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Oz

Dehanin geleneksel tanimlari, genellikle 1Q ile 6lgiilen olaganiisti zihinsel yeteneklere odaklanmistir.
Ancak, zeka kapasitesi tek basina, bircok yetenekli bireyde goézlemlenen duygusal duyarliigi ve
varolussal derinligi aciklamaya yetmez. Bu makale, deha kavramini daha biitiinsel bir sekilde anlamak
icin duygusal zeka (EQ), ruhsal zeka (SQ) ve baglanma teorisiyle anlasilan ruhsal baglantiy1 birlestiren
bir anlati literatiir incelemesi sunmaktadir. EQ, duygusal diizenlemeyi, empatiyi ve Kisilerarasi
farkindaligi desteklerken, SQ anlam yaratmayi, etik yonelimi ve amag¢ pesinde kosmay1 kolaylastirir.
Manevi baglanti kavrami, bireylerin askin bir varlikla nasil giivenli psikolojik baglar kurabildiklerini
daha ayrintih olarak agiklamakta ve dayaniklilik ve igsel istikrar saglamaktadir. Psikoloji, iistiin
yetenekli egitim ve maneviyat calismalar1 alanlarindaki arastirmalar: sentezleyen bu inceleme, dehanin
en iyi sekilde bilissel yetenek, duygusal derinlik ve manevi yonelim arasindaki etkilesim olarak
anlasilabilecegini savunmaktadir. Bu boyutlarin farkina varmak, entelektiiel yeteneklerin yani sira
duygusal refah1 ve manevi gelisimi besleyen egitimsel ve psikolojik ortamlara duyulan ihtiyaci
vurgulamaktadir.

Anahtar Kelimeler: deha, maneviyat, duygusal zeka, ruhsal zeka, benlik kavrami

Abstract

Traditional definitions of genius have centered on exceptional intellectual ability, often measured
through 1Q. However, intellectual capacity alone does not account for the emotional sensitivity and
existential depth observed in many gifted individuals. This paper presents a narrative literature review
that integrates emotional intelligence (EQ), spiritual intelligence (SQ), and spiritual connection
understood through attachment theory to provide a more holistic understanding of genius. EQ supports
emotional regulation, empathy, and interpersonal awareness, while SQ facilitates meaning-making,
ethical orientation, and the pursuit of purpose. The concept of spiritual connection further explains how
individuals may form secure psychological bonds with a transcendent presence, offering resilience and
inner stability. By synthesizing research across psychology, gifted education, and spirituality studies,
this review argues that genius is best understood as the interaction between cognitive ability, emotional
depth, and spiritual orientation. Recognizing these dimensions highlights the need for educational and
psychological environments that nurture emotional well-being and spiritual development alongside
intellectual talent.
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GIRIS

Deha, geleneksel olarak olaganiistii zihinsel yetenek olarak tanimlanmistir ve genellikle
standartlastirilmis 1Q testleri ile belirlenir (Sternberg & Davidson, 2005). Ancak, zeka tek
basina iistilin yetenekli bireylerde gézlemlenen yasam deneyimlerini, duygusal zorluklar1 veya
anlamlandirma siireclerini tam olarak aciklamaz (Gross, 2004). Bircok {istiin yetenekli birey,
yliksek duygusal duyarlilik, i¢sel derinlige sahip olma ve varolussal temalarla erken yasta
ilgilenme gibi 6zellikler sergilerler, bu da bilissel yetenegin gelisimlerinin sadece bir yonii
oldugunu gosterir (Silverman, 2013).

Son zamanlarda yapilan arastirmalar, {istiin yetenekli bireylerin gelisimini anlamada duygusal
zeka (EQ) ve ruhsal zeka (SQ) kavramlarinin 6nemini vurgulamaktadir. EQ, duygusal
farkindalik, empati ve dilizenlemeye katkida bulunarak kisilerarasi uyum ve psikolojik
dayanikliligl destekler (Zeidner & Matthews, 2011). SQ ise anlam c¢ikarma, amag¢ pesinde
kosma ve tutarli i¢sel degerler olusturma becerisini icerir (Zohar & Marshall, 2000). Bu
boyutlar, baz iistlin yetenekli bireylerin yaratici ve ahlaki acidan basarili olmalarina karsin,
digerlerinin yogunluk, kayg: ve kimlik belirsizligi yasamalarinin nedenini aciklamaya yardimeci
olur.

Ek olarak, manevi bag kavrami, bireylerin sadece bakicilariyla degil, ayn1 zamanda rahatlik,
yonlendirme ve varolussal temel saglayan askin veya kutsal kaynaklarla da giivenli veya
glivensiz iliskisel baglar kurduklarini 6ne siiren baglanma teorisiyle anlasilabilir (Granqvist &
Kirkpatrick, 2016). Bu tiir baglar, genellikle geleneksel sosyal yapilarin 6tesinde tutarlilik ve
aidiyet arayan listiin yetenekli bireyler icin psikolojik dayanak goérevi gorebilir. Bu makale,
psikolojik, egitimsel ve ruhsal perspektifleri birlestirerek, deha kavraminin biitiinsel bir
modelini O6neren anlatimsal bir literatiir incelemesi olarak sunulmaktadir. Amag, bilissel
yetenek, duygusal derinlik ve ruhsal yonelimin, Ustiin yetenekli bireyler arasinda kendini
gelistirme, iyilik hali, yaraticiik ve kimlik olusumunu nasil toplu olarak sekillendirdigini
gostermektir.

