desenin arastirma i¢in segilmesinin temel nedeni,
BILSEM tanilama siireci gibi ¢ok paydash ve karmagik bir olgunun, sadece tek bir grubun
perspektifiyle sinirli kalmadan, siirece dogrudan dahil olan farkli aktdrlerin benzersiz
deneyimlerinin ayr1 ayr1 ele alinarak biitiinciil bir baglamda derinlemesine incelenmesine olanak
tanimasidir (Akdemir & Kilig, 2021).

Arastirma siireci, oncelikle problem durumu ve alt problemlerin belirlenmesi ile baslamis;
tanilama siirecine dogrudan katilimi olan bireyler (6gretmenler ve veliler) analiz birimi olarak
ele alinmistir. Goriismelerden elde edilen veriler, belirlenen alt problemlerle eslestirilmis,
ardindan sistematik bicimde ¢oziimlenerek yorumlanmistir. Bu yontemsel yaklasim, ¢ok yonlii
deneyimlerin analizini ve anlamlandirilmasini kolaylastirmayi amaglamistir.

Katilimcilar

Arastirmanin katilimcilari, Konya ilinde 6zel okullarda ve devlet okullarinda gorev yapan 1, 2 ve
3. sinif okutan siif égretmenleri ile bu siniflarda 6grenim géren ve BILSEM tanilama siirecine
dahil edilen 6grencilerin velilerinden olusmaktadir. Arastirmanin ¢alisma grubu belirlenirken
amacli 6rnekleme yontemlerinden 'él¢iit drnekleme' kullanilmistir. Olgiit 6rnekleme, 6nceden
belirlenmis bir dizi kriteri karsilayan durumlarin ¢alisilmasidir (Patton, 2014). Bu arastirmada
olciit olarak; 6gretmenlerin Konya ilinde 1, 2 veya 3. siniflar1 okutmasi ve siniflarinda BILSEM
tanilama siirecine dahil edilen 6grencilerin bulunmasj, velilerin ise ¢ocuklarinin bu siirecte yer
almasi belirlenmistir. Bu o6lciitleri saglayan ve goniilliiliikk esasiyla arastirmaya katilan 35
ogretmen ve 84 veli calisma grubunu olusturmustur. Ogretmenlerin mesleki kidemleri 6 ile 35
yll arasinda degismektedir. Katilimci 6gretmenlerin cinsiyet ve mesleki deneyimlerine iliskin
dagilim Tablo 1’de sunulmustur.

Tablo 1. Ogretmenlerin Kideme ve Cinsiyete Gore Dagilimi

Kidem (Y1l) Kadin Erkek
6-15 2
16-20 5 6
21-25 7 2
26-30 5 5
31-35 1 2
Toplam 20 15
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Veri toplama siirecinden once gerekli tiim etik izinler alinmis; katilimcilara arastirmanin amaci,
kapsami ve goniilli katihm esasina dayandig: bilgisi verilmistir. Ogretmenlerden elde edilen
verilerin 20’si yliz ylize yapilan goriismelerle, 15’i ise cevrim i¢i olarak Google Form araciligiyla
toplanmistir. Velilere yonelik goriisme anketi yalnizca Google Form iizerinden uygulanmistir.
Velilerden toplanan toplam veri sayisi 84’tiir. Goriismelerde O6grencilerle dogrudan temas
kurulmamis; 6grenciler hakkindaki bilgiler, 6gretmen ve velilerin degerlendirmeleri yoluyla elde
edilmistir. Katilimci 68retmenlerin her birinin sinifinda tanilamaya dahil edilen 68renci sayisi 3
ile 7 arasinda degismektedir.

Verilerin Toplanmasi

Arastirmada veri toplamak amaciyla yapilandirilmis acik uglu goriisme formu kullanilmistir.
Ogretmenler ve veliler icin ayr1 ayn diizenlenen bu formlar, arastirma sorular1 dogrultusunda
hazirlanmis ve hem yiiz ylize hem de cevrim i¢i (Google Form) biciminde uygulanmistir.
Goriisme formlari, tim Kkatilimcilara ayni sira ve bicimde yoneltilen agik uclu sorulardan
olusmaktadir. Bu yaklasim, katilimcilarin deneyimlerini ve algilarim1 kendi ifadeleriyle detayl
sekilde agiklamalarina olanak tanimistir.

Arastirmada kullanilacak goriisme formlarinin anlasilirhigini ve uygulama siirecinin isleyisini
degerlendirmek amaciyla, veri toplama siirecinden 6nce bir pilot uygulama gerceklestirilmistir.
Pilot ¢alisma kapsaminda, arastirmanin érneklemine benzer niteliklere sahip ii¢ sinif 6gretmeni
ve bes veli ile goriismeler yapilmistir. Bu katilimcilar, Konya ilinde gorev yapan ve 6zel yetenekli
ogrencilere yonelik farkindalik diizeyi yliksek oldugu bilinen kisiler arasindan goniilliiliik
esasina gore belirlenmistir. Pilot uygulama siirecinde, goriisme formundaki sorularin agik ve
anlagilir olup olmadigi, katilimcilarin sorulara yanit verme egilimleri ve goriisme siiresinin
uygunlugu degerlendirilmistir. Elde edilen geri bildirimler dogrultusunda, bazi ifadelerde
sadelestirme yapilmis ve yonlendirici olabilecek unsurlar ayiklanarak form son haline
kavusturulmustur. Ayrica cevrim i¢i uygulamada yasanabilecek teknik aksakliklar da pilot
uygulama sirasinda gozlemlenmis ve gerekli diizenlemeler yapilmistir. Boylece, esas veri
toplama siirecine gecilmeden once veri toplama araglarinin gecerliligi ve uygulanabilirligi
artirilmistir.

Formlar, 68retmenlerin ve velilerin tanilama siireciyle ilgili bilgi, tutum, alg1 ve deneyimlerini
kapsamli bicimde degerlendirmeyi amaclamaktadir. Verilerin toplanmasinda katilimcilarin
mahremiyeti ve gonilli katilm ilkesi gozetilmistir. Arastirmanin kuramsal temelini
olusturabilmek ve uygun veri toplama araclarini gelistirebilmek icin ilgili literatiir incelenmis ve
yasal mevzuat taranmstir. Ulkemizde 6zel yetenekli 6grencileri tanilama siirecleri arastirilarak
tanilamanin; tarama, bireysel inceleme-degerlendirme ve yonlendirme asamalar1 olmak tlizere
lic béliime ayrildig1 ve bu asamalarin BILSEM secmelerinde uygulandigi gozlenmistir.

Etik Beyani

Arastirma Necmettin Erbakan Universitesi Sosyal ve Beseri Bilimler Bilimsel Aragtirmalar Etik
Kurulu, 27.12.2024 ve 24. Toplantist 2014/972 numarali etik kurul karan ile
gerceklestirilmistir.

Verilerin Analizi

Arastirmada elde edilen nitel veriler, betimsel analiz ve icerik analizi yontemleri kullanilarak
analiz edilmistir. Betimsel analiz, verilerin sistematik bicimde 0zetlenmesini ve
anlamlandirilmasini saglar. Bu siirecte elde edilen veriler, belirli temalar cercevesinde
diizenlenmis, dogrudan alintilarla desteklenerek okuyucuya sunulmustur.

Icerik analizinde ise daha derinlemesine bir inceleme gerceklestirilmistir. Bu yéntemde,
verilerde tekrar eden anlamli ifadeler ve kavramsal kodlar belirlenmis, bu kodlar kategorilere
ayrilarak temalar olusturulmustur. Bu sayede betimsel analizde g6zden kacabilecek detaylar
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yakalanmis, 6gretmen ve veli deneyimlerinin ¢ok katmanli dogasi ortaya konmustur (Simsek &
Yildirim, 2021).

Verilerin ¢oziimlenmesi siirecinde tematik biitiinliiglin korunmasina ve arastirmanin alt
problemlerine yanit verecek sekilde yapilandirilmasina 6zen gosterilmistir. Bu dogrultuda,
goriismelerden elde edilen ham veriler, arastirmaci ve nitel arastirma siireclerinde deneyimli
alan uzmani ikinci bir arastirmaci tarafindan birbirinden bagimsiz olarak kodlanmstir.

BULGULAR

Arastirmanin birinci alt problemi, “Ogrenciler bu siireci nasil geciriyor?” seklinde belirlenmistir
ve bu alt probleme iliskin olarak égretmenlere “BILSEM tanilama siirecinde aday gésterilen
ogrenci okulda neler yasamaktadir?” sorusu sorulmustur.

Birinci alt probleme yonelik verilen cevaplarin temalandirilmis sekli Tablo 2’de yer almaktadir.

Tablo 2. Ogretmenler Tarafindan Birinci Alt Probleme Yonelik Verilen Cevaplar
Tema Alt Tema

Ogrenci Tanilama i¢in sectikten sonra sinava yonelik hazirlanma (14)
Reaksiyonu

Heyecan yapma. (8)

Belirsizlik ve stres. (6)

Basarisiz olma korkusu. (3)

Aday gosterildikten sonra 6grencilerin kendilerinin daha zeki/basarili olduklarini diisiinme. (2)

Duruma iliskin farkindalik dizeyleri sinirlidir. (2)

Aile baskis1 yasarlar. (1)

Kontenjan sorunu. (1)

Cocuklar velilerin stresini ytklenir. (1)

Veliler farkina varana kadar sikint1 yasanmaz. (1)

Sosyal uyum problemi. (1)

Velilerin Veliler kaynak arayisina girmesi. (4)
Tavirlan ve
Beklentileri

Velilerin istemesi. (3)

Velilerin BILSEM’e farkli bir boyut kazandirmak istemesi. (1)

Higbir hazirlik yapmazlar. (1)

Veliler ¢ok stres yasar. (2)

Veliler ve 6gretmen arasinda sorun (1)

Velilerin ilgisiz olmasi. (1)

Velilerin ¢ocugunun iistiin zekal oldugunu diisiinerek yanlis yonlendirmesi. (1)

Ogretmen Kimi segecegimizi bilmeme. (2)
Reaksiyonu

Biitlin 6grencilerin sinava girmek istemesi. (1)

Neler yaptiklarini ¢ok yakinen gérmeme. (1)

Ogretmenlerin %40, BILSEM tanilama siirecine aday gosterilen 6grencilerin sinava yonelik
hazirlanma siirecine girdiklerini belirtmistir. Bu durum, 6grenciler acgisindan siirecin sinav
merkezli bir doneme doniistigini gostermektedir. Duygusal tepkiler baglaminda,
O0gretmenlerin %22,86’s1 6grencilerin heyecan yasadigini, %17,14’l belirsizlik ve stres, %8,57’si
ise basarisizlik korkusu duyduklarini ifade etmistir. Ogrencilerin %5,71’inin aday gosterildikten
sonra kendilerini daha zeki veya basarili hissettikleri, %5,71’inin stirecin basinda durumun
farkinda olmadiklari, %2,86’sinin ise ilgisiz davrandiklari bildirilmistir.
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Velilere iliskin olarak dgretmenlerin %11,43'i, velilerin kaynak arayisina girdiklerini; %5,71’i
ise velilerin yiiksek beklentiye kapildiklarini ve stres yasadiklarini ifade etmistir. Bu veriler,
slirecin sadece 68renci degil, veli diizeyinde de etkili oldugunu géstermektedir.

Ogretmen goériisleri, BILSEM tanilama siirecinde velilerin siirece yaklasiminin yalnizca
cocuklariyla sinirli kalmadigini, kimi durumlarda siirecin merkezine kendilerini koyduklarini
gostermektedir. Ornegin bir o6gretmen, “Veliler ¢ocuklardan ¢ok kendileri bu sinava
hazirlantyormus gibi” (011) ifadesiyle, velilerin siireci kisisel bir yarisa doniistiirebildigini
vurgulamaktadir. Bir baska 6gretmen, “Calisilacak bir sey oldugunu zannediyorlar ama ¢alisarak
yapilacak bir sey degil” (012) diyerek, bazi velilerin siireci yanls degerlendirdigine ve sinavin
dogasina uygun olmayan hazirlik yontemlerine yoneldigine dikkat cekmektedir. Ayni zamanda,
“Veliler birbirleriyle yaris halindeler” (016) ifadesi, veliler aras1 rekabetin yayginlastigim ve
slirecin sosyal baski unsurlariyla sekillenebildigini ortaya koymaktadir. Siirecin yalnizca
Ogrenciyle degil, 6gretmenle de bir gerilim hattina doniistigi, “Veliler tarafindan 6gretmene bir
baski var” ve “Durum gittikce veliye hizmet gsekline doniisiiyor” (016) ifadeleriyle
somutlagmaktadir. Ayrica, her veli bu siireci ayni ciddiyetle yliriitmemekte; bazilar1 gocuklarini
sinava dahi gotiirmemektedir (“Sinava gétiirmeyen veliler var”, 010). Bu ifadeler, velilerin siirece
iliskin tutumlarinin oldukga cesitlilik gosterdigini ve bu tutumlarin zaman zaman 6gretmen-veli-
6grenci iliskisinde dengesizliklere yol acabildigini ortaya koymaktadir.

Ogrencilerin BILSEM tanilama siirecine hem akademik hem de duygusal yénden farkli tepkiler
verdikleri gorilmektedir. Sinav odakli hazirlik stireci, 6grenciler tizerinde ciddi bir akademik
baski olustururken; heyecan, stres ve basarisizlik korkusu gibi duygusal tepkiler siirecin
psikolojik yoniinii 6ne ¢ikarmaktadir. Bazi 6grencilerin kendilerini daha basarili hissetmeleri
olumlu bir sonug gibi goriinse de bu durum yiiksek beklentilerle birlestiginde tersine 6z-deger
baskisina doniisebilmektedir. Ogrencilerin siirecten ne kadar etkilendikleri, kisisel 6zelliklerine,
aile destegine ve siirecin nasil yonetildigine gore degismektedir.

Birinci alt probleme iligkin velilere ise “BILSEM sinavi éncesinde ¢ocuklarinizla sinava yonelik
herhangi bir ¢alisma yapiyor musunuz?” sorusu sorulmustur.

Birinci alt probleme iliskin velilerin vermis oldugu cevaplarin temalandirilmis sekli Tablo 3’te
yer almaktadir.

Tablo 3. Veliler Tarafindan Birinci Alt Probleme Yonelik Verilen Cevaplar

Tema Alt Tema
Egitim ve Hayir (32)
Hazirhik

Test kitab1 ¢ézdiirme (kaynak kitap, hazirlik kitaplari, BILSEM setleri) (18)
Cikmis sorulara bakma. (6)

Denemeler (6)

Soru ¢éziimii (6)

Gegmis konu tekrarlari (1)

Teknoloji ve Soru teknigi ve gorseller hakkinda arastirma (1)
Online Kaynaklar

Online ¢alismalar (ders videolar, soru ¢éziimleri, uygulamalar). (15)

Ogretmenle online calisma. (1)
Kodlama c¢alismalari. (1)
Sekil calismalari. (1)

Pratik Beceriler Dikkat oyunlari oynama. (1)

Kitap alip ¢aligma yapmama (1)

Bu sene yapmama, dnceki senelerde hazirlanma (1)

Diger Aktiviteler = Sadece LEGO yapma. (1)

Kitap aldiktan sonra hazirlanarak girmenin dogru olmadigl disiinildigiinden
hazirlanmama. (1)
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Velilerin BILSEM sinavi éncesinde ¢ocuklariyla yaptiklar hazirhiklara iliskin bulgular, oldukca
cesitli yaklasimlarin benimsendigini gdstermektedir. Velilerin %38,10’u herhangi bir hazirhik
yapmadigini belirtmistir. Buna karsilik, sinava yonelik c¢esitli hazirlik yontemlerini kullanan
veliler cogunlukla test kitaplari, kaynak kitaplar ve BILSEM setleri gibi materyallere yonelmis
(%21,43) ve bu gruptakiler sinav1 ciddiye alarak ¢ocuklarini sistematik bicimde desteklemistir.
Dijital kaynaklari tercih eden veliler ise %17,86 oraninda olup, ders videolari, online ¢alismalar
ve uygulamalar gibi teknolojik yontemlerden yararlanmistir. Bunun yaninda, bazi veliler ¢ikmis
sorular (%7,14), deneme sinavlar1 (%7,14) ve genel soru ¢ozimi (%7,14) gibi yapisal
yontemleri tercih ederek sinava daha akademik bir yaklasimla hazirlik yapmistir. Daha az sayida
veli (%1,19) ise kodlama calismalari, sekil calismalar1 ve dikkat oyunlar1 gibi yaratici, bilissel
gelisimi destekleyici uygulamalara yonelmistir. Bazi veliler ge¢mis yillarda hazirlik yaptiklarini
ya da 6gretmenlerle is birligi yliriittiiklerini belirtirken; bazilari kitap temin ettikleri halde sinav
odakli hazirligin dogru olmadigini diisiinerek ¢alismalari sonlandirmistir. Bu bulgular, velilerin
BILSEM siirecine yénelik tutumlarinin sinava hazirlik yapmayanlardan yogun hazirlik yapanlara
kadar genis bir yelpazede dagildigini ve bu cesitliligin, ailelerin egitim anlayislar1 ve sinav
algilar1 dogrultusunda sekillendigini gostermektedir.

Arastirmanin ikinci alt problemi, “Ogretmenler ve veliler bu siireci nasil gecirmektedir?”
seklinde belirlenmistir ve bu alt probleme iliskin olarak 6gretmenlere “Ogretmen olarak bu
slirecte neler yapmaktasiniz?” sorusu sorulmustur. Arastirmanin 2.sorusuna Ogretmenler
tarafindan verilen cevaplarin temalandirilmis hali Tablo 4’te yer almaktadir.

