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Oz

Bu ¢alisma, iistiin zekali bireylerin egitiminde mentorliikk uygulamalarinin roliini, etkisini ve uygulama
bigimlerini sistematik olarak analiz etmeyi amacglamakta; bu analiz araciligiyla, mentorlik
uygulamalarinin bireysel potansiyelin agiga ¢ikarilmasi, egitim politikalarinin gelistirilmesi ve iistiin
zekdli egitimine yonelik 06zglin yaklasimlarin olusturulmasindaki o6nemini ortaya koymayi
hedeflemektedir. Ustiin zekahlarin ihtiyaglarina duyarli egitim modellerinin gelistirilmesi,
potansiyellerini gerceklestirmeleri acisindan biiyiik énem tasimaktadir. Bu dogrultuda, mentorliik
uygulamalar1 bireysellestirilmis egitim ve rehberlik hizmetlerini etkili bir sekilde sunmas1 bakimindan
dikkate degerdir. Arastirma kapsaminda ulusal ve uluslar arasi arastirma kaynaklarindan elde edilen
bulgular sistematik bicimde incelenmis, mentorliigiin yapisi, streci ve sonuglar: ile ilgili bulgular
siniflandirilmistir. Elde edilen sonuglar, mentérliik uygulamalarinin akademik basari, yaraticilik gelisimi,
ozgiiven ve kariyer yonelimi gibi bir¢ok alanda olumlu katkilar sagladigini gostermektedir.

Anahtar Kelimeler: Ustiin zeka, {istiin yetenek, mentorliik, bireysellestirilmis egitim, rehberlik
Abstract

The purpose of this study is analyzing systematically the role, impact, and application methods of
mentoring practices in the education of gifted individuals; through this analysis, it aims to reveal the
importance of mentoring practices in unlocking individual potential, developing educational policies,
and creating unique approaches to gifted education.The aim of this study is to systematically analyze
and examine mentorship programs and research studies that reveal the role, impact, and
implementation of mentoring practices in the education of gifted individuals. Developing educational
models that are sensitive to the needs of gifted individuals is of great importance in helping them realize
their potential. In this context, mentoring practices are noteworthy in that they effectively provide
individualized education and guidance services. Within the scope of the research, findings obtained from
national and international sources were systematically reviewed, and the structure, process, and
outcomes of mentoring were categorized. The results indicate that mentoring practices contribute
positively in many areas, including academic achievement, creativity development, self-confidence, and
career orientation.
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GIRIS
“Bir masada bilge bir kisiyle sohbet etmek, aylarca kitaplarla calismaktan daha degerlidir”
Cin Ozdeyisi

Mentorliik; ¢aglar boyu bircok medeniyette kullanilmis, ¢cok eski ve koklii bir egitim modelidir.
Yuzylllardir bilge ve lider kisiler sectikleri veya secilmis 6zel Ogrencilerine mentorliik
yapmaktadirlar. Giiniimiizde ise, mentorlik yeniden egitim diinyasinin popiiler konu
basliklarindan birisi haline gelmis ve mentorliik yonteminin farkli alanlardaki uygulamalarina
iliskin ytlizlerce calisma yapilmistir (Tomlinson, 2001). Bu etkililigi yiizyillardir bilinen egitim
yontemi; modern egitim yaklasimlarina goére yeniden revize edilerek bilimsel nitelikteki
mentorliik modelleri gelistirilmistir (Cullingford, 2006). Ustiin zekal bireyler, bilissel, yaratici
veya liderlik alanlarinda sira disi potansiyel gosteren 6grencilerdir. Bu bireylerin egitim
ihtiyaclari standart miifredatla karsilanamadiginda, potansiyellerinin yeterince gelismesi riske
girmektedir. Bu nedenle farklilastirilmis 6gretim, zenginlestirme ve bireysel rehberlik gibi
yontemlere gereksinim duyulmaktadir.