Manevi Gelisim

Maneviyat, genellikle bireysel benligin Otesinde anlam, ama¢ ve baglanti arayisi olarak
anlasilan karmasik ve ¢ok yonlii bir kavramdir (Pargament, 1999). Tarihsel olarak, maneviyat
ve din birbirinin yerine kullanilmistir (Koening vd., 2012); ancak ¢agdas bilim, maneviyati
kisisel, deneyimsel bir boyut olarak ayirt ederken, din organize inanglar, kolektif uygulamalar
ve kurumsal geleneklerle iliskilendirir (Hill & Pargament, 2003). Bu ayrim, kutsal olanin
bireysellestirilmis ve icsellestirilmis ifadelerine verilen 6énemin artmasini yansitir (Lovecky,
1998).

Maneviyatin tanimlari1 baglama gore degisir. Bazilar1 ilahi bir varliga olan inanci vurgular,
digerleri ise maneviyati hayranlik, birbirine bagllik veya doga ve varolusa olan takdir duygusu
ile tanimlar (Carlson vd., 2002). Wright (1998) benlik, baskalari, doga ve askin gerceklikle olan
iliskileri dahil ederken, Fallot (2007) maneviyati kutsal olanin Kkisisel deneyimi olarak
cerceveler ve onu, inancin ortak ifadesi olan dinden ayirir. Salander (2007) da benzer sekilde,
manevi ihtiyaclarin bireylerin hayatlarinda tutarlhilik ve anlam aradiklarinda ortaya ¢iktigini
belirtir. Maneviyat 6zellikle anlam yaratma, umut, sosyal baglilik ve uyumsal basa ¢ikma
yoluyla, stirekli olarak refah, dayaniklilik ve olumlu psikolojik islevsellikle iliskilendirilmistir
(Pargament, 1999; Garssen vd. 2016). Dua, meditasyon veya yansitici tefekkiir gibi manevi
uygulamalar, duygusal diizenlemeyi destekleyebilir ve i¢ huzuru ve tutarlihig1 gelistirebilir
(Fallot, 2007). Ancak maneviyat, duygusal sikintiyla yiizlesmekten kacinmak igin
kullanildiginda (manevi kaginma) veya kat1 dogmatizmle iliskilendirildiginde uyumsuz hale de
gelebilir.
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Ustiin yetenekli bireyler, gelismis bilissel kapasiteleri, artmis duygusalliklar1 ve erken
varolussal farkindaliklar1 nedeniyle maneviyata genellikle farkli bir yaklasim sergilerler (Root-
Bernstein & Root-Bernstein, 2001). Soyut muhakeme yetenekleri, akranlarina gére daha derin
ve daha erken bir diizeyde felsefi ve metafizik sorularla ilgilenmelerini saglar. Ustiin yetenekli
bireyler icin maneviyat, genellikle duygusal yogunlugu, entelektiiel meraki ve ahlaki yonelimi
biitlinlestiren bir kimlik olusumu cercevesi saglar. Beslendiginde maneviyat, kisisel bliylimeyi
ve psikolojik istikrar1 destekleyen bir temel, dayaniklilik ve varolussal netlik kaynag1 olarak
hizmet edebilir.

Manevi Baglanti

Manevi baglanti Tanri, yiice bir giic, doga veya evren gibi askin bir kaynakla deneyimlenen
iliskiyi ifade eder (Wulff, 1997). Psikolojik a¢idan bu deneyim, duygusal glivenlik, anlam ve
icsel istikrar saglayan bir baglanma bicimi olarak anlasilabilir. Baglanma teorisi, bireylerin
bakim verenlerle erken donemdeki etkilesimlerine dayali olarak iliskilerin icsel ¢alisma
modellerini gelistirdiklerini 6éne siirer (Bowlby, 1969). Bu modeller sadece kisilerarasi baglari
degil, bireylerin kutsal veya askin olanla nasil baglanti kurduklarini da sekillendirir (Granqvist
& Kirkpatrick, 2016).

Guvenli bir manevi bag, 6zellikle stres veya varolussal belirsizlik donemlerinde diizenleyici ve
dengeleyici bir psikolojik kaynak gorevi gorebilir. Glivenli bir kisileraras1 baglanma gibi, umut,
aidiyet, giiven ve duygusal rahatlama saglayabilir (Kirkpatrick, 2005). Bu tiir bir bag, 6zellikle
duygusal yogunluk veya duyarliligin ytliksek oldugu bireylerde, genellikle dayanikliligi, kendini
kabul etmeyi ve anlam yaratmay1 destekler. Yetenekli bireyler icin bu boyut 6zellikle 6nemli
olabilir. Derin i¢ gozlemleri, ahlaki kaygilar1 ve varolussal sorgulamalari nedeniyle, genellikle
sosyal normlarin 6tesinde tutarlilik, 6zgiinliik ve iliskisel temeller ararlar (Silverman, 2013).
Manevi baglanti, yonelim ve varolussal bir dayanak hissi saglayarak duygusal derinlik,
entelektiiel soyutlama ve amag ihtiyacim biitiinlestirmeye yardimci olabilir. Ancak, manevi
baglanti1 giivensiz olarak deneyimlendiginde — siiphe, korku veya bagimllik ile karakterize
edildiginde — kaygi, parcalanma veya kimlik ¢catismasina katkida bulunabilir (Granqvist &
Hagekull, 1999).