Tablo 4. Ogretmenler Tarafindan ikinci Alt Probleme Yénelik Verilen Cevaplar
Tema Alt Tema

Ogrenci ve Aile Calistirma noktasinda 6grenciye miidahale etmeme ve sinav yapmama. (12)
fletisimi

Ogrenci ve velileri sinav hakkinda bilgilendirme (7)

Velilere kaynak 6nerilerinde bulunma (5)

Sinav Hazirhiga Sinavda g¢ikabilecek sorulari 6rnek olarak gésterme. (3)
Destek ve
Uygulama

Gozlem yapma ve soru havuzundan denemeler yapma (3)

Akademik basar1 ve 6zel yeteneklere yonlendirme (2)

Sinavi tablette bir oyun gibi diisiinmelerini isteme. (1)

(Ozel kaynak énerisi ve kitaptan alistirma yapma. (4)

Farkli alanlarda 6grencileri kiyaslama ve velilere destek olma. (1)

Brans 6gretmenlerinin goriislerine deger verme ve farkl yetenekleri fark etmeye ¢alisma.
(1)

Cikmis sorulara ¢alisma 6nerme ve miifredat disina ¢ikmama. (2)

Degerlendirme Sinavla 6grenci se¢imi yapma ve hassas kriterlerle secim yapma. (4)

Adalete 6nem verme. (1)

Velilere birakma (¢alisma, kaynak vb.) (1)

Test ¢dzdilirme ve basarili gocuklar: segme. (1)

Milli egitim belirlemeleri ve gézlem formuna gore 6grenci belirleme (2)

Ogrenci Hazirhgive  Ogrenci ve velileri BILSEM sinavi hakkinda bilgilendirme. (7)
Bilgilendirme

Kaynak 6nerisinde bulunma. (5)

Cikmis sorulara calismalarini 6nerme (2)

Velilere bunun hazirlanarak girilecek bir sinav olmadigini anlatma. (1)

Arastirmanin ikinci alt problemi kapsaminda elde edilen bulgular, égretmenlerin BILSEM
tanilama siirecine farkli rollerle ve yaklasimlarla katildigini gostermektedir. Ogretmenlerin
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%34,29’u siirecte herhangi bir miidahalede bulunmadiklarini, sinava yoénelik bir ¢alisma
yapmadiklarini belirtmistir. Bu grup, siirecin dogal ilerlemesine ve 6grenci odakliliga vurgu
yapmaktadir. Ogrenci ve veli bilgilendirme faaliyetleri, 6gretmenlerin %20,00’si tarafindan
yuriitilmekte olup, bu durum 06gretmenlerin ailelerin bilinclenmesine katki sagladigim
gostermektedir. Ogrencilere kaynak onerisinde bulunan égretmenlerin oran ise %14,29'dur.
Ayrica %11,43 oraninda dgretmen gozlem yaparak dgrenci secimine katki sunmakta, %8,57’si
ise sinavda cikabilecek sorulari o6rnek gosterme ya da asamali deneme uygulamalar
yapmaktadir. Bunun yani sira bazi 6gretmenler grup calismalar1 diizenleyerek 6grencilere
destek olmakta ve oOgrencilerin gorsel algilarini gelistirmeye yonelik yeni nesil sorular
kullanmaktadir. Bazi 0Ogretmenler, adalet ve esitlik ilkelerine bagh kalarak velilerin
yonlendirmelerine gore hareket etmediklerini vurgulamistir. Piriltih 68rencileri fark etme ve
potansiyeli kesfetmeye yonelik cabalar da o6gretmenlerin siirece yenilikci ve duyarh bir
yaklasimla yaklastigin1 ortaya koymaktadir. Bu bulgular, 6gretmenlerin BILSEM siirecinde
yalnizca aday gosterme sorumlulugu tasimadigini; ayni zamanda oOgrencileri destekleme,
degerlendirme ve yonlendirme gibi ¢ok boyutlu ve proaktif roller listlendigini gostermektedir.

Ikinci alt probleme iliskin velilere ise “Veli olarak bu siirecte neler yapmaktasiniz?” sorusu
sorulmustur. Arastirmanin 2.sorusuna veliler tarafindan verilen cevaplarin temalandirilmis hali
Tablo 5’ te yer almaktadir.

Tablo 5. Veliler Tarafindan Ikinci Alt Probleme Yénelik Verilen Cevaplar
Tema Alt Tema

Siirece hazirlama, siire¢ hakkinda bilgi verme. (24)

Cocukla birlikte ¢alisma (hazirlik yaptirma, c¢alismalarina destek olma, soru ¢6zmesini
saglama). (19)
Her giin kitap okumasina 6nem verme, okumaya yonlendirme. (3)

Motive etme. (1)

Cocuga giivenildiginin iletilmesi. (1)

igili oldugu alanlari kesfedip yonlendirme. (2)

Daha 6nce sinava giren 6grencilerden bilgi alma. (1)
Ebeveyn Katilimi

ve Destek

Stireci eglenceli hale getirme. (1)

Heyecan yapmamasini sdyleme. (1)

Tesvik etmeye ¢alisma. (1)

Zamanini verimli kullanmasini saglama. (1)

BILSEM’ in ¢ocugun yetenegiyle ilgili oldugunu diisiinme. (1)

Cocugun derecesini merakla bekleme. (1)

Sinav degil sadece bir uygulama oldugunu anlatmaya calisma. (1)

Kaynak kullanmadan gocugun yetenegini gézlemlemeye ¢alisma. (1)

Herhangi bir sey yapmama. (14)

Baski yapmama. (6)

Sikmadan destek olma. (6)
Egitim Yaklasimi

ve Tutum

Cok gerekli bir sinav olmadigini anlatma. (1)

BILSEM'e calisarak giren bir 6grencinin ilerleyen siirecte sorun yasayabilecegini diisiinme.
(1)

Extra ¢alisma yaptirmadan kapasitesi dogrultusunda yonlendirme. (1)

BILSEM, faydalar ve siire¢ hakkinda arastirma yapma. (3)
Ogrenme ve Soru ¢ozme. (3)
Gelisim
Stratejileri

Oyun seklinde ¢alistirma. (1)

Sinava yakin deneme yaptirmayi diistinme (1)

e-ISSN: 3062-1550 Tiirkiye Ustiin Zekali ve Dahi Cocuklar Egitim Vakfi Dergisi 11
Journal of TUZDEV 2026; 3(4); 1-29



Tiirkiye Ustiin Zekali ve Dahi Cocuklar Egitim Vakfi Dergisi

Gorsel zekasini gelistirecek aktivite ve oyunlara yonlendirme. (2)

Akil zeka oyunlari ile destekleme. (1)
LEGO oyunlari. (1)

Resim alanindan girdigi icin birlikte resimler yapip hayal ettigi gibi resimler ¢izmesine
yardim etme. (1)

Velilerin BILSEM tanilama siirecine yénelik yaklasimlan cesitlilik géstermektedir. Velilerin
%28,57’si stirecle ilgili hazirlhik yaparak ve bilgi vererek aktif rol iistlendiklerini belirtirken,
%22,62’si ¢ocuklariyla birlikte calisarak dogrudan destek sunduklarini ifade etmistir. Buna
karsilik, %16,67 oranindaki veli herhangi bir hazirlik yapmadigini bildirmistir. %7,14’liik bir
kesim ise ¢ocuklarina baski yapmadan, rahat bir ortam sunarak destek olmay tercih ettigini
ifade etmistir. Daha az sayida veli, cocuklarini okumaya yénlendirme (%3,57), BILSEM hakkinda
arastirma yapma (%3,57), gorsel zeka gelisimi ve dikkat artirmaya yonelik etkinlikler gibi
yaraticl destek yontemleri uygulamaktadir. Bu bulgular, velilerin slirece yaklasimlarinin egitim
anlayislarina, sinava dair algilarina ve c¢ocuklarinin ihtiyaclarina gore degistigini ortaya
koymaktadir.

Arastirmamnin ii¢iinci alt problemi, “Ogretmenlerin ve velilerin BILSEM’e iliskin algilar1 nasildir?”
seklinde belirlenmistir ve bu alt probleme iliskin olarak égretmenlere “BILSEM' in ne oldugunu
diisiiniiyorsunuz?” sorusu sorulmustur. Arastirmanin 3.sorusuna 6gretmenler tarafindan verilen
cevaplarin temalandirilmis hali Tablo 6’da yer almaktadir.

Tablo 6. Ogretmenler Tarafindan Ugiincii Alt Probleme Yénelik Verilen Cevaplar
Tema Alt Tema

Egitim Yaklasimlari Yetenekli 6grencilerin yeteneklerini daha da gelistirmek i¢in acilmis okullar. (8)
ve igerikler

Ustiin zekal 6grencileri bulmaya yénelik bir kurum. (2)

Ustiin yeteneKlilerin toplandig: bir bélim. (2)

Bilim egitimi veren yer. (1)

Zekayi erken yasta kesfeden kurum. (1)

Miifredat olmadig i¢in 6gretmenlerin yeteneklerine bagh bir kurum. (1)

Bir tilkenin 6nde olan ¢ocuklarinin taninmasi igin énemli bir siireg. (1)

BILSEM ézelligindeki cocuklarin secildigi kurum. (1)

Farkli zeka tiiriine sahip 6grencilere alaninda uzman 6gretmenler tarafindan egitim
verilen kurum. (1)

Okullara ek egitim veren bir kurum (2)

fleri diizeyde olan 6grencileri secen kurum. (1)

Cocuklarin kendilerini hem sanatsal hem de akademik olarak gelistirmeleri icin bir firsat.
(2)
Gelisim kursu. (1)

Destek hizmeti. (1)

Zenginlestirme programi. (1)

Ogrenci Profili ve Hizli 68renen 68rencileri segen bir kurum. (1)
Kabul Kriterleri

Kendini bulamayan farkl ¢ocuklarin yer aldig1 proje, etkinlik. (1)

Gorsel ve bilissel zekasi arkadaslarina gore biraz daha yiiksek olan 6grencilerin segcildigi
bir kurum. (2)
Farkl ve analitik diislinebilen, kendini iyi ifade eden ¢ocuklar: hatirlatan bir kurum. (1)

Degerlendirme ve Planlandigi sekilde gitse faydal bir kurum. (1)
Elestiri

Iyi diigiintilmiis bir kurum. (1)
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Gilinliimiizde anlamini yitirmis bir kurum. (1)

Onceden farkl etkinliklerin yapildig1 bir kurum. (1)

Hos vakit gegirdikleri bir kurum. (1)

Uygun olanlarin degil ¢aliskan olanlarin gittigi kurum. (1)

Ogretmenlerin BILSEM’e iliskin algilari, kurumun islevi, niteligi ve giiniimiizdeki konumuna dair
farkli bakis agilarin1 yansitmaktadir. Ogretmenlerin %22,86’s1 BILSEM'i yetenekli 6grencilerin
potansiyelini gelistiren bir egitim kurumu olarak tanimlamaktadir. %17,14’liik bir kesim mevcut
destek yapisini yetersiz bulmakta; %5,71 oranindaki 6gretmen ise BILSEM’in sadece belirli
ogrencileri secen, sinirlandirilmis bir yap1 oldugunu ifade etmektedir. Bazi 6gretmenler,
BILSEM’in 6grencilere ek egitim sundugunu ve uzman oOgretmenlerle farkli zeka tiirlerine
yonelik destek sagladigini belirtirken; bir kismi kurumun miifredat eksikligi nedeniyle
basarisinin 6gretmen niteligine bagh oldugunu vurgulamistir. Ote yandan, bazi 6gretmenler
BILSEM’in anlamini yitirdigini diigiiniirken, digerleri siireci énemli bir tanima ve gelistirme
firsat1 olarak degerlendirmektedir. Bu bulgular, 6gretmenler arasinda BILSEM’e dair algilarin
cesitlilik gdsterdigini ortaya koymaktadir.

Ugiincii alt probleme iliskin velilere ise “BILSEM’in ne oldugunu diisiiniiyorsunuz?” sorusu
sorulmustur. Arastirmanin 3.sorusuna veliler tarafindan verilen cevaplarin temalandirilmis hali
Tablo 7’ de yer almaktadir.

Tablo 7. Veliler Tarafindan Uglincii Alt Probleme Yonelik Verilen Cevaplar
Tema Alt Tema

Yetenek Yetenekli cocuklar: destekleyen bir kurum (16)
Gelistirme ve
Yonlendirme

Cocuklarin yeteneklerini ortaya cikaran ve gelistiren bir yer. (13)

Ozel yetenegi olan cocuklar1 segme ve degerlendirme smawvi (farkl bakis acisi olanlar, zeka
ve yetenek testi). (9)
Cocuklarin yeteneklerini kesfedip ilgili alanlara yénlendiren bir kurum. (9)

Daha iyi bir egitim. (3)

Ustiin zekal cocuklari o konuda destekleyen bir kurum. (3)

Bilim ve sanat lizerine verilen 6zel uygulamal egitim. (3)

Bilim Sanat Egitim Merkezi. (2)

Bilim Sanat alaninda yetenekli ¢ocuklarin egitilmesi. (1)

Ustiin zekali gocuklarin egitim gérdiigii bir okul. (1)

Egitim Modeli ve Kisisel beceri ve yeteneklerini gelistirmeye yonelik egitim alacagi bir kurum. (1)
Yaklasimi

Ozel yetenegi olan dgrenciler icin verimli vakit gecirecekleri yer. (1)

Okul derslerine dogrudan destekleyici bir egitim modeli. (2)

Olcme ve Hem ders yoniinde hem de sosyal anlamda
Degerlendirme gelistiren iyi bir egitim kurumu. (1)

Gorsel zeka ve yasamsal zekayi gelistiren bir
yer. (1)
Ogrenme alani. (1)

Daha ileri seviye egitim. (1)

Proje gelistirme. (1)

Genel Tutum ve Ogrencilerin bilgi seviyesini 6lcen bir birim. (1)
Gorusler

Cocuklarin dikkatlerini 6l¢en yer. (1)

Diisiinsel olarak farkli ¢ocuklarin gittigi bir 6gretim yeri. (4)

Cocugumun farkli yonlerini kesfetmesi i¢in firsat. (2)

Caliskan ¢ocuklarin belirlendigi ve egitildigi bir kurum. (1)
Tam bir fikrim yok. (1)
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Velilerin BILSEM’e iliskin algilar1 genel olarak olumlu yéndedir ve kurumun temel islevi olan
yetenek gelistirmeye odaklanmaktadir. Velilerin 9%719,05’'i BILSEM’i yetenekli cocuklar
destekleyen bir kurum olarak tanimlarken, %15,48’i kurumun cocuklarin yeteneklerini ortaya
¢ikaran ve gelistiren bir yap1 oldugunu belirtmistir. %10,71 oraninda veli, BILSEM’i 6zel
yetenekli cocuklar1 secen bir sinav siireci olarak gérmektedir; ayni oranda veli ise kurumun
cocuklarin yeteneklerini kesfederek onlarit uygun alanlara yonlendirdigini ifade etmistir. Daha
diisiik oranlarda ise BILSEM, diisiinsel farkhlik gosteren cocuklarin egitim aldig1 bir yer (%4,76),
gelistirici bir ara¢ (%3,57) veya istiin zekdll ¢ocuklara yonelik bir okul (%1,19) olarak
tanimlanmigtir. Ayrica, %1,19’luk bir kesim BILSEM hakkinda net bir fikir belirtmemistir. Bu
bulgular, velilerin biiyiik oranda BILSEM’in temel amacin1 dogru algiladigini ancak kiigiik bir
grubun kurumu daha ¢ok sinav odakli ya da sinirli islevlerle tanimladigini ortaya koymaktadir.

Arastirmanin dérdiincii alt problemi, “Ogretmenlerin ve velilerin BILSEM ’den beklentisi neler?”
seklinde belirlenmistir ve bu alt probleme iliskin olarak dgretmenlere “Ogrencilerin BILSEM'e
neden gitmesi gerektigini diisiiniiyorsunuz?” sorusu sorulmustur. Arastirmanin 4.sorusuna
6gretmenler tarafindan verilen cevaplarin temalandirilmis hali Tablo 8’de yer almaktadir.

Tablo 8. Ogretmenler Tarafindan Dérdiincii Alt Probleme Yénelik Verilen Cevaplar
Tema Alt Tema

Kariyer Odakh Bilim insani olma. (2)
Goriisler

Bilim yapma. (1)

Bir fark yaratma. (2)

Yonlendirilme yapilmasi. (2)

Akademik ve Sanatsal = Akademik olarak basariya ulagsmasi. (1)
Gelisim Odakh
Goriusler

Var olan yeteneklerini gelistirebilme (11)

Bilim-sanat merkezi 6grencisi statiisiinde olan bir 6grenci i¢in faydali olmasi. (1)

Sanatsal agidan ilerleme. (1)

Yeteneklerini kontrollii ve bilingli bir sekilde gelistirme. (1)

Ayni seviyede ¢ocuklarin oldugu sinif gruplari ile daha giizel etkinlik yapilabilme. (4)

Zeka sinin farkina varmasi ve bunu siirdiirebilmesi. (2)

Zeka Odakh Goriisler ~ Gergekten farkli bir zeka yapisina sahipse oradan anlaml bir egitim alma. (1)

Zekas1 dogrultusunda kendini gelistirici etkinlikler yapma. (2)

Toplumsal ve Ulke Buiilkeye faydal olmak igin gitmeli. (1)

Yararina Odakll  BLSEM de vatana millete hayirh cevherlerin cikip yeni buluslar yapmasi, katkisi olmasi.
Gorusler (4)

Gizil giiglerini 6zel yeteneklerinin ortaya ¢ikmasi. (1)

Hayata bakis agisinin, olaylara bakis agisinin, pencere agisinin biraz daha genislemesi.
1)
Piriltilarini fark ederek daha ¢ok 1sildayabilmeleri. (2)

. . Farkli ilgi alanlarinin doyurulmasi. (1)
Kisisel Gelisim Odaklh

Gorusler

Sezgilerini gelistirebilmeleri. (1)

Atilim gosterebilmeleri (1)

Kendisi gibi dgrencilerle etkinlik yapmasinin ¢ocuga iyi gelmesi. (4)

Sosyal uyum ve gelisim (1)

Potansiyellerini gelistirme. (1)

Notr ve Olumsuz Ok fazla gerekli olmamasu. (3)

Goriisler Gitmesi gerektigini diistinmeme. (3)
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Velilerin istemesi (1)

Ogretmenlerin BILSEM’e yonelik gériisleri, kurumun &grencilerin bireysel potansiyelini
gelistirme kapasitesi agisindan biiyiik bir firsat sundugu yéniindedir. Ogretmenlerin %31,43’ii
BILSEM'’i, 6grencilerin var olan yeteneklerini gelistirmek icin énemli bir kurum olarak
gormektedir. %11,43’liik bir kesim, BILSEM’in 6grencilerin kendi seviyelerine uygun gruplarda
etkinlik yapmasina olanak tanidigini belirtmis; yine %11,43 oraninda 6gretmen ise bu kurumun
ogrencileri gelecekte lilkeye katki saglayacak bireyler olarak yetistirdigine inandigini ifade
etmistir. Buna karsilik, %8,57 oranindaki 6gretmen, BILSEM’in ¢ok gerekli olmadigin1 veya
gitmenin bir zorunluluk teskil etmedigini belirtmistir. Bu goriis, baz1 6gretmenlerin kuruma
yonelik daha notr ya da c¢ekimser bir tutum sergiledigini gostermektedir. Bu bulgular,
ogretmenlerin biiyiik oranda BILSEM’i 6grencilerin akademik, sanatsal ve bilimsel gelisimlerini
destekleyen 6nemli bir yap1 olarak gordiiklerini; ancak bazi 6gretmenlerin kurumun gerekliligi
konusunda temkinli yaklastiklarini ortaya koymaktadir.

