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Oz

Bu arastirmanin amaci, siif dgretmenlerinin sinifin 6tesinde olan 6grencilere iliskin goriis ve
uygulamalarini ortaya koymak ve Tiirkiye Yiizyili Maarif Modeli'nde vurgulanan “zenginlestirme”
yaklasimina ne derece hazir olduklarini degerlendirmektir. Arastirma, Tiirkiye’de 2024-2025 egitim
0gretim yilinda uygulanmaya baslanan yeni 6gretim programi 6ncesinde égretmenlerin mevcut durumu
hakkinda bir 6n inceleme sunmaktadir. Nitel arastirma yontemlerinden durum calismasi yontemi ile
yuriitiilen calismada, 9 farkli sehirde gérev yapan 50 sinif 6gretmeni ile yar1 yapilandirilmis goriismeler
yapilmis, veriler icerik analiziyle degerlendirilmistir. Arastirma bulgularina gére 6gretmenler, smifin
otesindeki 6grencileri daha ¢ok akademik basarilarina gére tanimlamakta; bu 6grencilerin yaratici
diisinme, liderlik, sosyal-duygusal gelisim gibi c¢ok boyutlu 6zelliklerine yeterince vurgu
yapmamaktadir. Tan1 almis (6rnegin BILSEM é&grencileri) ve tanm1 almamis iistiin égrenciler icin
uygulanan farklilagtirma stratejilerinin sinirli oldugu, 6zellikle zenginlestirme tekniklerinin bilinmedigi
gorilmistiir. Ogretmenlerin 6nemli bir kismi farkh 6grenme diizeylerine gére ders isleme, 6dev verme
ve rehberlik yapmada bilgi eksikligi yasamakta, bu da egitim firsat esitligini olumsuz etkilemektedir.
Ayrica sinif yonetimi, 68renci davranislarn ve simif i¢i etkilesimlerde bu 6grencilere yonelik 6zel
yaklasimlarin eksik oldugu gozlemlenmistir. Bu bulgular dogrultusunda, ogretmenlere yonelik
farklhlastirma, zenginlestirme ve iist diizey bilissel beceriler (elestirel diistinme, problem ¢6zme, yaratici
tiretkenlik) konusunda uygulamali hizmet i¢i egitimler dnerilmektedir. Ayrica tani almamis ancak sinifin
ilerisinde olan 6grenciler icin de sistematik destek mekanizmalarinin olusturulmasi ve bu alanda daha
fazla akademik arastirma yapilmasi gerekmektedir. Arastirma, Turkiye Yiizyil1 Maarif Modeli'nin
ongordigi bireysellestirilmis, esnek ve triin odakli 6gretim anlayisinin sahada karsilik bulabilmesi i¢in
6gretmenlerin mesleki gelisimlerinin ve uygulama donanimlarinin giiglendirilmesi gerektigini ortaya
koymaktadir.
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Abstract

The aim of this study is to examine classroom teachers’ views and practices regarding students who are
ahead of their peers in academic performance and learning pace—referred to as “students beyond the
group.” The study was conducted as a preliminary investigation prior to the nationwide implementation
of the Tiirkiye Century Education Model in the 2024-2025 academic year. Adopting a qualitative
research design based on the phenomenology pattern, semi-structured interviews were conducted with
50 classroom teachers from 15 schools across 9 cities. The collected data were analyzed using content
analysis. Findings reveal that while teachers often define these advanced students in terms of their
academic success, they tend to overlook other crucial characteristics such as creativity, leadership, and
social-emotional development. Although teachers recognize the need for differentiated instruction, they
report limitations in applying strategies like enrichment, individualized learning paths, and higher order
thinking skills. The data also indicate that teachers experience difficulties in classroom management and
in meeting the academic and guidance needs of these students, especially when they are not formally
identified (e.g., not enrolled in gifted education programs such as BILSEM).Based on the results, it is
recommended that classroom teachers receive professional development on differentiation, enrichment
strategies, and teaching methods that support critical thinking, creativity, and problem-solving.
Additionally, research on support mechanisms for high achieving yet unidentified students should be
expanded. The study underscores the importance of aligning classroom practices with the principles of
the Tirkiye Century Education Model, which promotes individualized, flexible, and product-oriented
learning experiences.

Keywords: Gifted students, students beyond the classroom, differentiation, enrichment, Turkey Century
Education Model

GIRIS

Egitim bireyin kendini gerceklestirmesi, toplumsal gelisime katki sunmasi ve insanligin ortak
birikimini ilerletmesi acgisindan temel bir siirectir. Bu siireg, bireyin dogumundan itibaren
baslar ve oOzellikle 6rgiin egitim doneminde, yani okul ¢aglarinda yogunlasarak sekillenir.
Egitimin niteligi, bireyin potansiyelini ortaya koyabilme giicii ile yakindan iligkilidir. Bu
baglamda, sinif 6gretmenleri egitim sisteminin en kritik aktorleri arasinda yer almakta;

ozellikle farkhi gelisim diizeylerine sahip 6grencilerin ihtiya¢larini karsilayacak donanimda
olmalar1 beklenmektedir.

Sinif ici heterojen yapi, 6gretmenleri bireysel farkliliklara duyarh hale getirmelidir. Ozellikle
sinifin ilerisinde olan 6grenciler - diger bir ifadeyle akademik olarak yasitlarinin 6nemli 6l¢tide
onlinde bulunan bireyler - 6zel bir dikkat gerektirmektedir. Bu 6grenciler genellikle yiiksek
6grenme hizi, derinlemesine kavrama becerisi ve iist diizey diistinme becerileri ile 6ne ¢ikarlar
(Gagné, 2004; Renzulli, 2005; Vygotsky, 1978). Bu tiir 6grenciler icin uygun O6grenme
ortamlarinin saglanmamasi durumunda, 6grenme motivasyonlarinin diismesi, ilgisizlik ve
davranis problemleri gibi olumsuzluklarla karsilasilabilir. Gagné’nin Yetenegin Farklilasmasi
Modeli, Renzulli'nin U¢ Halka Kurami ve Vygotsky’nin Yakinsal Gelisim Alan1 kuram gibi teorik
yaklasimlar, bu 06grencilerin belirlenmesi ve desteklenmesine iliskin 6nemli kuramsal
cerceveler sunmaktadir. Bu cerceveler, hizlandirma, zenginlestirme ve farklilastirma gibi
stratejilerle 6grencinin potansiyelini ortaya ¢ikarma yoniinde rehberlik eder (Tomlinson,
2014).

Ustiin yetenek, kalitm ve cevresel etkilesimlerle sekillenen; bireyin diisiinme, égrenme ve
performans kapasitelerinde niteliksel ve niceliksel farklar yaratan bir 6zelliktir (Clark, 2013).
Ancak iistlin yetenekli 6grencilerin yalnizca akademik basarilari ile tammmlanamayacagi, sosyal,
duygusal ve yaraticiik gibi farkli alanlarda da desteklenmeleri gerektigi bilinmektedir
(Sternberg & Zhang, 1995). Bu baglamda, 6gretmenlerin listiin yetenekli bireyleri erken yasta
taniyabilmeleri, onlarin gelisimsel ihtiyaclarina uygun 6grenme ortamlari sunabilmeleri kritik
bir rol oynamaktadir. Fering’e gore (C & Louis, 1997), smif 0Ogretmenlerinin temel
gorevlerinden biri, yeterli uyaricilarin bulundugu ve st diizey diistinmenin desteklendigi bir
0grenme cevresi olusturmaktir. Benzer sekilde Clark (2013), 6gretmenlerin yalnizca pedagojik
bilgiye degil, ayn1 zamanda 6grencilerin potansiyelini fark etme ve a¢iga ¢ikarma becerisine
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sahip olmalar1 gerektigini vurgulamaktadir. Literatiirde, sinifin otesinde 6grenme diizeyine
sahip 6grencilerin farklilasmis egitime tabi tutulmalarinin gerekliligi siklikla vurgulanmaktadir
(Tomlinson, 2001; VanTassel-Baska & Stambaugh, 2005). Ancak farklilastirmanin salt icerik
zenginlestirme ile sinirli kalmamasi, siireg, iirtin ve 6grenme ortami boyutlarini da kapsamasi
onem arz etmektedir.

Tiurkiye o0zelinde, iistiin yetenekli bireylerin egitimiyle ilgili ilk sistematik girisimlerin
Cumhuriyet’in ilk yillarina dayandig1 goriilmektedir. Atatiirk’iin “Sizi bir kivileom olarak
gonderiyorum, volkan olup doéniliniiz” so6zii, bireysel potansiyelin toplumsal katkiya
doniistimiinii sembolize etmektedir. 1929 yilinda ¢ikarilan yasa ile zekd ve karakter
bakimindan istiin olan bireylerin yurtdisinda egitim almasi tesvik edilmistir. 1953 tarihli 5.
Milli Egitim Surasi’nda istiin yetenekli bireylerin 6zel egitim kapsaminda degerlendirilmesi
gerektigi belirtilmis ve bu alanda cesitli politikalar gelistirilmistir (MEB, 1991). Son yillarda
egitimde bireysel farkliliklar1 gozeten uygulamalara verilen 6nem artmis, ozellikle stiin
potansiyelli 6grenciler icin gelistirilen zenginlestirme stratejileri 6n plana ¢ikmistir. Tiirkiye
Yizyili Maarif Modeli (2024), 06gretim programlarinda bireysel farkliliklara duyarh
farklilastirma stratejileri cercevesinde zenginlestirmeye ayr1 bir alan ayirmistir. Bu modelde,
ogrencilerin hazirbulunusluk diizeyleri, ilgileri ve 6grenme profilleri dikkate alinarak icerigin
daha derinlestirilmesi, list diizey diistinme becerilerinin gelistirilmesi ve 6grencilerin 6zgiin
Uirtinler ortaya koymalarini saglayacak 6grenme siireclerinin tasarlanmasi tesvik edilmektedir.
Bu yaklasim, c¢agdas literatiirde yer alan “yiliksek Ogrenme potansiyeli olan O6grencilerin
gelisimini destekleme” hedefiyle értiismektedir. Bu baglamda 2024 Maarif Modeli Ogretim
Programlar ile uygulanmaya baslanacak zenginlestirme etkinliklerinde 68retmenlere biiyiik
onem diismektedir. Clinkil zenginlestirme genel akisin disinda tamamen 6gretmenin inisiyatifi
ile uygulanacaktir.

Ginimiizde iilkemizde politikalarin kurumsal karsiligi olarak hizmet veren Bilim ve Sanat
Merkezleri (BILSEM), iistiin yetenekli 6grencilere yonelik destekleyici bir egitim ortami
sunmaktadir. Ancak BILSEM’e erisim kriterlerinin sinirli olmasi nedeniyle, tan1 almamis ancak
sinifin ilerisinde olan bir¢ok 6grenci genel egitim siniflarinda egitimlerine devam etmektedir
(Kurnaz ve Arslantas, 2018). Bu durum, smif 6gretmenlerinin bu 6grencilere yonelik
uygulamalarini daha da 6nemli hale getirmektedir. Kuzgun ve Deryakulu (2006), bireyler arasi
farkliliklarin, standart egitim uygulamalarina uyumda sorunlar yaratabilecegini belirtir.
Dolayisiyla, sinif 6gretmenlerinin yalmzca BILSEM gibi 6zel kurumlara yoénlendirme degil, sinif
ici uygulamalarla da farkli 6grenme ihtiyaclarini gézeten bir yaklasima sahip olmalari gerekir.

Zenginlestirme, yalnizca 6gretim iceriginin genisletilmesi degil, ayn1 zamanda 6grencilerin
bireysel potansiyellerinin fark edilip gelistirildigi pedagojik bir stratejidir. Bu baglamda
Ogretmenler, siirecin en belirleyici aktdrlerinden biri olarak 6ne cikar (VanTassel-Baska &
Stambaugh, 2005). Zenginlestirici 68renme ortamlarinin etkili bigimde planlanmas1 ve
uygulanmasi, 6gretmenin hem {stiin yetenekli 6grencileri tanima becerisi hem de program
okuryazarlig: diizeyi ile dogrudan iliskilidir (Tomlinson, 2014). Ustiin yetenekli é6grencilerin
dogru bicimde tanilanmasi, sadece psikolojik testlerle degil, 6gretmenin sinif ici gézlemleri ve
pedagojik sezgisiyle de desteklenmelidir (Moon, 2009). Ancak 6gretmenlerin biiyiik bir kismi,
Ustiin yetenekli 6grencilere yonelik tanilama stlirecinde yeterince donanimli olmadigini
belirtmektedir (Oztiirk & Sahin, 2019). Bu durum, zenginlestirme programlarinin
uygulanabilirligini de sinirlamaktadir. Zenginlestirme etkinliklerinin etkili olabilmesi icin
O0gretmenlerin list diizey diisiinme becerileri, elestirel ve yaratici diisiinme, disiplinler arasi
baglantilar kurabilme, 6grenciye gore uyarlama ve alternatif degerlendirme yontemleri gibi
pedagojik yeterlikleri edinmis olmalar1 gerekir (Reis & Renzulli, 2010). Ayrica 6gretmenin
kendi mesleki algisi, bu tir etkinliklere ne kadar agik oldugunu ve hangi stratejileri
uygulayabilecegini etkiler (Johnsen, 2012). Turkiye Yiizyih Maarif Modeli'nde vurgulanan
zenginlestirme yaklasimi da 6gretmenin bireysel farkliliklar1 tanima, farklilastirilmis 6gretim
tasarlama ve 6grenciyi gercek hayat baglamlarinda iiriin ortaya koymaya ydnlendirme gibi
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sorumluluklarini  6ne c¢ikarir (MEB, 2024). Dolayisiyla, 6gretmenin zenginlestirme
uygulamalarindaki bilgi ve tutumu, yalnizca uygulama kalitesini degil, 6grencinin potansiyelini
ortaya ¢ikarma siirecini de belirleyen kritik bir degiskendir.

21. yuzyil smiflarinda 6grenciler, bilissel, duyussal ve sosyal gelisim diizeyleri bakimindan
biiyiik farkliliklar gostermektedir. Bu c¢esitlilik icerisinde, akademik olarak simf
arkadaslarindan ileri diizeyde performans gosteren “grubun oOtesindeki” 6grenciler 6zel bir
dikkat gerektirmektedir. Ancak Tiirkiye’de bu 6grenci grubuna yonelik uygulamalara iliskin
O0gretmen tutumlari, stratejileri ve yeterlik diizeyleri hakkinda sistematik bilgi eksikligi
bulunmaktadir. 2024 Maarif modeli 6gretim programlar: ile sinifin 6tesindeki 6grencilere
zenginlestirme uygulamalar1 yapilmasi planlanmistir. Ancak bu asamada zenginlestirme
uygulamalarini gerceklestirecek olan sinif 6gretmenlerinin sinifin 6tesindeki 6grencilerle ilgili
gorisleri, hangi o6grencilere zenginlestirme uygulayacaklari ve bu uygulamalara iliskin
gorisleri bilinmemektedir. Bu arastirma, devlet okullarinda gorev yapan sinif 6gretmenlerinin,
sinifin ilerisinde olan 6grencilere yonelik goriis ve uygulamalarini incelemeyi amaglamaktadir.
Boylece 68retmenlerin bu 68rencilere yonelik pedagojik bilgi ve beceri diizeyleri ile sinif ici
uygulamalarinin durumu degerlendirilecek ve farklilastirilmis egitimin sinif pratigindeki
yansimalari ortaya konacaktir.