Bu nedenle manevi bag, baglanma modeline bagh olarak ya dengeleyici bir temel ya da bir
kirilganlik kaynagi olarak islev gorebilir. Bu dinamigi anlamak, duygusal ve varolussal
karmasikligi yonetmek icin askinlikla ilgili iliskilere giivenebilen {istiin yetenekli bireylerin
refahini desteklemek i¢in ¢ok 6nemlidir.

Ustiin Yetenekli Bireylerde Duygusal Zeka (EQ)

Duygusal zeka (EQ), kendinde ve baskalarinda duygularn algilama, anlama, ifade etme ve
diizenleme yetenegini ifade eder (Mayer & Salovey, 1997). Yiiksek EQ, empati, duygusal
farkindalik, sosyal uyum ve psikolojik dayanikliig1 destekler (Goleman, 1995). Ustiin yetenekli
bireylerin genellikle esit derecede gelismis duygusal yeteneklere sahip oldugu varsayilirken,
arastirmalar zihinsel ve duygusal gelisimin her zaman aym hizda ilerlemedigini
gostermektedir (Zeidner & Matthews, 2018).

Ustiin yetenekli bireyler siklikla yogun duygusal tepkiler, artan duyarlilik ve giiclii empati
bilinci yasarlar, bu da hem yaratici i¢gérii hem de duygusal bunaltiya yol agabilir (Piechowski,
2006). Diisiinme ve derin duygu kapasiteleri, gelismis duygusal anlayisi kolaylastirabilir, ancak
bu yogunluk, iyi desteklenmediginde kaygi, miikemmeliyetcilik veya sosyal cekilmeye katkida
bulunabilir (Silverman, 2013). EQ, istiin yetenekli bireylerin kisileraras: iligkileri nasil
yonettiklerinde kritik bir rol oynar. Bircogu yiiksek empati ve perspektif alma becerisi
sergilerken, akranlar tarafindan yanlis yorumlanma, yalnmzlik veya farkli olma hissi ile de
miicadele edebilirler ve bu da sosyal aidiyeti engelleyebilir (Gross, 2004). Bu nedenle,
destekleyici egitim ve iliski ortamlari, iistlin yetenekli bireylerin duygusal yogunlugu yapici 6z
diizenleme ve anlamli baglantilara yonlendirmelerine yardimci olmak i¢in ¢ok 6nemlidir.
Ustiin yetenekli bireylerde EQ'nun gelistirilmesi, yalnizca akademik zenginlestirme degil,

e-ISSN: 3062-1550 - Tiirkiye Ustiin Zekali ve Dahi Cocuklar Egitim Vakfi Dergisi 21
Journal of TUZDEV 2025; 2(3); 19-25



Tiirkiye Ustiin Zekali ve Dahi Cocuklar Egitim Vakfi Dergisi

duygusal ifade, yansitici diyalog ve ézgiin iliskiler icin firsatlar gerektirir. Oz farkindalik,
duygusal okuryazarlik ve basa cikma stratejilerini birlestiren programlar, psikolojik istikrar
ve yaratic kapasiteyi artirarak refah ve kimlik tutarlihigini tesvik edebilir.

Ustiin Yetenekli Bireylerde Ruhsal Zeka (SQ)

Ruhsal zeka (SQ), anlam c¢ikarma, amag¢ olusturma ve degerleri kisinin yasam anlayisina
entegre etme yetenegini ifade eder (Zohar & Marshall, 2000). Varolussal sorular tlizerinde
diisiinme, kisinin inanglarini degerlendirme ve davranislarini derinlemesine benimsedigi
ilkelere gore yonlendirme yetenegini icerir. King ve DeCicco (2009), SQ'yu psikolojik tutarlilig
destekleyen askin farkindalik, elestirel varolussal diisiinme, Kisisel anlam yaratma ve bilincli
durum genislemesinden olusan bir kavram olarak tanimlamaktadir. Ustiin yetenekli bireyler,
gelismis soyut muhakeme, i¢c gozlem ve ahlaki kaygilar1 nedeniyle genellikle daha ytliksek SQ
diizeylerine yatkindir (Piechowski, 2006). Erken yasta felsefi ve metafizik fikirleri diisiinme
yetenekleri, amag, 6liim, adalet ve manevi kimlik gibi kavramlari akranlarindan daha
derinlemesine kesfetmelerini saglar. Bu stireg, i¢csel netlik, etik farkindalik ve anlaml bir y6n
duygusu gelistirebilir.

Ancak, yiiksek SQ ayni zamanda varolussal kaygi, ahlaki duyarlilik veya idealleri gercek
diinyanin sinirlamalariyla uzlastirmada zorluklara da yol agabilir (Silverman, 2013). Ustiin
yetenekli bireyler bu sorular1 kesfedebilecekleri destekleyici ortamlardan yoksun
olduklarinda, kafa karisikligi, izolasyon veya i¢ catisma yasayabilirler. Tersine, SQ diyalog,
mentorluk ve yansitici uygulama yoluyla beslendiginde, entelektiiel derinligi duygusal ve etik
olgunlukla birlestiren istikrarli bir biitlinlestirici cerceve saglayabilir. Bu nedenle SQ sadece
kimlik olusumuna ve psikolojik dayanikliliga degil, ayn1 zamanda {stiin yetenekli bireyin
gelisim silireci boyunca karmasiklik, belirsizlik ve icsel anlam yaratma becerisine de katkida
bulunur.