Dérdiincii alt probleme iligkin velilere ise “BILSEM’lerin ¢ocugunuzun gelisimine nasil katkida
bulunacagini diisiiniiyorsunuz?” sorusu sorulmustur. Doérdiincii alt probleme iliskin velilerin
vermis oldugu cevaplarin temalandirilmis sekli Tablo 9’da yer almaktadir.

Tablo 9. Veliler Tarafindan Dordiinct Alt Probleme Yonelik Verilen Cevaplar
Tema Alt Tema

Yetenek kesfinde ve gelisiminde katki. (18)
Olumlu yonde katki. (14)

Kendini tanima ve giivenme. (9)

Kendini gelistirme ve kesfetme. (5)

Kisisel Gelisim ve Bizim fark edemedigimiz yonlerin kesfi. (4)
Igsel Farkindahk Farkindaliginin artmasi. (3)
Kisisel beceri gelisimi. (2)

Yeteneklerine ve ilgi alanina gore egitim almasi durumunda mutlu bir birey olmasini
saglama (1)
ileriye déniik daha hedefli bir birey olmasina katki (1)

Bilimsel anlamda katki (teknik, deney, bilimsel yontem). (4)

Derslerinde daha iyi olmasini saglama (Akademik gelisim). (3)

Zeka olarak daha tist seviyeye cikabilme. (2)

Mantigini hizlandirma. (1)
Analitik diistinmeye katki. (1)

Akademik Gelisim ve
Zeka

Gelisimi icin 6nemli olmasi. (1)

Hayal giiciiniin gelisimine katki. (1)

Bilissel gelisimini destekleme. (1)

Zeka giiciiniin gesitli alanlarda kullanimina katki. (1)

Yasayarak 6grenme. (1)

Notr Goriisler Kararsizim. (1)

Bilmiyorum. (1)

Sorgulama ve Sorgulayan, elestiren, 6grenen bir birey olmasini saglama. (1)
Elestirel Diisiinme

Velilerin BILSEM’e iliskin goriisleri, kurumun ¢ocuklarin bireysel, akademik ve sosyal gelisimine
olumlu katki saglayacag: yoniinde yogunlagmaktadir. Velilerin %21,43’ii BILSEM’in ¢ocuklarin
potansiyellerini ortaya ¢ikarmada 6nemli bir rol oynadiginmi ifade etmis, %16,67’si ise genel
olarak kurumu olumlu katki saglayan bir yapi olarak degerlendirmistir. Kisisel gelisim agisindan,
velilerin %710,71’i BILSEM’in ¢ocuklara kendini tamima ve giiven kazanma firsati sundugunu
belirtirken, %?7,14’i farkli bakis acilar1 kazandirdigina inandiklarini aktarmistir. Sosyal
becerilerin gelisimi ve bilimsel diisiinceye katki saglama (%4,76) da vurgulanan alanlar
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arasindadir. Bunun yaninda, %3,57 oraninda veli, BILSEM’in cocuklarin ders basarilarin
artiracagia yonelik beklentilerini dile getirmistir. Bu bulgular, velilerin BILSEM’i yalnizca
akademik basariya yonelik degil, ayn1 zamanda psikolojik, sosyal ve bilissel gelisimi destekleyen
¢ok yonli bir kurum olarak gérdiiklerini ve kuruma yonelik yliksek beklentiler tasidiklarini
ortaya koymaktadir.

Arastirmanin besinci alt problemi, “Ogrenciler bu siirecten nasil etkileniyor?” seklinde
belirlenmistir ve bu alt probleme iliskin olarak égretmenlere “Ogrenciler bu siirecten nasil
etkileniyorlar?” sorusu sorulmustur. Besinci alt probleme yonelik verilen cevaplarin
temalandirilmis sekli Tablo 10 ‘da yer almaktadir.

Tablo 10. Ogretmenler Tarafindan Besinci Alt Probleme Yénelik Verilen Cevaplar
Tema Alt Tema

Duygusal ve Olumsuz etkilenme (6)
Psikolojik
Etkiler

Velilerin stresinden etkilenme. (5)

Digerlerinden farkl olduklarini diigiinme. (3)

Mutlu olma. (3)

Heyecanli bekleyis icinde olma. (2)

Zorlanma. (2)
Stres. (2)

Sinava girene kadar siirecin farkinda olmama. (2)

Haksizlik hissi yasama (1)

Miikemmeliyetgi anlayis. (1)

Etkilenmeme. (2)

Sectigim dgrencilerin olumlu etkilenmesi. (1)

Secilmeyenlerin tiziilmesi. (1)

Kendilerinin farkli yonlerini kesfetme (1)

Akademik Kaynak ¢dzmelerinin farkina olmadan derslerine faydali olmasu. (1)
Etkiler ve
Hazirhk

Kursa gonderilmeleri (1)

Test kitabi alarak hazirlanma. (2)

Sosyal iliskiler Sosyal uyumda giicliik. (1)
ve Aile iligkileri

Okul, aile ve sosyal cevre bilincli ise gocugun da siireci bilingli gecirmesi. (1)

Ogretmenlerin gozlemlerine gére, BILSEM tanilama siireci égrenciler iizerinde hem olumlu hem
de olumsuz etkiler yaratmaktadir. Ogrencilerin %17,14'ii siireci olumsuz deneyimlemis,
%14,29’u ise velilerin yasadig1 stresin ¢ocuklar tizerinde dogrudan olumsuz etkiler yarattigini
belirtmistir. Bu durum, 6grencilerin sadece kendi duygusal durumlarindan degil, aile igi stres
ortamindan da etkilendigini gostermektedir. Bunun yaninda, 6gretmenlerin %8,57’si bazi
ogrencilerin siiregten mutlu olduklarini ve durumun farkinda olmadiklarini ifade etmistir.
Ogrenciler arasinda sinav heyecam ve kayg: gibi duygusal tepkiler sik goriilmekte; ayrica baz
ogrencilerde secilememe durumunda hayal kirikligi ve haksizlik hissi olustugu bildirilmistir.
Akademik olarak ise, kaynak kitaplarla calisan ya da kurslara yonlendirilen 6grencilerin daha
sistematik bir hazirlik siireci gecirdikleri ifade edilmistir. Sosyal a¢idan ise bazi 6grencilerin
uyum zorluklar yasadigy, aile ve okul ¢cevresinin bilingli desteginin 68rencinin siirecten olumlu
etkilenmesini kolaylastirdigi vurgulanmistir. Bu bulgular, BILSEM siirecinin &grencilerin
psikolojik, akademik ve sosyal gelisimlerini ¢cok yonlii sekilde etkiledigini ortaya koymaktadir.

Besinci alt probleme iliskin velilere ise “Cocugunuz bu siirecten nasil etkileniyor?” sorusu
sorulmustur. Bu soruya verilen cevaplarin siklik tablosu ve temalandirilmis sekli asagida yer
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almaktadir. Besinci alt probleme iliskin velilerin vermis oldugu cevaplarin temalandirilmis sekli
Tablo 11’ de yer almaktadir.

Tablo 11. Veliler Tarafindan Besinci Alt Probleme Yonelik Verilen Cevaplar
Tema Alt Tema

Pozitif Duygular Heyecanl. (12)
ve Tutumlar Olumlu. (11)

istekli. (8)
Mutlu (8)

Kendine olan giivenin artmasi. (3)
Iyi. (3)
Motive olmus sekilde. (1)

Hosuna gitme, kendini kesfetme. (2)

Kazanma durumunda yapacaklarinin hayalini kurma (1)
Merak. (1)

Degerli hissetme. (1)

Cabalama. (1)

Farkindalik olusmasi. (1)

Yeni bilgiler edinme konusunda ytiksek beklentilerin olmasi. (1)

Bazen zorlanma ama eglenceli olmasi. (1)

Notr Duygular Higbir degisiklin olmamasi (Gayet normal, her zamanki hali). (6)
ve Tutumlar

Gayet rahat olma. (3)

Olumsuz yonde etkilenmeme (4)

Sadece gerekliligi olan bir sinav olarak gérme. (1)

Siradan bir sinav gibi diistinme. (1)

BILSEM sinavlarinin ¢ok umurunda olmamasi. (1)
Etkilenmeme. (11)

Kazanmak i¢in bir hirsin olmamasi. (1)

Negatif Duygular Kaygil ve stresli olma. (4)
ve Tutumlar Hirsli olma. (2)

Kazanma odakli olma. (1)

Sinav stresi yasama. (1)

Olumsuz etkilenme. Basarisiz oldugunda "demek ki yetenegim yok" diisiincesine kapilma. (1)

Bu Velilerin ifadelerine gére, cocuklarin BILSEM siirecinden etkilenme bicimleri biiyiik élgiide
olumlu yénde seyretmektedir. Ogrencilerin %14,29’u siireci heyecanla karsilarken, %13,10’u
olumlu bir tutum sergilemektedir. Ayni oranda veli (%13,10), ¢ocuklarinin siirecten
etkilenmedigini belirtmis; %7,14’l ise ¢ocuklarin bu dénemde normal hallerini koruduklarini
ifade etmistir. Siirece istekli (%9,52) ve mutlu (%9,52) sekilde yaklasan ¢ocuklar da dikkat
cekmektedir. Bununla birlikte, %4,76 oraninda 6grenci sinav baskisi veya kaygisi yasamakta,
%4,76’s1 ise siireci daha rahat ve kaygisiz gecirmektedir. Kendine giiven artis1 (%3,57), stireci
siradan bir sinav olarak gérme (%2,38), kazanma hirst (%2,38) ve kesfetme odakli yaklasim
(%2,38) gibi daha bireysel farkliliklar iceren tutumlar da ifade edilmistir. Bu bulgular,
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6grencilerin biiyliik cogunlugunun siirece olumlu duygularla yaklastigini ancak bir kisminin
sinav kaygisi ya da motivasyon eksikligi gibi olumsuz duygular yasayabildigini gostermektedir.
Ogrencilerin siireci nasil deneyimledigi, biiyiik 6lciide velilerin sinavi nasil cerceveledigi ve
cocuklarina nasil rehberlik ettikleriyle iliskilendirilmektedir.

Arastirmanin altina alt problemi, “Ogretmen ve veliler aday gésterme siirecinde cocugu tanimak
icin neler yapmaktadir?” seklinde belirlenmistir ve bu alt probleme iliskin olarak 6gretmenlere
“Aday gostermeden once 6grencileri tanimak icin neler yapiyorsunuz?” sorusu sorulmustur.
Altinci alt probleme yonelik verilen cevaplarin temalandirilmis sekli Tablo 12’de yer almaktadir.

Tablo 12. Ogretmenler Tarafindan Altinc1 Alt Probleme Yénelik Verilen Cevaplar
Tema Alt Tema

Performans ve Potansiyeli Cikmis sorulari uygulama. (7)
Uzerine Degerlendirme

Sinav yapma (4)
Akademik basariya bakma. (2)

{lk dénemki performanslarina bakma. (1)

Basar1 testleri de uygulama. (1)

Tarama testi. (1)

Problem ¢6zme becerilerine bakma. (1)

Coklu zeka testi envanteri uygulama. (1)

Gozlem formundaki 6lgeklere bakma (1)

Yetenek sorular1 uygulama. (1)

Zeka sorularina verdigi yanitlara bakma. (1)

Grup ¢alismalar1 yaptirma. (2)

Smif icinde projeler yaptirma. (1)

Ogrenciye Ozgii  Arkadaslar ile ilgili iliskilerindeki liderlik 6zelliklerini takip etme. (1)
Yaklasimlar

Farkli diisiinmeye yonelik sorulara verdikleri cevaplari not etme. (1)
Aileden de bilgi alma. (1)
Rehberlik yapma. (1)

Ozel goriismeler gerceklestirme. (1)

Kapsamli Degerlendirme Gozlem yapma. (23)

Biitiin egitim 6gretim siirecini dikkate alma. (2)

Her 6grenci degerli ve farkll oldugu icin her sene farkli 6grencileri segmeye
calisma. (1)
Gelisim siirecinin tamamini dikkate alma. (1)

Kendi goriisline gore segme. (1)

Ogretmenlerin BILSEM aday belirleme siirecinde en sik bagvurduklar yéntem, égrencileri
gozlemlemektir (%65,71). Bu gozlemler, 6grencilerin bireysel 6zelliklerini, potansiyellerini ve
sinif i¢i davranislarini degerlendirmede temel ara¢ olarak kullanilmaktadir. Bunun disinda
6gretmenlerin %20’si ¢cikmis sinav sorularini uygulayarak dgrencilerin performansini 6lcerken,
%11,43’ti dogrudan sinav yaparak aday belirlemektedir. Ogretmenlerin %5,71’i grup ¢alismalari
ve egitim-6gretim silireci boyunca yapilan genel gozlemlerle degerlendirme yaparken, %5,71’i
akademik basariy1 temel almakta ve %2,86’s1 6grencilerin bireysel performansina veya liderlik,
problem c¢ozme gibi 6zel becerilerine odaklanmaktadir. Ayrica bazi 6gretmenler, aday
belirlerken velilerden bilgi alma (%2,86), rehberlik biriminden destek alma (%2,86) ya da 6zel
envanterler ve yetenek sorular1 kullanma gibi farkli araglardan da yararlanmaktadir. Bu
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bulgular, 6gretmenlerin aday secim silirecinde yalnizca akademik performansa degil, sosyal,
duygusal ve bilissel 6zelliklere de 6nem verdiklerini; cok yonlii, 6grenciye 6zgii ve kapsamli bir
degerlendirme anlayisi benimsediklerini gostermektedir.

Altina alt probleme iliskin velilere ise “BILSEM' e aday gosterilene kadar ¢ocugunuzu tammak
icin neler yaptiniz?” sorusu sorulmustur. Altinci alt probleme iliskin velilerin vermis oldugu
cevaplarin temalandirilmis sekli Tablo 13’ te yer almaktadir.

Tablo 13. Veliler Tarafindan Altinci Alt Probleme Yonelik Verilen Cevaplar
Tema Alt Tema

Etkilesim ve Destek  Gozlem yapma (Ozel yetenek, ilgi alanlar1). (14)

Higbir sey yapmama (13)

Cocugun gayet iyi taninmasindan dolay1 herhangi bir sey yapmama (9)

Destek olma. (7)
Okulu ve dersleri ile ilgilenme. (5)

Ogretmenin uygun gériip secmesi. (5)

Cok fazla sohbet etme. (2)

Kendini acikea ifade edebilecegi ortamlar olusturma. (2)

Beraber vakit gecirme. (2)

Ogretmenlerimiz ile iletisimde olma (1)

Bilgi dahilinde yetenekli olan yonlerine yonelerek o konuda destek olma. (1)

Normal bir siire¢ olmasu. (1)

Cocugun genel konusmalarindan yola ¢ikma (1)

Dogdugu giinden beri onunla bolca vakit gegirme. (1)

Her seyi yaptirma. (1)

Ogrenmeye olan istegi. (1)

Tanimak i¢in ne gerekiyorsa onu yapma (1)

Ders calisma diizeni ve egitim 6zverisine bakma. (1)

Ozel bir yetenegi olup olmadig1 konusunda bilginin olmamasu. (1)

Birebir ilgilenme. (1)

Cocukla konusma bu konudaki fikrini merak etme (1)

Ebeveyne bir seyler anlatmasini saglama. (1)

Oyun ve Zekid Oyun oynama. (3)

Geligimi Birlikte zeka oyunlari oynama. (3)
Soru cevap seklinde ilerleme. (Okunan kitaplardan sonra, sohbet icinde hayal giiciinii
gelistirecek sorular). (3)

Cesitlilik ve Cocugun her ortama sokulmasi (farkl deneyimler). (2)

Deneyimler

Cesitli kitaplar okutup anlatmasini ve yorumlamasini isteme. (2)

Cesitli kurslara gonderme. (2)

Dogada yiiriiyiis yapma. (1)

Resim yapma (4)

Beraber etkinlikler yapma. (4)

Cocugun yetenekli yonlerini kesfetmeye calisma. (4)

Velilerin BILSEM siirecinde ¢ocuklarina yénelik yaklasimlar1 farklihk géstermektedir. En sik
ifade edilen yontem, cocuklar gozlemleyerek 6zel yetenek ve ilgi alanlarimi fark etmeye
calismaktir. Velilerin buytik bir kismi, ¢ocuklariyla ilgili olduklarini ve onlari iyi tanidiklarini
belirtmistir. Bununla birlikte, %15,48 oraninda veli, cocuklarini tanimak adina herhangi bir 6zel
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caba gostermedigini ("Hicbir sey") ifade etmistir. Bu, siirecte pasif kalan bir veli grubunun da
varligini ortaya koymaktadir. Bazi veliler ise ¢cocuklariyla birlikte zeka oyunlar1 oynamak, resim
yapmak gibi etkinlikler araciligiyla siirece daha sosyal ve eglenceli yollarla katki sunduklarini
belirtmistir. Ayrica bazi veliler, 68retmenlerle iletisim kurarak ¢ocuklarinin gelisimini izlemeye
calistiklarini da ifade etmistir. Bu bulgular, velilerin énemli bir kisminin ¢ocuklarini tanima ve
destekleme yoniinde aktif caba gosterdigini ancak bazi velilerin slirecte daha geri planda
kaldigin1 ortaya koymaktadir. Gézlem, oyun ve iletisim temelli yaklasimlar, g¢ocuklarin
potansiyelini fark etmede ailelerin etkili bir rol oynayabilecegini gostermektedir.

Arastirmamn yedinci alt problemi, “BILSEM’e yénlendirme siirecinde 6gretmen ve velilerin 6zel
yetenek algis1 nasildir?” seklinde belirlenmistir ve bu alt probleme iliskin olarak 6gretmenlere
“Secim yaparken en ¢ok hangi kriterlere dikkat ediyorsunuz?” sorusu sorulmustur. Bu alt
probleme yonelik verilen cevaplarin temalandirilmis sekli Tablo 14’te yer almaktadir.