2025 yilinda uygulamaya gegecek olan Tiirkiye Yiizyili Maarif Modeli, farklhilastirilmis 6gretimi
merkeze alarak, bireysel farkliliklarin gozetildigi bir 68retim anlayisini benimsemektedir. Bu
modele gecilmeden dnce, sinif 6gretmenlerinin grubun 6tesindeki 6grencilere yonelik ne tiir
uygulamalar yaptigina iliskin veriler, yeni programin sahadaki uygulanabilirligi agisindan
onem arz etmektedir. Bu nedenle bu arastirma, 6gretmenlerin s6z konusu 6g8rencilere iliskin
mevcut durumdaki goriislerini ve sinif ici uygulamalarini ortaya koymay1 amaglamaktadir.

Bu arastirmanin amaci, Tirkiye’de 2025 Maarif Modeli 6gretim programlarinin ytriirlige
girmesinden once, sinif 6gretmenlerinin akademik olarak grubun dtesinde yer alan 6grencilere
yonelik goris ve uygulamalarini ortaya koymaktir. Boylece 6gretmenlerin farklilastiriimig
O0gretim uygulamalarina ne o6lciide hazir olduklar1 degerlendirilebilecek ve yeni 6gretim
programinin uygulanmasina yonelik ihtiyaclar tespit edilebilecektir.

Bu genel amag¢ dogrultusunda asagidaki sorulara yanit aranmistir:
1. Sinif 6gretmenleri, sinifin ilerisinde olan 6grencileri nasil tanimlamaktadir?
2. BILSEM’e devam eden égrencilerin egitimi nasil olmalidir?
3. Tani almamis ancak sinifin ilerisinde olan 6grenciler icin nasil bir egitim gereklidir?
4

Sinifta farkli 6grenme diizeylerine sahip 6grenciler icin kullanilan 6gretim yontem,
icerik ve degerlendirme uygulamalarina iliskin 6gretmen gortisleri nelerdir?

5. Farkhi 6grenme diizeylerine sahip 0Ogrencilere gore ders isleyisi nasil
diizenlenmektedir?

6. Smifin ilerisindeki 6grenciler, sinif yonetimi agisindan nasil degerlendirilmektedir?
7. Farkli 6grenme diizeylerine yonelik rehberlik uygulamalari nelerdir?
Arastirmanin Amaci

Bu arastirmanin amaci, Tirkiye’de 2025 Maarif Modeli 6gretim programlarinin ytriirlige
girmesinden Once, sinif 6gretmenlerinin akademik olarak grubun 6tesinde yer alan 6grencilere
yonelik goriis ve uygulamalarin1 ortaya koymaktir. Boylece 6gretmenlerin farklilastirilmis
O0gretim uygulamalarina ne olciide hazir olduklar1 degerlendirilebilecek ve yeni 0gretim
programinin uygulanmasina yonelik ihtiyaglar tespit edilebilecektir.

Bu genel amag dogrultusunda asagidaki sorulara yanit aranmistir:

1. Sif 6gretmenleri, sinifin ilerisinde olan 68rencileri nasil tanimlamaktadir?
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2. BILSEM’e devam eden 6grencilerin egitimi nasil olmalidir?
Tan1 almamis ancak sinifin ilerisinde olan 6grenciler icin nasil bir egitim gereklidir?

4. Smifta farkli 6grenme diizeylerine sahip 6grenciler icin kullanilan 6gretim yontem,
icerik ve degerlendirme uygulamalarina iliskin 6gretmen gortisleri nelerdir?

5. Farkhi 6grenme diizeylerine sahip 0Ogrencilere gore ders isleyisi nasil
diizenlenmektedir?

6. Sinifin ilerisindeki 6grenciler, sinif yonetimi acisindan nasil degerlendirilmektedir?
7. Farkli 6grenme diizeylerine yonelik rehberlik uygulamalari nelerdir?
YONTEM

Bu arastirma, nitel arastirma yontemine dayali olarak desteklenmistir. Calismada, simif
O0gretmenlerinin grubun oOtesinde yer alan o6grencilere yonelik goriis ve uygulamalarini
derinlemesine anlamak amaciyla durum c¢alismasi (case study) deseni kullanilmistir. Durum
calismalari, belirli bir olgunun kapsamli ve ayrintili bir sekilde incelenmesini saglar (Yildirim &
Simsek, 2013). Bu baglamda, Tiirkiye’de 2025 Maarif Modeli uygulamaya gecmeden once,
o0gretmenlerin mevcut uygulamalarina iliskin betimsel nitelikte veriler elde edilmistir.

Katilimcilar

Arastirmanin katilmcilarini, 2023-2024 egitim 6gretim yilinda Tirkiye'nin farkl illerinde
gorev yapan sinif ogretmenleri olusturmaktadir. Katilimcilar kolay ulasilabilir 6rnekleme
yontemiyle belirlenmistir. Bu yontem, arastirmacinin zaman, erisim ve maliyet agisindan
uygun katilimcilara ulasmasini saglar (Fraenkel & Wallen, 2003). Bu arastirmada da
o0gretmenler icerisinden kolay ulasilabilen katilimcilar arastirmaya dahil edilmistir. Arastirma
kapsaminda toplam 9 farkli sehirdeki 15 farkli devlet okulunda gérev yapan 50 sinif 6gretmeni
(21 erkek, 29 kadin) ile goriismeler gercgeklestirilmistir. Katihmcilar farkli yas gruplarinda
gorev yapmalarina ragmen tamami ilkokul diizeyinde 6gretmenlik yapmaktadir. Bu gesitlilik,
ogretmenlerin farkli deneyim ve baglamlardaki uygulamalarimi ortaya koymak agisindan
onemli bir avantaj saglamaktadir.

Veri Toplama Yéntemleri

Arastirmada kullanilacak verilerin gecerli ve gilivenilir bicimde toplanabilmesi amaciyla
O0gretmenlerin grubun otesindeki Ogrencilere yonelik uygulamalar1 yar1 yapilandirilmis
goriisme formu gelistirilmistir. Gériisme formunun olusturulma siireci, nitel veri toplama
araglarinin  gelistirilmesine iliskin temel ilkeler dogrultusunda ¢ok asamali olarak
yuriatilmistir.

Islem
Literattir taramasi

Ilk asamada, iistiin yetenekli dgrenciler, farklilagtirlmis 6gretim, sinif ici uygulamalar ve
O0gretmen goriisleri konularinda ulusal ve uluslararasi literatiir detayli sekilde incelenmistir.
Gagné, Renzulli, Vygotsky gibi teorik ¢ercevelerin yam sira Tiirkiye’de BILSEM, dgretmen
yeterlikleri ve 0gretim programlar lizerine yapilan calismalar da dikkate alinmistir. Ayrica,
2024 yilinda yayimlanan Tiirkiye Yiizyih Maarif Modeli 6gretim programlarinin ydnelimi
dogrultusunda farklilastirma vurgusu barindiran icerikler 6zellikle taranmistir.

Madde havuzu olusturma

Literatiirden elde edilen kuramsal bilgi ve kavramlara dayali olarak, 6gretmenlerin sinifin
ilerisindeki 6grencilere yonelik goriis ve uygulamalarini anlamaya doniik 6n madde havuzu
olusturulmustur. Bu havuz, arastirmanin alt amagclarina uygun olarak yapilandirilmis ve agik
uglu sorulardan meydana gelmistir. ilk etapta toplam 12 soru belirlenmigtir. Sorular;
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tanimlayici, diisiince ve deneyim odakli, pedagojik uygulamalara yonelik olarak
yapilandirilmistir.

Uzman g6riisii alinmasi

Hazirlanan 6n madde havuzu, alaninda uzman ii¢ akademisyene (egitim bilimleri ve iistlin
yetenek alanlarinda uzman) icerik gecerligi agisindan sunulmustur. Uzmanlardan, sorularin
kapsam gecerliligi, acikligi, yonlendirme icerip icermedigi ve arastirma sorularina uygunlugu
konularinda geri bildirim alinmistir. Ayrica, bazi sorularin birlestirilmesi ya da anlam olarak
sadelestirilmesi yoniinde dneriler getirilmistir.

Goériismelere pilot uygulama ile baslama

Uzman goriisleri dogrultusunda gerekli diizeltmeler yapildiktan sonra goriisme formu bes sinif
O0gretmeni ile pilot olarak uygulanmistir. Pilot goriismeler sirasinda 6gretmenlerin sorulara
yanit verme Dbigimleri, sorularin anlasilabilirlii ve stire gibi pratik faktorler
degerlendirilmistir. Bu uygulama, arastirmacilarin veri toplama siirecindeki potansiyel
aksakliklar1 6nceden gérmelerini ve gerekli diizenlemeleri yapmalarini saglamistir.

Son hdlinin olusturulmasi

Pilot uygulamadan elde edilen geri bildirimler ve arastirmacilarin gézlemleri dogrultusunda
gorisme formuna son sekli verilmistir. Nihai form, 9 adet acik uc¢lu sorudan olusmakta ve her
biri arastirmanin alt problemlerini karsilayacak sekilde yapilandirilmistir. Gériisme formu,
O0gretmenlerin yalnizca uygulamalarini degil; ayn1 zamanda 68renciler hakkindaki algilarini,
egitsel yonlendirmelerini ve simf ici farklilastirma yaklasimlarimi da ortaya g¢ikarmayi
hedeflemistir.

Etik Beyani

Arastirma Necmettin Erbakan Universitesi Sosyal ve Beseri Bilimler Bilimsel Aragtirmalar Etik
Kurulu, 27.12.2024 ve 24. Toplantist 2024/971 numarali etki kurul karar ile
gerceklestirilmistir.

Verilerin Toplanmasi

Veriler, arastirmacilar tarafindan yiiz yiize veya telefon araciligiyla yapilan goriismeler yoluyla
toplanmistir. Goriismelerde Ogretmenlerin gonilliligii esas alinmis ve tiim katilimcilarin
kimlik bilgileri gizli tutulmustur. Katilimcilar, her biri farkli bir kod numarasi ile (01, 02, 03 ...)
ifade edilmistir. Goriismeler ortalama 10-20 dakika slirmiis ve tiim goriismeler arastirmaci
tarafindan not alinmistir. Gériisme sorulart acik uglu sekilde sunulmus ve katilimcilarin
cevaplarini 6zgiirce ifade etmeleri tesvik edilmigtir.

Verilerin Analizi

Elde edilen veriler, icerik analizi teknigi ile analiz edilmistir. Igerik analizinde tekrar eden
kavramlar kodlanmis, benzer yanitlar bir araya getirilerek frekans ve ylizde hesaplamalari
yapilmistir. Verilerin analizinde Miles & Huberman (1994) yaklasimina uygun sekilde
kodlayicilar arasi giivenilirlik kontrolii yapilmistir. Kodlamalar arastirmacilar tarafindan ayri
ayr1 gerceklestirilmis, goriis birligi saglanamayan durumlar karsiikli tartisilarak
netlestirilmistir. Bulgular, arastirmanin alt problemleriyle paralel sekilde yapilandirilmis ve
tablolarla desteklenmistir.

BULGULAR

Kullanilacak Arastirmanin birinci alt probleminde “Sinif 6gretmenlerinin sinifin 6tesinde olan
ogrencilerle ilgili goriisleri nasildir?” sorusuna cevap aranmistir. Bu soruya cevap bulabilmek
icin Ogretmenlere “Sinifin Otesindeki Ogrencilere iliskin neler diisiiniiyorsunuz? sorusu
yoneltilmistir. Ogretmenlerin simfin 6tesindeki 6grencilerin 6zelliklerine iliskin goriisleri
Tablo 1’de sunulmustur.
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Tablo 1. Ogretmenlerin Sinifin Otesindeki Ogrencilerin Ozelliklerine iliskin Gériigleri

Tema f %
Sorumluluk ve Disiplin 6 15.79
Akademik Yetenek ve Performans 10 26.32
Yaraticilik ve Aktivite 6 15.79
Sosyal ve Duygusal Gelisim 5 13.16
Zeka ve Problem Cozme Yetenegi 8 21.05
Destek ve Yonlendirme 3 7.89

Tablo 1’de yer alan veriler incelendiginde, 6gretmenlerin sinifin 6tesindeki 6grencileri
tanimlarken en ¢ok vurguladiklari 6zelligin akademik yetenek ve performans (%26.32) oldugu
goriilmektedir. Bu oran, 6gretmenlerin sinif igcindeki farkliliklar1 6ncelikli olarak bilissel ve
akademik basar1 baglaminda degerlendirdiklerini gostermektedir. Bu durum, 6gretmen
algisinin ¢ogunlukla 6grencinin not basarisi veya bilgi diizeyi ilizerinden sekillendigini
diistindiirmektedir.

Ikinci sirada ise zeka ve problem cézme yetenegi temasi yer almaktadir (%21.05). Bu bulgu,
O6gretmenlerin yalnizca ylizeysel basariy1 degil, ayni zamanda 6grencilerin analitik diisiinme,
akil yiiriitme gibi bilissel becerilerini de ayirt edici bir 6zellik olarak gordiiklerini ortaya
koymaktadir. Bu iki tema birlikte degerlendirildiginde, 6gretmenlerin sinifin 6tesindeki
ogrencilere yonelik tanimlarinda bilissel becerilere gii¢lii bir vurgu yaptig1 anlasilmaktadir.
Bunun yaninda, yaraticiik ve aktivite (%15.79) ile sorumluluk ve disiplin (%15.79)
temalarinin esit oranla ifade edilmesi, baz1 6gretmenlerin bu 6grenci grubunu yalnizca
akademik basariya indirgemedigini; ayni zamanda o6grencilerin iiretkenlik ve tutum gibi
alanlardaki 6zelliklerini de dikkate aldiklarini géstermektedir.

Sosyal ve duygusal gelisim temasina verilen %13.16’lik oran, 6gretmenlerin siifin 6tesindeki
Ogrencilerin  sosyal-duygusal ozelliklerini akademik performans kadar oOncelikli
gormediklerine isaret etmektedir. Oysa literatiir, bu 6grencilerin sosyal-duygusal desteklere de
ciddi bicimde ihtiya¢ duydugunu ortaya koymaktadir (Neihart, Reis, Robinson & Moon, 2002).
En diisiik oran ise destek ve yonlendirme (%7.89) temasidir. Bu sonug, 6gretmenlerin sinifin
otesindeki o6grencilere yonelik rehberlik ve destek ihtiyacini yeterince vurgulamadiklarini
gostermektedir. Oysa bu 6grenciler, potansiyellerini gerceklestirebilmek icin yapilandirilmis
rehberlik, farklilastirilmis 6gretim ve akademik rehberlik gibi yonlendirmelere ihtiyag
duymaktadir. Genel olarak degerlendirildiginde, 6gretmenlerin sinifin 6tesindeki 6grencileri
tanimlarken daha c¢ok bilissel ve akademik boyutlara odaklandiklari, ancak duyussal ve
destekleyici gereksinimler konusunda farkindaliklarinin sinirli oldugu séylenebilir. Bu durum,
O6gretmen egitimlerinde yalnizca farklilastirilmis icerik sunumu degil, ayn1 zamanda sosyal-
duygusal destekleyici uygulamalara yonelik farkindaligin da artirilmasi gerektigini ortaya
koymaktadir.