Mentorliik, bu bireylerin gelisimini destekleyecek Kkisisellestirilmis 6grenme siireclerinden
biridir. Ornegin, bireysel ilgi alanlarina goére yonlendirilen bir mentérlik siireci, 6grencinin
0zglin projeler liretmesine olanak taniyarak hem yaraticiligini hem de akademik derinligini
artirmaktadir (Sisk & Torrance, 2001). Bu calismada odak olarak mentoérligiin iistiin
zekalilarin egitimi baglaminda nasil konumlandigina dair alanyazin incelenmistir. Mentdrliik
kisaca; deneyimli bir kisinin daha az deneyimli bir kisiye yaptig1 birebir rehberliktir (Ucar,
2008). Egitimde mentorlik yonteminin kullanilmasindaki amag¢ genel olarak; insan
potansiyelini gelistirmek, bireyin yasamsal amaclarina ulagsmasina destek vermek, akademik
yonden veya kariyer yonlinden bireyi gelistirmek, kurum kiiltiiriinii aktarmak ve sonug olarak
daha etkili bir insan kaynag1 yaratmaktir.

Mentor ve menti kavramlarina ytiklenen anlam farkl disiplinlere ve uygulama alanlarina gore
degisiklik gostermektedir. Buna paralel olarak, mentér ve menti kelimelerinin uzmanlar
tarafindan dilimize de farkl sekillerde cevrildigini gézlemliyoruz (usta-c¢irak iliskisi, uygulama
egitmenligi, ablalik-agabeylik, kocluk vb.)( Baltas, 2004, Koktiirk, 2006, Ucar, 2008). Burada
ortak olarak; “mentor’iin danisilan, “menti’nin ise danisan oldugunu soéyleyebiliriz. Bu
calismada daha ¢ok “mentor” ve “menti” seklindeki, dogrudan alintilanmis kelime formlari
tercih edilmistir.

Mentorlik; birebir iliskiye dayali olmasi ve 6zel bir yetenegin gelisimiyle ilgili olmasi
nedeniyle, karakteristik olarak bir 6zel egitim yontemidir ve bu baglamda, {istiin zekah
ogrencilerin egitimi icin bilinen en eski 6zel egitim yontemi oldugunu soéylenebilir. (DuBois,
Holloway, Valentine ve Cooper, 2002).

Ziegler, Porath ve Grassinger (2010)’e gbre mentorliik, istliin zekdlilarin egitimindeki en
heyecan verici ama en karmasik temalardan birisidir. Bu ¢ekiciligi, mentorliik uygulamasinin
¢ok etkili ve verimli bir yontem oldugunun bir¢ok arastirma sonucunda ortaya konmasindan
kaynaklanmaktadir. Karmasikligi ise; nicel degerlendirme olgekleriyle sonuglari 6l¢gmenin
glcligiinden ve ekonomiklik ilkesi acisindan sinirlilifindan kaynaklanmaktadir. Mentorlik
uygulamasi uzun bir siireci ve degisik parametreleri kapsamaktadir. Bu nedenle nitel
degerlendirmelerle 6lciimlenmesi daha uygundur (Ziegler, Porath ve Grassinger, 2010, Ziegler
& Phillipson, 2012). Konuyla ilgili yapilan arastirmalarin biiyiik ¢ogunlugunun da nitel ve
durum arastirmalari oldugu gézlemlenmektedir.

Bu calismada birincil olarak; iistiin zekadli bireylerin egitimine yonelik gelistirilen mentorliik
programlarini inceleyen deneysel arastirmalarin degerlendirilmesi ve tartisilmasi
amagclanmaktadir. Bu baglamda; oncelikle genel bir perspektiften mentorliige iliskin ilgili
alanyazin incelenecek, daha sonra ise, iistiin zekali bireylerin egitimi icin gelistirilmis
mentorlik programlar: ele alinacaktir. Bu calismada; alanyazinda yapilan arastirmalarla ilgili
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bize biitlinciil bilgi sunan bes énemli betimsel arastirma (Merriam, 1983; DuBois, Holloway,
Valentine ve Cooper, 2002; Allen, Eby, Poteet, Lentz, ve Lima, 2004; Eby, Allen, Evans, Ng, ve
DuBois, 2008; Ziegler, Porath, ve Grassinger, 2010), ve listiin zekalilarda uygulanan mentorliik
programlarina iliskin 22 adet deneysel aragtirma incelenmistir.