Tablo 14. Ogretmenler Tarafindan Yedinci Alt Probleme Yénelik Verilen Cevaplar
Tema Alt Tema

Akademik Yetenek ve Yetenek. (12)
Bagar1 Akademik bagart. (5)

Okudugunu anlama. (1)

Okudugunu yorumlama. (1)

Akl ytritme. (1)

Gozlem formundaki degerlendirmede en yiiksek puan. (1)

Yaraticthk ve Problem Yaraticilik. (12)
Cozme

Farkli cevaplar verme. (11)

Orijinal climle kurma. (7)

flging sorular sorma. (6)

Orijinal bakis agis1 gelistirme. (6)

Problem ¢6zme becerisi. (6)

Espri yapabilme. (2)

Bir seyi icat etmeye ¢alisma. (2)

Espriyi hemen algilayabilme. (1)

Hayal diinyasinin genis olmasi. (1)

Uretken olmast. (1)

Zeka ve Hizl Ogrenme Zeki olmasu. (2)

Sinav kriterlerinde normal iistii olmasi. (4)

Secim icin yapilan sinavlarin sonuglari. (2)

Hizli 6grenme yetenegi. (2)

Hazir cevap olma (3)

Analitik diisiinme. (1)
Glicli bellek. (1)

fletisim ve Sosyal Beceriler  Kendini ifade giicil. (5)
Dikkat. (4)
flgi. (2)
Algilarinin agik olmast. (3)
Arkadaslik iliskileri. (1)
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Becerilerini sosyal iliskilerine yansitabilmesi. (1)

fletisim becerileri. (1)
Sabirli olma. (1)
Liderlik. (1)

Bireysel Ozellikler ve i¢sel Degisik fikirler. (3)
Motivasyon

Asirt merak duyma. (1)

Kendi kendine bir seylerle ugrasma. (1)
Duyarli olma. (1)

Farkindaliginin yiiksek olmasu. (2)

Diistincelerini bir yerden bir yere aktarabilmesi. (1)

istikrarli olma. (1)

Kendiyle yarismasi. (1)

Motivasyon. (1)

Ogretmenlerin BILSEM tanilama siirecinde aday gésterdikleri égrencilerde dikkat ettikleri temel
ozellikler, cok yonlii bir degerlendirme yaklasimini yansitmaktadir. Verilere gore 6gretmenlerin
%22,86's1, yaraticilik, 6zglin diisinme ve farkli cevaplar verebilme gibi o6zellikleri 6ne
cikarmaktadir. Bu oran, klasik basari 6lcttlerinin dtesine gecilerek bilissel esneklik ve yaratic
zekdya verilen onemi gostermektedir. Ogretmenlerin %17,14’ii problem ¢ézme becerisi ve
analitik diistinmeye dikkat etmekte; 6grencilerin farkli yollarla ¢6ziime ulagsma kapasitelerini
degerlendirme olgiitii olarak kullanmaktadir. Zeka, hizli 6grenme ve gii¢lii hafiza gibi bilissel
ozelliklere vurgu yapan ogretmenlerin orani ise %14,29'dur. Akademik basari ve sinav
performansi, Ogretmenlerin %11,43't tarafindan temel degerlendirme Kkriteri olarak
belirtilmistir. Bu grup, BILSEM’e uygunlugu sinav basarisina ve goézlem formlarinda elde edilen
puanlara gore degerlendirmektedir. Sosyal ve iletisim becerilerine 6nem veren 6gretmenlerin
orani %10’dur. Bu kapsamda, 6grencilerin kendini ifade etme, arkadas iliskileri, espri anlayisi ve
dikkat diizeyleri gibi sosyal gostergeler dikkate alinmaktadir. Ogrencinin duygusal durumu, i¢sel
motivasyonu, meraki ve istikrar1 gibi bireysel 6zelliklere vurgu yapan 6gretmenlerin orani
%8,57°dir. Bu ozellikler, 6grencinin 6grenmeye olan dogal egilimini ve kendi basina ¢alisma
istegini degerlendirmede temel alinmaktadir. Ayrica, %5,71'lik bir kesim sosyal duyarllik,
empati ve arkadaslik iliskileri gibi sosyal-duygusal becerilere odaklanmaktadir. Bu bulgu,
O0gretmenlerin tanilama siirecinde 6grenciyi sadece bilissel yonleriyle degil, biitiincil bir
yaklasimla degerlendirdigini gostermektedir.

Yedinci alt probleme iliskin velilere ise “Cocugunuzun BILSEM tanilama siirecine dahil
edilmesinde neler etkili oldu?” sorusu sorulmustur. Bu alt probleme iliskin velilerin vermis
oldugu cevaplarin temalandirilmis sekli Tablo 15°te yer almaktadir.

Tablo 15. Veliler Tarafindan Yedinci Alt Probleme Yonelik Verilen Cevaplar

Tema Alt Tema

Egitim ve Okul Ogretmen secimi (30)
Derslerdeki basari. (20)

Krese erken baslama. (1)

Girdigi siavlar. (1)

Anlama kabiliyetinin iyi olmasi. (1)

BILSEM’e katilan 6grencilerin gelisimi ve basaris1. (1)

Yetenek ve Ilgi Sayilarailgisinin yiiksek olmasi. (4)
Alanlar1 Kendi istegi. (6)

Erken yasta okuma. (3)
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Resim yeteneginin olmasi. (3)
Pratik zekal olma. (2)

Cok calisma. (2)

Merakli olma. (2)

Dikkatli olma. (2)

Ayrintilara dikkat etme. (2)

Cozdugi testler. (2)

Farkl diistinme yapisinin olmasi. (2)

Haritalara ilgisinin yiiksek olmasu. (1)

Gorsel zekasinin olmasi. (1)

Hizl distinebilme becerisi. (1)

Bazi yeteneklerinin kesfedilmesi. (1)

Cocugumun basarili oldugu alanlar olmasu. (1)

Sosyal Yetenekler Sosyal iliskisi. (2)
ve lliskiler

Gozlemci ruhu. (1)

Davranislart. (1)

Liderlik 6zelliginin olmasi. (1)

Diger veliler. (1)

Yegenimle birlikte kesfetme. (1)

Teknoloji ve Telefon tablet hi¢ kullanmamasi. (1)
Gelisim

Kendini gelistirmesini isteme. (1)

Farkindaligimizin artmis olmasi. (1)

Farkli 6grenme sekillerine sahip olmasi. (1)

Velilerin ifadelerine goére, cocuklarinin BILSEM siirecine dahil olmasinda en belirleyici unsur
o0gretmen yonlendirmesidir (%35,71). Bu oran, 68retmenlerin gozlemlerine dayal olarak yaptigi
aday onerilerinin veliler iizerinde giiclii bir etkisi oldugunu géstermektedir. Ogrencinin ders
basaris1 ise %23,81 oranla ikinci sirada yer almakta, BILSEM’e yonlendirilen ¢ocuklarda
akademik performansin da énemli bir rol oynadigini ortaya koymaktadir. Ogrencinin siirece
kendi istegiyle katilmak istemesi %7,14 oraninda belirtilmistir. Ayrica, bireysel yeteneklere
dayali nedenler arasinda ¢ocugun sayilara ilgisi (%4,76), erken yasta okuma becerisi (%3,57),
resim yetenegi (%3,57) ve pratik zekdsi (%2,38) gibi unsurlar 6ne c¢ikmaktadir. Sosyal
iligkilerdeki gli¢ (%2,38) ve merakl kisilik yapis1 (%2,38) da siiregte etkili goriilen bireysel
ozellikler arasinda yer almaktadir. Daha az siklikla dile getirilen diger etkenler arasinda,
ayrintilara dikkat (%1,19), farkli diisiinme becerisi (%1,19), test ¢6zme aliskanligi (%1,19),
teknolojik cihazlar1 kullanmama (%1,19) ve ¢ocugun gelismek istemesi (%1,19) gibi faktorler
yer almaktadir. Ayrica baz1 veliler (%1,19), BILSEM’e daha once katilan o6grencilerin
gelisiminden etkilenerek bu stirece dahil olma kararini verdiklerini belirtmistir. Bu bulgular,
BILSEM’e yénlendirme siirecinde 6gretmen roliiniin belirleyici oldugunu; ancak égrencinin
bireysel 6zellikleri, akademik basar1 diizeyi, sosyal becerileri ve ailesel gézlemler gibi cok sayida
faktoriin birlikte etkili oldugunu ortaya koymaktadir.

Arastirmamin sekizinci alt problemi, “BILSEM’e yénlendirme siirecinde égretmen ve velilerin
0zel yetenek algisina iliskin dl¢iitleri nelerdir?” seklinde belirlenmistir ve bu alt probleme iliskin
olarak oOgretmenlere “Kriterleriniz konusunda nasil bir degerlendirme yapiyorsunuz? Bu
konudaki 6lciitiiniiz nedir?” sorusu sorulmustur. Bu alt probleme yo6nelik verilen cevaplarin
temalandirilmis sekli Tablo 16’da yer almaktadir
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Tablo 16. Ogretmenler Tarafindan Sekizinci Alt Probleme Yénelik Verilen Cevaplar
Tema Alt Tema

Goriis ve Gozlemler Gozlem. (22)

Smif ici cevaplar. (10)

Gozlem formundaki degerlendirmede yiiksek puan alma. (1)

Brans 0gretmenleri goriisleri. (1)

Aile gozlemleri. (1)

Degerlendirme Sec¢mek icin yapilan sinav sonuglari. (6)
Kriterleri ve Araclar

Basar testleri. (1)

Sinava daha 6nce girmemis olmasi. (1)

Akran degerlendirme. (2)

Oz degerlendirme. (2)

Siire¢ degerlendirmesi. (2)

Ogrenci degerlendirme formlari. (1)

Yaraticilik dlgekleri. (1)

Basari ve Yetenek Etkinliklerdeki basarisi. (4)

Kriterlerin ¢ogunu tasimasi. (2)

Normalin tistiinde olmasi. (1)

BILSEM tanilama siirecinde 6gretmenlerin en ¢ok basvurdugu élgiit gézlemdir ve %62,86 ile
acik ara en yaygin yontem olarak 6ne ¢ikmaktadir. Bu oran, 6gretmenlerin 6grencilerin bireysel
yeteneklerini ve davranislarini dogrudan goézlemleme yoluyla degerlendirmeye biiyiik 6nem
verdigini gostermektedir. Ikinci sirada yer alan sinif i¢i cevaplar %28,57 oraninda belirtilmis,
O6gretmenlerin 6grencilerin ders sirasinda sergiledikleri performansi 6nemli bir degerlendirme
Olgltii olarak gordiiklerini ortaya koymustur. Sinav sonuglari, 6gretmenlerin %17,14’u
tarafindan kullanilmakta ve 6grenci degerlendirmelerinde daha nesnel bir 6lgiit olarak 6ne
¢ikmaktadir. Bunun yani sira, etkinliklerdeki basar1 %11,43 ve akran degerlendirmesi %5,71
oraninda ifade edilmistir. Oz degerlendirme, égrenci degerlendirme formlari, yaraticilik, aile
gozlemleri, brans 6gretmeni gorisleri, siire¢c degerlendirmesi ve basar testleri gibi diger
oOlciitler daha diistik oranlarla ifade edilmis ancak siireci destekleyici yardimci kaynaklar olarak
degerlendirme sistemine dahil edilmistir. Bu bulgular, 6gretmenlerin BILSEM aday belirleme
strecinde sadece akademik basariya degil; 6grencilerin bilissel, sosyal ve yaratici yonlerine dair
cok sayida faktorii birlikte ele aldigin1 gostermektedir. Degerlendirme siirecinde kullanilan bu
coklu élgiitler, BILSEM'in ¢ok yénlii tamlama yaklasimiyla uyumlu olarak 6grencilerin
potansiyelini daha biitiinciil bicimde ortaya koymay1 amaglamaktadir.

Sekizinci alt probleme iliskin olarak velilere, 'Yukarida belirttiginiz kriterleri neye gore
belirlediniz, bu konudaki 6l¢iitiiniiz nedir?' sorusu yoneltilmistir. Velilerin bu soruya verdikleri
yanitlarin tematik analizi Tablo 17’de sunulmustur.”

Tablo 17. Veliler Tarafindan Sekizinci Alt Probleme Yonelik Verilen Cevaplar
Tema Alt Tema

Akademik Performans Basarili olma. (7)
ve Yetenekler

Ogretmen gozlemleri. (7)

Kendi yasitlarina gore diger ¢ocuklarla farkliliklar (4)

Yasindan beklenenin tizerinde bir performans gosterme. (4)

Farkl bakis agilarinin olmasi. (4)
YeteneKleri. (3)

Se¢me sinavindaki basari. (1)
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Zeki olma. (1)

Problem ¢6zme becerisi. (1)

Sorulara cevap verme becerisi. (1)

Mantikli olma. (1)

Ongoériide bulunabilme. (1)

Duygusal ve Sosyal Cocugun mutlulugu (duygular). (3)
Gelisim

Sosyal faktorler (digsal etkenler, cevre faktorleri). (3)

Arkadaglari ile olan iletisimi. (1)

Gayretli olmasi. (1)

flgi ve Istekler Cocugun istek ve arzulari. (4)

Cocugun ilgi alanlari. (2)

Hayal giiciiniin genis olmasi. (1)

Kagit ve kalem ile yakindan ilgili olma (2 yas). (1)

istedigini kagida yansitabilme (1)

Gozlem ve Cocugun genel durumu(davranislari). (13)
Degerlendirme Gozlem. (10)

Kriterin olmamasi. (8)

Sahsi diistinceler 6l¢iisiinde belirleme (bebekligi, cocuklugu). (4)

Anlatinca hemen yapabilme kabiliyeti. (2)

Yapilan sahsi arastirmalar. (2)

Kendini iyi ifade etmesi. (2)

Siirecte yasanilanlar. (2)
Kardeslerin BILSEM'e gidiyor olmasi. (2)

Okunan uzmanlarin gorisleri. (2)

Kendini iyi tanimasi. (1)

Cocukta goriilen gelismeler. (1)

Dinlemiyor gibi goziikiirken her seyin farkinda olma. (1)

Cevrede gozlemine giivenilen kisilerin yorumlart. (1)

Yasitlarina gore daha ayrintici olma. (1)

Elde edilen veriler, velilerin BILSEM tanilama siirecinde cocuklarim1 degerlendirmek icin ¢ok
boyutlu olgiitler kullandiklarini ortaya koymaktadir. En sik belirtilen 6l¢iit, cocugun genel
durumu ve davranislari olup, velilerin %21,43’li tarafindan ifade edilmistir. Bu durum,
cocuklarin giinliilk tutumlarinin ve bireysel 6zelliklerinin tanilamada belirleyici goriildigiini
gostermektedir. Gozlem %17,86 oraninda belirtilmis, velilerin ¢ocuklarinin gelisimlerini takip
etmekte aktif rol oynadiklarini ortaya koymustur. Akademik basar1 (%11,90) ve 6gretmen
gozlemleri (%9,52) de velilerin degerlendirme siirecinde dikkate aldiklar1 énemli faktorler
arasinda yer almistir. Ayrica, ¢ocugun yasitlarina gore farklilik gostermesi (%8,33) ve yasinin
uzerinde bir performans sergilemesi (%7,14) gibi gelisimsel kiyaslamalar da sik¢a dile
getirilmistir. Kisisel degerlendirmeler (%5,95), ¢cocugun mutlulugu (%4,76) ve sosyal cevre
faktorleri (%4,76) gibi olciitler, velilerin ¢ocuklarinin duygusal ve ¢evresel durumlarini da goz
onlinde bulundurarak karar verdiklerini gostermektedir. Cocugun ilgileri, istegi, hayal giict,
kagit-kalem sevgisi, gayreti ve uzman goriisii gibi daha bireysel ve 6zgiin kriterler ise daha
diisiik oranlarla ifade edilmistir (her biri %1,19-2,38 araliginda). Bu bulgular, velilerin
cocuklarim1 degerlendirirken yalnizca akademik basariy1 degil, duygusal durumlarini, ilgi
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alanlarini ve bireysel gozlemlerini de siirece dahil ettiklerini; boylece BILSEM’e aday gdsterme
stirecinde ¢ok yonlii ve bilingli bir yaklasim sergilediklerini gostermektedir.

TARTISMA

Bu arastirmada, BILSEM’e 6grenci yonlendirme siirecinde o6gretmen ile veli deneyimleri
derinlemesine analiz edilmis ve slirecin isleyisine dair cesitli bulgular elde edilmistir.
Arastirmanin temel amaclari dogrultusunda elde edilen bulgular asagida ilgili temalar
baglaminda tartisiimistir.

Ogretmenlerin Tanilama Siirecindeki Rolleri ve Karsilastiklar1 Giicliikler

Arastirma sonuglari, BILSEM tanilama siirecinde 6gretmenlerin oldukea aktif roller iistlendigini;
aday belirleme, gozlem yapma ve rehberlik etme gibi gorevlerle siirece dogrudan yon
verdiklerini géstermektedir. Ogretmenlerin biiyiik bir kismi (%31,43) BILSEM'i, égrencilerin
bireysel yeteneklerini kesfetmeleri, uygun gruplama yapilmasi ve iilkeye katki saglayacak
bireyler yetistirilmesi icin bir firsat alani olarak gormektedir. Ancak bulgular, baz1 6gretmenlerin
BILSEM'’i potansiyel gelistiren bir kurumdan ziyade salt bir "secici sinav merkezi" olarak
algiladigina isaret etmektedir. Kurumlara yiiklenen anlamlardaki bu bulaniklik, iistiin yetenekli
ogrencilerin ihtiya¢ duydugu cevresel destek sistemlerini zayiflatma riski tasimaktadir (Pfeiffer,
2012). Bu durum, siirecin islevselliginin artirilmasi i¢in BILSEM’in vizyonuna dair 6gretmenlere
yonelik daha acik ve hedef odakli bilgilendirme stratejilerine ihtiya¢ duyuldugunu
gostermektedir.

Velilerin Siirece Iliskin Algilari, Beklentileri ve Karsilastiklar1 Problemler

Arastirma, velilerin tanilama siirecinde ¢ocuklarina kaynak saglama ve duygusal destek sunma
gibi tamamlayici roller iistlendigini ortaya koymustur. Literatiirde de ifade edildigi tizere,
tanilamada 6gretmen-veli is birligi slirecin sosyal gegerligini ve tanilamanin dogrulugunu
artirmaktadir (Abaci & Tiiziin, 2023; Epcacan, 2022; Kurnaz, 2014). Veliler, BILSEM’i
cocuklarinin akademik ve sosyal gelisimi icin firsat sunan bir yap1 olarak degerlendirerek
kurumdan ytiksek beklentiler i¢ine girmektedir. Ancak, silirece yonelik tereddiitler ve bilgi
eksikliklerinin yani sira bu yiliksek beklenti diizeyleri, 6grenciler iizerinde baski unsuru
olusturabilmektedir. Renzulli'nin (2005) de vurguladigi gibi, istiin yetenekli 6grencilerin
egitiminde beklenti diizeyinin gergek¢i tutulmamasi, 6grencilerde basarisizlik korkusu ve
yetersizlik hissi gelistirebilmektedir.