Arastirmanin ikinci alt probleminde “Sinif 6gretmenlerinin goriislerine gére sinifin 6tesinde
olan dgrencilerin egitimleri nasil olmalidir?” sorusuna cevap aranmistir. Bu soru iki boliimde
incelenmistir. ilk olarak 6gretmenlere “BILSEM’e devam eden tanili 6grencilerin egitimi nasil
olmalidir?” sorusu yoneltilmistir. Ogretmenlerin BILSEM’e devam eden tanihi dgrencilerin
egitimlerinin nasil olmasi gerektigine iliskin gortsleri Tablo 2’de sunulmustur.

Tablo 2. BILSEM’e devam eden tanili 6grencilerin egitimlerinin nasil olmasina iliskin 6gretmen
gorisleri

Tema f %
Ayr Smiflarin Gerekliligi 12 24
Kaynastirma Egitiminin Yetersizligi 8 16
Ozel Egitim ve Destek Programlari 10 20

e-ISSN: 3062-1550 - Tiirkiye Ustiin Zekali ve Dahi Cocuklar Egitim Vakfi Dergisi
Journal of TUZDEV 2025; 2(3); 26-44

32



Ercin, A., Kurnaz, A. & Sentiirk Barisik, C. / Stmif Ogretmenlerinin Grubun llerisinde Olan (")grencilere Yonelik
Goriis ve Uygulamalarinin Ogretmen Gdoriislerine Gore Degerlendirilmesi

Modiil Sistemi ve ileri Seviye Egitim 7 14
Aile Is birligi ve Destek 6 12
Sosyal Entegrasyon ve Toplumsal iliskiler 5 10
Egitimde Esneklik ve Bireysellestirme 2 4

Tablo 2’de goriildigi gibi 6gretmenlerin %24’1, “ayr siiflarin gerekliligi” temasina vurgu
yapmistir. Bu durum, 6gretmenlerin, tan1 almis Ustiin yetenekli 68rencilerin yasitlariyla ayni
sinifta kalmasinin onlarin gelisimi acisindan sinirlayict olabilecegini  diisiindiiklerini
gostermektedir. Ayri siniflar hem egitim iceriginin derinlestirilmesi hem de hizlandirilmasi
acisindan 6gretmenlerce bir ¢6ziim olarak gériilmektedir. Ogretmenlerin %20’si “6zel egitim
ve destek programlar1” temasi cercevesinde, bu 6grenciler icin bireysellestirilmis ve ihtiyag
temelli egitim modellerinin uygulanmas1 gerektigini belirtmistir. Bu goris, 6gretmenlerin
yalnizca fiziksel ayrismay1r degil, pedagojik farklilastirmayr da onemli bulduklarin
gostermektedir.

“Kaynastirma egitiminin yetersizligi” temasina isaret eden %16’lik oran, genel simif
ortamlarinin, BILSEM 6grencilerinin 6grenme gereksinimlerini karsilamada eksik kaldigina
dair 6gretmen algisin1 ortaya koymaktadir. Bu bulgu, kaynastirmanin yalnizca sinif icinde
bulunmakla sinirlh kalmamasi, ayni zamanda pedagojik altyapi ve icerikle desteklenmesi
gerektigini disiindiirmektedir. %14°liik bir oranla ifade edilen “modiil sistemi ve ileri seviye
egitim” dnerileri, 6gretmenlerin bireysellestirme konusuna belli 6lciide duyarlilik gésterdigini
ortaya koymaktadir. Modiil sisteminin, 6grencinin ilgisine ve dilizeyine gore yapilandirilabilen
esnek bir yapiy1 ifade etmesi bakimindan bu tema, 6gretmenlerin cagdas program onerilerine
acik olduklarini da yansitmaktadir.

Ogretmenlerin %12’si “aile is birligi ve destek” temasim vurgulamistir. Bu oran, égrencinin
gelisimini desteklemede okul-aile is birliginin de 6nemli bir unsur olarak gorildiigiini
gostermektedir. “Sosyal entegrasyon ve toplumsal iliskiler” (%10) ile “egitimde esneklik ve
bireysellestirme” (%4) temalar1 daha diisiik oranlarla ifade edilmistir. Bu durum,
O6gretmenlerin sosyal-duygusal gelisim ve sinif ici pedagojik esneklik konularina yeterince
vurgu yapmadiklarini gostermektedir. Oysa literatiir, iistiin yetenekli 6grencilerin sadece
akademik degil, sosyal-duygusal olarak da desteklenmesi gerektigini vurgulamaktadir.

Genel olarak bu bulgular, 6gretmenlerin tani almis istliin yetenekli 6grencilerin egitimi
konusunda genel sinif yapisinin dtesinde alternatif yap1 ve stratejilere yonelme egiliminde
olduklarini, ancak bireysellestirilmis 6gretim tekniklerine iliskin farkindaliklarinin daha diisiik
diizeyde oldugunu ortaya koymaktadir. Arastirmanin ikinci alt probleminin ikinci béliimiinde
O0gretmenlere “Tani almayan ancak smifin ilerisinde olan tanili 6grencilerin egitimi nasil
olmalidir?” sorusu yoneltilmistir. Ogretmenlerin tam1 almayan ancak siifin ilerisinde olan
Ogrencilerin egitimlerinin nasil olmasi gerektigine iliskin goriisleri Tablo 3’te sunulmustur.

Tablo 3. Tani1 Almayan Ancak Sinifin Ilerisinde Olan Ogrencilerin Egitim Gereksinimleri

Tema f %
Farklilagtirilmis Egitim 8 36.36
fleri Yetenek Egitim Programlari 6 27.27
Sosyal Entegrasyon 4 18.18
Ozel Programlarin Onemi 3 13.64
Ogrenci Merkezli Yaklasim 2 9.09
Milli Egitim Miifredat1 ve Politikalar 1 4.55
Toplumsal Beklentiler 1 4.55
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Tablo 3’te goriildiigi gibi, en ytliksek oran %36.36 ile farklilastirilmis egitim temasina aittir. Bu
bulgu, Ogretmenlerin tani siirecinden ge¢cmemis olsa bile akademik olarak one ¢ikan
ogrencilerin desteklenebilmesi i¢in sinif iginde igerik, siirec, liriin veya 6grenme ortamlarinda
farklilastirmaya gidilmesi gerektigini diistindiiklerini ortaya koymaktadir. Bu vurgu, sinif ici
uygulamalarda bireysel ihtiyaclara duyarli bir yaklasimin gelistirilmesi gerektigine dair
farkindalik olustugunu gostermektedir. ikinci sirada %27.27 oranla yer alan ileri yetenek
egitim programlar1 temasi ise, 6gretmenlerin bu 6grenciler icin 6zel destekleyici yapilarin
(6rnegin okul ici zenginlestirme, okul dis1 destek, modiiler yap1 vb.) olusturulmasini 6nerdigini
gostermektedir. Tan1 almamis olmakla birlikte ileri seviyede potansiyel gosteren 6grencilerin,
formal programlara erisimi olmasa da 06zel olarak planlanmis iceriklerle desteklenmesi
gerektigi yoniinde bir egilim s6z konusudur.

Ogretmenlerin %18.18'i sosyal entegrasyon temasim dile getirmistir. Bu oran, bu 6grenci
grubunun yalnizca akademik degil, sosyal-duygusal acidan da desteklenmesi gerektigine dair
bilingliligin var oldugunu géstermektedir. Ancak bu oranin ilk iki temaya gore oldukca diisiik
olmasi, 6gretmenlerin 6ncelikli odaklarinin akademik basari diizeyinde yogunlastifini da
diigiindiirmektedir. Ozel programlarin énemi (%13.64), égrenci merkezli yaklasim (%9.09),
milli egitim politikalar1 ve toplumsal beklentiler (%4.55’er) gibi temalar ise daha az
vurgulanmigtir. Bu durum, 6gretmenlerin sistemsel ve yapisal diizeydeki diizenlemelere
kiyasla, dogrudan sinif ici miidahalelere daha ¢ok odaklandiklarini ortaya koymaktadir.

Genel olarak bu bulgular, 6gretmenlerin tani almamis olsa da sinifin ilerisinde yer alan
ogrencileri fark ettiklerini, bu 6grencilerin desteklenmesi gerektiginin bilincinde olduklarini;
ancak destek yontemlerinin daha c¢ok bireysel 6gretim farklilastirmasi ve ileri diizey
programlar cergevesinde ele alindigin1 gostermektedir. Egitim politikalarina ve sistemsel
yapilandirmalara yapilan atiflarin azligi, bu 6grencilere yonelik siirdiiriilebilir ¢6ziimlerin simf
diizeyinde kalma riskini gostermektedir. Arastirmanin iig¢linci alt problemi “simf
O0gretmenlerinin sinifin 6tesinde olan 68rencilere yonelik uygulamalari nasildir?” seklindedir.
Sinif 6gretmenlerinin sinifin 6tesinde olan 6grencilere yonelik uygulamalarina iliskin goriisleri
Tablo 4’te sunulmustur.

Tablo 4. Derslerde Farkli Ogrenme Diizeylerindeki Ogrenciler icin Farkli Uygulamalar Yapilip
Yapilmamasi Hakkindaki Ogretmen Goriisleri

Tema f %
Farklilastirilmis Egitim Gerekliligi 15 30
Standart Egitim Yaklasiminin Yetersizligi 10 20
Bireysel ihtiyaclarin Karsilanmasi 8 16
Ogrenci Merkezli Degerlendirme 7 14
Sinif Yapisinin Zorluklari 5 10
Ogretmenin Rolii ve Zorluklari 5 10

Tablo 4 incelendiginde, 6gretmenlerin %30’u farkhilastirllmis egitimin gerekliligi temasina
vurgu yapmistir. Bu sonug, 6gretmenlerin sinif ici farkliliklar1 fark ettiklerini ve bu
farkliliklarin g6z online alinarak 6gretimin uyarlanmasi gerektigini diisiindiiklerini
gostermektedir. Ogrenci diizeyine gore igerik, siire¢c veya degerlendirmede cesitlilige gitme
ihtiyaci, 6zellikle sinifin étesinde yer alan 6grenciler icin vurgulanmaktadir. ikinci en yaygin
tema olan standart egitim yaklasiminin yetersizligi %20 oraninda belirtilmistir. Bu bulguy,
O0gretmenlerin mevcut programin ya da uygulamalarin, tim o6grencilere ayni1 sekilde
sunulmasinin 6zellikle ileri dlzey o6grencilerin gelisimini sinirladigini  diisiindigiini
gostermektedir. Bu elestirel bakis, 6gretmenlerin program esnekligine ve 6grenci odakliliga
olan ihtiyaci fark ettiklerini gostermektedir.

Ogretmenlerin %16’s1, bireysel ihtiyaglarin karsilanmasi temasina dikkat cekmistir. Bu goriis,
O6gretmenlerin yalnizca akademik diizeyi degil, 6grencilerin bireysel 6grenme stilleri, hizlari ve
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ilgi alanlarina gore uyarlanmis uygulamalarin gerekliligini vurguladiklarini géstermektedir.
Ogrenci merkezli degerlendirme (%14) ifadesiyle, bazi 6gretmenler klasik 6lgme-
degerlendirme yontemlerinin sinif ici 6grenme farkliliklarin1 yansitmada yetersiz oldugunu
belirtmis ve alternatif, bireysel basariy1 6lcmeye doniik degerlendirme yontemlerine duyulan
ihtiyac dile getirmistir.

Tablo 4’te yer alan son iki temada sinif yapisinin zorluklari ve 6gretmenin roli ve zorluklari
temalart %10’luk oranlarla ifade edilmistir. Bu ifadeler, farklilastirmanin veya bireysel
uygulamalarin yalnizca pedagojik tercihle degil, ayn1 zamanda smif mevcudu, zaman
yetersizligi, materyal eksikligi ve 6gretmen donanimi gibi yapisal ve sistemsel unsurlarla da
iliskili oldugunu gostermektedir. Genel olarak degerlendirildiginde, 6gretmenlerin énemli bir
bolimi sinifin 6tesindeki 6grencilere yonelik farkli uygulamalar yapilmasi gerektiginin
farkindadir. Ancak bu uygulamalarin hayata gegirilmesi o6niinde yapisal simirliliklar ve
o0gretmen yeterliklerine iliskin kaygilar oldugu da dikkat c¢ekmektedir. Bu durum,
O6gretmenlerin uygulama niyeti ile uygulama imkéanlar1 arasinda bir bosluk yasadigini ve destek
mekanizmalarina olan ihtiyacin siirdiigiinii géstermektedir.

Aragtirmamin  dérdiincii alt problemi “Farkli Ogrenme Diizeylerine Goére Ders Isleyis
Uygulamalar1 Hakkindaki Ogretmen Goriisleri Nasildir?” seklindedir. Bunun i¢in 6gretmenlere
“Sizce genel olarak 6gretmenler bir sinifta bulunun farklh 6grenme diizeylerindeki 6grencilere
gore ders islenmesi hakkinda neler diistinmektedir?” sorusu sorulmustur. Farkli 6grenme
diizeylerine gore ders isleyis uygulamalar1 hakkindaki 6gretmen goriislerine Tablo 5'te yer
verilmistir.

Tablo 5. Farkli Ogrenme Diizeylerine Gore Ders Isleyis Uygulamalar1 Hakkindaki Ogretmen

Gorisleri
Tema f Y%
Farkli Etkinliklerle Ogrencileri Destekleme 15 30
Teknoloji ve Oyunlarla Destekleme 15 30
Bireysel Calismaya Firsat Verme 10 20
Destekleyici Ortam Saglama 5 10
Projeler Verme 5 10

Arastirmanin dordiincii alt probleminde, 6gretmenlerin farkli 6grenme diizeylerine gore ders
isleyisine iliskin goriisleri arastirilmistir. Bu kapsamda, 6gretmenlere “Sizce genel olarak
O0gretmenler bir sinifta bulunan farkl 6grenme diizeylerindeki 6grencilere gore ders islenmesi
hakkinda neler diisiinmektedir?” sorusu yoneltilmis; elde edilen veriler icerik analiziyle
degerlendirilerek Tablo 5’te sunulmustur.

Tablo 5 incelendiginde, 6gretmenlerin en ¢ok vurguladigi iki tema “farkli etkinliklerle
ogrencileri destekleme” ve “teknoloji ve oyunlarla destekleme” olup her biri %30 oraninda
ifade edilmistir. Bu bulgu, 6gretmenlerin derslerde farkl1 6grenme diizeylerine hitap edebilmek
icin cesitlendirilmis igerikler ve araclar kullanmay1 6énemli gordiiklerini ortaya koymaktadir.
Farkli etkinliklerle destekleme yaklasimi, Ogretmenlerin 6grencilerin hazirbulunusluk
diizeylerini dikkate alarak materyal ve yontem cesitliligiyle 068retim silirecini
zenginlestirdiklerini gostermektedir. Teknoloji ve oyunlarla destekleme temasinin ayni oranda
one cikmasi, o0zellikle dijital kaynaklarin, oyun temelli 6grenme yaklasimlarinin ve etkilesimli
iceriklerin, farkll diizeylerdeki 6grenciler icin motive edici ve uyarlanabilir araglar olarak
goriildiigline isaret etmektedir. Bu durum, 6gretmenlerin ¢agdas 6gretim stratejilerine agik
oldugunu da gostermektedir.