Ustiin Yetenekli Bireylerde Benlik

Ustiin yetenekli bireyler, genellikle akranlarina gore daha karmasik ve yogun bir sekilde benlik
ve kimlik gelisimini yasarlar. Artan 6z farkindaliklari, duygusal derinlikleri ve yansitma
yetenekleri, amag, aidiyet ve kisisel anlam gibi varolussal sorularla erken ve siirekli bir sekilde
ilgilenmelerine yol acabilir (Piechowski, 2006). Ancak, bu hizlandirilmis i¢sel farkindalik her
zaman sosyal veya duygusal olgunlukla ortiismez ve bu da bir uyumsuzluk hissi yaratir
(Silverman, 2013).

Bu uyumsuzluk, ozellikle iistliin yetenekli bireyler icsel idealleri ile dissal kosullar arasinda
tutarsizliklar algiladiklarinda, kaygi, mikemmeliyetcilik ve oOzelestiriye karsi artan bir
savunmasizlifa yol acabilir (Neihart, 1999). Yiiksek duyarliik, duygusal deneyimleri
gliclendirebilir ve listiin yetenekli bireyleri basarisizlik, reddedilme veya algilanan yetersizlige
karsi daha duyarl hale getirebilir. Bazi durumlarda bu, yogun bir i¢sel baski olusumuna ve
kendinden ve baskalarindan beklentileri yonetmede zorluklara katkida bulunur.

Ustiin yetenekli bireylerin kimlik olusumu, kisisel degerlerin, ahlaki muhakemenin ve
varolussal yonelimin benlik kavraminin olusumunu yoénlendirdigi anlam olusturma
strecleriyle yakindan baglantilidir (Dabrowski, 1972). Bu siirecler desteklendiginde ve
onaylandiginda, iistiin yetenekli bireyler tutarli ve saglam bir benlik duygusu gelistirebilirler.
Ancak, reddedildiklerinde veya patolojiklestirildiklerinde, yabancilasma, kendinden siiphe
duyma veya izolasyon yasayabilirler. Gergekci ifadeyi, duygusal islemeyi, mentorlugu ve
yansiticl diyalogu tesvik eden destekleyici ortamlar, iistliin yetenekli bireylerin entelektiiel,
duygusal ve ruhsal boyutlarini biitlinlestirmelerine yardimci olabilir. Bu tiir ortamlar hem i¢sel
olarak tutarli hem de iliskisel olarak baglantili olan istikrarl bir kimligin gelisimini destekler.

Bu makalede sunulan, bilissel, duygusal ve ruhsal zekay1 ruhsal baglanti, kaygi, kisilik ve benlik
kavramiyla bitiinlestiren kapsamli deha modeli, Ustiin yetenekli bireylerin egitimi,
danismanhg1 ve sosyal destegi icin 6nemli c¢ikarimlar icerir. Yalnizca IQ'ya odaklanmanin
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Otesine gecmek, sadece teorik degil, iistiin yetenekli bireylerin refahimi ve potansiyelini
desteklemek i¢in pratik bir gerekliliktir. Geleneksel {istiin yetenekli egitimi, 6ncelikle akademik
hizlanma ve zenginlestirmeyi vurgular, bilissel ihtiyaclar1 ele alir, ancak duygusal ve ruhsal
gelisimi yeterince desteklemez.

Egitim programlari, 6z farkindalik, duygusal diizenleme, empati ve sosyal beceriler 6gretimi
gibi duygusal okuryazarligi iceren entegre bir yaklasim benimsemelidir. Felsefi sorgulama, etik
diyalog ve evrensel degerler lizerine diisiinme yoluyla anlam yaratma firsatlari, kimlik
gelisimini destekleyebilir. Farkindalik, meditasyon ve yansitici giinliik yazma gibi uygulamalar,
ic tutarliligl ve duygusal istikrar tesvik etmeye yardimci olabilir. Egitimciler, bilissel, duygusal
ve sosyal gelisimin ayn1 hizda gergeklesmedigi asenkron gelisime yanit vermeye hazirlikh
olmalidir. Duygusal kirilganliklar1 ve ruhsal ilgi alanlarini dikkate alan esnek gruplandirma,
farklilastirilmis ogretim ve kisisellestirilmis destek planlar1 hem sosyal aidiyeti hem de
entelektiiel uyarilmay siirdiirmeye yardimci olabilir. Hatalar1 normallestiren, denemeyi tesvik
eden ve farklh disiinceyi deger veren Ogrenme ortamlar1 yaratmak, miikemmeliyetciligi
azaltmaya yardimci olur ve 6zgilin yaraticiligi destekler.