Aday Gésterme Kriterleri, Giivenilirlik ve Egitsel Karar Alma Siireclerine Etkisi

Arastirmanin en dikkat ¢ekici bulgularindan biri, egitsel karar alma siirecinde kullanilan aday
gosterme kriterleridir. Ogretmenlerin siireci ¢ogunlukla gozleme dayali (%60) yiiriittiigi;
kararlarin1 "ders basaris1”, "akademik hiz" ve "sinif ici performans” tizerinden sekillendirdigi
gorilmistiir. Ogretmenlerin %54,29'unun 6zel yetenekli 6grenci algisini dogrudan akademik
basari ile tanimlamasi ve velilerin de yetenegi bilissel kapasiteyle sinirlandirmasi, siirecin en
biiyiik zayifliklarindan biridir. Oysa Gardner (1987), Renzulli (2005) ve Sak (2014) gibi
arastirmacilarin altini cizdigi lizere, 6zel yetenek yalnizca test puanlar1 veya IQ ile sinirh
olmayip; yaraticilik, liderlik ve motivasyon gibi c¢ok boyutlu o6zellikleri barindirir.
Standartlastirilmis goézlem formlarinin eksikligi ve degerlendirmelerin dar bir akademik
cerceveye sikismasi, stirecin siibjektiflesmesine ve farkli yetenek alanlarinin géz ardi edilmesine
yol agmaktadir. Neihart vd. (2002) ile Pfeiffer (2012) tarafindan da desteklendigi gibi, daha
objektif ve pedagojik temelli tanilamalara gecis yapilmasi zorunludur.

Tanilama Siirecinin Ogrenciler Uzerindeki Psikolojik ve Duygusal Yanstmalari

Tanilama siirecinin yogun ve belirsiz dogasi, 6grencilerin duygusal dengelerini 6nemli 6lciide
etkilemektedir. Bulgulara gore, 6grencilerin %401 bu siirecte akademik sinava hazirlik odakli
bir yaklasima yonelmis, %17,14’i stres ve %22,86’s1 ise asir1 heyecan yasamistir. Ayrica
Ogrencilerin  %14,29’unun  dogrudan  velilerinin  yasadifi  stresten etkilendigi,
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“miitkemmeliyetcilik” ve “haksizlik hissi” gibi olumsuz psikolojik yansimalarin ortaya ciktigi
tespit edilmistir. Gagné (2004) ile Peterson ve Morris (2010), 6zel yetenekli 6grencilerin
duygusal hassasiyetlerinin yiiksek oldugunu ve kaygi diizeylerinin desteklenmedigi durumlarda
motivasyonlarinin diisebilecegini belirtmektedir. Kimlik gelisimi asamasinda "digerlerinden
farkl1" olma hissinin yarattif1 catismalar goz oniine alindiginda, BILSEM tanilama siirecinin salt
bir yetenek belirleme araci olmaktan ¢ikarilip psikolojik destek sistemleriyle biitiinlesik, gelisim
temelli bir yapiya kavusturulmasi gerekmektedir.

SONUC

Arastirmanin amaglar1 dogrultusunda elde edilen tartisma bulgularindan hareketle su sonuclara
ulasilmistir:

Aday Gistermede Akademik Odakhlik: Ogretmenler ve veliler, 6zel yetenegi tamimlarken
agirlikli olarak bilissel kapasiteye ve okul basarisina odaklanmaktadir. Bu durum, sanat, liderlik,
yaraticilik gibi diger yetenek alanlarindaki potansiyelli 6grencilerin gozden kagmasina ve egitsel
kararlarin objektifliginin zedelenmesine neden olmaktadir.

Standartlastirma Eksikligi: Ogrenciyi tanima siirecinde 6gretmenlerin bireysel gézlemlerinin
one cikmasi ve velilerin siibjektif ev gozlemleri, tanilamanin bilimsel 6l¢iitlerden uzaklasma
riskini dogurmaktadir. Aday gosterme silireclerinde kullanilabilecek gecerli ve
standartlastirilmis kriterlerin/formlarin eksikligi siirecin zayif yoniidiir.

Yiiksek Beklenti ve Veli Baskisi: Velilerin kuruma yonelik islevsel farkindaliklarinin eksik
olmasi ve BILSEM'e yénelik asir1 yiiksek beklentileri, 6grenciler iizerinde performans baskisi
olusturmakta ve ¢cocuklari etiketlenme riskiyle karsi karsiya birakmaktadir.

Psikolojik ve Duygusal Yipranma: Tanilama siireci, 6grenciler i¢in sinava hazirlik odakly, stresli
ve rekabetci bir deneyim halini alabilmektedir. Ogrencilerin hem kendi igsel siireclerinden hem
de ailevi kosullardan kaynakli olarak yogun kaygi yasamalary, siirecte psikolojik dayanikliliga ne
denli ihtiya¢ duyuldugunu kanitlamaktadir.

Rehberlik ve Bilinclendirme Ihtiyacr: Tiim bu bulgular; siirecin daha saglikl yiiriitiilebilmesi,
tanilamanin giivenirliginin artirilmasi ve her iki paydas grubunun (veli ve 6gretmen) ortak bir
vizyonda bulusabilmesi icin acil bir psiko-egitsel rehberlik ve farkindalik egitimine ihtiyag
duyuldugunu acikc¢a géstermektedir.

ONERILER

Asagida arastirmanin bulgularina dayal olarak 6gretmenlere, velilere ve arastirmacilara yonelik
ayr1 basliklar altinda 6neriler sunulmustur.

Ogretmenlere Yénelik Oneriler

1. Arastirmadan elde edilen, 6gretmenlerin sinifin ilerisinde olan 6grencileri ¢ogunlukla
akademik basar1 lizerinden degerlendirdigi sonucuna gore, bu o6grencilerin sosyal,
duygusal ve bilissel gelisimlerine de odaklanan biitiinciil yaklasimlara yoénelik
farkindalik calismalari yapilabilir.

2. Arastirmada 6gretmenlerin farklilastirma ve zenginlestirme uygulamalarina dair sinirh
bilgiye sahip olduklari sonucuna gore, hizmet ici egitim programlarinda “Tiirkiye Yiizyil
Maarif Modeli” kapsaminda yer alan farklilastirilmis 6gretim, list diizey diisiinme
becerileri ve bireysellestirilmis 6gretim yontemlerine agirlik verilmesi onerilebilir.

3. Smnif yonetimi sorunlarinin 6zellikle liderlik 6zelligi baskin olan 6grencilerle yasandigi
sonucuna gore, bu o6grencilerle etkili iletisim ve pozitif sinif yonetimi becerileri
gelistirmeye yonelik atolyeler diizenlenebilir.
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4. Rehberlik uygulamalarinda yetersizlik yasandigi bulgusuna gore, Ogretmenlerin
rehberlik hizmetleriyle is birligi yapmalari tesvik edilebilir ve sinif 6gretmenlerine temel
sosyal-duygusal destek becerileri kazandirilabilir.

Velilere Yénelik Oneriler

1. Arastirmada 6gretmenlerin aile is birliginin 6nemini vurguladig1 sonucuna gore, velilere
yonelik seminerlerde “sinifin 6tesinde olan 6grencilerin taninmasi, desteklenmesi ve
yonlendirilmesi” konularinda bilgilendirme yapilabilir.

2. BILSEM o6grencilerinin sinif ici entegrasyonunda sorunlar yasandigl sonucuna gore,
velilere ¢ocuklarinin hem akademik hem sosyal gelisimlerine katki saglayacak ev ortami
destegi, saglikli basar1 beklentisi ve stres yonetimi konularinda rehberlik sunulabilir.

3. Tam almamis fakat yiiksek potansiyelli ¢cocuklarin gériinmez kaldig1 sonucuna gore,
veliler erken belirti ve belirtiler konusunda bilin¢glendirilebilir; rehberlik servisleriyle
daha etkin iletisim kurmalar1 énerilebilir.

Arastirmacilara Yénelik Oneriler

1. Arastirmada tani almayan ancak sinifin ilerisinde olan 6grencilere iliskin 6gretmen
stratejilerinin yetersiz kaldig1 sonucuna gore, bu 6grenci grubuna o6zel, sistematik
tanilama ve destek modellerini iceren arastirmalar yapilabilir.

2. Farkllastirilmis 6dev ve 6gretim uygulamalarina yonelik 6gretmen yeterliklerinin sinirh
oldugu goriildiigiinden, etki analizi odakli deneysel ¢alismalarla hangi uygulamalarin en
etkili sonuclar verdigi belirlenebilir.

3. Ogretmenlerin egitim ihtiyaclarinin oldugu alanlarin belirginlestigi bu calismanin
sonucuna gore, 6gretmen egitim programlarinin icerik analizi yapilarak, iistiin yetenekli
ogrencilere yonelik kazanimlarin ne 6l¢iide yer aldig1 arastirilabilir.

4. Tirkiye Yiizyih Maarif Modeli'ndeki zenginlestirme stratejilerinin simif diizeyinde
uygulanabilirligi tzerine veri eksikligi bulundugu icin bu modelin 6gretmen
uygulamalariyla ne kadar ortiistiigli temali alan arastirmalari 6nerilebilir.

KAYNAKCA

Akdemir, A. B, & Kilig, A. (2021). Nitel Makalelerin Yontem Analizi. Mugla Sitki Ko¢cman
Universitesi Egitim Fakiiltesi Dergisi, 8(2), 486-502.

Ataman, A. (1998). Ustiin Zekallar Ve Ustiin Yetenekliler. Saglik Hizmetleri Meslek Yiiksekokulu,
16.

Ataman, A. (2012). Ustiin Yetenekli Cocuk Kimdir. Gelecegin mimarlan iistiin yetenekliler
sempozyumu, 27, 4-15.

Ataman, A., Daglioglu, E., & Darga, H. (2018). Ustiin Zekalilar ve Ustiin Yetenekliler Konusunda
Bilinmesi Gerekenler (2. Baski). Vize Yayincilik.

Clark, B. (2015). Ustiin Zekali Olarak Biiyiimek Evde ve Okulda Cocuklarin Potansiyellerini
Gelistirmek (8. Basimdan Ceviri). Nobel Yayinlari.

Davashgil, U. (1990). Ustiin Cocuklar. http://openaccess.iku.edu.tr
Dénmez, D. N. B. (2011). Ozel Gereksinimli Cocuklar ve Ozel Egitim.

Gokdemir, S. (2017). Ulkemizde Ozel Yetenekli Ogrencilerin Tanilama Siirecinin Ogretmen, Veli
ve Ogrenci  Goriislerine  Gore  Degerlendirilmesi. Yiiksek  Lisans  Tezi.
https://acikerisim.erbakan.edu.tr

e-ISSN: 3062-1550 Tiirkiye Ustiin Zekali ve Dahi Cocuklar Egitim Vakfi Dergisi 27
Journal of TUZDEV 2026; 3(4); 1-29



Tiirkiye Ustiin Zekali ve Dahi Cocuklar Egitim Vakfi Dergisi

Glnes, A. (2018). Turkiye’de Bilim Sanat Merkezleri. Avrasya Sosyal ve Ekonomi Arastirmalari
Dergisi, 5(6), 185-193.

Karakus, F. (2010). Ustiin Yetenekli Cocuklarin Anne Babalarinin Karsilastiklari Giigliikler. Mersin
Universitesi Egitim Fakiiltesi Dergisi.

Kog, 1. (2016). Ustiin Zekali ve Ustiin Yetenekli Ogrenci Velilerinin Bilim ve Sanat Merkezi'yle
Ilgili Gériisleri: Bir BILSEM Ornegi. Journal of Gifted Education and Creativity, 3(3), 1-10.

Kurnaz, A. (2014). Yirminci Yilinda Bilim ve Sanat Merkezlerinin Raporlar ve YoOnetici
Gorugslerine Dayali Olarak Degerlendirilmesi. Journal of Gifted Education Research, 2(1).
https://search.ebscohost.com/

Levent, F. (2011). Ustiin Yetenekli Cocuklarin Haklar1 El Kitabt Anne Baba ve Ogretmenler Icin.
Cocuk Vakfi Yayinlari.

Levent, F. (2020). Ustiin Yetenekli Cocuklart Anlamak Ustiin Yetenekl Cocuklar Sarmalinda Aile,
Egitim Sistemi ve Toplum (4. Baski). Nobel Yayinlari.

MEB. (2018). Ozel  Egitim Hizmetleri Yénetmeligi. T.C Resmi Gazete.
https://orgm.meb.gov.tr/meb_iys_dosyalar/2018_07/09101900_ozel_egitim_hizmetleri_y
onetmeligi_07072018.pdf

Patton, M. Q. (2014). Qualitative Research & Evaluation Methods: Integrating Theory and Practice.
SAGE Publications.

Renzulli, ]., & Piaget, ]. (2005). The Three-Ring Conception of Giftedness: A Developmental Model
For Promoting Creative Productivity. Conceptions of Giftedness.
https://doi.org/10.1017/CB09780511610455.015

Renzullj, J. S. (1988). The Multiple Menu Model for Developing Differentiated Curriculum for the
Gifted and Talented. Gifted Child Quarterly, 32(3), 298-3009.
https://doi.org/10.1177/001698628803200302

Sak, U. (2012). Ozellikleri, Tamlanmalari, Egitimleri (BRC Matbaasi, Ankara). Maya Akademi
Yayinevi.

Sak, U. (2014). Ustiin Zekallar Ozellikleri Tanilanmalari Egitimleri (4. Baski). Ankara: Vize
Yayinlari.

Sternberg, R. ]J. (2018). Theories of Intelligence. https://psycnet.apa.org/record/2017-32525-
0107?doi=1

Sternberg, R. ], & Zhang, L. (1995). What Do We Mean by Giftedness? A Pentagonal Implicit
Theory. Gifted  Child  Quarterly. (Sage CA: Thousand Oaks, CA).
https://doi.org/10.1177/001698629503900205

Sahin, H., & Zorlu, A. (2022). Tiirkiye’de Ozel Yetenekli Bireyleri Tanilama Siireci ve Tanilamada
Kullanilan Yontemler. Milli Egitim Dergisi, 51(233), 863-885.
https://doi.org/10.37669/milliegitim.788454

Simsek, H., & Yildirim, A. (2021). Sosyal Bilimlerde Nitel Arastirma Yéntemleri (13.Baski, s. 448).
Seckin Yayincilik.

e-ISSN: 3062-1550Tiirkiye Ustiin Zekal1 ve Dahi Cocuklar Egitim Vakfi Dergisi
Journal of TUZDEV 2026; 3(4); 1-29

28



Oztﬁrk, S., Kurnaz, A. / Bilim Sanat Merkezlerine Yonlendirme Siirecine iliskin Velilerin ve Ogretmenlerin
Deneyimlerinin Kapsamh Degerlendirilmesi

Tarhan, S., & Kilig, S. (2014). Identification of Gifted and Talented Student and Models in Turkey.
Journal of gifted education research, 2(2), 27-43.

Unsal, S., Cetin, A, & Yogurtcu, M. (2019). Ustiin Yetenekli Ogrenci Velilerinin Bilim ve Sanat
Merkezinden Beklentileri ve Karsilanma Diizeyleri. Abant Izzet Baysal Universitesi EgGitim
Fakiiltesi Dergisi, 19(4), 1306-1321. https://doi.org/10.17240/aibuefd.2020..-437990

Wolf, M. M. (1978). Social Validity: The Case for Subjective Measurement or How Applied
Behavior Analysis is Finding its Heart. Journal of Applied Behavior Analysis, 11(2), 203-
214. https://doi.org/10.1901/jaba.1978.11-203

Zor, M., & Kose, E. (2015). Sinif Ogretmenlerinin Bilim ve Sanat Merkezlerine Yénelik Goriislerinin
Cesitli Degiskenler Acisindan Incelenmesi (Erzurum Ili Ornegi). (6).

e-ISSN: 3062-1550 Tiirkiye Ustiin Zekali ve Dahi Cocuklar Egitim Vakfi Dergisi 29
Journal of TUZDEV 2026; 3(4); 1-29



e-ISSN: 3062-1550

Tiirkiye Ustiin Zekal1 ve Dahi Cocuklar Egitim Vakfi Dergisi
Journal of TUZDEV

2026; 3(4)

TUZ

ENGLISH VERSION

Parents' and Teachers' Experiences in the Science and Art
Center Referral Process

Stimeyra OZTURK * Ahmet KURNAZ**

CITED: Oztiirk, S. (2026), Kurnaz, A. (2026). Parents' and Teachers' Experiences in the Science
and Art Center Referral Process. Tiirkiye Ustiin Zekali ve Dahi Cocuklar Egitim Vakfi Dergisi, 3(4),
1-29, DOI: https://doi.org/10.29329 /tuzdev.2026.146

Abstract

Ensuring equal opportunity in education and uncovering students' individual potential are among the
central goals of Turkey's contemporary education policies. In this context, Science and Art Centers (SACs)
play a critical role in supporting gifted students and fostering their development. However,
comprehensive data on how the stakeholders involved in the referral process to SAC—teachers, parents,
and students—perceive and experience this process remain limited. By addressing the referral process
across the teacher, parent, and student dimensions, this study aims to provide a multifaceted evaluation of
how the process works and the effects it produces. The research was conducted with a qualitative design,
and the data were collected by drawing on the views of teachers, parents, and students. The interviews
were analyzed through content analysis, and the resulting findings were organized under thematic
categories. The data show that teachers foreground observation, in-class performance, and exam results
when nominating candidates, whereas parents rely primarily on teacher guidance, academic achievement,
and perceived individual talents. Students, for their part, generally regard the process as an exciting and
positive experience, although some of them also report adverse effects such as test anxiety and stress. In
conclusion, the SAC referral process rests on multidimensional criteria such as observation, academic
achievement, social-emotional development, and individual interests. Nevertheless, occasional
inconsistencies were observed among the perceptions of teachers, parents, and students. Accordingly, it is
recommended that the referral process be restructured into a more objective, holistic, and stakeholder-
aligned system. Moreover, organizing awareness-raising training for parents and teachers and expanding
guidance services that support students' emotional processes would help improve the quality of the
identification process.
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INTRODUCTION

Equal opportunity in education and the discovery of students' individual talents are among the
important goals of Turkey's education policies. In this context, Science and Art Centers (SACs)
play a critical role in uncovering and developing the potential of gifted students. However, there
is a lack of comprehensive understanding regarding the experiences and perceptions of the
stakeholders in the referral process to SAC—students, parents, and teachers (Ataman, Sak, &
Donmez Baykog, 2014). By focusing on the evaluation of the referral process to SAC, this study
aims to examine the positive and negative aspects experienced during the identification of gifted
students.

Gifted individuals are people who display a multifaceted superiority relative to their peers and
stand out in the mental, creative, leadership, artistic, and academic domains (MEB, 2006). The
distinguishing characteristics of these individuals become apparent in the mental, behavioral,
and academic dimensions; these characteristics develop in interaction with one another and
bring out the individual's overall potential. Mentally, the most prominent qualities of these
individuals are abstract thinking that emerges at an early age, the capacity to grasp, analyze, and
reconstruct the relationships among concepts, long attention spans, high levels of curiosity, and
an intrinsic motivation to acquire knowledge (Clark, 2002; Sak, 2014). They also stand out for
their ability to retain learned information in long-term memory and to form connections across
different domains (Davasligil, 2016).