Ugiincii sirada yer alan bireysel calismaya firsat verme temasi %20 oraninda belirtilmistir. Bu,
O0gretmenlerin Ogrencilerin bireysel hizlarina, ilgi alanlarina ve 6grenme tarzlarina gore
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calisma imkani sunulmasim1 énemsedigini ortaya koymaktadir. Bu yaklasim, 6zellikle sinifin
Otesinde yer alan 6grencilerin kendi 6grenmelerini daha bagimsiz stirdiirebilmesi agisindan
onemlidir. Daha diisiik oranlarda da olsa, 6gretmenlerin %10’u destekleyici ortam saglama,
yine %10’u projeler verme temalarina vurgu yapmistir. Destekleyici ortam temasi hem
akademik hem de duygusal giivenligin saglandigi bir simif ikliminin, farkli 6grenme
diizeylerindeki 6grenciler icin gerekli olduguna isaret etmektedir. Proje temelli yaklasim ise,
ogrencilerin ilgi ve yeteneklerini sergileme firsati bulabilecekleri derinlemesine 6grenme
slireclerine olan ihtiyacin fark edildigini gdstermektedir.

Genel olarak degerlendirildiginde, 6gretmenlerin cogunlukla uygulama diizeyinde ve sinif ici
pratiklere dayali olarak farklilastirmay1 diisiindiikleri; ancak daha ileri diizey bireysellestirme
ya da yapisal diizenlemelere yonelik ifadelerin sinirh kaldig1 goériilmektedir. Bu bulgular,
O0gretmenlerin ozellikle ara¢-gerec ve yontem acgisindan fark yaratmaya galistiklarini; ancak
pedagojik altyapiya dayali sistematik bir farklilastirma yaklasiminin heniiz yaygin olmadigini
ortaya koymaktadir. Arastirmanin besinci alt problemi “Sinifin ilerisinde olan 6grencilerin sinif
ortaminda davranislarinin yonetimi nasildir?” seklindedir. Sinifin ilerisinde olan 6grencilerin
sinif yonetimi agisindan durumlarina iliskin 6gretmen iliskin goriisler Tablo 6’da sunulmustur.

Tablo 6. Ogrenci Tipine Goére Sinif Yonetimi Degerlendirmesi

Tema Frekans Yiizde
Liderlik 20 40
Kurallara Uymama 20 20
Iletisim Becerileri Yetersiz 10 20
Hizli Ogrenme Yetenegi 5 10
Sikilma Durumu 5 10

Tablo 6’da yer alan verilere gore en sik ifade edilen tema, %40 oranla liderlik 6zelligidir. Bu
bulgu, smnifin ilerisinde olan 6grencilerin c¢ogunlukla sinif icinde dogal bir onciiliik,
yonlendirme veya akranlarina rehberlik etme egiliminde olduklarim1 diisiindiirmektedir.
Ogretmenlerin bu 6grencileri sinif yonetimine katki saglayabilecek olumlu bir etken olarak
gordigi anlasilmaktadir.

Ancak dikkat cekici bigimde, kurallara uymama ve iletisim becerilerinde yetersizlik temalar1 da
%20 oranla belirtilmistir. Bu iki tema, sinifin ilerisindeki 6grencilerin bilissel iistiinliiklerinin
her zaman sosyal uyumla paralel gitmedigini, zaman zaman otoriteyle ¢catisma, kural ihlali veya
akranlariyla saglikl iletisim kuramama gibi davranislar sergileyebildiklerini géstermektedir.
Bu durum, 6gretmenlerin bu 6grenci grubunu hem firsat hem de sinif yonetimi agisindan
potansiyel bir risk olarak gordiigline isaret etmektedir. Hizli 68renme yetenegi ve sikilma
durumu temalarinin %?10’ar oranla yer almasi ise bu o6grencilerin sinif ortamindaki
temposuzluk veya tekrarlarla karsilastiklarinda dikkatlerini kaybedebildiklerini, bu durumun
da smif yonetiminde pasif ya da olumsuz davranislara neden olabilecegini gostermektedir.
Ozellikle hizh kavrayan ogrenciler icin yeterli uyaricinin olmamasi, sinif icinde disiplini
etkileyebilecek can sikintisi ya da ilgisizlik gibi sonuclar dogurabilmektedir.

Genel olarak degerlendirildiginde, Ogretmenler sinifin ilerisinde olan 06grencileri hem
potansiyel lider hem de yonetilmesi gereken bir denge unsuru olarak tanimlamaktadir. Bu
ogrencilerin sinif yonetimini olumlu etkileyebilmeleri icin sadece akademik olarak degil,
sosyal-duygusal gelisim yoniinden de desteklenmeleri gerektigi aciktir. Aksi durumda, bu
ogrencilerin sinif ici etkilesimlerde zorlanmalari ya da sinif diizenine zarar verebilecek tepkiler
gostermeleri s6z konusu olabilmektedir. Aragstirmanin altinci alt problemi “Siniflardaki farklh
o6grenme diizeylerindeki 6grencilere 6gretmenlerin 6dev uygulamalar1 nasildir?” seklindedir.
Farkli 6grenme dlizeylerine yonelik verilen o6devlere iliskin goriislere Tablo 7'de yer
verilmigtir.
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Tablo 7. Farkli Ogrenme Diizeylerine Yonelik Verilen Odevler

Tema f %
Sinifin 6tesindeki ¢ocuklara ileri seviye sorular 15 30
ileri okumalar ve sunumlar 15 30
Proje ¢alismalar1 10 20
Kompozisyon, hikaye yazma, resim etkinlikleri 5 10
Farkli 6dev vermeme 5 10

Tabloya 7’ye gore, 6gretmenlerin en fazla vurguladigi 6dev tiirleri ileri seviye sorular (%30) ve
ileri okumalar ve sunumlar (%30) seklindedir. Bu bulgu, 6gretmenlerin sinifin 6tesindeki
Ogrencilere yonelik olarak standart miifredatin otesine gececek, diisiinme becerilerini
gelistirecek sorular ve bilgi arastirmaya dayali etkinlikler hazirlamaya c¢ahistiklarini
gostermektedir. Ogretmenlerin bu o6dev tiirlerini tercih etmeleri, égrencilerin mevcut
potansiyelini zorlayacak ve onlar aktif 6grenmeye tesvik edecek bir yaklasima isaret
etmektedir.

Ugiincii sirada yer alan proje ¢alismalar1 (%20) ise uzun soluklu, aragtirma-temelli, uygulamal
O6grenme slreclerine vurgu yapildigini gostermektedir. Bu tiir ddevler, 6grencilerin hem
akademik hem de sosyal becerilerini gelistirici nitelige sahip oldugundan, 6gretmenlerin bu
yonde o0devler vermesi olumlu bir gelisme olarak degerlendirilebilir. Daha az oranda ifade
edilen kompozisyon, hikdye yazma, resim etkinlikleri (%10) temasi, 6gretmenlerin bazi
durumlarda smnifin o6tesindeki O6grenciler icin yaratict ddevler vermeye c¢alistiklarini
gostermektedir. Bu yaklasim, 68rencilerin yalnizca bilissel degil, duyussal ve sanatsal yonlerini
de gelistirme potansiyeli tasimaktadir.

Ancak dikkat ¢ceken bir diger tema, %10 oraniyla ifade edilen farkli 6dev vermeme durumudur.
Bu, bazi 6gretmenlerin sinifin 6tesindeki Ogrencilere 6zel ya da farklilastirlmis odev
vermedigini, tiim 6grencilere aymi 6dev tirlerini uyguladigini géstermektedir. Bu uygulama,
ogrencilerin bireysel farkliliklarinin géz ardi edilmesi ve potansiyel kaybi agisindan risk
olusturabilmektedir. Genel olarak degerlendirildiginde, 6gretmenlerin 6nemli bir kismi sinifin
ilerisinde olan 6grenciler i¢in zenginlestirilmis ve seviyeye uygun ddev tiirlerini benimsese de,
kiiciik bir kesim halen homojen ddev anlayisiyla hareket etmektedir. Bu durum, 6gretmen
yeterlikleri, zaman yonetimi, icerik erisimi gibi faktorlerin farklilastirma uygulamalarina
yansimasini da gostermektedir. Arastirmanin yedinci alt problemi “Siniflardaki farkli 6grenme
diizeylerindeki 6grencilere yonelik rehberlik calismalari nasildir?” seklindedir. Farkli 6grenme
diizeylerindeki Ogrencilere yonelik rehberlik calismalarina yonelik gorisler Tablo 8'de
verilmigtir.

Tablo 8. Farkli Ogrenme Diizeylerine Yonelik Rehberlik Calismalar:

Tema f %
Ailelerle Is birligi 27 30
Bireysel Rehberlik 13 14
Sosyal ve Duygusal Destek

Akademik destek 7 7
Ozel ihtiyaclar icin destek 11 12
Okul Rehberlik Programi Uygulama 16 17
Rehberlik Yapmama 4 4
fletisim ve ilgilenmeme 6 6

Tablo 8'de en fazla ifade edilen tema, %30 oranla ailelerle is birligi olmustur. Bu bulgu,
ogretmenlerin farkli diizeydeki 6grencilere yonelik rehberlik stirecinde aileleri énemli bir
paydas olarak gordiiglinii ortaya koymaktadir. Aile katiliminin hem akademik destek hem de
sosyal-duygusal gelisim acisindan gerekli oldugu yoniindeki farkindalik yiiksektir. ikinci sirada
yer alan %17’lik oranla okul rehberlik programi uygulama temasi, 6gretmenlerin resmi
rehberlik yapilarindan faydalandigini ve Rehberlik Servisi ile is birligi icerisinde olma
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egiliminde olduklarim1 géstermektedir. Bu durum, sistemli bir yaklasima acik olundugunu ve
mevcut okul temelli rehberlik cercevesinin en azindan belli o6lciide kullanildigini
gostermektedir.

Bireysel rehberlik (%14), 6zel ihtiyaclar icin destek (%12) ve akademik destek (%7) temalari,
o0gretmenlerin 6grenci merkezli rehberlik yaklasimlarini da uyguladiklarina isaret etmektedir.
Bu bulgular, dzellikle sinifin ilerisinde olan 6grencilerde goriilebilecek sosyal uyumsuzluklar,
motivasyon kaybi ya da akademik doyumsuzluk gibi durumlara karsi 6gretmenlerin bireysel
destek saglamaya calistiklarini gostermektedir. Ancak daha diisiik oranlarla da olsa,
Ogretmenlerin %6’s1 sosyal ve duygusal destek, %6’s1 ise iletisim ve ilgilenmeme temalarini
ifade etmistir. Bu oranlar, bazi 6gretmenlerin rehberlik gorevini sinirli bir cercevede
gordiiglinii veya sosyal-duygusal ihtiyaglarin 6nceliklendirilmedigini ortaya koymaktadir. Bu
durum, 6zellikle sinifin ilerisindeki 6grenciler gibi bireysel farkliliklar1 barindiran gruplar
acisindan bir eksiklik olarak degerlendirilebilir.

Dikkat cekici bir diger tema ise %4 oranla belirtilen rehberlik yapmama durumudur. Bu bulgu,
bazi o6gretmenlerin rehberlik hizmetini kendi gorev alani disinda goérme egiliminde
olabilecegini ve bu nedenle bu 06grenci grubunun desteklenmeden birakilabilecegini
gostermektedir. Genel olarak degerlendirildiginde, 6gretmenlerin biiyiik bir kismi farkh
0grenme diizeylerindeki 68renciler i¢in rehberlik ¢calismalarina 6nem vermekte; 6zellikle aile
is birligi ve rehberlik servisiyle koordinasyon gibi yapisal unsurlar1 6n plana ¢cikarmaktadir.
Ancak rehberlik uygulamalarinin sosyal-duygusal yonii ve bireysel farkliliklara duyarhiligi
acisindan hala gelistirilmesi gereken alanlar bulundugu goériilmektedir. Arastirmanin sekizinci
alt problemi “Sinifin 6tesinde basariya sahip 6grencilere neler 6gretilmektedir?” seklindedir.
Bu soruyu cevaplayabilmek icin 6gretmenlere “Sinifin Otesinde basariya sahip 6grencilere
neler ogretilmelidir?” sorusu yéneltilmistir. Ogretmenlerin bu soruya iliskin verdikleri
cevaplar Tablo 9’da verilmistir.

Tablo 9. Sinifin Otesinde Basariya Sahip Ogrencilere Ogretilmesi Gerekenlere iliskin Ogretmen

Goriisleri
Tema f %
Bir tist sinifin konular: 14 28
Derste islenen konulardan daha fazla konular 13 26
Soru ¢ozme 10 20
Test ¢ozme 9 18
Konuya iliskin poster hazirlama 2 4
Ogrendigi konularda sunum yapma 2 4

Tablo 9’da yer alan verilerine gore 6gretmenlerin en yliksek oranda (%28) vurguladig1 tema
“bir st sinifin konularinin 6gretilmesi” olmustur. Bu bulgu, 6gretmenlerin sinifin ilerisindeki
ogrencilere yonelik en yaygin yaklasiminin “hizlandirma” yoénelimli oldugunu ortaya
koymaktadir. Bu yaklasim, 6grencilerin hazirbulunusluk diizeyine gére mevcut sinif diizeyini
asan kazanimlara yonlendirilmelerini 6ngérmektedir.

Bunu %26 ile takip eden “derste islenen konulardan daha fazla konu 6gretme” temasi ise, hem
mevcut kazanimlarin derinlestiriilmesi hem de o6gretim siirecinde icerik genisletme
uygulamalarinin benimsendigini géstermektedir. Bu durum, dgretmenlerin bazi durumlarda
zenginlestirme stratejilerine yoneldiklerini, ancak bu zenginlestirmenin genellikle icerik
miktari lizerinden gerceklestirildigini gostermektedir. Soru ¢6zme (%20) ve test ¢ozme (%18)
temalar;, oOgretmenlerin bu 6g8rencilerden akademik basariy1 sinav performansina
dontstiirmelerini beklediklerini ortaya koymaktadir. Bu durum, 6zellikle sinav odakli 6gretim
anlayisinin 6gretmenlerin beklentilerine yansidigin1 géstermekte, bilissel derinlesmeden ¢ok
Olctlebilir basariya odaklanildigini diistindiirmektedir.
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Daha diisiik oranlarda ifade edilen poster hazirlama (%4) ve sunum yapma (%4) gibi temalar
ise smifin 6tesindeki 6grencilerin 6grenme ciktilarinda yaraticiligin ve iletisim becerilerinin
daha az vurgulandigini gostermektedir. Bu tiir gorevlerin diisiik oranda dile getirilmesi,
O0gretmenlerin bu 6grenci grubuna yonelik etkinlik ¢esitliligini sinirh tuttugunu isaret edebilir.
Genel olarak 6gretmenlerin bu 6grenci grubuna yonelik olarak akademik hizlandirma ve test
odakli derinlesme yoneliminde olduklar1 goriilmektedir. Ancak, yaratici, liretken ve ¢ok yonlii
gelisimi destekleyecek uygulamalarin gerek icerik gerek pedagojik ara¢ diizeyinde yeterince
benimsenmedigi anlasilmaktadir. Bu bulgu, egitim ortamlarinda sadece bilissel diizeyde degil,
sosyal-duygusal ve yaratici beceriler diizeyinde de bitiinsel destek modellerine ihtiyag
duyuldugunu ortaya koymaktadir.