Mentorluk da énemlidir. Ustiin yetenekli 6grenciler, entelektiiel derinlik, duygusal olgunluk,
etik farkindalik ve manevi agiklik sergileyen, biitiinsel miikemmelligi 6rnek alan mentorlarla
kurduklarn iliskilerden faydalanirlar. Ustiin yetenekli bireylerde siklikla goériilen artan kayg,
karmasik kimlik olusumu ve duygusal yogunluk géz o6ntline alindiginda, 6zel danismanlik
hizmetleri ¢ok onemlidir. Ustiin yetenekli bireylerle calisan ruh saghg uzmanlari, agir
heyecanlanma, miikemmeliyetcilik, varolussal duyarlilik ve kimlik kesfi dinamikleri konusunda
egitim almahdir. Degerlendirme yaklasimlari, yalnizca bilissel dlciimlere dayanmak yerine,
duygusal zeka, ruhsal zeka, kisilik 6zellikleri ve benlik kavramini da icermelidir. Terapotik
calisma, miikemmeliyetci diistince ve kaygiy1 yonetmek icin Bilissel-Davranis¢1 Terapi; anlam
ve amaci kesfetmek i¢in Varoluscu Terapi; 6zglinliigii ve kosulsuz kendini kabul etmeyi tesvik
etmek icin Kisi Merkezli Terapi (Rogers, 1951, 1957); ve ruhsal gelisimi ve askin deneyimlerin
genel refaha entegrasyonunu desteklemek icin Transpersonal veya Ruhsal Danismanlik
(Pargament, 1999). Ailelere rehberlik etmek de ¢ocugun biitiinsel gelisimini desteklemelerine
ve besleyici, duygusal olarak duyarli bir ortam silirdiirmelerine yardimci olmak i¢in ¢ok
onemlidir.

Toplumsal diizeyde, yetenekli bireyleri desteklemek daha genis kiiltiirel etkilere sahiptir.
Kamu egitimi, yetenekli olmanin duygusal ve ruhsal boyutlarina iliskin anlayis1 artirabilir,
yanlis algilari ve stereotipleri azaltabilir. Sadece akademik miikemmelligi degil, biitiinsel kisisel
gelisimi destekleyen programlara yatirim yapmak, sadece yetenekli degil, ayn1 zamanda
duygusal olarak dengeli ve etik acidan sorumlu bireylerin yetistirilmesine yardimci olabilir.
Anlamli liderligin bilissel i¢gorii, duygusal zeka, empati ve ahlaki-ruhani farkindalik
gerektirdigini kabul eden biitiinsel gelisim, daha sorumlu ve etkili bir sosyal katilimi destekler.
Coklu zeka bicimlerini deger veren bir kiiltiirel bakis agisini tesvik etmek, insanin gelismesi ve
toplumsal refaha dogru bir doniistimu destekler. Biitiinsel bir yaklasim benimseyerek, zekayi
basitce tanimlamaktan, kisisel yasamlarina ve topluma anlaml katkilar saglayacak dayaniklilik,
derinlik ve diiriistliige sahip bireyler yetistirmeye geciyoruz. Iste bu, gercek anlamda deha
yetistirmektir.

SONUC

Bu makale, geleneksel, tek boyutlu, zekanin 6ncelikle bilissel (IQ temelli) oldugu seklindeki
kavramin, olaganiistii insan potansiyelini anlamak i¢in yetersiz oldugunu gostermektedir.
Duygusal zeka (EQ) ve ruhsal zeka (SQ) ile ruhsal baglantiy1 birlestiren biitiinsel bir bakis acisi,
daha kapsamli ve anlaml bir cerceve sunmaktadir. Bu daha genis bakis agisi, siirdiiriilebilir
basari, i¢gorii ve refahin sadece entelektiiel kapasiteye degil, ayn1 zamanda duygusal
yetkinlige, anlam arayisina ve hem kisilerarasi hem de askin bir kaynakla baglanti kurma
ihtiyacina da bagh oldugunu gostermektedir. Maneviyat kurumsal dinlerden farkli olarak,
anlam, askinlik ve baghlik arayisinda kisisel bir arayis olarak anlasilir. Ustiin yetenekli

e-ISSN: 3062-1550 - Tiirkiye Ustiin Zekali ve Dahi Cocuklar Egitim Vakfi Dergisi 23
Journal of TUZDEV 2025; 2(3); 19-25



Tiirkiye Ustiin Zekali ve Dahi Cocuklar Egitim Vakfi Dergisi

bireylerdeki gelisimi, ileri bilissel yetenek ve erken varolussal farkindalik tarafindan sekillenir
ve siklikla son derece bireysellestirilmis manevi yonelimlere yol acar. Baglanma teorisiyle
bakildiginda, manevi baglanti, rahatlik, tutarhilik ve dayaniklilik kaynag: olarak islev goren
glivenli bir psikolojik temel saglayabilir.

Duygusal ve ruhsal zekanin rolleri, listiin yetenekli bireylerin biitiinsel gelisiminde merkezi bir
oneme sahiptir. Ustiin yetenek, kaygi, eszamansiz gelisim ve artan duyarhlik gibi duygusal
zorluklar: icerebilirken, iyi gelismis EQ duygusal diizenlemeyi, empatiyi ve uyumlu sosyal
etkilesimi destekler. Ayni zamanda, SQ amag, etik yonelim ve karmasik deneyimleri tutarli bir
diinya goriisiine entegre etmek icin bir ¢erceve saglar. EQ ve SQ'nun entegrasyonu, bilissel
yetenegin saglam, anlamli ve yaratici bir ifade olarak ortaya ¢ikmasin saglar. Tartismada
ayrica kayg, kisilik 6zellikleri (6zellikle deneyime aciklik) ve benlik kavraminin olusumunun
duygusal ve ruhsal gelisimle nasil etkilesime girerek Uistiin yetenekli bireylerde dayaniklilik,
uyum saglama ve 6zgilin kimlik olusumunu sekillendirdigi vurgulanmistir.