Behaviorally, gifted individuals are eager to show independence in learning, to acquire
knowledge through their own efforts, and to develop new ideas. At the same time, these
individuals experience emotional intensity; they can be sensitive to events in life, empathetic,
and strong in verbal expression. Their perfectionist nature may lead them to set high goals for
themselves and to overreact in the face of mistakes (Renzulli, 1978; Levent, 2011; Ataman et al.,
2014). Academically, gifted individuals may show an interest in reading and writing from the
preschool period onward, and their learning pace is far higher than that of their peers. They
excel in fields such as mathematics and science, and their ability to solve complex problems with
innovative approaches is well developed (Dénmez Baykog¢, 2014; Tarhan & Kilic, 2014;
Sternberg, 1997).

The identification process is a critical stage in terms of revealing students' potential and placing
them appropriately in educational settings. According to the literature, the identification process
rests on two fundamental approaches: individual-based and program-based identification
(Ataman et al,, 2014; Sak, 2014). In the individual-based identification model, the individual's
intelligence is measured through psychometric tests (IQ tests, group screening tests, etc.). An
education plan suited to the child is designed by taking into account individual performance,
level of creativity, and academic achievement. In this way, supportive and developmental
practices are implemented within the framework of the child's current capacity (MEB, 2010). In
the program-based approach, on the other hand, programs designed for gifted individuals are
first determined, and individuals with a talent profile suited to these programs are measured
and selected. This approach generally combines domain-specific tests, academic performance,
and interest-oriented criteria. Institutions such as the Education Program for the Gifted (UYEP)
and TEVITOL adopt this model (Tarhan & Kilig, 2014).

Modern identification systems foreground models that are based on multiple criteria and that
take into account the child's competencies across more than one domain. This approach reduces
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the limitations of one-dimensional tests and provides the opportunity for a more comprehensive
and fair evaluation (Sternberg & Zhang, 1995; Renzulli, 2005). The social validity of the
identification process is directly related to the belief, perception, and satisfaction of the students,
teachers, and parents involved in it (Wolf, 1978; Levent, 2011). When social validity is not
ensured, the identification process may deviate from its purpose, students may develop a sense
of being labeled, teachers may make biased decisions, and parents may develop anxiety and
suspicion. Moreover, the failure of the tests used in the identification process to take cultural and
socioeconomic differences into account deepens problems of social validity. For example,
questions involving concepts such as “piano” may carry little meaning for children in rural or
low-income areas (Sak, 2014; Kurnaz, 2014). For this reason, measurement tools that conform
to local norms and take cultural differences into account should be developed for social validity
(UYCAP, 2014).

Teachers are among the most important actors who have the opportunity to know students
closely and to observe their behavior in the daily educational setting. Since nomination in the
identification process often begins at the teacher's initiative, the teacher's level of knowledge,
awareness, and prejudices directly affect the process (MEB, 2010; Donmez Baykog, 2014).
However, because most teachers do not have sufficient knowledge of the distinguishing
characteristics of gifted individuals, the identification process may be reduced to academic
achievement, and talented students in different domains may be overlooked (Kurnaz, 2014;
Ataman et al,, 2014).

In particular, positive biases toward students of high socioeconomic status lead to this group
being nominated more frequently. For this reason, in-service training and professional support
are essential if teachers are to make more qualified decisions in the identification process.

Parents are their children's first and most continuous observers. They are among the most
important sources able to first notice—and to share information about—the behaviors,
interests, and skills the child has displayed since birth (Dénmez Baykocg, 2014). Despite this,
parents' views are not adequately integrated into the identification process, and parents do not
have sufficient information about the identification procedures of institutions such as SAC
(UYCAP, 2014).

In addition, while some parents view the process as a means of gaining prestige, others worry
that it may be a source of stress for their children (Levent, 2011; TBMM, 2012). All of these
circumstances can negatively affect the social validity of the process. For this reason, planning
awareness-raising seminars and guidance- and sharing-oriented training for parents is
extremely important.

Statement of the Problem

In Turkey, the process of identifying gifted individuals and referring them to Science and Art
Centers involves significant challenges in both quantitative and qualitative terms. One of the
fundamental problems in this process arises in detecting the abilities of individuals in early
childhood—that is, in the 2-4 age range. Not only is the access of children in this age group to
identifying institutions limited, but the suitability of existing measurement tools for this age
group is also debatable. The fact that developmental tests do not show sufficient sensitivity
hinders the early recognition of potential abilities and the provision of necessary individualized
support (Kurnaz, 2014). This situation leads to serious consequences, such as children's
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development not being supported because their potential abilities are not detected in a timely
manner, and their talents being exposed to the risk of atrophy.

For school-age children, the identification process is carried out within the framework of SAC; it
begins with nomination by classroom teachers and continues with group screening tests and
individual assessments. However, because the tests used at these stages do not take cultural and
regional differences into account, and because teachers' assessment criteria are not based on
sufficient knowledge or rely on subjective criteria, the likelihood that potentially gifted students
will be left out without being included in the process is quite high (Gokdemir, 2017).

In addition to teachers, the influence of parents on the process is also significant. Pressure from
families on teachers, parents treating the exam merely as a “trial opportunity,” or viewing the
process as a means of prestige all negatively affect the healthy and objective conduct of
identification. Constantly changing implementation schedules, criteria, and measurement tools
negatively affect teachers' level of knowledge about the identification process and their ability to
manage it, leading to confusion. For all these reasons, teachers need to be equipped with
standardized knowledge and skills regarding the process, objective criteria need to be defined in
the nomination process, and the system needs to be conducted with stability.

In conclusion, the current identification and referral process does not operate in a holistic and
reliable manner, owing to many factors such as teachers' assessment competencies, parental
pressures, the limitations of measurement tools, and systemic uncertainties. For this reason, it is
of great importance both to increase informative and guidance-providing practices for teachers
and parents and to strengthen the identification system with transparent, accessible structures
grounded in scientific foundations.

Research Problem

What kinds of experiences do students, parents, and teachers in Turkey have during the referral
process to SAC?

Sub-problems

¢ How do students go through this process?

* How do teachers and parents experience the identification process?

e What are teachers' and parents' perceptions of SAC?

e What are teachers' and parents' expectations of SAC?

e How are students affected by the identification process?

e What methods do teachers and parents use to get to know children during the
nomination process?

e Whatis teachers' and parents' perception of a gifted student?

¢ On what criteria are these perceptions based?

Aim of the Research

The fundamental aim of this research is to reveal the strengths and weaknesses of the current
system by analyzing in depth the experiences of teachers and parents in the process of referring
students to Science and Art Centers. Within this scope, the roles of teachers in the identification
process and the difficulties they encounter will be identified, together with parents' perceptions,
expectations, and the problems they face regarding the process.
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The research will not merely describe the experiences of teachers and parents; it will also assess
the effect of these experiences on educational decision-making processes. In particular, the
contribution of the nomination criteria used by teachers to the reliability of the process and to
the accurate identification of students will be examined. Likewise, parents' active roles,
expectations, and potential contributions in the process will be analyzed, and a data basis will be
established for awareness-raising and guidance efforts aimed at both stakeholder groups.

Significance of the Research

Historically, individuals' efforts to make sense of, explore, and transform their surroundings
have gained momentum thanks to people endowed with high cognitive capacity, creative
thinking, productivity, and leadership qualities. Constituting only a small percentage of the
population, these gifted individuals are regarded as a strategic resource for both individual and
societal development (Tarhan & Kilig, 2014). Accordingly, identifying these individuals correctly
and at an early age is extremely important for developing educational programs that will enable
them to use their potential to the fullest.

By enabling an evaluation of the current identification and referral process, the research aims to
contribute to improving the system. Making teachers' and parents' roles in the process more
effective by supporting them with scientific data is among the important outcomes of this study.
In addition, developing recommendations that will facilitate gifted individuals' access to their
educational rights and contribute to establishing a fairer identification system is foreseen as one
of the long-term effects of this research.

METHOD

This section presents in detail the research design, the participants, the data collection tools, and
the data analysis processes.

This research was designed within the framework of the qualitative research approach and was
conducted on the basis of a “case study” design. In order to evaluate, in a multifaceted way, the
experiences of the teachers and parents involved in the process of referring gifted students to
Science and Art Centers, the study was structured as an “embedded single-case design”
(Akdemir & Kilig, 2021).

The research process began with the identification of the problem situation and the sub-
problems; the individuals with direct involvement in the identification process (teachers and
parents) were taken as the unit of analysis. The data obtained from the interviews were matched
with the predetermined sub-problems and then systematically analyzed and interpreted. This
methodological approach was intended to facilitate the analysis and interpretation of
multifaceted experiences.

Participants

The participants of the research consisted of 1st-, 2nd-, and 3rd-grade teachers working in
private and public schools in the province of Konya, together with the parents of students in
these grades who were included in the SAC identification process. A total of 35 teachers and 84
parents took part in the research. The teachers' professional seniority ranged from 6 to 35 years.
The distribution of the participating teachers by gender and professional experience is
presented in Table 1.
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Table 1. Distribution of Teachers by Seniority and Gender

Seniority (Years) Female Male
6-15 2 -
16-20 5 6
21-25 7 2
26-30 5 5
31-35 1 2
Total 20 15

Before the data collection process, all necessary ethical permissions were obtained; the
participants were informed about the purpose and scope of the research and about its basis in
voluntary participation. Of the data obtained from teachers, 20 were collected through face-to-
face interviews and 15 online via Google Forms. The interview questionnaire for parents was
administered only through Google Forms. The total number of data collected from parents was
84. No direct contact was made with students during the interviews; information about students
was obtained through the assessments of teachers and parents. The number of students
included in identification in each participating teacher's class ranged from 3 to 7.

Data Collection

A standardized open-ended interview form was used to collect data in the research. Prepared
separately for teachers and parents in line with the research questions, these forms were
administered both face to face and online (Google Forms). The interview forms consisted of
open-ended questions posed to all participants in the same order and format. This approach
allowed participants to explain their experiences and perceptions in detail and in their own
words.

In order to evaluate the clarity of the interview forms to be used in the research and the
functioning of the implementation process, a pilot application was carried out before the data
collection process. Within the scope of the pilot study, interviews were held with three
classroom teachers and five parents who had characteristics similar to those of the research
sample. These participants were determined on a voluntary basis from among individuals
working in Konya who were known to have a high level of awareness regarding gifted students.
During the pilot application, the clarity and comprehensibility of the questions in the interview
form, the participants' tendencies to respond to the questions, and the appropriateness of the
interview duration were evaluated. In line with the feedback obtained, some expressions were
simplified, and elements that might be leading were eliminated, bringing the form to its final
state. In addition, technical problems that might arise in the online application were observed
during the pilot, and the necessary adjustments were made. Thus, before moving on to the main
data collection process, the validity and applicability of the data collection tools were enhanced.

The forms aim to evaluate comprehensively the knowledge, attitudes, perceptions, and
experiences of teachers and parents regarding the identification process. In collecting the data,
the principles of participant confidentiality and voluntary participation were observed. In order
to establish the theoretical basis of the research and to develop appropriate data collection tools,
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the relevant literature was reviewed and the legal legislation was examined. Through research
into the processes of identifying gifted students in our country, it was observed that
identification is divided into three stages—screening, individual examination-assessment, and
referral—and that these stages are applied in SAC selection.

Ethics Statement

The research was carried out under decision no. 2014/972 of the 24th meeting, dated
27.12.2024, of the Ethics Committee for Scientific Research in the Social Sciences and
Humanities of Necmettin Erbakan University.

Data Analysis

The qualitative data obtained in the research were analyzed using descriptive analysis and
content analysis methods. Descriptive analysis provides for the systematic summarizing and
interpretation of the data. In this process, the data obtained were organized within the
framework of specific themes and presented to the reader with the support of direct quotations.

In content analysis, a more in-depth examination was carried out. In this method, recurring
meaningful expressions and conceptual codes in the data were identified, and these codes were
grouped into categories to form themes. In this way, details that might have been missed in
descriptive analysis were captured, and the multilayered nature of teacher and parent
experiences was revealed (Simsek & Yildirim, 2021).

During the analysis of the data, care was taken to preserve thematic integrity and to structure
the analysis so as to answer the research's sub-problems.

FINDINGS

The first sub-problem of the research was formulated as “How do students go through this
process?” In relation to this sub-problem, teachers were asked, “What does a student nominated
during the SAC identification process experience at school?”

The thematized form of the responses given to the first sub-problem is presented in Table 2.

Table 2. Teachers' Responses to the First Sub-problem

Theme Sub-theme

Student Reaction Preparing for the exam after being selected for identification (14)

Getting excited (8)

Uncertainty and stress (6)

Fear of failure (3)

Thinking, after being nominated, that they are more intelligent/successful (2)

Their level of awareness of the situation is limited (2)

They experience family pressure (1)

Quota problem (1)

Children take on their parents' stress (1)

No difficulty is experienced until parents become aware (1)

Social adjustment problem (1)

Parents' Attitudes and Parents searching for resources (4)
Expectations

Parents wanting it (3)

Parents wanting to add a different dimension to SAC (1)

They make no preparation at all (1)

Parents experience a lot of stress (2)

Conflict between parents and the teacher (1)

Parents being indifferent (1)
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Parents misdirecting the process by thinking their child is gifted (1)

Teacher Reaction Not knowing whom to select (2)

All students wanting to take the exam (1)

Not seeing very closely what they do (1)

Of the teachers, 40% stated that students nominated for the SAC identification process entered a
phase of preparing for the exam. This indicates that, for students, the process turns into an
exam-centered period. In terms of emotional reactions, 22.86% of teachers reported that
students experienced excitement, 17.14% uncertainty and stress, and 8.57% a fear of failure. It
was reported that 5.71% of students felt more intelligent or successful after being nominated,
5.71% were unaware of the situation at the outset of the process, and 2.86% behaved
indifferently.

With regard to parents, 11.43% of teachers stated that parents went in search of resources,
while 5.71% said that parents developed high expectations and experienced stress. These data
show that the process is influential not only at the student level but at the parent level as well.

Teachers' views show that, in the SAC identification process, parents' approach to the process is
not limited to their children; in some cases they place themselves at the center of the process.
For example, one teacher emphasized, with the statement “It's as if the parents, more than the
children, are preparing for this exam” (T11), that parents can turn the process into a personal
competition. Another teacher, saying “They think it's something to be studied for, but it isn't
something you can do by studying” (T12), drew attention to the fact that some parents misjudge
the process and turn to preparation methods unsuited to the nature of the exam. At the same
time, the statement “Parents are in competition with one another” (T16) reveals that rivalry
among parents has become widespread and that the process can be shaped by elements of social
pressure. That the process turns into a line of tension not only with the student but also with the
teacher is made concrete by the statements “There is pressure on the teacher from parents” and
“The situation is increasingly turning into serving the parent” (T16). In addition, not every
parent conducts this process with the same seriousness; some do not even take their children to
the exam (“There are parents who don't take their child to the exam,” T10). These statements
reveal that parents' attitudes toward the process vary considerably and that these attitudes can
at times lead to imbalances in the teacher-parent-student relationship.

It is seen that students react in different ways to the SAC identification process, both
academically and emotionally. While the exam-focused preparation process creates considerable
academic pressure on students, emotional reactions such as excitement, stress, and fear of
failure foreground the psychological dimension of the process. Although some students feeling
more successful may appear to be a positive outcome, when combined with high expectations
this can turn into the opposite—a pressure on self-worth. How much students are affected by
the process varies according to their personal characteristics, family support, and how the
process is managed.

In relation to the first sub-problem, parents were asked, “Before the SAC exam, do you do any
work with your children in preparation for the exam?”

The thematized form of the responses given by parents to the first sub-problem is presented in
Table 3.

Table 3. Parents' Responses to the First Sub-problem
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Theme Sub-theme

Education and Preparation No (32)
Having them solve test books (resource books, preparation books, SAC sets)
(18)

Looking at past questions (6)

Practice exams (6)

Question solving (6)

Reviewing past topics (1)

Technology and Online Resources Researching question techniques and visuals (1)

Online work (lesson videos, question solving, apps) (15)

Online study with a teacher (1)

Coding work (1)

Shape/figure work (1)

Practical Skills Playing attention games (1)

Buying a book but not doing any work (1)

Not preparing this year, but having prepared in previous years (1)

Other Activities Only building with LEGO (1)

Not preparing, since it is considered wrong to prepare with a book before
taking the exam (1)

The findings regarding the preparations parents make with their children before the SAC exam
show that quite varied approaches are adopted. Some 38.10% of parents stated that they did not
do any preparation. By contrast, parents who used various preparation methods for the exam
mostly turned to materials such as test books, resource books, and SAC sets (21.43%); those in
this group took the exam seriously and supported their children systematically. Parents who
preferred digital resources made up 17.86%, drawing on technological methods such as lesson
videos, online work, and apps. In addition, some parents preferred structured methods such as
past questions (7.14%), practice exams (7.14%), and general question solving (7.14%),
preparing for the exam with a more academic approach. A smaller number of parents (1.19%)
turned to creative, cognitively supportive activities such as coding work, shape/figure work, and
attention games. While some parents stated that they had prepared in previous years or had
cooperated with teachers, others had obtained books but then ended their efforts, believing that
exam-focused preparation was not appropriate. These findings show that parents' attitudes
toward the SAC process are distributed across a broad spectrum—from those who do no
preparation to those who prepare intensively—and that this diversity is shaped by families'
educational understandings and exam perceptions.

The second sub-problem of the research was formulated as “How do teachers and parents go
through this process?” In relation to this sub-problem, teachers were asked, “As a teacher, what
do you do during this process?” The thematized form of teachers' responses to the second
question is presented in Table 4.

Table 4. Teachers' Responses to the Second Sub-problem

Theme Sub-theme
Student and Family Not intervening with the student and not giving exams during
Communication preparation (12)

Informing students and parents about the exam (7)

Suggesting resources to parents (5)

Exam Preparation Support and Showing examples of questions that may appear on the exam (3)
Practice

Making observations and giving practice exams from a question pool (3)

Directing toward academic achievement and special talents (2)

Asking them to think of the exam as a game on a tablet (1)

Suggesting special resources and doing exercises from a book (4)

Comparing students in different domains and supporting parents (1)
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Valuing subject teachers' views and trying to notice different talents (1)

Recommending work on past questions and not going beyond the curriculum

(2)

Assessment Selecting students through an exam and selecting with sensitive criteria (4)

Attaching importance to fairness (1)

Leaving it to parents (study, resources, etc.) (1)

Having them solve tests and selecting successful children (1)

Identifying students according to Ministry of Education determinations and
the observation form (2)

Student Preparation and Informing students and parents about the SAC exam (7)
Informing

Making resource suggestions (5)

Recommending that they work on past questions (2)

Explaining to parents that this is not an exam to be prepared for (1)

The findings obtained within the scope of the second sub-problem show that teachers take part
in the SAC identification process with different roles and approaches. Some 34.29% of teachers
stated that they did not intervene in the process in any way and did not do any exam-oriented
work. This group emphasized the natural progression of the process and a student-centered
approach. Student and parent informing activities were carried out by 20.00% of teachers,
indicating that teachers contribute to families' becoming more informed. The proportion of
teachers who suggested resources to students was 14.29%. In addition, 11.43% of teachers
contributed to student selection by making observations, while 8.57% showed examples of
questions that might appear on the exam or applied graded practice exams. Beyond this, some
teachers supported students by organizing group work and used new-generation questions
aimed at developing students' visual perception. Some teachers emphasized that, remaining
committed to the principles of fairness and equality, they did not act according to parents'
guidance. Efforts to notice promising students and to discover potential also reveal that teachers
approach the process in an innovative and sensitive way. These findings show that teachers do
not merely carry the responsibility of nomination in the SAC process; they also take on
multidimensional and proactive roles such as supporting, assessing, and guiding students.