SONUCLAR ve TARTISMA

Bu arastirmanin birinci alt problemi olan “Sinif dgretmenlerinin sinifin étesinde olan
ogrencilerle ilgili gériisleri nasildir?” sorusuna verilen yanitlar, 6gretmenlerin bu 6grenci
grubunu ¢ogunlukla akademik basarilari, hizli 6grenme yetenekleri ve sorumluluk duygulari
ile tanimladiklarini ortaya koymustur. Ancak égretmenlerin sinifin ilerisinde olan 6grencilere
dair tanimlamalari, biiylik ol¢lide gozleme ve deneyime dayali ylizeysel yaklasimlar
icermektedir. Bu durum, ogretmenlerin bu 6grenci grubunu tamimada yeterli kuramsal
altyapiya sahip olmadiklarim1 géstermektedir. Sahin ve Kargin'in (2013) da ortaya koydugu
gibi, 6gretmenlerin iistlin yetenekli 68rencileri tanima ve onlara uygun uygulamalar yapabilme
becerileri, bu alanda alacaklar1 egitimlerle anlaml diizeyde gelismektedir. Bu nedenle
O0gretmenlerin tanilama, yonlendirme ve egitimsel ihtiyaglar1 belirleme konularinda
bilinglendirilmesi 6nemlidir (Clark, 2013).

Ikinci alt problem olan “BILSEM’e giden égrencilerin egitim gereksinimleri nelerdir?” sorusuna
verilen cevaplar, o6gretmenlerin BILSEM’e yénlendirilen 6grencilerin farkh hizlarda
o0grenmelerine ragmen, bu hizin sinmif icinde nasil desteklenecegi konusunda kendilerini
yetersiz hissettiklerini gostermistir. Ogretmenler, farklilastirilmis 6gretim stratejilerine ihtiyac
duyduklarini belirtmislerdir. Ancak bu stratejiler sadece bilgi diizeyinde kalmamali, yaratici
diistinme, elestirel diisinme ve st diizey bilissel becerileri destekleyecek bicimde
yapilandirilmahdir. VanTassel-Baska ve Stambaugh (2005), iistiin yetenekli 6grencilerle etkili
0gretimin, sadece hizlandirma degil, zenginlestirme ve bireysellestirme ile anlam kazandigini
belirtmektedir.

Uciincii alt problem olan “Tani almayan ancak sinifin ilerisinde olan dgrencilerin egitim
gereksinimleri nelerdir?” sorusuna iliskin veriler, 6gretmenlerin bu 6grenci grubuna yonelik
0zel uygulamalara ihtiya¢ oldugunu fark etmekle birlikte, nasil miidahalede bulunacaklari
konusunda bilgi eksikligi yasadiklarini gostermektedir. Bu baglamda o6gretmenlerin,
farklilastirma siireclerinde yalmizca konulari hizlandirmak degil, aym1 zamanda proje
gelistirme, problem ¢dzme, yaratici disiinme ve elestirel bakis gibi list diizey becerileri
kazandirmay1 hedeflemeleri beklenmektedir. Ancak mevcut durumda bu yeterliklere dair
donanim eksikligi, etkili uygulamalarin dniinde bir engel olusturmaktadir (Renzulli, 2005;
Tomlinson, 2005).

Dordiincli alt problem olan “Derslerde farkli 6grenme diizeylerindeki dgrencilere farkl
uygulamalar yapilip yapilmadigi” konusundaki veriler, 6gretmenlerin bu konuda istekli
olmakla birlikte smirli sayida farkhilastirma stratejisi kullandiklarin1 gostermektedir.
Arastirma, 6gretmenlerin aktif 6grenme stratejileri (6rnegin: probleme dayali 6grenme, proje
tabanl 6grenme) hakkinda yeterli bilgiye sahip olmadigin1 gostermistir. Oysa bu tiir stratejiler,
sinifin 6tesindeki 6grencilerin potansiyelini gelistirmek icin etkili araglardir (Kaplan, 2016).
Ogretmenlerin bu stratejileri uygulayabilmeleri icin hizmet ici egitimlerle desteklenmeleri
gerekmektedir.

Besinci alt problem olan “Farkli 6grenme diizeylerine gore verilen ddevler nasildir?” sorusu
kapsaminda, 6gretmenlerin sinifin ilerisindeki dgrencilere daha c¢ok ileri seviye sorular, ek
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okumalar ve proje ¢alismalar1 verdikleri goriilmiistiir. Bu durum, 6gretmenlerin bir 6lciide
farklilastirmay1 benimsediklerini gostermekle birlikte, verilen d6devlerin cesitliliginin sinirh
oldugu goriilmektedir. Ozellikle yaraticc yazma, multidisipliner gérevler, toplum hizmeti
projeleri gibi list diizey becerileri gelistirmeye yonelik 6édevlerin yeterince vurgulanmamasi
dikkat cekicidir. Oysa farklilastirilmis 6devler, 6grencinin sadece bilgi diizeyini degil, aym
zamanda diislinme ve iiretme becerilerini de desteklemelidir (Tomlinson, 2014).

Altinc1 alt problem olan “Farkli é6grenme diizeylerine sahip dgrencilere yénelik rehberlik
calismalart nasildir?” sorusu cercevesinde 6gretmenlerin rehberlik faaliyetlerini ¢ogunlukla
aile is birligi ve rehberlik servisi ile sinirli tuttuklar: anlasilmistir. Sosyal-duygusal destek, 6z
farkindalik gelistirme, liderlik becerileri kazandirma gibi daha 6zel alanlarda rehberlik yapma
egilimlerinin oldukg¢a dusiik oldugu gorilmektedir. Oysa iistliin yetenekli 6grenciler icin
rehberlik, sadece akademik yonlendirme degil, duygusal denge, sosyal beceri gelisimi ve kimlik
insas1 acisindan da kritik 6nemdedir (Neihart et al., 2002).

Yedinci alt problem olan “Sinifin étesinde basariya sahip égrencilere neler 6gretilmektedir?”
sorusuna verilen cevaplar ise 6gretmenlerin agirlikli olarak bir iist sinifin konularini 6gretme,
test ¢cozme ve ileri seviye iceriklere yonelme egiliminde olduklarini gostermektedir. Ancak bu
yaklasim, 6grencilerin yaratici diisiinme, is birligi, iletisim, liderlik, zaman yonetimi ve 0z
diizenleme gibi 21. yiizy1l becerilerini gelistirme hedeflerinden uzak kalmaktadir (Partnership
for 21st Century Skills, 2009). Ogretmenlerin bu becerilere dair farkindaliklarinin artirilmasi
hem 6gretim siireclerini hem de 6grenci gelisimini ¢cok boyutlu hale getirecektir. Sonug olarak,
arastirmanin tiim alt problemlerine yonelik veriler, 6gretmenlerin sinifin ilerisinde olan
ogrencilere yonelik uygulamalarda belirli bir farkindaliga sahip olmakla birlikte, farklilastirma,
rehberlik, 6devlendirme ve Ogretim stratejileri acisindan sinirlh donanimda olduklarini
gostermektedir. Bu durum, dgretmen yetistirme programlarinda ve hizmet ici egitimlerde
Ustiin yetenekli dgrencilere yonelik 6zel egitimin sistematik olarak yer almasi gerektigini
ortaya koymaktadir.

Arastirma bulgular;, 6gretmenlerin sinifin ilerisinde basariya sahip 0Ogrencilere yonelik
Ogretim iceriginde blyiik olciide hizlandirma ve sinav odakli uygulamalari benimsediklerini
gostermektedir. En sik dile getirilen 6gretim hedefleri arasinda bir iist sinifin konularinin
islenmesi, daha fazla akademik konuya yer verilmesi ve test/soru ¢6zme gibi etkinlikler 6ne
cikmistir. Bu yaklasim, 6grencilerin yalnizca akademik derinlesme ya da hizlandirma ile
desteklenmesi gerektigi yoniinde dar bir ¢erceve cizmektedir. Oysa giiniimiizde 6zellikle ileri
diizey bilissel kapasiteye sahip 6grenciler icin Onerilen egitim stratejileri sadece akademik
basariy1 degil, ayni zamanda st diizey diisiinme becerileri, yaratic1 diisiinme, problem ¢6zme,
elestirel degerlendirme ve karar verme gibi bilissel becerilerin gelisimini de kapsamalidir
(Clark, 2013; Tomlinson, 2005). Bu beceriler, sadece daha fazla bilgi vermekle degil, 6grenciyi
diisiinmeye, kesfetmeye ve sorgulamaya yonlendiren yapilandirilmis 6grenme deneyimleriyle
desteklenebilir. Ayrica bu 68renci grubunun sosyal-duygusal gelisimi de ihmal edilmemelidir.
Arastirmada iletisim, is birligi, takim calismasi gibi sosyal becerileri veya duygusal zeka, stres
yonetimi, 0z farkindalik gibi yonleri gelistirmeye doniik herhangi bir 6gretim hedefinin
o0gretmenlerce dile getirilmemesi dikkat cekicidir. Halbuki literature goére iistlin potansiyele
sahip 6grenciler, akranlarindan farkliliklar1 nedeniyle sosyal uyum sorunlari yasayabilir ve bu
durum onlarin akademik potansiyellerini golgeleyebilir (Neihart, Reis, Robinson & Moon,
2002). Akademik derinlesme, 6gretim iceriginin genisletilmesi kadar, 6grencinin ilgi duydugu
bir alanda disiplinler arasi baglantilar kurabilmesi, tematik projeler yiiriitebilmesi ve hatta
bagimsiz arastirmalar yapabilmesi ile miimkiindir (VanTassel-Baska & Stambaugh, 2005). Bu
noktada, 6grencinin kendi 6grenmesini planlamasi, zamani yonetmesi, hedefler koyabilmesi
gibi kisisel beceriler de 6nem kazanmaktadir. Ancak arastirma bulgularinda bu becerilerin
neredeyse hi¢ yer almamis olmasi, 6gretmenlerin bu yondeki egitimsel hazirliklarinin ya da
farkindaliklarinin yetersiz olabilecegine isaret etmektedir.

e-ISSN: 3062-1550 - Tiirkiye Ustiin Zekali ve Dahi Cocuklar Egitim Vakfi Dergisi
Journal of TUZDEV 2025; 2(3); 26-44

40



Ercin, A., Kurnaz, A. & Sentiirk Barisik, C. / Stmif Ogretmenlerinin Grubun llerisinde Olan (")grencilere Yonelik
Goriis ve Uygulamalarinin Ogretmen Gdoriislerine Gore Degerlendirilmesi

Arastirma bulgulari, 68retmenlerin sinifin 6tesinde basariya sahip 6grencilere yonelik 6gretim
yaklasimlarinda biiyiik oOlgiide hizlandirma ve test odakli derinlesme stratejilerini tercih
ettiklerini gostermektedir. Ancak bu yaklasim, 2024 yilinda uygulamaya giren Tiirkiye Yiizyil
Maarif Modeli'nde tanimlanan zenginlestirme anlayisiyla tam olarak ortiismemektedir. Yeni
Ogretim programinda zenginlestirme, 6grencilerin yalnizca ileri diizeyde icerik 6grenmeleri
degil, ayn1 zamanda {ist diizey disiinme becerileri, yaratici iiretkenlik, disiplinler arasi
iliskilendirme, gercek yasam problemleriyle c¢alisma, iiriin cesitliligi ve kesfetmeye dayal
o0grenme gibi cok boyutlu gelisim alanlarini kapsayan bir strateji olarak tanimlanmistir. Buna
karsilik 6gretmenlerin daha ¢ok “bir iist sinifin konular1” ve “soru ¢6zme” gibi bilgi aktarimina
dayali, diizey artirici uygulamalari vurgulamalari, zenginlestirme yaklasiminin amacladigi
bireysel farklilik, siire¢ cesitliligi ve iiriin odaklilik gibi temel ilkelerden uzak kaldiklarini
gostermektedir. Maarif Modeli, Ogrencilerin ilgi ve yeteneklerine gore 06zgiir sec¢im
yapabilecekleri iceriklerle, arastirma yontemlerine dayali 6grenme siiregleri ve sentezleyici
irtin Uretimlerine yonelmelerini beklemektedir. Bu baglamda arastirma bulgular,
O0gretmenlerin zenginlestirme konusunda bilgi ve uygulama eksikligi yasadigin1 ve yeni
O0gretim programinda 6ngoriilen farklilastirilmis 6gretim anlayisina uyum saglamak icin ciddi
mesleki gelisim firsatlarina ihtiya¢ duyduklarini ortaya koymaktadir. Ger¢gek yasam baglamina
dayali, yaratici ve ¢ok boyutlu 6grenme ortamlarinin ancak bu yetkinliklerle etkili bicimde
hayata gegirilebilecegi anlasilmaktadir.

Bu calismada elde edilen bulgular, 6grencilerin bireysel farkliliklarini dikkate alan 6grenme
ortamlarinin O6nemini vurgulamaktadir. Tirkiye Yuzyih Maarif Modeli'nde yer alan
zenginlestirme yaklasimi, 6zellikle icerik, siire¢ ve iiriin boyutlarinda derinlestirilmis 6grenme
deneyimlerinin gerekliligine isaret etmektedir. Katilimci1 6gretmenlerin belirttigi uygulama
ornekleri de modelde oOnerilen soyutluk, karmasiklik, cesitlilik gibi ilkelerle biiyiik 6lciide
ortiismektedir. Bu da zenginlestirilmis O0grenme tasarimlarinin sadece iistiin yetenekli
ogrenciler degil, farkli hazirbulunusluk diizeyindeki tiim 6grenciler icin anlamh ve kapsayici
bir egitim anlayisint miimkiin kildigini1 géstermektedir.

Sonu¢ olarak, arastirmanin tim alt problemlerine yonelik veriler, 6gretmenlerin sinifin
ilerisinde olan dgrencilere yonelik uygulamalarda belirli bir farkindaliga sahip olmakla birlikte,
farklilastirma, rehberlik, édevlendirme ve 6gretim stratejileri agisindan sinirli donanimda
olduklarin1 géstermektedir. Bu durum, 6gretmen yetistirme programlarinda ve hizmet ici
egitimlerde istiin yetenekli 6grencilere yonelik 6zel egitimin sistematik olarak yer almasi
gerektigini ortaya koymaktadir.

ONERILER
Uygulayicilara yénelik éneriler

1. Arastirmadan elde edilen 6gretmenlerin sinifin 6tesindeki Ogrencileri ¢ogunlukla
akademik basarilariyla tanimladigi sonucuna gore, bu 6grencilerin yaratict diisiinme,
liderlik, sosyal-duygusal gelisim gibi cok boyutlu 6zelliklerini tanimaya yonelik hizmet
ici egitim programlari diizenlenebilir.

2. Arastirmadan elde edilen Ogretmenlerin siif ici farklilastirma konusunda bilgi
eksikligi yasadiklar1 sonucuna gore, farklilastirilmis 68retim  stratejileri
(zenginlestirme, hizlandirma, icerik-siirec-liriin boyutlari) konusunda uygulamal
egitimler planlanabilir.

3. Arastirmadan elde edilen 6gretmenlerin {ist diizey disiinme becerilerini (elestirel
diisiinme, problem ¢6zme, karar verme vb.) 6ne cikarmadigl sonucuna gore, bu
becerilerin nasil 6gretilecegine dair modiil ve etkinlik 6rneklerinin yer aldig1 6gretim
materyalleri gelistirilebilir.
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4. Arastirmadan elde edilen sinif 6gretmenlerinin rehberlik ¢alismalarina sinirhi yer
verdigi sonucuna gore, bu 6grencilere yonelik sosyal-duygusal destek ve rehberlik
yaklasimlarina dair mesleki gelisim etkinlikleri yayginlastirilabilir.