Sonuc¢ olarak, gelecegin dehalarinin anlasilmasi ve yetistirilmesi, biitiinsel bir gelisim
paradigmasina baghdir. Destek, yalnizca bilissel yeteneklere odaklanmak yerine, duygusal
derinlik, ruhsal farkindalik ve etik temellerin gelistirilmesini amaglamali ve yetenekli
bireylerin yalnizca yiiksek performans elde etmelerini degil, ayn1 zamanda kisisel anlam ve
sosyal ac¢idan yapica katkilar saglamalarini da mimkin kilmahdir. Bu, dehalarin gercek
anlamda farkina varilmasini saglar.
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Abstract

Traditional definitions of genius have centered on exceptional intellectual ability, often measured
through 1Q. However, intellectual capacity alone does not account for the emotional sensitivity and
existential depth observed in many gifted individuals. This paper presents a narrative literature review
that integrates emotional intelligence (EQ), spiritual intelligence (SQ), and spiritual connection
understood through attachment theory to provide a more holistic understanding of genius. EQ supports
emotional regulation, empathy, and interpersonal awareness, while SQ facilitates meaning-making,
ethical orientation, and the pursuit of purpose. The concept of spiritual connection further explains how
individuals may form secure psychological bonds with a transcendent presence, offering resilience and
inner stability. By synthesizing research across psychology, gifted education, and spirituality studies,
this review argues that genius is best understood as the interaction between cognitive ability, emotional
depth, and spiritual orientation. Recognizing these dimensions highlights the need for educational and
psychological environments that nurture emotional well-being and spiritual development alongside
intellectual talent.

Keywords: genius, spirituality, emotional intelligence, spiritual intelligence, self-concept
INTRODUCTION

Genius has traditionally been defined as exceptional intellectual ability, often identified
through standardized IQ testing (Sternberg & Davidson, 2005). However, intelligence alone
does not fully explain the lived experiences, emotional challenges, or meaning-making
processes observed in gifted individuals (Gross, 2004). Many gifted individuals display
heightened emotional sensitivity, introspective depth, and early engagement with existential
themes, suggesting that cognitive ability is only one aspect of their development (Silverman,
2013).

Recent research highlights the importance of emotional intelligence (EQ) and spiritual
intelligence (SQ) in understanding gifted development. EQ contributes to emotional awareness,
empathy, and regulation, supporting interpersonal adaptation and psychological resilience
(Zeidner & Matthews, 2011). SQ, in contrast, involves the capacity to derive meaning, pursue
purpose, and form coherent inner values (Zohar & Marshall, 2000). These dimensions help
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explain why some gifted individuals may thrive creatively and morally, while others
experience intensity, anxiety, and identity uncertainty.

Additionally, the concept of spiritual connection can be understood through attachment
theory, which suggests that individuals form secure or insecure relational bonds not only with
caregivers but also with transcendent or sacred sources that provide comfort, direction, and
existential grounding (Granqvist & Kirkpatrick, 2016). Such connections may serve as
psychological anchors for gifted individuals, who often search for coherence and belonging
beyond conventional social structures.

This paper is presented as a narrative literature review, integrating psychological, educational,
and spiritual perspectives to propose a holistic model of genius. The goal is to demonstrate
how cognitive ability, emotional depth, and spiritual orientation collectively shape self-
development, well-being, creativity, and identity formation among gifted individuals.

Spiritual Development

Spirituality is a complex and multifaceted construct, generally understood as the search for
meaning, purpose, and connection beyond the individual self (Pargament, 1999). Historically,
spirituality and religion were used interchangeably (Koening et al, 2012); however,
contemporary scholarship distinguishes spirituality as a personal, experiential dimension,
whereas religion is associated with organized beliefs, collective practices, and institutional
traditions (Hill & Pargament, 2003). This distinction reflects the growing emphasis on
individualized and internalized expressions of the sacred (Lovecky, 1998).

Definitions of spirituality vary across contexts. Some emphasize belief in a divine presence,
while others describe spirituality through a sense of awe, interconnectedness, or appreciation
of nature and existence (Carlson et al,, 2002). Wright (1998) includes relationships with the
self, others, nature, and transcendent reality, while Fallot (2007) frames spirituality as the
personal experience of the sacred, distinguishing it from religion as the shared expression of
belief. Salander (2007) similarly notes that spiritual needs arise when individuals seek
coherence and meaning in their lives.

Spirituality has been consistently linked to well-being, resilience, and positive psychological
functioning, particularly through meaning-making, hope, social connectedness, and adaptive
coping (Pargament, 1999; Garssen et al., 2016). Spiritual practices such as prayer, meditation,
or reflective contemplation can support emotional regulation and cultivate inner peace and
coherence (Fallot, 2007). However, spirituality can also become maladaptive when used to
avoid confronting emotional distress (spiritual bypassing) or when associated with rigid
dogmatism.

Gifted individuals often approach spirituality differently due to their advanced cognitive
capacity, heightened emotionality, and early existential awareness (Root-Bernstein & Root-
Bernstein, 2001). Their abstract reasoning enables engagement with philosophical and
metaphysical questions at a deeper and earlier level than their peers.

For gifted individuals, spirituality often provides a framework for identity formation,
integrating emotional intensity, intellectual curiosity, and moral orientation. When nurtured,
spirituality may serve as a source of grounding, resilience, and existential clarity, supporting
both personal growth and psychological stability.

Spiritual Connection

Spiritual connection refers to the experienced relationship with a transcendent source, such as
God, a higher power, nature, or the universe (Wulff, 1997). In psychological terms, this
experience can be understood as a form of attachment that provides emotional security,
meaning, and inner stability. Attachment theory suggests that individuals develop internal
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working models of relationships based on early interactions with caregivers (Bowlby, 1969).
These models shape not only interpersonal bonds, but also how individuals connect with the
sacred or transcendent (Granqvist & Kirkpatrick, 2016).