In relation to the second sub-problem, parents were asked, “As a parent, what do you do during
this process?” The thematized form of parents' responses to the second question is presented in
Table 5.

Table 5. Parents' Responses to the Second Sub-problem

Theme Sub-theme

Parental Involvement and Support  Preparing them for the process and giving information about it (24)

Working together with the child (having them prepare, supporting their work,
helping them solve questions) (19)

Attaching importance to daily reading and encouraging reading (3)

Motivating them (1)

Conveying to the child that they are trusted (1)

Discovering and steering toward the areas they are interested in (2)

Getting information from students who took the exam before (1)

Making the process enjoyable (1)

Telling them not to get nervous (1)

Trying to encourage them (1)

Helping them use their time efficiently (1)

Thinking that SAC is related to the child's talent (1)

Eagerly awaiting the child's ranking (1)

Trying to explain that it is not an exam but only an assessment (1)

Trying to observe the child's talent without using resources (1)

Educational Approach and Attitude Not doing anything (14)
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Not applying pressure (6)

Supporting them without overwhelming them (6)

Explaining that it is not a very necessary exam (1)

Thinking that a student who enters SAC by studying may have problems later

(1)

Guiding them according to their capacity without extra study (1)

Learning and Development Researching SAC, its benefits, and the process (3)
Strategies

Solving questions (3)

Having them work in the form of games (1)

Considering having them do practice exams close to the exam (1)

Steering them toward activities and games that develop visual intelligence (2)

Supporting them with mind/intelligence games (1)

LEGO games (1)

Since the child entered through the art domain, drawing pictures together and
helping them draw as they imagine (1)

Parents' approaches to the SAC identification process vary. While 28.57% of parents stated that
they took an active role by making preparations and providing information about the process,
22.62% said they offered direct support by working together with their children. By contrast,
16.67% of parents reported that they did not do any preparation. Some 7.14% stated that they
preferred to support their children by offering a relaxed environment without applying
pressure. A smaller number of parents applied creative support methods such as encouraging
their children to read (3.57%), researching SAC (3.57%), and activities aimed at developing
visual intelligence and increasing attention. These findings reveal that parents' approaches to
the process vary according to their educational understandings, their perceptions of the exam,
and their children's needs.

The third sub-problem of the research was formulated as “What are teachers' and parents’
perceptions of SAC?” In relation to this sub-problem, teachers were asked, “What do you think
SAC is?” The thematized form of teachers' responses to the third question is presented in Table
6.

Table 6. Teachers' Responses to the Third Sub-problem

Theme Sub-theme

Educational = Approaches and Schools opened to further develop talented students’ abilities (8)
Content

An institution aimed at finding gifted students (2)

A unit where the gifted are gathered (2)

A place that provides science education (1)

An institution that detects intelligence at an early age (1)

An institution that, lacking a curriculum, depends on teachers' abilities (1)

An important process for recognizing a country's leading children (1)

An institution where children with SAC-level qualities are selected (1)

An institution where students with different types of intelligence are educated
by specialist teachers (1)

An institution that provides supplementary education to schools (2)

An institution that selects advanced students (1)

An opportunity for children to develop both artistically and academically (2)

A development course (1)

A support service (1)

An enrichment program (1)

Student Profile and Admission An institution that selects fast-learning students (1)
Criteria

A project/activity involving different children who cannot find themselves (1)

An institution that selects students whose visual and cognitive intelligence is
somewhat higher than their peers' (2)
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An institution reminiscent of children who think differently and analytically
and express themselves well (1)

Evaluation and Criticism A useful institution if it ran as planned (1)

A well-conceived institution (1)

An institution that has lost its meaning today (1)

An institution where different activities used to be carried out (1)

An institution where they have a pleasant time (1)

An institution attended not by the suitable but by the hardworking (1)

Teachers' perceptions of SAC reflect different perspectives on the institution's function, quality,
and current position. Some 22.86% of teachers define SAC as an educational institution that
develops talented students' potential. A further 17.14% find the existing support structure
inadequate, while 5.71% state that SAC is a limited structure that selects only certain students.
While some teachers noted that SAC offers students supplementary education and provides
support for different types of intelligence through specialist teachers, others emphasized that,
because the institution lacks a curriculum, its success depends on teacher quality. On the other
hand, while some teachers think SAC has lost its meaning, others regard the process as an
important opportunity for recognition and development. These findings reveal that perceptions
of SAC vary among teachers.

In relation to the third sub-problem, parents were also asked, “What do you think SAC is?” The
thematized form of parents' responses to the third question is presented in Table 7.

Table 7. Parents' Responses to the Third Sub-problem

Theme Sub-theme

Talent Development and Guidance An institution that supports talented children (16)

A place that brings out and develops children's talents (13)

An exam that selects and evaluates gifted children (those with a different
perspective; an intelligence and aptitude test) (9)

An institution that discovers children's talents and steers them toward
relevant fields (9)

A better education (3)

An institution that supports gifted children in that area (3)

Special, applied education in science and the arts (3)

Science and Art Education Center (2)

The education of children talented in science and the arts (1)

A school where gifted children are educated (1)

Educational Model and Approach An institution where they will receive education aimed at developing their
personal skills and talents (1)

A place where students with special talents spend productive time (1)

An educational model that directly supports school lessons (2)

Measurement and Assessment A good educational institution that develops them both academically and
socially (1)

A place that develops visual and life intelligence (1)

A learning space (1)

More advanced education (1)

Project development (1)

General Attitudes and Views A unit that measures students' level of knowledge (1)

A place that measures children's attention (1)

A place of instruction attended by intellectually different children (4)

An opportunity for my child to discover different aspects of themselves (2)

An institution where hardworking children are identified and educated (1)

I have no clear idea (1)

Parents' perceptions of SAC are generally positive and focus on the institution's core function of
talent development. While 19.05% of parents defined SAC as an institution that supports
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talented children, 15.48% stated that it is a structure that brings out and develops children's
talents. Some 10.71% of parents see SAC as an exam process that selects gifted children; the
same proportion stated that the institution discovers children's talents and steers them toward
suitable fields. At lower rates, SAC was defined as a place where intellectually different children
are educated (4.76%), a developmental tool (3.57%), or a school for gifted children (1.19%). In
addition, 1.19% did not express a clear opinion about SAC. These findings reveal that parents
largely perceive SAC's core purpose correctly, but that a small group define the institution in
more exam-focused or limited terms.

The fourth sub-problem of the research was formulated as “What are teachers' and parents’
expectations of SAC?” In relation to this sub-problem, teachers were asked, “Why do you think
students should attend SAC?” The thematized form of teachers' responses to the fourth question
is presented in Table 8.

Table 8. Teachers' Responses to the Fourth Sub-problem

Theme Sub-theme

Career-Oriented Views Becoming a scientist (2)

Doing science (1)

Making a difference (2)

Being given guidance (2)

Academic and Artistic  Achieving academic success (1)
Development-Oriented Views

Being able to develop their existing talents (11)

Being beneficial for a student who holds the status of a Science and Art Center
student (1)

Making progress artistically (1)

Developing their talents in a controlled and conscious way (1)

Being able to do better activities with class groups of children at the same
level (4)

Intelligence-Oriented Views Becoming aware of the limits of their intelligence and being able to sustain it

(2)

Receiving a meaningful education there if they truly have a different
intellectual structure (1)

Doing self-development activities in line with their intelligence (2)

Society- and Country-Benefit- They should attend in order to be useful to this country (1)
Oriented Views

Gems beneficial to the nation emerging from SAC, making new discoveries and
contributions (4)

Personal Development-Oriented The emergence of their latent powers and special talents (1)
Views

A broadening of their outlook on life, on events, and their frame of reference

(1)

Being able to shine more by noticing their sparkle (2)

Having different areas of interest satisfied (1)

Being able to develop their intuition (1)

Being able to make a breakthrough (1)

Doing activities with students like themselves being good for the child (4)

Social adjustment and development (1)

Developing their potential (1)

Neutral and Negative Views It not being very necessary (3)

Not thinking they should attend (3)

Parents wanting it (1)

Teachers' views of SAC are that the institution offers a great opportunity in terms of its capacity
to develop students' individual potential. Some 31.43% of teachers see SAC as an important
institution for developing students' existing talents. A group of 11.43% stated that SAC allows
students to do activities in groups suited to their own levels; likewise, 11.43% of teachers
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expressed the belief that the institution raises students into individuals who will contribute to
the country in the future. By contrast, 8.57% of teachers stated that SAC is not very necessary or
that attending is not an obligation. This view shows that some teachers display a more neutral or
reserved attitude toward the institution. These findings reveal that teachers largely see SAC as
an important structure supporting students' academic, artistic, and scientific development, but
that some teachers approach the necessity of the institution with caution.

In relation to the fourth sub-problem, parents were asked, “How do you think SAC will
contribute to your child's development?” The thematized form of parents' responses to the
fourth sub-problem is presented in Table 9.

Table 9. Parents' Responses to the Fourth Sub-problem

Theme Sub-theme

Personal Development and Inner Contribution to talent discovery and development (18)
Awareness

A positive contribution (14)

Self-knowledge and self-confidence (9)

Self-development and self-discovery (5)

Discovery of aspects we could not notice (4)

An increase in awareness (3)

Personal skill development (2)

Becoming a happy individual when receiving education suited to their talents
and interests (1)

Contributing to becoming a more goal-oriented individual for the future (1)

Academic Development and Scientific contribution (technique, experiment, scientific method) (4)
Intelligence

Helping them do better in their lessons (academic development) (3)

Being able to rise to a higher intellectual level (2)

Speeding up their reasoning (1)

Contributing to analytical thinking (1)

Being important for their development (1)

Contributing to the development of their imagination (1)

Supporting their cognitive development (1)

Contributing to the use of intellectual power across various fields (1)

Neutral Views Learning by doing (1)
I am undecided (1)
I don't know (1)
Inquiry and Critical Thinking Helping them become an individual who questions, critiques, and learns (1)

Parents' views of SAC concentrate on the idea that the institution will make a positive
contribution to children's individual, academic, and social development. Some 21.43% of
parents stated that SAC plays an important role in bringing out children's potential, while
16.67% evaluated the institution, in general, as a structure that makes a positive contribution. In
terms of personal development, 10.71% of parents stated that SAC offers children the
opportunity for self-knowledge and confidence, while 7.14% reported believing that it provides
different perspectives. The development of social skills and contribution to scientific thinking
(4.76%) were also among the areas emphasized. In addition, 3.57% of parents voiced the
expectation that SAC would increase their children's academic achievement. These findings
reveal that parents see SAC not only as an institution oriented toward academic success but also
as a multifaceted institution supporting psychological, social, and cognitive development, and
that they hold high expectations of it.

The fifth sub-problem of the research was formulated as “How are students affected by this
process?” In relation to this sub-problem, teachers were asked, “How are students affected by
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this process?” The thematized form of the responses given to the fifth sub-problem is presented
in Table 10.

Table 10. Teachers' Responses to the Fifth Sub-problem

Theme Sub-theme
Emotional and Psychological Being affected negatively (6)
Effects

Being affected by parents’ stress (5)

Thinking that they are different from others (3)

Being happy (3)

Being in a state of excited anticipation (2)

Struggling (2)

Stress (2)

Not being aware of the process until taking the exam (2)

Experiencing a sense of injustice (1)

A perfectionist outlook (1)

Not being affected (2)

The students I selected being affected positively (1)

Those not selected being upset (1)

Discovering different aspects of themselves (1)

Academic Effects and Preparation Their resource-solving unknowingly benefiting their lessons (1)

Being sent to courses (1)

Preparing by buying test books (2)

Social and Family Relationships Difficulty in social adjustment (1)

If the school, family, and social environment are conscious, the child also goes
through the process consciously (1)

According to teachers' observations, the SAC identification process produces both positive and
negative effects on students. Some 17.14% of students experienced the process negatively, while
14.29% of teachers stated that the stress experienced by parents had direct negative effects on
children. This shows that students are affected not only by their own emotional state but also by
a stressful atmosphere within the family. In addition, 8.57% of teachers stated that some
students were happy with the process and were unaware of the situation. Emotional reactions
such as exam excitement and anxiety were frequently seen among students; it was also reported
that some students developed disappointment and a sense of injustice when not selected.
Academically, it was stated that students who studied with resource books or were directed to
courses went through a more systematic preparation process. Socially, it was emphasized that
some students experienced adjustment difficulties, and that conscious support from the family
and school environment made it easier for the student to be affected positively by the process.
These findings reveal that the SAC process affects students' psychological, academic, and social
development in multifaceted ways.

In relation to the fifth sub-problem, parents were asked, “How is your child affected by this
process?” The thematized form of parents' responses to the fifth sub-problem is presented in
Table 11.

Table 11. Parents' Responses to the Fifth Sub-problem

Theme Sub-theme

Positive Emotions and Attitudes Excited (12)

Positive (11)

Eager (8)

Happy (8)

An increase in self-confidence (3)

Good (3)

In a motivated way (1)
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Enjoying it, discovering themselves (2)

Dreaming of what they will do if they win (1)

Curiosity (1)

Feeling valued (1)

Making an effort (1)

The formation of awareness (1)

High expectations about acquiring new knowledge (1)

Struggling at times but finding it enjoyable (1)

Neutral Emotions and Attitudes No change at all (quite normal, their usual self) (6)

Being quite relaxed (3)

Not being affected negatively (4)

Seeing it only as a necessary exam (1)

Thinking of it as an ordinary exam (1)

Not caring much about the SAC exams (1)

Not being affected (11)

Not having an ambition to win (1)

Negative Emotions and Attitudes Being anxious and stressed (4)

Being ambitious (2)

Being win-focused (1)

Experiencing exam stress (1)

Being affected negatively; falling into the thought “so I have no talent” when
failing (1)

According to parents' statements, the ways children are affected by the SAC process are largely
positive. While 14.29% of students greet the process with excitement, 13.10% display a positive
attitude. The same proportion of parents (13.10%) stated that their children were not affected
by the process, while 7.14% said their children maintained their normal state during this period.
Children who approach the process eagerly (9.52%) and happily (9.52%) also stand out. Along
with this, 4.76% of students experience exam pressure or anxiety, while 4.76% go through the
process more relaxed and free of anxiety. More individual attitudes were also expressed, such as
an increase in self-confidence (3.57%), seeing the process as an ordinary exam (2.38%), an
ambition to win (2.38%), and a discovery-oriented approach (2.38%). These findings show that
the great majority of students approach the process with positive feelings, but that some may
experience negative feelings such as exam anxiety or a lack of motivation. How students
experience the process is largely associated with how parents frame the exam and how they
guide their children.

The sixth sub-problem of the research was formulated as “What do teachers and parents do to
get to know the child during the nomination process?” In relation to this sub-problem, teachers
were asked, “What do you do to get to know students before nominating them?” The thematized
form of the responses given to the sixth sub-problem is presented in Table 12.

Table 12. Teachers' Responses to the Sixth Sub-problem

Theme Sub-theme
Assessment of Performance and Applying past questions (7)
Potential

Giving exams (4)

Looking at academic achievement (2)

Looking at their first-term performance (1)

Also applying achievement tests (1)

A screening test (1)

Looking at problem-solving skills (1)

Applying a multiple-intelligence test inventory (1)

Looking at the scales on the observation form (1)

Applying aptitude questions (1)

Looking at their answers to intelligence questions (1)
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Having them do group work (2)

Having them carry out projects in class (1)

Student-Specific Approaches Following their leadership qualities in relations with friends (1)

Noting their answers to questions aimed at different thinking (1)

Also getting information from the family (1)

Providing guidance (1)

Holding special interviews (1)

Comprehensive Assessment Making observations (23)

Taking the entire educational process into account (2)

Since every student is valuable and different, trying to select different
students each year (1)

Taking the whole developmental process into account (1)

Selecting according to one's own judgment (1)

The method teachers most often resort to in the SAC nomination process is observing students
(65.71%). These observations are used as a basic tool for assessing students' individual
characteristics, potential, and in-class behavior. Beyond this, 20% of teachers measure students’
performance by applying past exam questions, while 11.43% nominate candidates by directly
giving an exam. Some 5.71% of teachers make their assessment through group work and general
observations made throughout the educational process, while 5.71% base their judgment on
academic achievement, and 2.86% focus on students' individual performance or special skills
such as leadership and problem solving. In addition, some teachers also draw on different tools
when nominating candidates, such as getting information from parents (2.86%), seeking
support from the guidance unit (2.86%), or using special inventories and aptitude questions.
These findings show that, in the candidate selection process, teachers attach importance not
only to academic performance but also to social, emotional, and cognitive characteristics, and
that they adopt a multifaceted, student-specific, and comprehensive assessment approach.

In relation to the sixth sub-problem, parents were asked, “What did you do to get to know your
child before they were nominated for SAC?” The thematized form of parents' responses to the
sixth sub-problem is presented in Table 13.