5. Arastirmadan elde edilen sinif yonetimi sorunlar1 yasandigi ve bu 6grencilerin kurallari
esnettigi yoniindeki bulgulara gore, sinifin 6tesindeki 6grencilerin davranissal yonleri
icin pozitif sinif yonetimi stratejileri izerine 6gretmenlere yonelik destek saglanabilir.

Arastirmacilara yonelik éneriler

1. Arastirmadan elde edilen 6gretmenlerin tani almamis 6grencilerle ilgili sistematik bir
destek yaklasimina sahip olmadiklar1 sonucuna gore, gelecekte bu 6grencilere 6zgii
tanilama ve destek mekanizmalarinin gelistirildigi arastirmalar yapilabilir.

2. Arastirmadan elde edilen 68retmenlerin zenginlestirme uygulamalarini sinirh diizeyde
uygulayabildigi sonucuna gore, Tiirkiye Yiizyih Maarif Modeli'nde yer alan
zenginlestirme stratejilerinin uygulamadaki yansimalarimi inceleyen nicel ve nitel
karsilastirmali calismalar 6nerilebilir.

3. Arastirmadan elde edilen BILSEM’e giden 6grencilerle ilgili simf ici biitiinlestirici
stratejilere dair verilerin sinirh oldugu sonucuna gére, bu 6grencilerin hem BILSEM’de
hem sinif ortaminda nasil desteklendigine yonelik ¢oklu ortam karsilastirmalari iceren
arastirmalar yapilabilir.

4. Arastirmadan elde edilen 6gretmenlerin farkhilastirilmis 6dev, degerlendirme ve
rehberlik  stratejilerine iliskin cesiti  uygulamalar1  bildikleri ancak
sistematiklestiremedikleri sonucuna gore, bu konuda eylem arastirmalari ve 6gretmen
gelisimi odakli miidahale ¢alismalari 6nerilebilir.

5. Arastirmadan elde edilen, alan yazinda sinifin ilerisinde olan ancak tani almamis
ogrencilerle ilgili yeterli calismanin bulunmadig1 sonucuna gore, bu 6grenci grubuna
odaklanan daha derinlemesine betimleyici ve izleme temelli arastirmalar yapilabilir.
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Abstract

The aim of this study is to examine classroom teachers’ views and practices regarding students who are
ahead of their peers in academic performance and learning pace—referred to as “students beyond the
group.” The study was conducted as a preliminary investigation prior to the nationwide implementation
of the Tiirkiye Century Education Model in the 2024-2025 academic year. Adopting a qualitative
research design based on the phenomenology pattern, semi-structured interviews were conducted with
50 classroom teachers from 15 schools across 9 cities. The collected data were analyzed using content
analysis. Findings reveal that while teachers often define these advanced students in terms of their
academic success, they tend to overlook other crucial characteristics such as creativity, leadership, and
social-emotional development. Although teachers recognize the need for differentiated instruction, they
report limitations in applying strategies like enrichment, individualized learning paths, and higher order
thinking skills. The data also indicate that teachers experience difficulties in classroom management and
in meeting the academic and guidance needs of these students, especially when they are not formally
identified (e.g. not enrolled in gifted education programs such as BILSEM).Based on the results, it is
recommended that classroom teachers receive professional development on differentiation, enrichment
strategies, and teaching methods that support critical thinking, creativity, and problem-solving.
Additionally, research on support mechanisms for high achieving yet unidentified students should be
expanded. The study underscores the importance of aligning classroom practices with the principles of
the Tirkiye Century Education Model, which promotes individualized, flexible, and product-oriented
learning experiences.

Keywords: Gifted students, students beyond the classroom, differentiation, enrichment, Turkey Century
Education Model

INTRODUCTION

Education is a fundamental process in terms of enabling individuals to realize themselves,
contribute to social development, and advance the collective accumulation of humanity. This
process begins at birth and becomes more structured and intensive particularly during the
period of formal education, namely the school years. The quality of education is closely related
to the extent to which individuals are able to reveal their potential. In this context, primary
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school teachers are among the most critical actors of the education system, and they are
especially expected to be equipped to meet the needs of students with diverse developmental
levels.

The heterogeneous structure of classrooms requires teachers to be sensitive to individual
differences. In particular, students who are ahead of the class—that is, individuals who are
academically significantly advanced compared to their peers—require special attention. These
students typically stand out due to their high learning speed, deep comprehension skills, and
advanced thinking abilities (Gagné, 2004; Renzulli, 2005; Vygotsky, 1978). When appropriate
learning environments are not provided for such students, negative outcomes such as
decreased learning motivation, disengagement, and behavioral problems may emerge.

Theoretical approaches such as Gagné’s Differentiated Model of Giftedness and Talent,
Renzulli’s Three-Ring Conception of Giftedness, and Vygotsky’s theory of the Zone of Proximal
Development provide important conceptual frameworks for the identification and support of
these students. These frameworks guide practices aimed at revealing students’ potential
through strategies such as acceleration, enrichment, and differentiation (Tomlinson, 2014).

Giftedness is a characteristic shaped by hereditary and environmental interactions, creating
qualitative and quantitative differences in individuals’ thinking, learning, and performance
capacities (Clark, 2013). However, it is well established that gifted students cannot be defined
solely by their academic achievements and that they also need support in other domains such
as social, emotional, and creative development (Sternberg & Zhang, 1995).

In this context, teachers’ ability to recognize gifted individuals at an early age and to provide
learning environments appropriate to their developmental needs plays a critical role.
According to Fering (C & Louis, 1997), one of the primary responsibilities of classroom
teachers is to create a learning environment rich in adequate stimuli and supportive of higher-
order thinking. Similarly, Clark (2013) emphasizes that teachers should possess not only
pedagogical knowledge but also the ability to recognize and unlock students’ potential.

The literature frequently emphasizes the necessity of providing differentiated education for
students whose learning levels extend beyond that of the general classroom (Tomlinson, 2001;
VanTassel-Baska & Stambaugh, 2005). However, it is important that differentiation not be
limited solely to content enrichment, but rather encompass process, product, and learning
environment dimensions as well.

In Tirkiye, the first systematic initiatives related to the education of gifted individuals date
back to the early years of the Republic. Atatiirk’s statement, “I am sending you as a spark;
return as a volcano,” symbolizes the transformation of individual potential into societal
contribution. With a law enacted in 1929, individuals who were superior in terms of
intelligence and character were encouraged to receive education abroad. At the 5th National
Education Council held in 1953, it was stated that gifted individuals should be considered
within the scope of special education, and various policies were developed in this field (MoNE,
1991). In recent years, the importance attached to educational practices that take individual
differences into account has increased, and enrichment strategies developed especially for
students with high potential have come to the forefront. The Tiirkiye Century Maarif Model
(2024) has allocated a specific area to enrichment within the framework of differentiation
strategies sensitive to individual differences in curricula. Within this model, it is encouraged to
deepen content, develop higher-order thinking skills, and design learning processes that
enable students to produce original products by considering students’ readiness levels,
interests, and learning profiles. This approach aligns with the contemporary literature’s goal of
“supporting the development of students with high learning potential.” In this respect, teachers
assume a significant responsibility in the enrichment activities to be implemented within the
scope of the 2024 Maarif Model curricula. This is because enrichment will be implemented
entirely at the teacher’s initiative, outside the general instructional flow.

e-ISSN: 3062-1550 - Tiirkiye Ustiin Zekali ve Dahi Cocuklar Egitim Vakfi Dergisi
Journal of TUZDEV 2025; 2(3); 26-44



Tiirkiye Ustiin Zekali ve Dahi Cocuklar Egitim Vakfi Dergisi

Today, Science and Art Centers (BILSEM), which serve as the institutional embodiment of
national policies, provide supportive educational environments for gifted students in Tiirkiye.
However, due to the limited access criteria of BILSEM, many students who have not been
formally identified but are ahead of their peers continue their education in general education
classrooms (Kurnaz & Arslantas, 2018). This situation further increases the importance of
classroom teachers’ practices directed at these students. Kuzgun and Deryakulu (2006) state
that individual differences may create difficulties in adapting to standard educational practices.
Therefore, classroom teachers should adopt an approach that considers diverse learning needs
not only by referring students to special institutions such as BILSEM but also through in-class
practices.

Enrichment is not merely the expansion of instructional content but also a pedagogical
strategy through which students’ individual potentials are recognized and developed. In this
regard, teachers emerge as one of the most decisive actors in the process (VanTassel-Baska &
Stambaugh, 2005). The effective planning and implementation of enriched learning
environments are directly related to teachers’ ability to recognize gifted students and their
level of curriculum literacy (Tomlinson, 2014). The accurate identification of gifted students
should be supported not only by psychological tests but also by teachers’ classroom
observations and pedagogical intuition (Moon, 2009). However, a large proportion of teachers
report that they are not sufficiently equipped in the identification process of gifted students
(Oztiirk & Sahin, 2019). This situation also limits the applicability of enrichment programs. For
enrichment activities to be effective, teachers must acquire pedagogical competencies such as
higher-order thinking skills, critical and creative thinking, the ability to establish
interdisciplinary connections, adaptation to individual students, and the use of alternative
assessment methods (Reis & Renzulli, 2010). In addition, teachers’ professional self-
perceptions influence how open they are to such practices and which strategies they are able
to implement (Johnsen, 2012). The enrichment approach emphasized in the Tiirkiye Century
Maarif Model also highlights teachers’ responsibilities in recognizing individual differences,
designing differentiated instruction, and guiding students toward producing outcomes in real-
life contexts (MoNE, 2024). Therefore, teachers’ knowledge and attitudes regarding
enrichment practices constitute a critical variable that determines not only the quality of
implementation but also the process of revealing students’ potential.

In 21st-century classrooms, students exhibit substantial differences in terms of cognitive,
affective, and social development levels. Within this diversity, students who demonstrate
academically advanced performance beyond that of their classmates—referred to as “students
beyond the group”—require special attention. However, in Tirkiye, there is a lack of
systematic information regarding teachers’ attitudes, strategies, and competency levels
concerning practices directed at this group of students. With the 2024 Maarif Model curricula,
enrichment practices for students beyond the class level are planned to be implemented. At
this stage, however, the views of classroom teachers regarding students beyond the group,
which students they will apply enrichment to, and their perspectives on these practices remain
unknown. This study aims to examine the views and practices of classroom teachers working
in public schools regarding students who are academically ahead of their peers. In this way,
teachers’ levels of pedagogical knowledge and skills related to these students, as well as the
current state of their classroom practices, will be evaluated, and the reflections of
differentiated education in classroom practice will be revealed.

The Tiirkiye Century Maarif Model, which will be implemented in 2025, adopts an instructional
approach centered on differentiated instruction that takes individual differences into account.
Prior to the transition to this model, data on the types of practices classroom teachers
implement for students beyond the group are important in terms of the practical applicability
of the new curriculum in the field. Therefore, this study aims to reveal teachers’ current views
and in-class practices concerning these students.
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The purpose of this study is to reveal the views and practices of classroom teachers in Tiirkiye
regarding students who are academically beyond the group prior to the implementation of the
2025 Maarif Model curricula. In this way, the extent to which teachers are prepared for
differentiated instruction practices can be evaluated, and the needs related to the
implementation of the new curriculum can be identified.

In line with this general purpose, the following research questions were addressed:
1. How do classroom teachers define students who are ahead of the class?
2. How should the education of students attending BILSEM be structured?

3. What type of education is required for students who have not been formally identified
but are ahead of the class?

4. What are teachers’ views on instructional methods, content, and assessment practices
used for students with different learning levels in the classroom?

5. How is lesson implementation organized according to students with different learning
levels?

6. How are students ahead of the class evaluated in terms of classroom management?
7. What guidance practices are implemented for different learning levels?
Purpose of the Study

The purpose of this study is to reveal the views and practices of classroom teachers in Tiirkiye
regarding students who are academically beyond the group prior to the implementation of the
2025 Maarif Model curricula. In this way, the extent to which teachers are prepared for
differentiated instruction practices can be evaluated, and the needs related to the
implementation of the new curriculum can be identified.

In line with this general purpose, the following research questions were addressed:
1. How do classroom teachers define students who are ahead of the class?
2. How should the education of students attending BILSEM be structured?

3. What type of education is required for students who have not been formally identified
but are ahead of the class?

4. What are teachers’ views on instructional methods, content, and assessment practices
used for students with different learning levels in the classroom?

5. How is lesson implementation organized according to students with different learning
levels?

6. How are students ahead of the class evaluated in terms of classroom management?
7. What guidance practices are implemented for different learning levels?

METHOD

Research Model and Design

This study is grounded in a qualitative research methodology. A case study design was
employed in order to gain an in-depth understanding of classroom teachers’ views and
practices regarding students who are academically beyond the group. Case studies enable the
comprehensive and detailed examination of a particular phenomenon (Yildirnm & Simsek,
2013). Within this framework, prior to the implementation of the 2025 Maarif Model in
Tiirkiye, descriptive qualitative data were obtained concerning teachers’ existing practices.
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Participants

The participants of the study consisted of classroom teachers working in different provinces of
Tirkiye during the 2023-2024 academic year. The participants were determined using the
convenience sampling method. This method enables the researcher to access participants who
are appropriate in terms of time, accessibility, and cost (Fraenkel & Wallen, 2003).
Accordingly, classroom teachers who were easily accessible were included in the study. Within
the scope of the research, interviews were conducted with a total of 50 classroom teachers (21
male, 29 female) working in 15 public schools across 9 different cities. Although the
participants were teaching different age groups, all of them were teaching at the primary
school level. This diversity constitutes a significant advantage in terms of revealing teachers’
practices across different experiences and contexts.

Data Collection Methods

In order to collect valid and reliable data for the study, a semi-structured interview form was
developed to examine teachers’ practices regarding students who are academically beyond the
group. The development process of the interview form was conducted in multiple stages, in
line with the fundamental principles related to the development of qualitative data collection
instruments.

Process
Literature Review

In the first stage, the national and international literature on gifted students, differentiated
instruction, classroom practices, and teacher perspectives was examined in detail. In addition
to theoretical frameworks such as those proposed by Gagné, Renzulli, and Vygotsky, studies
conducted in Tiirkiye on Science and Art Centers (BILSEM), teacher competencies, and
curricula were also taken into consideration. Furthermore, in line with the orientation of the
Tirkiye Century Maarif Model curricula published in 2024, particular attention was given to
content emphasizing differentiation.

Item Pool Development

Based on the theoretical knowledge and concepts derived from the literature, a preliminary
item pool was created to explore teachers’ views and practices regarding students who are
academically ahead of the class. This pool was structured in accordance with the sub-
objectives of the study and consisted of open-ended questions. Initially, a total of 12 questions
were formulated. The questions were designed to be descriptive, reflective of teachers’
thoughts and experiences, and focused on pedagogical practices.

Expert Review

The preliminary item pool was submitted to three academic experts specializing in educational
sciences and gifted education to ensure content validity. Feedback was obtained from the
experts regarding the scope validity, clarity, presence of leading expressions, and alignment of
the questions with the research questions. In addition, recommendations were made to
combine certain questions or simplify them semantically.

Pilot Implementation of the Interviews

Following the necessary revisions based on expert feedback, the interview form was pilot-
tested with five classroom teachers. During the pilot interviews, practical factors such as
teachers’ response patterns, the comprehensibility of the questions, and the duration of the
interviews were evaluated. This process enabled the researchers to identify potential issues in
the data collection process in advance and make the necessary adjustments.