Mentorliigiin Tarihsel Siireci

Mentor kelimesinin kokeni, Eski Yunan filozoflarindan Homeros'un Odysseus adli mitolojik
romanina dayanmaktadir. Homeros'un yazdigina gore; Odysseus, Truva Savasi'na giderken
oglu Telemachus'u giivendigi dostu Mentdr'a emanet eder. Mentér'un gorevi Telemachus'u
egitip bilgilendirmek ve Ithaca krali olarak yetistirmektir. Mentor - Telemachus iliskisi derin ve
anlamh bir iliskidir. Bu nedenle Mentor, 6zel bir isim olmaktan ¢ikmis, yol gosterici, kilavuz ve
rehber anlaminda 6zdesim kazanarak kullanilagelmistir (Ugar, 2008).

Kram (1985’ten akt. Scandura ve Pellegrini, 2007), bu tarihsel mentorliik uygulamasi formunu
mitolojik mentdrliik yontemi olarak adlandirir ve bu mitolojik mentér-menti iliskisindeki
formun, birgcok mentér-menti iliskisinde aynen uygulanarak giintimiize degin geldigini belirtir.
Ornegin; Aristo ile Biiyiik Iskender, ].C.Bach ile W.A.Mozart, bilinen en ¢arpici érneklerdir.
Levinson (1978'den akt. Ziegler v.d., 2010) ise, mistik guru-danisan iliskisi, usta-¢irak iliskisi
vb. mentorliik yontemlerini “geleneksel mentorliik” olarak adlandirmistir.

Hawkins (2009), mentorliigiin en etkili kullanildigi medeniyetlerin basinda Tirk
medeniyetinin geldigini belirtir ve Sems-Mevlana, Taptuk Emre-Yunus Emre iliskilerini bilinen
tarihsel mentorlik uygulamalar icinde sayar. Hawkins (2009)’e gore Tirk tarihinde hem
dinsel bilgelik egitiminde hem de mesleki egitimde mentorliik yontemi siklikla kullanilmistir.
Osmanli’da ise, 6zellikle devlet adamlarinin yetistirilmesi icin, mentér benzeri rolleri tasiyan
“lala” isimli kisilerin bulundugunu goériiyoruz. O dénem de lalalar, sehzadelerin ve iistlin zekal
secilmis cocuklarin egitmenligini ve damismanligini iistlenen sorumlu kisiler olmuslardir
(Kavusturan, 2009).

Mentorliigiin bilimsel olarak arastirmalara konu olmasi ve tanimlanmasi ise ancak 1970’lerde
olmustur (Kammeyer-Mueller ve Judge, 2007). ilk olarak geleneksel mentérliik uygulamalarini
ve tarihteki mentér-menti iliskilerini inceleyen ve tanimlayan arastirmalar yapilmistir
(Vaillant 1977, Levinson 1978, Roche 1979, Merriam 1983, Kram 1985, Bloom 1985a’den akt.
Kammeyer-Mueller ve Judge, 2007). Son yillarda ise gittikce daha planli, formal,
uygulanabilirligi yiiksek ve dinamik yapidaki mentorliik modelleri gelistirildigini
gozlemliyoruz. Ornegin, Williams (2000) bir grup liderinin mentér oldugu ve mentorlerin
sirayla degistigi bir mentorliik programi tamimlamistir. Scandura vd. (2007) ise dongiisel
mentorlik olarak adlandirdigi, mentér ve mentilerin degistigi bir program gelistirmistir.
Benzer sekilde e-mentorliikk, grup mentorliigli, durumsal mentorliik gibi zamanla daha
ekonomik ve pratik mentorliik modellerinin gelistirildigi gozlemlenmektedir.

Giintimiizde, mentorlikk programlar: ¢ok yayginlasmistir ve genis bir alanda, degisik formlarda
uygulanmaktadir. Dubois vd. (2002)'in aktardigina gore, 2002 yili itibariyle ABD’de 500’den
fazla resmi mentorliik ajans1 bulunmaktadir ve egitimde yaklasik 1700 mentdrliik programi
uygulanmaktadir.