A secure spiritual connection can serve as a regulating and stabilizing psychological resource,
particularly during stress or existential uncertainty. It can promote hope, belonging, trust, and
emotional soothing, much like a secure interpersonal attachment (Kirkpatrick, 2005). Such
connection often supports resilience, self-acceptance, and meaning-making, especially in
individuals who experience heightened emotional intensity or sensitivity.

For gifted individuals, this dimension may be especially relevant. Due to their deep
introspection, moral concern, and existential questioning, they often seek coherence,
authenticity, and relational grounding beyond social norms (Silverman, 2013). Spiritual
connection may provide a sense of orientation and existential anchoring, helping integrate
emotional depth, intellectual abstraction, and the need for purpose. However, when spiritual
connection is experienced as insecure—characterized by doubt, fear, or dependency—it may
contribute to anxiety, fragmentation, or identity conflict (Granqvist & Hagekull, 1999).

Thus, spiritual connection can function as either a stabilizing foundation or a source of
vulnerability, depending on its attachment pattern. Understanding this dynamic is essential for
supporting the well-being of gifted individuals, who may rely on transcendence-related
relationships to manage emotional and existential complexity.

Emotional Intelligence (EQ) in Gifted Individuals

Emotional intelligence (EQ) refers to the ability to perceive, understand, express, and regulate
emotions in oneself and others (Mayer & Salovey, 1997). High EQ supports empathy, emotional
awareness, social adjustment, and psychological resilience (Goleman, 1995). While gifted
individuals are often assumed to possess equally advanced emotional abilities, research shows
that intellectual and emotional development do not always progress at the same pace (Zeidner
& Matthews, 2018).

Gifted individuals frequently experience intense emotional responses, heightened sensitivity,
and strong empathic awareness, which may lead to both creative insight and emotional
overwhelm (Piechowski, 2006). Their capacity for reflection and depth of feeling can facilitate
advanced emotional understanding, yet this same intensity can contribute to anxiety,
perfectionism, or social withdrawal when not well supported (Silverman, 2013).

EQ plays a critical role in how gifted individuals navigate interpersonal relationships. While
many demonstrate high empathy and perspective-taking, they may also struggle with
misinterpretation by peers, loneliness, or a sense of being different, which can hinder social
belonging (Gross, 2004). Supportive educational and relational environments are therefore
essential in helping gifted individuals channel emotional intensity into constructive self-
regulation and meaningful connection.

Developing EQ in gifted individuals requires opportunities for emotional expression, reflective
dialogue, and authentic relationships, rather than solely academic enrichment. Programs that
integrate self-awareness, emotional literacy, and coping strategies can foster well-being and
identity coherence, enhancing both psychological stability and creative capacity.

Spiritual Intelligence (SQ) in Gifted Individuals

Spiritual intelligence (SQ) refers to the capacity to derive meaning, construct purpose, and
integrate values into one’s understanding of life (Zohar & Marshall, 2000). It involves the
ability to reflect on existential questions, evaluate one’s beliefs, and orient behavior according
to deeply held principles. King and DeCicco (2009) conceptualizes SQ as consisting of
transcendental awareness, critical existential thinking, personal meaning-making, and
conscious state expansion, all of which support psychological coherence.
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Gifted individuals are often predisposed to higher levels of SQ because of their advanced
abstract reasoning, introspection, and moral concern (Piechowski, 2006). Their ability to
contemplate philosophical and metaphysical ideas at an early age allows them to explore
concepts such as purpose, mortality, justice, and spiritual identity more deeply than their
peers. This process can foster inner clarity, ethical awareness, and a meaningful sense of
direction.

However, heightened SQ may also lead to existential anxiety, moral sensitivity, or difficulty
reconciling ideals with real-world limitations (Silverman, 2013). When gifted individuals lack
supportive environments in which to explore these questions, they may experience confusion,
isolation, or internal conflict. Conversely, when SQ is nurtured through dialogue, mentorship,
and reflective practice, it can provide a stable integrative framework that links intellectual
depth with emotional and ethical maturity.

Therefore, SQ contributes not only to identity formation and psychological resilience, but also
to the gifted individual’s ability to navigate complexity, ambiguity, and inner meaning-making
throughout development.

Self in Gifted Individuals

Gifted individuals often experience the development of self and identity in more complex and
intensified ways than their peers. Their heightened self-awareness, emotional depth, and
capacity for reflection can lead to early and sustained engagement with existential questions
regarding purpose, belonging, and personal meaning (Piechowski, 2006). However, this
accelerated inner awareness does not always coincide with social or emotional maturity,
creating a sense of asynchrony (Silverman, 2013).

This asynchrony can result in increased vulnerability to anxiety, perfectionism, and self-
criticism, particularly when gifted individuals perceive discrepancies between their inner
ideals and external circumstances (Neihart, 1999). High sensitivity may amplify emotional
experiences, making gifted individuals more responsive to failure, rejection, or perceived
inadequacy. In some cases, this contributes to the development of intense internal pressure, as
well as difficulty managing expectations from self and others.

Identity formation for gifted individuals is closely tied to meaning-making processes, wherein
personal values, moral reasoning, and existential orientation guide the construction of self-
concept (Dabrowski, 1972). When these processes are supported and validated, gifted
individuals may develop a coherent and grounded sense of self. However, when dismissed or
pathologized, they may experience alienation, self-doubt, or isolation.