Finalization of the Interview Form
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Based on the feedback obtained from the pilot implementation and the researchers’
observations, the interview form was finalized. The final version consisted of nine open-ended
questions, each structured to address the sub-problems of the study. The interview form aimed
to reveal not only teachers’ practices but also their perceptions of students, educational
guidance approaches, and in-class differentiation strategies.

Ethical Statement

The study was conducted with the approval of the Scientific Research Ethics Committee of
Necmettin Erbakan University, Social and Human Sciences Ethics Board, dated 27.12.2024,
during the 24th meeting, with decision number 2024 /971.

Data Collection

The data were collected through interviews conducted by the researchers either face-to-face or
via telephone. Participation was based on voluntariness, and the identities of all participants
were kept confidential. Participants were coded using unique identifiers (T1, T2, T3, ...). The
interviews lasted approximately 10-20 minutes, and all interviews were recorded through
note-taking by the researchers. The interview questions were presented in an open-ended
format, and participants were encouraged to express their responses freely.

Data Analysis

The collected data were analyzed using the content analysis technique. In content analysis,
recurring concepts were coded, similar responses were grouped together, and frequency and
percentage calculations were performed. Inter-coder reliability was ensured in accordance
with the approach proposed by Miles and Huberman (1994). The coding process was
conducted independently by the researchers, and discrepancies were resolved through
discussion to reach consensus. The findings were structured in parallel with the sub-problems
of the study and supported with tables.

FINDINGS

In the first sub-problem of the study, an answer was sought to the question, “What are
classroom teachers’ views regarding students who are beyond the class level?” In order to
address this question, teachers were asked, “What are your thoughts about students who are
beyond the class level?” Teachers’ views regarding the characteristics of students who are
beyond the class level are presented in Table 1.

Table 1. Teachers’ Views on the Characteristics of Students Who Are Beyond the Class Level

Tema f %
Responsibility and Discipline 6 15.79
Academic Ability and Performance 10  26.32
Creativity and Activity 6 15.79
Social and Emotional Development 5 13.16
Intelligence and Problem-Solving Ability 8 21.05
Support and Guidance 3 7.89

When the data presented in Table 1 are examined, it is evident that the characteristic most
frequently emphasized by teachers when defining students who are beyond the class level is
academic ability and performance (26.32%). This finding indicates that teachers primarily
evaluate differences within the classroom in terms of cognitive and academic achievement.
This suggests that teachers’ perceptions are largely shaped by students’ academic grades or
levels of knowledge.

The second most frequently mentioned theme is intelligence and problem-solving ability
(21.05%). This finding reveals that teachers consider not only surface-level achievement but
also students’ cognitive skills such as analytical thinking and reasoning as distinguishing
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characteristics. When these two themes are considered together, it becomes apparent that
teachers place a strong emphasis on cognitive abilities in their definitions of students who are
beyond the class level.

In addition, the equal emphasis on the themes of creativity and activity (15.79%) and
responsibility and discipline (15.79%) indicates that some teachers do not reduce this group of
students solely to academic achievement, but also take into account characteristics related to
productivity and attitudes.

The proportion attributed to the theme of social and emotional development (13.16%)
suggests that teachers do not prioritize the social-emotional characteristics of students who
are beyond the class level to the same extent as academic performance. However, the literature
indicates that these students have significant needs for social-emotional support as well
(Neihart, Reis, Robinson, & Moon, 2002).

The lowest proportion corresponds to the theme of support and guidance (7.89%). This result
indicates that teachers do not sufficiently emphasize the need for guidance and support for
students who are beyond the class level. Nevertheless, such students require structured
guidance, differentiated instruction, and academic counseling in order to fully realize their
potential.

Overall, it can be stated that teachers tend to focus primarily on cognitive and academic
dimensions when defining students who are beyond the class level, while their awareness of
affective and supportive needs remains limited. This finding highlights the need for teacher
education programs to increase awareness not only of differentiated content delivery but also
of social-emotional support practices.

In the second sub-problem of the study, an answer was sought to the question, “According to
classroom teachers’ views, how should the education of students who are beyond the class
level be structured?” This question was examined in two parts. First, teachers were asked,
“How should the education of identified students attending BILSEM be organized?” Teachers’
views regarding how the education of identified students attending BILSEM should be
structured are presented in Table 2.

Table 2. Teachers’ Views on How the Education of Identified Students Attending BILSEM
Should Be Structured

Theme f %
Need for Separate Classes 12 24
Insufficiency of Mainstreaming (Inclusion) Education 8 16
Special Education and Support Programs 10 20
Modular System and Advanced-Level Education 7 14
Family Collaboration and Support 6 12
Social Integration and Social Relationships 5 10
Flexibility and Individualization in Education 2 4

As shown in Table 2, 24% of the teachers emphasized the theme of the “need for separate
classes.” This finding indicates that teachers believe that keeping identified gifted students in
the same classroom with their age peers may be limiting in terms of their development.
Separate classes are viewed by teachers as a solution both for deepening instructional content
and for accelerating the learning process.

Twenty percent of the teachers, within the theme of “special education and support programs,”
stated that individualized and needs-based educational models should be implemented for
these students. This view demonstrates that teachers consider not only physical separation but
also pedagogical differentiation to be important.

The 16% proportion attributed to the theme of “insufficiency of mainstreaming (inclusion)
education” reveals teachers’ perceptions that general classroom environments are inadequate
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in meeting the learning needs of students attending BILSEM. This finding suggests that
inclusion should not be limited merely to placement in the classroom but should also be
supported by appropriate pedagogical infrastructure and instructional content.

The recommendations related to the “modular system and advanced-level education,”
expressed at a rate of 14%, indicate that teachers demonstrate a certain level of sensitivity
toward individualization. As the modular system represents a flexible structure that can be
organized according to students’ interests and levels, this theme also reflects teachers’
openness to contemporary curricular approaches.

Twelve percent of the teachers emphasized the theme of “family collaboration and support.”
This proportion indicates that school-family collaboration is also considered an important
factor in supporting students’ development.

The themes of “social integration and social relationships” (10%) and “flexibility and
individualization in education” (4%) were expressed at lower rates. This finding suggests that
teachers do not sufficiently emphasize issues related to social-emotional development and
pedagogical flexibility within the classroom. However, the literature emphasizes that gifted
students need support not only academically but also socially and emotionally.

Overall, these findings indicate that teachers tend to favor alternative structures and strategies
beyond the general classroom setting for the education of identified gifted students, while their
awareness of individualized instructional techniques remains at a relatively lower level.

In the second part of the second sub-problem of the study, teachers were asked, “How should
the education of students who have not been formally identified but are academically ahead of
the class be structured?” Teachers’ views regarding how the education of students who have
not been formally identified but are ahead of the class should be structured are presented in
Table 3.

Table 3. Educational Needs of Students Who Have Not Been Formally Identified but Are
Academically Ahead of the Class

Tema f %
Differentiated Education 8 36.36
Advanced Talent Education Programs 6 2727
Social Integration 4 18.18
Importance of Special Programs 3 13.64
Student-Centered Approach 2 9.09
National Education Curriculum and Policies 1 455
1 4.55

Societal Expectations

As shown in Table 3, the highest proportion corresponds to the theme of differentiated
education at 36.36%. This finding reveals that teachers believe differentiation in content,
process, product, or learning environment within the classroom is necessary in order to
support students who stand out academically, even if they have not undergone a formal
identification process. This emphasis indicates an emerging awareness of the need to develop
an approach that is sensitive to individual needs in classroom practices.

The theme of advanced talent education programs, which ranks second with a rate of 27.27%,
indicates that teachers recommend the establishment of special supportive structures for these
students (e.g., in-school enrichment, out-of-school support, modular structures). There
appears to be a tendency toward supporting students who demonstrate advanced potential
with specially planned content, even if they do not have access to formal programs.
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Eighteen point eighteen percent of the teachers expressed the theme of social integration. This
proportion suggests an awareness that this group of students requires support not only
academically but also in terms of social-emotional development. However, the fact that this
rate is considerably lower than those of the first two themes also suggests that teachers’
primary focus remains concentrated on academic achievement.

Themes such as the importance of special programs (13.64%), student-centered approach
(9.09%), national education policies, and societal expectations (4.55% each) were emphasized
to a lesser extent. This finding indicates that teachers tend to focus more on direct classroom-
based interventions than on systemic and structural arrangements.

Overall, these findings demonstrate that teachers recognize students who are ahead of the
class even if they have not been formally identified and are aware of the need to support these
students; however, the support strategies are largely framed around individual instructional
differentiation and advanced-level programs. The limited references to education policies and
systemic structures suggest a risk that sustainable solutions for these students may remain
confined to the classroom level.

The third sub-problem of the study was formulated as, “What are classroom teachers’ practices
regarding students who are beyond the class level?” Teachers’ views on their practices for
students who are beyond the class level are presented in Table 4.

Table 4. Teachers’ Views on Whether Different Practices Are Implemented for Students with
Different Learning Levels in Lessons

Theme f %
Need for Differentiated Education 15 30
Insufficiency of the Standard Education Approach 10 20
Meeting Individual Needs 8 16
Student-Centered Assessment 7 14
Challenges of Classroom Structure 5 10
Teacher’s Role and Challenges 5 10

When Table 4 is examined, it is seen that 30% of the teachers emphasized the theme of the
need for differentiated education. This result indicates that teachers are aware of differences
within the classroom and believe that instruction should be adapted by taking these
differences into account. The need to introduce variation in content, process, or assessment
according to students’ levels is particularly emphasized for students who are beyond the class
level.

The second most frequently mentioned theme, the insufficiency of the standard education
approach, was expressed at a rate of 20%. This finding indicates that teachers believe that
presenting the current curriculum or instructional practices in the same manner to all students
limits the development of advanced-level students in particular. This critical perspective
suggests that teachers recognize the need for curricular flexibility and student-centeredness.

Sixteen percent of the teachers drew attention to the theme of meeting individual needs. This
view demonstrates that teachers emphasize the necessity of practices adapted not only to
students’ academic levels but also to their individual learning styles, learning pace, and areas of
interest.

With regard to student-centered assessment (14%), some teachers stated that traditional
assessment methods are insufficient in reflecting learning differences within the classroom
and expressed the need for alternative assessment approaches aimed at measuring individual
achievement.

The final two themes presented in Table 4—challenges of classroom structure and the
teacher’s role and challenges—were each expressed at a rate of 10%. These views indicate that
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differentiation or individualized practices are related not only to pedagogical preferences but
also to structural and systemic factors such as class size, time constraints, lack of materials,
and teacher preparedness.

Overall, a significant proportion of teachers are aware of the need to implement different
practices for students who are beyond the class level. However, it is also noteworthy that
structural limitations and concerns related to teacher competencies pose barriers to the
implementation of such practices. This situation suggests the existence of a gap between
teachers’ intentions to implement differentiated practices and their actual capacity to do so,
highlighting the ongoing need for support mechanisms.

The fourth sub-problem of the study was formulated as, “What are teachers’ views on lesson
implementation practices according to different learning levels?” To address this question,
teachers were asked, “In your opinion, what do teachers generally think about conducting
lessons according to students with different learning levels within a classroom?” Teachers’
views on lesson implementation practices according to different learning levels are presented
in Table 5.

Table 5. Teachers’ Views on Lesson Implementation Practices According to Different Learning
Levels

Theme f %
Supporting Students Through Different Activities 15 30
Supporting Through Technology and Educational Games 15 30
Providing Opportunities for Individual Work 10 20
Providing a Supportive Learning Environment 5 10
Assigning Projects 5 10

In the fourth sub-problem of the study, teachers’ views on lesson implementation according to
different learning levels were examined. Within this scope, teachers were asked, “In your
opinion, what do teachers generally think about conducting lessons according to students with
different learning levels within a classroom?” The data obtained were analyzed using content
analysis and are presented in Table 5.

When Table 5 is examined, the two themes most frequently emphasized by teachers are
“supporting students through different activities” and “supporting through technology and
educational games,” each expressed at a rate of 30%. This finding indicates that teachers
consider the use of diversified content and tools important in addressing different learning
levels during lessons. The approach of supporting students through different activities
demonstrates that teachers enrich the instructional process by diversifying materials and
methods while taking students’ readiness levels into account.

The equal emphasis placed on the theme of supporting through technology and educational
games suggests that digital resources, game-based learning approaches, and interactive
content are viewed as motivating and adaptable tools for students at different levels. This
finding also indicates that teachers are open to contemporary instructional strategies.

The theme of providing opportunities for individual work, which ranks third at a rate of 20%,
reveals that teachers value offering opportunities tailored to students’ individual learning
pace, interests, and learning styles. This approach is particularly important for students who
are beyond the class level, as it enables them to sustain their learning more independently.

Although expressed at lower rates, 10% of the teachers emphasized the themes of providing a
supportive learning environment, and another 10% highlighted assigning projects. The theme
of a supportive learning environment points to the importance of a classroom climate that
ensures both academic and emotional safety for students with different learning levels. The
project-based approach indicates an awareness of the need for in-depth learning processes
through which students can demonstrate their interests and abilities.
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Overall, it is observed that teachers predominantly conceptualize differentiation at the level of
classroom practices and implementation; however, references to more advanced
individualization or structural arrangements remain limited. These findings suggest that
teachers attempt to make a difference primarily in terms of instructional tools and methods,
while a systematic differentiation approach grounded in pedagogical infrastructure has not yet
become widespread.

The fifth sub-problem of the study was formulated as, “How is the management of classroom
behaviors of students who are beyond the class level?” Teachers’ views regarding the
classroom management of students who are beyond the class level are presented in Table 6.

Table 6. Classroom Management Evaluation According to Student Type

Theme Frekans Yiizde
Leadership 20 40
Non-compliance with Rules 20 20
Insufficient Communication Skills 10 20
High Learning Ability 5 10
Boredom 5 10

According to the data presented in Table 6, the most frequently expressed theme is leadership,
with a rate of 40%. This finding suggests that students who are beyond the class level tend to
display natural leadership behaviors in the classroom, such as guiding, directing, or mentoring
their peers. It is understood that teachers perceive these students as a positive factor that can
contribute to classroom management.

However, notably, the themes of non-compliance with rules and insufficient communication
skills were also reported at a rate of 20% each. These two themes indicate that the cognitive
superiority of students who are beyond the class level does not always correspond with social
adjustment, and that these students may occasionally exhibit behaviors such as conflicts with
authority, rule violations, or difficulties in establishing healthy communication with peers. This
situation suggests that teachers view this group of students both as an opportunity and as a
potential risk in terms of classroom management.

The themes of high learning ability and boredom, each expressed at a rate of 10%, indicate that
these students may lose attention when faced with a lack of pace or repetitive activities in the
classroom, which may, in turn, lead to passive or negative behaviors in terms of classroom
management. In particular, insufficient stimulation for students who grasp concepts quickly
may result in boredom or disengagement that can negatively affect classroom discipline.

Overall, teachers describe students who are beyond the class level as both potential leaders
and a balance that needs to be carefully managed. It is evident that, for these students to
contribute positively to classroom management, they need to be supported not only
academically but also in terms of social-emotional development. Otherwise, these students
may experience difficulties in classroom interactions or display reactions that could disrupt
classroom order.