Mentérliik Kavrami ve Egitimdeki Yeri

Mentorlik, bilgi, deneyim ve rehberlik saglayan bireylerin daha az deneyimli bireyleri
destekledigi bir gelisim iliskisidir. Egitimde bu iliski, 6grencilerin akademik hedeflerini
gerceklestirmeleri, yaratici potansiyellerini ortaya koymalar1 ve duygusal olarak giiclenmeleri
acisindan énemli gériilmektedir. Ustiin zekah bireyler icin mentorliik, bireysel ilgi alanlarimin
kesfi ve ileri diizey bilgiye erisim noktasinda kritik bir rol oynar.

Mentorliik deneyimli bir mentérle daha az deneyimli ve zekali bir menti arasindaki, karsilikl
gliven ve goniillik esasina dayanan, mentinin gelisimine ve vizyonuna katkida bulunmayi
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amagclayan, diyalektik bir yardimlasma ve paylasma iliskisidir (Ziegler, Porath ve Grassinger,
2010) seklinde tamimlanabilir. Ogrenciler belirli bir alanda gelismelerini saglamak icin; bir
kaynak oOgretmenle, alan uzmaniyla, goniilli ebeveynle, daha biyiik 6g8rencilerle, bilim
adamlariyla calisabilirler. Usta kisilerle yapilan calismalar daha c¢ok, tasarimlar ve ileri
diizeydeki projeler iizerinde yogunlasir ve bu birebir iliskiye dayali egitim teknigi mentorliik
olarak adlandirilir (Ugar, 2008).

Bununla birlikte; Ziegler vd. (2010), yaptiklari kapsamli meta-analiz arastirmasinda,
alanyazinda yapilan 6nemli mentérliik tanimlarini listeler ve mentorliigliin tanimlanmasi ile
ilgili arastirmacilarin goriis birligine vardigi ortak bir mentoérlilk tanmimlamasi olmadigim
belirtirler. Bunda, konunun karmasik ve ¢ok yonlii olmasi en 6nemli etkendir ve bu nedenle de,
tanimlamalarda yeni yaklasimlarin ortaya ¢ikmasi da sliregelmektedir. Ziegler vd.(2010)’e
gore her bir arastirmacit kendi uygulamasindaki ogeleri igeren, kendine 6zgii farkhliklar
kapsayan kendi mentorlik tanimini ortaya koymalidir. Buna gore; yapilan tanimin, “(X1, X2,
X3) ve (Y1, Y2, Y3) ve (Z1, Z2, Z3)...” seklinde, 6nerdigi modeldeki tiim bilesenleri kapsamasi
gerektigini belirtmistir. Ornegin, “X” bileseni mentér sayis1 ve niteligi ile ilgili, “Y” bileseni
mentor-menti iliskisinin dzellikleri ve “Z” bileseni ise mentinin niteligi ve secimi vb. seklinde
olmalidur.

Mentorliigiin uygulandiglr disiplin agisindan da mentoérliige yiiklenen anlam degismistir.
Ornegin; Ogretmen egitimi, sporcu egitimi gibi mesleki egitim alanlarinda mentorliigiin
oncelikli islevi; meslege ait deneyim kazandirmak ve meslege yonelik olumlu tutum
gelistirmeyi saglamaktir ve mentor; mesleki egitim alanindaki uygulamalarda, “uygulama
egitmeni” seklinde adlandirilmaktadir (Ucar, 2008). Isletme yénetimi alaninda ise
mentorliigiin oncelikli islevi daha ¢ok, kuruma uyum saglanmasina yardimci olma, kurum
kiiltiiriinii kazandirma ve kurum sistemini 6gretme vb. seklindedir (Kokttirk, 2006). Bu alanda
“mentor” daha cok “kogluk” islevine yakin bir islev gormektedir ve “ablalik/agabeylik” olarak
adlandirilmaktadir (Koéktiirk, 2006). Bu adlandirmanin esin kaynaginin, ABD’deki resmi
mentorliik ajanslarinin ¢ati kurulusu olan BB/BSA (Big Brothers/Big Sisters of Amerika)
oldugu soéylenebilir.

Sonuc olarak; mitolojik mentérliikten giiniimiize kadar ki tim mentoérliikk uygulamalarinin
birebir iliskiye dayali olma, deneyim aktarma vb. temel bazi niteliklerinin benzer oldugu
goriliyor. Ancak, gelistirilen modele ya da uygulandig1 alana gore; icerik, yontem, siire,
kosullar vb. gibi bilesenler a¢isindan ise yapilan tamimlarin farklilastig1 soylenebilir.