Supportive environments that encourage authentic expression, emotional processing,
mentorship, and reflective dialogue can help gifted individuals integrate their intellectual,
emotional, and spiritual dimensions. Such environments promote the development of a stable
identity that is both internally consistent and relationally connected.

The comprehensive model of genius presented in this paper—integrating cognitive, emotional,
and spiritual intelligences, along with spiritual connection, anxiety, personality, and self-
concept—carries significant implications for the education, counseling, and social support of
gifted individuals. Moving beyond a sole focus on IQ is not just theoretical, but a practical
requirement for supporting gifted individuals’ well-being and potential. Traditional gifted
education primarily emphasizes academic acceleration and enrichment, addressing cognitive
needs but insufficiently supporting emotional and spiritual development.

Educational programs should adopt an integrated approach that includes emotional literacy,
such as teaching self-awareness, emotional regulation, empathy, and social skills.
Opportunities for meaning-making—through philosophical inquiry, ethical dialogue, and
reflection on universal values—can support identity development. Practices such as
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mindfulness, meditation, and reflective journaling may help foster inner coherence and
emotional stability. Educators must be prepared to respond to asynchronous development,
where cognitive, emotional, and social growth do not occur at the same rate. Flexible grouping,
differentiated instruction, and personalized support plans that consider both emotional
vulnerabilities and spiritual interests can help maintain both social belonging and intellectual
stimulation. Creating learning environments that normalize mistakes, encourage
experimentation, and value divergent thinking helps reduce perfectionism and supports
authentic creativity.

Mentorship is also important. Gifted students benefit from relationships with mentors who
demonstrate intellectual depth, emotional maturity, ethical awareness, and spiritual openness,
modeling holistic excellence. Given the heightened anxiety, complex identity formation, and
emotional intensity often seen in gifted individuals, specialized counseling is essential. Mental
health professionals working with gifted populations should be trained in the dynamics of
overexcitabilities, perfectionism, existential sensitivity, and identity exploration. Assessment
approaches should incorporate emotional intelligence, spiritual intelligence, personality traits,
and self-concept, rather than relying solely on cognitive measures. Therapeutic work may
include Cognitive-Behavioral Therapy for managing perfectionistic thinking and anxiety;
Existential Therapy for exploring meaning and purpose; Person-Centered Therapy for
fostering authenticity and unconditional self-acceptance (Rogers, 1951, 1957); and
Transpersonal or Spiritual Counseling for supporting spiritual development and the
integration of transcendent experiences into overall well-being (Pargament, 1999). Guidance
for families is also essential to help them support the child’s holistic development and maintain
a nurturing, emotionally responsive environment.

At the societal level, supporting gifted individuals has broader cultural implications. Public
education can increase understanding of the emotional and spiritual dimensions of giftedness,
reducing misconceptions and stereotypes. Investing in programs that nurture whole-person
development, rather than only academic excellence, can help cultivate individuals who are not
only highly capable but also emotionally grounded and ethically responsible. Recognizing that
meaningful leadership requires cognitive insight, emotional intelligence, empathy, and moral-
spiritual awareness, holistic development contributes to more responsible and impactful social
engagement. Promoting a cultural perspective that values multiple forms of intelligence
encourages a shift toward human flourishing and collective well-being.

By adopting a holistic approach, we move from simply identifying intelligence to cultivating
whole persons—individuals who possess the resilience, depth, and integrity necessary to
contribute meaningfully to both personal life and society. This is the true nurturing of genius.

CONCLUSION

This paper demonstrates that the traditional, unidimensional conception of genius as primarily
cognitive (IQ-based) is insufficient for understanding exceptional human potential. A holistic
perspective that integrates emotional intelligence (EQ) and spiritual intelligence (SQ), along
with an examination of spiritual connection, provides a more comprehensive and meaningful
framework. This broader view shows that sustained achievement, insight, and well-being
depend not only on intellectual capacity but also on emotional competence, the search for
meaning, and the need for connection both interpersonally and with a transcendent source.

Spirituality is understood as a personal search for meaning, transcendence, and connectedness,
distinct from institutional religion. Its development in gifted individuals is shaped by advanced
cognitive ability and early existential awareness, frequently leading to highly individualized
spiritual orientations. Spiritual connection, when viewed through attachment theory, may
provide a secure psychological base, functioning as a source of comfort, coherence, and
resilience.
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The roles of emotional and spiritual intelligence are central to the holistic development of
gifted individuals. While giftedness may involve emotional challenges, including anxiety,
asynchronous development, and heightened sensitivity, well-developed EQ supports emotional
regulation, empathy, and adaptive social interaction. At the same time, SQ provides purpose,
ethical orientation, and a framework for integrating complex experiences into a cohesive
worldview. The integration of EQ and SQ enables cognitive ability to manifest as grounded,
meaningful, and creative expression.

The discussion also highlighted how anxiety, personality traits (particularly openness to
experience), and self-concept formation interact with emotional and spiritual development,
shaping resilience, adaptability, and authentic identity in gifted individuals.

In conclusion, the future understanding and nurturing of genius depends on a holistic
developmental paradigm. Rather than focusing solely on cognitive ability, support should aim
to cultivate emotional depth, spiritual awareness, and ethical grounding, enabling gifted
individuals to achieve not only high performance, but also personal meaning and socially
constructive contribution. This constitutes the genuine realization of genius.
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