The sixth sub-problem of the study was formulated as, “What are teachers’ homework
practices for students with different learning levels in the classroom?” Teachers’ views
regarding homework assignments given to students with different learning levels are
presented in Table 7.

Table 7. Homework Assignments Provided for Different Learning Levels

Theme f %
Providing Advanced-Level Questions to Students Beyond the Class Level 15 30
Advanced Readings and Presentations 15 30
Project-Based Assignments 10 20
Composition, Story Writing, and Art Activities 5 10
Not Assigning Different Homework 5 10
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According to Table 7, the homework types most frequently emphasized by teachers are
advanced-level questions (30%) and advanced readings and presentations (30%). This finding
indicates that teachers attempt to design questions and inquiry-based activities that go beyond
the standard curriculum and foster higher-order thinking skills for students who are beyond
the class level. Teachers’ preference for these types of assignments reflects an approach aimed
at challenging students’ existing potential and encouraging active learning.

Project-based assignments, which rank third with a rate of 20%, highlight an emphasis on
long-term, research-based, and applied learning processes. Since such assignments contribute
to the development of both academic and social skills, teachers’ use of project-based
homework can be considered a positive development.

The theme of composition writing, story writing, and art activities (10%), expressed at a lower
rate, indicates that some teachers attempt to assign creative homework for students who are
beyond the class level. This approach has the potential to support not only students’ cognitive
development but also their affective and artistic dimensions.

Another noteworthy theme is the practice of not assigning different homework, reported at a
rate of 10%. This indicates that some teachers do not provide differentiated or specialized
homework for students who are beyond the class level, instead assigning the same types of
homework to all students. Such practices may pose a risk in terms of overlooking individual
differences and leading to a loss of potential.

Overall, while a significant proportion of teachers adopt enriched and level-appropriate
homework types for students who are beyond the class level, a small group continues to
adhere to a homogeneous homework approach. This situation reflects the influence of factors
such as teacher competencies, time management, and access to instructional content on the
implementation of differentiation practices.

The seventh sub-problem of the study was formulated as, “What are the guidance practices for
students with different learning levels in classrooms?” Teachers’ views regarding guidance
practices for students with different learning levels are presented in Table 8.

Table 8. Guidance Practices for Students with Different Learning Levels

Theme f %
Family—School Collaboration 27 30
Individual Counseling 13 14
Social and Emotional Support 6 6
Academic Support 7 7
Support for Special Needs 11 12
Implementation of School Counseling Programs 16 17
Not Providing Counseling 4 4
Lack of Communication and Interest 6 6

According to Table 8, the most frequently expressed theme is family-school collaboration, with
a rate of 30%. This finding reveals that teachers view families as important stakeholders in the
guidance process for students with different learning levels. There is a high level of awareness
that family involvement is necessary for both academic support and social-emotional
development.

The theme of implementing school counseling programs, expressed at a rate of 17%, ranks
second. This finding indicates that teachers benefit from formal guidance structures and tend
to cooperate with school counseling services. It suggests openness to a systematic approach
and that the existing school-based guidance framework is utilized, at least to a certain extent.

The themes of individual counseling (14%), support for special needs (12%), and academic
support (7%) indicate that teachers also implement student-centered guidance approaches.
These findings demonstrate that teachers attempt to provide individual support, particularly
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in response to issues such as social maladjustment, loss of motivation, or academic
dissatisfaction that may be observed among students who are beyond the class level.

However, although expressed at lower rates, 6% of teachers mentioned the themes of social
and emotional support, and another 6% referred to lack of communication and interest. These
proportions suggest that some teachers perceive guidance responsibilities within a limited
framework or do not prioritize social-emotional needs. This situation may be considered a
shortcoming, particularly for groups characterized by individual differences, such as students
who are beyond the class level.

Another noteworthy theme is the absence of guidance practices, reported at a rate of 4%. This
finding indicates that some teachers may perceive guidance services as outside their area of
responsibility, which may result in this group of students being left without adequate support.

Overall, a large proportion of teachers attach importance to guidance practices for students
with different learning levels, particularly emphasizing structural elements such as family
collaboration and coordination with school counseling services. However, it is also evident that
there remain areas in need of development with regard to the social-emotional dimension of
guidance practices and sensitivity to individual differences.

The eighth sub-problem of the study was formulated as, “What should be taught to students
who demonstrate achievement beyond the class level?” To address this question, teachers
were asked, “What should be taught to students who demonstrate achievement beyond the
class level?” Teachers’ responses to this question are presented in Table 9.

Table 9. Teachers’ Views on What Should Be Taught to Students Who Demonstrate
Achievement Beyond the Class Level

Theme f %
Topics Above Grade Level 14 28
More Topics Beyond Those Covered in Class 13 26
Problem Solving 10 20
Test Solving 9 18
Preparing Topic-Related Posters 2 4

Presentations on Learned Topics 2 4

Tablo According to the data presented in Table 9, the theme most frequently emphasized by
teachers (28%) is “teaching topics from a higher grade level.” This finding reveals that the
most common approach adopted by teachers for students who are beyond the class level is
acceleration-oriented instruction. This approach involves directing students toward learning
outcomes that exceed the current grade level in accordance with their readiness levels.

The theme of “teaching more topics beyond those covered in class,” which follows with a rate
of 26%, indicates that teachers adopt practices aimed at both deepening existing learning
outcomes and expanding instructional content. This suggests that teachers occasionally tend
toward enrichment strategies; however, such enrichment is generally implemented through an
increase in the quantity of content rather than through qualitative pedagogical diversification.

The themes of problem solving (20%) and test solving (18%) indicate that teachers expect
students to transform academic achievement into measurable examination performance. This
finding reflects the influence of an exam-oriented instructional mindset on teachers’
expectations and suggests a stronger focus on measurable achievement than on cognitive
depth.

Themes such as preparing posters (4%) and making presentations (4%), which were
expressed at lower rates, indicate that creativity and communication sKills are less emphasized
in the learning outcomes designed for students who are beyond the class level. The limited
mention of such activities may suggest that teachers provide a restricted range of learning
experiences for this group of students.
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Overall, teachers appear to favor academic acceleration and test-oriented deepening for this
group of students. However, practices aimed at supporting creative, productive, and
multidimensional development do not seem to be sufficiently adopted at either the content or
pedagogical tool level. This finding highlights the need for holistic support models in
educational settings that address not only cognitive development but also social-emotional and
creative skills.

RESULTS AND DISCUSSION

The responses to the first sub-problem of the study, “What are classroom teachers’ views
regarding students who are beyond the class level?” revealed that teachers predominantly
define this group of students in terms of academic achievement, rapid learning ability, and a
sense of responsibility. However, teachers’ descriptions of students who are ahead of the class
largely rely on surface-level approaches based on observation and experience. This indicates
that teachers may lack sufficient theoretical grounding in identifying and understanding this
group of students. As demonstrated by Sahin and Kargin (2013), teachers’ abilities to recognize
gifted students and implement appropriate practices improve significantly through targeted
training. Therefore, raising teachers’ awareness regarding identification, referral, and the
determination of educational needs is of critical importance (Clark, 2013).

The responses to the second sub-problem, “What are the educational needs of students
attending BILSEM?” indicate that although teachers acknowledge that these students learn at
different paces, they feel inadequate in terms of how to support this accelerated learning
within the classroom. Teachers emphasized the need for differentiated instructional strategies.
However, such strategies should not remain at the level of information delivery; rather, they
should be structured in ways that support creative thinking, critical thinking, and higher-order
cognitive skills. VanTassel-Baska and Stambaugh (2005) argue that effective instruction for
gifted students gains meaning not only through acceleration but also through enrichment and
individualization.

Regarding the third sub-problem, “What are the educational needs of students who are not
formally identified but are beyond the class level?”, the findings indicate that although teachers
recognize the need for special practices for this group, they experience a lack of knowledge
regarding how to intervene effectively. In this context, teachers are expected not only to
accelerate content but also to aim at developing higher-order skills such as project
development, problem solving, creative thinking, and critical perspectives. However, the
current lack of competence in these areas constitutes a barrier to effective practice (Renzulli,
2005; Tomlinson, 2005).

The findings related to the fourth sub-problem, “Whether different instructional practices are
implemented for students with different learning levels during lessons,” reveal that although
teachers are willing to differentiate instruction, they employ a limited number of
differentiation strategies. The study indicates that teachers lack sufficient knowledge of active
learning strategies (e.g., problem-based learning, project-based learning). However, such
strategies are effective tools for developing the potential of students who are beyond the class
level (Kaplan, 2016). Teachers need to be supported through in-service training in order to
implement these strategies effectively.

Within the scope of the fifth sub-problem, “What types of homework are assigned according to
different learning levels?”, it was found that teachers mostly assign advanced-level questions,
supplementary readings, and project-based assignments to students who are beyond the class
level. While this indicates a certain level of differentiation, the variety of assignments remains
limited. In particular, the limited emphasis on assignments aimed at developing higher-order
skills—such as creative writing, multidisciplinary tasks, and community service projects—is
noteworthy. However, differentiated homework should support not only knowledge
acquisition but also thinking and production skills (Tomlinson, 2014).
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The findings related to the sixth sub-problem, “What are the guidance practices for students
with different learning levels?”, indicate that teachers mostly limit guidance activities to family
collaboration and coordination with school counseling services. Tendencies toward providing
guidance in more specific areas such as social-emotional support, self-awareness development,
and leadership skills are relatively low. However, for gifted students, guidance is critical not
only for academic orientation but also for emotional balance, social skill development, and
identity formation (Neihart et al., 2002).

The responses to the seventh sub-problem, “What is taught to students who demonstrate
achievement beyond the class level?”, reveal that teachers predominantly focus on teaching
topics from higher grade levels, test solving, and advanced content. However, this approach
remains distant from goals aimed at developing 21st-century skills such as creative thinking,
collaboration, communication, leadership, time management, and self-regulation (Partnership
for 21st Century Skills, 2009). Increasing teachers’ awareness of these skills would contribute
to making both instructional processes and student development more multidimensional.

Overall, the findings across all sub-problems indicate that while teachers possess a certain
level of awareness regarding students who are beyond the class level, they have limited
competence in differentiation, guidance, homework design, and instructional strategies. This
highlights the need for systematic inclusion of gifted education in teacher training programs
and in-service professional development.

The findings further indicate that teachers predominantly adopt acceleration and exam-
oriented practices in instructional content designed for students who demonstrate
achievement beyond the class level. The most frequently mentioned instructional goals include
teaching topics from higher grade levels, covering more academic content, and engaging in test
or problem-solving activities. This approach reflects a narrow perspective that equates
support for advanced students primarily with academic acceleration. However, contemporary
educational strategies for students with advanced cognitive capacity emphasize not only
academic achievement but also the development of higher-order thinking skills, creative
thinking, problem solving, critical evaluation, and decision-making (Clark, 2013; Tomlinson,
2005). Such skills can be fostered not merely through the provision of additional information,
but through structured learning experiences that encourage inquiry, exploration, and
reflection.

Moreover, the social-emotional development of this group of students should not be neglected.
The absence of instructional goals related to communication, collaboration, teamwork,
emotional intelligence, stress management, and self-awareness in teachers’ responses is
noteworthy. According to the literature, students with high potential may experience social
adjustment difficulties due to their differences from peers, which can overshadow their
academic potential (Neihart, Reis, Robinson, & Moon, 2002).

Academic deepening is possible not only through expanding instructional content but also by
enabling students to establish interdisciplinary connections in areas of interest, engage in
thematic projects, and even conduct independent research (VanTassel-Baska & Stambaugh,
2005). At this point, personal skills such as planning one’s own learning, managing time, and
setting goals also gain importance. The near absence of these skills in the research findings
suggests that teachers’ educational preparation or awareness in this regard may be
insufficient.

The findings also demonstrate that teachers’ instructional approaches for students who are
beyond the class level rely heavily on acceleration and test-oriented deepening strategies,
which do not fully align with the enrichment approach defined in the Tiirkiye Century Maarif
Model implemented in 2024. In the new curriculum, enrichment is defined as a
multidimensional strategy that encompasses not only advanced content learning but also
higher-order thinking skills, creative productivity, interdisciplinary connections, engagement
with real-life problems, product diversity, and inquiry-based learning. In contrast, teachers’
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emphasis on practices such as “teaching topics from higher grades” and “problem solving”
reflects a content-transmission and level-raising orientation that diverges from the core
principles of enrichment, such as individual differences, process diversity, and product
orientation.

The Maarif Model expects students to engage with content that allows free choice based on
interests and abilities, learning processes grounded in research methods, and the production of
synthesizing outcomes. In this context, the findings reveal that teachers experience a lack of
knowledge and practice regarding enrichment and require substantial professional
development opportunities in order to adapt to the differentiated instructional approach
envisioned in the new curriculum. It becomes evident that creative, multidimensional, and
real-life-based learning environments can only be effectively implemented with such
competencies.

The findings of this study emphasize the importance of learning environments that take
students’ individual differences into account. The enrichment approach outlined in the Tiirkiye
Century Maarif Model particularly highlights the necessity of deepened learning experiences in
terms of content, process, and product. The instructional practices described by participating
teachers largely align with the principles of abstraction, complexity, and variety proposed in
the model. This demonstrates that enriched learning designs can enable a meaningful and
inclusive educational approach not only for gifted students but also for all students with
varying readiness levels.

In conclusion, the data related to all sub-problems indicate that while teachers possess a
certain level of awareness regarding practices for students who are beyond the class level, they
remain limited in terms of differentiation, guidance, homework design, and instructional
strategies. This underscores the need for the systematic inclusion of gifted education in both
pre-service teacher education and in-service professional development programs.

RECOMMENDATIONS
Recommendations for Practitioners

1. Based on the finding that teachers predominantly define students who are beyond the
class level in terms of academic achievement, in-service training programs may be
organized to enhance teachers’ ability to recognize the multidimensional
characteristics of these students, such as creative thinking, leadership, and social-
emotional development.

2. Given teachers’ lack of knowledge regarding in-class differentiation, practical training
programs focusing on differentiated instruction strategies (enrichment, acceleration,
and content-process—product dimensions) may be planned.

3. Inlight of the finding that teachers do not sufficiently emphasize higher-order thinking
skills (e.g., critical thinking, problem solving, decision making), instructional materials
that include modules and activity examples demonstrating how to teach these skills
may be developed.

4. Considering the limited emphasis placed on guidance practices by classroom teachers,
professional development activities focusing on social-emotional support and guidance
approaches for these students may be expanded.

5. Based on findings related to classroom management challenges and rule flexibility
among these students, teachers may be supported through training on positive
classroom management strategies tailored to students who are beyond the class level.
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Recommendations for Researchers

1. Given the finding that teachers lack a systematic support approach for students who
are not formally identified, future research may focus on developing identification and
support mechanisms specifically designed for this group.

2. In light of teachers’ limited implementation of enrichment practices, comparative
quantitative and qualitative studies examining the practical reflections of enrichment
strategies outlined in the Tiirkiye Century Maarif Model may be conducted.

3. Considering the limited data on integrative classroom strategies for students attending
BILSEM, future studies may include multi-context comparisons examining how these
students are supported both in BILSEM and general classroom environments.

4. Based on the finding that teachers are familiar with various differentiated homework,
assessment, and guidance strategies but struggle to systematize them, action research
and teacher development-oriented intervention studies may be recommended.

5. Given the lack of sufficient research on students who are beyond the class level but not
formally identified, in-depth descriptive and longitudinal studies focusing on this
student group may be conducted.
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