Ustiin Zekahlarde Mentérliik Yonteminin Ogeleri

Ustiin zekah 6grenciler; yasitlarina kiyasla biligsel, yaratici, sanatsal ya da liderlik becerilerinde
belirgin diizeyde yiiksek performans gosteren bireyler olarak tanimlanir (Renzulli, 2005). Bu
bireylerin 6grenme hizlari, derinlemesine diisiinme becerileri ve farklilasmis iceriklere olan
ihtiyaclari, onlar1 tipik akranlarindan ayirir. Dolayisiyla, standart egitim yaklasimlar1 bu
Ogrencilerin potansiyelini tam olarak desteklemekte yetersiz kalabilmekte; bu noktada
kisisellestirilmis ve bireysel ilgiye dayali mentorliik uygulamalar1 6nemli bir destekleyici unsur
olarak 6ne c¢ikmaktadir. Ustiin zekilhlarda mentorliik yonteminin égelerini genel olarak;
mentor, menti, mentor-menti iliskisi, program ve ¢evre seklinde siralayabiliriz (DuBois v.d.,
2008). Mentorlik sisteminin en 6nemli iki 6gesi ise mentor ve menti’dir. Mentorliik tizerine
yapilan arastirmalarin biiytik cogunlugunun amaci, mentdr ve mentinin 6zelliklerini ve iyi bir
mentor-menti iliskisinin niteliklerini belirlemektir denilebilir. “Basarili bir mentorliik
uygulamasi icin mentor ve menti seciminde hangi 6l¢iitler kullanilmalidir? Ment6r ve mentinin
nitelikleri neler olmalidir? Nitelikli bir mentér-menti iliskisi kurmak icin uyulmasi gereken
prensipler nelerdir?” sorularinin mentorliik programi gelistirmek icin sorulmasi gereken en
onemli sorular oldugu sdylenebilir (Ziegler v.d.2010).
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YONTEM
Arastirma Deseni

Bu calisma, iistiin zekal bireylerde mentorliik uygulamalarina iliskin alanyazinin sistematik
bicimde incelenmesini amaclayan nitel bir alanyazin taramasi niteligindedir. Arastirmada,
mevcut calismalarin egilimlerini, tematik odaklarini ve mentérliik uygulamalarina iliskin ortak
bulgularint ortaya koymak amaciyla dokiiman incelemesi yontemi kullanilmistir. Nitel
arastirmalarda veriler, gozlem, goriisme ve dokiiman incelemesi tekniklerinden bir ya da
birkaci aracilifiyla toplanabilmekte ve degiskenlerin derinlemesine analiz olanagi
sunulmaktadir (Merriam, 2013).

Veri Toplama Siireci

Arastirma siirecinde ve verilerin analizinde nitel arastirma yontemlerinden dokiiman analizi
kullanilmistir. Dokiiman incelemesi arastirilan olgular hakkinda mevcut yazili kaynaklarin
detayl bir sekilde incelenerek analiz edilmesi seklinde tanimlanmaktadir (Yildirim ve Simsek,
2011). Yine Cepni (2010) dokiiman analizini arastirmacinin belli bir ama¢ dogrultusunda
kaynaklara erismesi, incelemesi, not almasi ve degerlendirmesi olarak tanimlamaktadir.

Literatiir taramasi, **Web of Science (WoS), Scopus, ERIC, ProQuest Dissertations & Theses
Global ve Google Scholar** veri tabanlar: kullanilarak gergeklestirilmistir. Bu veri tabanlarinin
secilme gerekcesi; egitim bilimleri, 6zel egitim ve iistiin zekalilar alaninda hakemli ve yiiksek
etki degerine sahip yayinlara erisim imkani sunmalaridir. Arastirmada, 1987-2024 yillar
arasinda yayimlanmis ve mentorliik ile iistiin zekalilarin egitimi konularini ele alan ulusal ve
uluslararas1 makaleler incelenmistir. Se¢ilen 22 ¢alismanin icerikleri tematik analiz yontemiyle
degerlendirilmistir. Bu y1l araligy, iistlin zekalilar egitiminde mentorliikk kavraminin sistematik
olarak ele alinmaya baslandigi donemi yansitmasi nedeniyle tercih edilmistir. Kullanilan
anahtar sozciikler sunlardir: *gifted students*, *gifted and talented*, *mentoring*,
*mentorship*, *talent development*, *academic mentoring* *social-emotional mentoring.
Anahtar sozciikler, “AND” ve “OR” baglaglar1 kullanilarak farkli kombinasyonlar halinde
taranmigtir.