Table 13. Parents' Responses to the Sixth Sub-problem

Theme Sub-theme

Interaction and Support Making observations (special talent, areas of interest) (14)
Not doing anything (13)
Not doing anything because the child is already well known (9)
Providing support (7)

Taking an interest in their school and lessons (5)

The teacher deeming them suitable and selecting them (5)

Talking a great deal with them (2)

Creating environments where they can express themselves freely (2)

Spending time together (2)

Being in communication with our teachers (1)

Supporting their talented aspects to the extent we are aware of them (1)

It being a normal process (1)

Drawing on the child's general conversations (1)

Spending plenty of time with them since the day they were born (1)

Having them do everything (1)

Their desire to learn (1)

Doing whatever is needed to get to know them (1)

Looking at their study habits and dedication to education (1)

Lacking knowledge of whether they have a special talent (1)

Taking a one-on-one interest (1)

Talking with the child and being curious about their opinion on the matter (1)

Getting them to explain things to the parent (1)
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Play and Intelligence Development Playing games (3)

Playing intelligence games together (3)

Proceeding in a question-and-answer format (after reading books, asking
imagination-developing questions during conversation) (3)

Variety and Experiences Putting the child into every kind of setting (different experiences) (2)

Having them read various books and asking them to narrate and interpret (2)

Sending them to various courses (2)

Going for walks in nature (1)

Drawing/painting (4)

Doing activities together (4)

Trying to discover the child's talented aspects (4)

Parents' approaches to their children in the SAC process vary. The most frequently expressed
method is trying to notice children's special talents and areas of interest by observing them. A
large proportion of parents stated that they were involved with their children and knew them
well. Educational observation and the tracking of interests show that parents take an active part
in the process. Along with this, 15.48% of parents stated that they made no special effort to get
to know their children (“Nothing”). This reveals the existence of a group of parents who remain
passive in the process. Some parents, on the other hand, stated that they contributed to the
process in more social and enjoyable ways through activities such as playing intelligence games
and drawing with their children. In addition, some parents stated that they tried to monitor their
children's development by communicating with teachers. These findings reveal that a significant
proportion of parents make active efforts to get to know and support their children, but that
some parents remain more in the background during the process. Observation-, play-, and
communication-based approaches show that families can play an effective role in noticing
children's potential.

The seventh sub-problem of the research was formulated as “What is teachers' and parents’
perception of giftedness in the referral process to SAC?” In relation to this sub-problem, teachers
were asked, “Which criteria do you pay the most attention to when making your selection?” The
thematized form of the responses given to this sub-problem is presented in Table 14.

Table 14. Teachers' Responses to the Seventh Sub-problem

Theme Sub-theme

Academic Ability and Achievement Talent (12)

Academic achievement (5)

Reading comprehension (1)

Interpreting what they read (1)

Reasoning (1)

The highest score in the observation-form assessment (1)

Creativity and Problem Solving Creativity (12)

Giving different answers (11)

Constructing original sentences (7)

Asking interesting questions (6)

Developing an original perspective (6)

Problem-solving skill (6)

Being able to make jokes (2)

Trying to invent something (2)

Grasping a joke immediately (1)

Having a broad imaginative world (1)

Being productive (1)

Intelligence and Fast Learning Being intelligent (2)

Being above normal on exam criteria (4)

The results of the exams given for selection (2)

Fast-learning ability (2)
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Being quick-witted (3)

Analytical thinking (1)

Strong memory (1)

Communication and Social Skills Power of self-expression (5)

Attention (4)

Interest (2)

Having clear perception (3)

Friendship relationships (1)

Being able to reflect their skills in their social relationships (1)

Communication skills (1)

Being patient (1)

Leadership (1)

Individual Traits and Intrinsic Differentideas (3)
Motivation

Excessive curiosity (1)

Occupying themselves with things on their own (1)

Being sensitive (1)

Having high awareness (2)

Being able to transfer their thoughts from one place to another (1)

Being consistent (1)

Competing with themselves (1)

Motivation (1)

The main characteristics teachers attend to in the students they nominate during the SAC
identification process reflect a multifaceted assessment approach. According to the data, 22.86%
of teachers foreground characteristics such as creativity, original thinking, and the ability to give
different answers. This rate shows the importance attached to cognitive flexibility and creative
intelligence, going beyond classic achievement criteria. Some 17.14% of teachers attend to
problem-solving skill and analytical thinking, using students' capacity to reach solutions in
different ways as an assessment criterion. The proportion of teachers emphasizing cognitive
characteristics such as intelligence, fast learning, and strong memory is 14.29%. Academic
achievement and exam performance were stated as the main assessment criterion by 11.43% of
teachers. This group assesses suitability for SAC according to exam success and the scores
obtained on observation forms. The proportion of teachers who attach importance to social and
communication skills is 10%. Within this scope, social indicators such as students' self-
expression, peer relationships, sense of humor, and level of attention are taken into account. The
proportion of teachers emphasizing individual characteristics such as the student's emotional
state, intrinsic motivation, curiosity, and consistency is 8.57%. These characteristics are taken as
a basis for assessing the student's natural inclination to learn and willingness to work
independently. In addition, 5.71% focus on social-emotional skills such as social sensitivity,
empathy, and friendship relationships. This finding shows that, in the identification process,
teachers assess the student not only in terms of cognitive aspects but with a holistic approach.

In relation to the seventh sub-problem, parents were asked, “What was effective in your child's
inclusion in the SAC identification process?” The thematized form of parents' responses to this
sub-problem is presented in Table 15.

Table 15. Parents' Responses to the Seventh Sub-problem

Theme Sub-theme

Education and School The teacher's selection (30)

Achievement in lessons (20)

Starting nursery school early (1)

The exams they took (1)

Having good comprehension ability (1)
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The development and success of students who attend SAC (1)

Talents and Areas of Interest Having a strong interest in numbers (4)

Their own wish (6)

Reading at an early age (3)

Having a talent for drawing (3)

Being practically intelligent (2)

Working hard (2)

Being curious (2)

Being attentive (2)

Paying attention to details (2)

The tests they solved (2)

Having a different thinking structure (2)

Having a strong interest in maps (1)

Having visual intelligence (1)

The ability to think quickly (1)

The discovery of some of their talents (1)

There being areas in which my child is successful (1)

Social Skills and Relationships Their social relationships (2)

An observant nature (1)

Their behavior (1)

Having leadership qualities (1)

Other parents (1)

Discovering together with my niece/nephew (1)

Technology and Development Not using a phone or tablet atall (1)

Wanting them to develop themselves (1)

Our awareness having increased (1)

Having different learning styles (1)

According to parents' statements, the most decisive factor in their children's inclusion in the SAC
process is teacher guidance (35.71%). This rate shows that the nominations teachers make on
the basis of their observations have a strong effect on parents. The student's academic
achievement ranks second, at 23.81%, revealing that academic performance also plays an
important role in children referred to SAC. The student's own wish to take part in the process
was stated at a rate of 7.14%. In addition, among the reasons based on individual talents, factors
such as the child's interest in numbers (4.76%), early reading ability (3.57%), talent for drawing
(3.57%), and practical intelligence (2.38%) stand out. Strength in social relationships (2.38%)
and a curious personality (2.38%) are also among the individual characteristics seen as effective
in the process. Among the other, less frequently mentioned factors are attention to detail
(1.19%), different thinking ability (1.19%), the habit of solving tests (1.19%), not using
technological devices (1.19%), and the child's desire to develop (1.19%). In addition, some
parents (1.19%) stated that they decided to take part in the process after being influenced by
the development of students who had previously attended SAC. These findings reveal that, while
the teacher's role is decisive in the referral process to SAC, many factors—such as the student's
individual characteristics, level of academic achievement, social skills, and family observations—
are effective together.

The eighth sub-problem of the research was formulated as “What are the criteria underlying
teachers' and parents' perception of giftedness in the referral process to SAC?” In relation to this
sub-problem, teachers were asked, “How do you make your assessment regarding your criteria?
What is your standard on this matter?” The thematized form of the responses given to this sub-
problem is presented in Table 16.

Table 16. Teachers' Responses to the Eighth Sub-problem

Theme Sub-theme
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Views and Observations Observation (22)

In-class answers (10)

Getting a high score in the observation-form assessment (1)

Subject teachers' views (1)

Family observations (1)

Assessment Criteria and Tools The results of the exam given for selection (6)

Achievement tests (1)

Not having taken the exam before (1)

Peer assessment (2)

Self-assessment (2)

Process assessment (2)

Student evaluation forms (1)

Creativity scales (1)

Achievement and Talent Their success in activities (4)

Meeting most of the criteria (2)

Being above normal (1)

The criterion teachers most often resort to in the SAC identification process is observation,
which stands out by a clear margin as the most common method, at 62.86%. This rate shows
that teachers attach great importance to assessing students' individual talents and behaviors
through direct observation. Ranking second, in-class answers were stated at a rate of 28.57%,
revealing that teachers regard the performance students display during lessons as an important
assessment criterion. Exam results are used by 17.14% of teachers and stand out as a more
objective criterion in student assessment. In addition, success in activities was expressed at
11.43% and peer assessment at 5.71%. Other criteria—such as self-assessment, student
evaluation forms, creativity, family observations, subject teachers' views, process assessment,
and achievement tests—were expressed at lower rates but were included in the assessment
system as auxiliary resources supporting the process. These findings show that, in the SAC
nomination process, teachers consider not only academic achievement but also many factors
relating to students' cognitive, social, and creative aspects. These multiple criteria used in the
assessment process aim, in line with SAC's multifaceted identification approach, to reveal
students’ potential more holistically.

In relation to the eighth sub-problem, parents were asked, “On what basis did you determine the
criteria you mentioned above? What is your standard on this matter?” The thematic analysis of
parents' responses to this question is presented in Table 17.

Table 17. Parents' Responses to the Eighth Sub-problem

Theme Sub-theme
Academic Performance and Being successful (7)
Abilities

Teacher observations (7)

Differences from other children compared with their peers (4)

Showing performance above what is expected for their age (4)

Having different perspectives (4)

Their talents (3)

Success on the selection exam (1)

Being intelligent (1)

Problem-solving skill (1)

The ability to answer questions (1)

Being logical (1)

Being able to make predictions (1)

Emotional and Social Development The child's happiness (their emotions) (3)

Social factors (external influences, environmental factors) (3)

Their communication with friends (1)
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Being diligent (1)

Interests and Desires The child's wishes and desires (4)

The child's areas of interest (2)

Having a broad imagination (1)

Being closely interested in paper and pencil (at age 2) (1)

Being able to put what they want onto paper (1)

Observation and Assessment The child's general state (behaviors) (13)

Observation (10)

Having no criterion (8)

Determining it by personal judgment (their infancy, childhood) (4)

The ability to do something immediately once it is explained (2)

Personal research conducted (2)

Expressing themselves well (2)

What was experienced during the process (2)

Siblings attending SAC (2)

The views of experts who were read (2)

Knowing themselves well (1)

Developments observed in the child (1)

Being aware of everything while appearing not to be listening (1)

The comments of people in the environment whose observation is trusted (1)

Being more detail-oriented than their peers (1)

The data obtained reveal that parents use multidimensional criteria to assess their children in
the SAC identification process. The most frequently stated criterion is the child's general state
and behaviors, expressed by 21.43% of parents. This shows that children's daily attitudes and
individual characteristics are seen as decisive in identification. Observation was stated at a rate
of 17.86%, revealing that parents play an active role in following their children's development.
Academic achievement (11.90%) and teacher observations (9.52%) were also among the
important factors parents took into account in the assessment process. In addition,
developmental comparisons such as the child differing from their peers (8.33%) and showing
performance above their age (7.14%) were frequently mentioned. Criteria such as personal
assessments (5.95%), the child's happiness (4.76%), and social environment factors (4.76%)
show that parents make their decisions while also considering their children's emotional and
environmental circumstances. More individual and distinctive criteria—such as the child's
interests, wishes, imagination, love of paper and pencil, diligence, and expert opinion—were
expressed at lower rates (each in the 1.19-2.38% range). These findings show that, in assessing
their children, parents include in the process not only academic achievement but also their
emotional states, areas of interest, and individual observations, thereby displaying a
multifaceted and conscious approach in the SAC nomination process.

CONCLUSIONS AND DISCUSSION

The SAC identification process offers students a multilayered experience in both academic and
emotional terms. According to the research findings, 40% of students turned to an exam-
preparation-focused approach during this process, 17.14% experienced stress, and 22.86%
experienced excitement. This shows that students need not only academic success but also
psychological resilience. In particular, Gagné (2004) notes that gifted students have a high level
of emotional sensitivity; in this context, the intense and uncertain nature of the identification
process can negatively affect their emotional balance. Some students beginning to see
themselves as “different from others” may create conflict in the process of identity development
(Neihart, Reis, Robinson & Moon, 2002). For this reason, the process needs to be integrated not
merely as a tool for determining talent but also with a psychological support system.
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The research results show that teachers take on quite active roles in the SAC process. Teachers
contribute directly to the process through tasks such as nominating candidates, making
observations, and providing guidance. Parents, for their part, generally take on tasks such as
providing resources for their children, obtaining test books, and offering emotional support.
These findings reveal that the identification process requires a shared responsibility that is not
only student-centered but also family- and school-based. This situation is also supported in the
literature; Moon (2009) states that teacher-parent cooperation in identification increases the
accuracy of identification and the social validity of the process. However, some parents'
hesitations about the process or gaps in their knowledge may negatively affect their children's
readiness for identification. For this reason, developing support mechanisms such as
informational seminars for parents can make the process healthier.

The findings reveal that teachers mostly see SAC as an institution that develops the potential of
gifted students, but that some perceive SAC merely as a “selective” exam center. Parents, for
their part, evaluate SAC as an institution offering an opportunity for both academic and social
development. Along with this, it is understood that functional awareness of SAC varies between
teachers and parents. While Pfeiffer (2012) argues that environmental support systems must be
clear in the development of gifted students, the blurriness of the meanings attached to
institutions can weaken this support. Accordingly, a clearer, more concrete, and more goal-
oriented informational strategy should be followed regarding SAC's vision and operation.

Most teachers see SAC as a field of opportunity for students to discover and develop their
individual talents (31.43%). Expectations such as appropriate grouping and raising individuals
who can contribute to the country were also emphasized. Parents, for their part, hold high
expectations of SAC as a structure that will contribute to their children's academic and social
development. These findings indicate that high levels of expectation of SAC can produce both
positive and negative consequences. Renzulli (2005) emphasizes that keeping the level of
expectation realistic is important in the education of gifted students. Otherwise, students may
develop a fear of failure and a sense of inadequacy. For SAC to be able to meet expectations, its
programs need to be strengthened in terms of content, guidance, and social support.

Students are affected by the identification process in a wide variety of ways—emotionally,
psychologically, and socially. While the proportion of students experiencing stress during the
process is 17.14%, 14.29% are affected by parents' stress. This shows that students are affected
directly not only by individual but also by family circumstances. In addition, feelings such as
“perfectionism” and “a sense of injustice” are among the negative psychological reflections of the
process. Peterson (2010) noted that anxiety and stress levels are high in gifted students and
that, when unsupported, this situation can reduce achievement motivation. On the other hand, it
was also noted that some students were happy during this process and discovered personal
aspects of themselves. This shows the positive effect of structured support environments on
students. It is of great importance that the process be designed not on a referral basis but on a
developmental basis.

The research data show that, in the process of getting to know students, teachers most often use
observation-based assessment (60%) and also make decisions based on in-class performance,
attention span, and problem-solving skills. Along with this, it was noted that some teachers
conduct a limited assessment in getting to know the student and reduce this process to academic
achievement alone. On the parent side, one-on-one engagement with the child and observations
in the home environment are prominent. This shows that, when the identification process is not
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supported by scientific criteria, it becomes open to subjective assessments. Sak (2014) states
that gifted individuals should be identified not solely on the basis of academic achievement but
by taking into account multifaceted characteristics such as creativity, leadership, and motivation.
In this context, standardized observation forms and referral criteria for teachers and parents to
use in the process of getting to know students need to be developed.

According to the research results, the great majority of teachers (54.29%) define their
perception of a gifted student through academic achievement and state that they tend to
nominate only students with high in-class performance. A similar tendency is observed among
parents; they are seen to associate giftedness more with cognitive capacity. This narrow
perspective can lead to many different talent domains being overlooked in identification.
Researchers such as Renzulli (2005) and Gardner (1999) emphasize that giftedness is not a
concept limited to IQ alone but a multidimensional structure that also encompasses the artistic,
social, and athletic domains. In this context, making the perception of giftedness more holistic
through awareness-raising training for teachers and parents will enable the identification
process to be conducted more inclusively.

According to the research findings, when assessing giftedness, teachers most often consider

» o«

criteria such as “achievement in lessons,” “academic pace,” and “openness to learning.” However,
most of these criteria are indicators that foreground only students' cognitive aspects. Yet
giftedness should be assessed within a broader framework, in light of the theory of multiple
intelligences and contemporary identification models. Pfeiffer (2015) emphasizes that
giftedness should be assessed not only through test scores but together with student behaviors,
areas of interest, and level of motivation. In addition, parents' holding high expectations of their
own children when determining these criteria brings with it risks such as “labeling” and
“pressure” in identification (Moon, 2009). Accordingly, both teachers and parents need to use
more objective, evidence-based criteria grounded in pedagogically sound foundations when
defining gifted individuals.

RECOMMENDATIONS

Below, based on the article's findings, recommendations for teachers, parents, and researchers
are presented under separate headings.

Recommendations for Teachers

e Given the finding that teachers mostly assess students who are ahead of the class
through academic achievement, awareness-raising efforts can be made toward holistic
approaches that also focus on these students' social, emotional, and cognitive
development.

e Given the finding that teachers have limited knowledge of differentiation and enrichment
practices, in-service training programs could place emphasis on differentiated
instruction, higher-order thinking skills, and individualized teaching methods within the
scope of the “Turkish Century Maarif Model.”

e Given the finding that classroom-management problems are experienced especially with
students who have a dominant leadership trait, workshops aimed at developing effective
communication and positive classroom-management skills with these students could be
organized.

e-ISSN: 3062-1550Tiirkiye Ustiin Zekali ve Dahi Cocuklar Egitim Vakfi Dergisi
Journal of TUZDEV 2026; 3(4); 1-29



Oztiirk, S., Kurnaz, A. / Parents' and Teachers' Experiences in the Science and Art Center Referral Process

Given the finding that inadequacies are experienced in guidance practices, teachers could
be encouraged to cooperate with guidance services, and classroom teachers could be
equipped with basic social-emotional support skills.

Recommendations for Parents

Given the finding that teachers emphasize the importance of family cooperation,
seminars for parents could provide information on “recognizing, supporting, and guiding
students who are beyond the class level.”

Given the finding that problems are experienced in the in-class integration of SAC
students, parents could be offered guidance on home-environment support, healthy
achievement expectations, and stress management that will contribute to their children's
both academic and social development.

Given the finding that children who are undiagnosed but have high potential remain
invisible, parents could be made aware of early signs and indicators and encouraged to
communicate more effectively with guidance services.

Recommendations for Researchers

Given the finding that teacher strategies regarding students who are undiagnosed but
ahead of the class remain inadequate, research could be conducted involving systematic
identification and support models specific to this group of students.

Since teacher competencies regarding differentiated assignments and instructional
practices were found to be limited, impact-analysis-focused experimental studies could
determine which practices yield the most effective results.

Given the result of this study, which clarified the areas in which teachers have training
needs, the content of teacher training programs could be analyzed to investigate the
extent to which learning outcomes for gifted students are included.

Since there is a lack of data on the classroom-level applicability of the enrichment
strategies in the Turkish Century Maarif Model, field research could be recommended on
the theme of how well this model overlaps with teacher practices.
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