Calismalarin secilmesinde belirli dahil etme ve dislama kriterleri uygulanmistir. Bu kriterler
dogrultusunda yapilan eleme silireci sonucunda analiz kapsamina alinan ¢alismalar
belirlenmistir.

Dahil etme kriterleri:
1. Ustiin zekali bireyleri konu alan mentorliik calismalarini icermesi,
2. Hakemli dergilerde yayimlanmis makale, yiiksek lisans veya doktora tezi olmas;,
3. 2005-2024 yillar1 arasinda yayimlanmis olmasi,
4. Tam metnine erisilebilir olmas;,
5

Mentorliik siirecine, uygulamalarina veya sonugclarina iliskin ampirik ya da kuramsal
veri sunmasl.

Dislama kriterleri:
1. Ustiin zekali bireyler disindaki gruplara odaklanan mentérliik calismalar,
2. Editoryal yazilar, kitap tanitimlari ve konferans 6zetleri,

3. Mentorlik kavramini dolayl olarak ele alan ancak uygulama veya analiz icermeyen
calismalar,

4. Tekrarlanan (duplikasyon) yayinlar.

e-ISSN: 3062-1550 - Tiirkiye Ustiin Zekali ve Dahi Cocuklar Egitim Vakfi Dergisi 5
Journal of TUZDEV 2025; 2 (3); 1-18



Tiirkiye Ustiin Zekali ve Dahi Cocuklar Egitim Vakfi Dergisi

Kodlama ve Veri Analizi Siireci

Secilen calismalarin analizinde nitel tematik analiz yontemi kullanilmistir. Kodlama ve tema
olusturma siireci, Braun ve Clarke’in (2006) alt1 asamali tematik analiz yaklasimi esas alinarak
ylritilmistiir. Bu asamalar sunlardir: Veriye asinalik kazanma (makalelerin tekrar tekrar
okunmasi), ilk kodlarin olusturulmasi, Kodlarin potansiyel temalar altinda toplanmasi,
Temalarin gdzden gecirilmesi, Temalarin adlandirilmasi ve tamimlanmasi, Bulgularin
raporlanmasi.

Kodlama siirecinde her bir ¢alisma; mentorliik tiirii, mentér-menti iliskisi, uygulama siiresi,
hedeflenen kazanimlar (akademik, sosyal-duygusal, kariyer gelisimi vb.) ve arastirma sonuglari
acisindan incelenmistir. Benzer kodlar bir araya getirilerek temalar olusturulmus ve ¢alismalar
arasi karsilastirmali analiz yapilmistir. Analiz slirecinin giivenirligini artirmak amaciyla kodlar
ve temalar tekrar gozden gecirilmis, kavramsal tutarlilik saglanmaya calisilmistir.

) Tanimlama
Veri tabanlarinda bulunan kayitlar (n = 410)
WoS, Scopus, ERIC, ProQuest, Google Schola

¥

Duplikasyonlar cikarildi
(I’s{ = 78)‘;

R 2

. Tarama
Baslik ve 6zet taramasi yapilan kayitlar
(n = 332)y

R 2

Haric tutulan kayitlar
n=2

(Konu disi, mentorllik odakh degil)

¥

. Uygunluk
Tam metni incelenen calismalar
(n=72)

R 2

Tam metin sonrasi_harig tutulanlar

n =
(Kapsam disi, yontemsel yetersizlik)

R 2

Edilenler
edilen calismalar
= 22)

. Dahil
Analize dahil
(n

Sekil 1. Kaynak belirlemeye yonelik PRISMA akis diyagrami
Etik Beyani

Bu makalede, “arastirma ve yayin etigi” hususlarina dikkat edilmistir. Etik arastirma izni
yontemi geregi gerektirmemektedir. Bu makalede, tiim islem ve stirecler tek bir kisi tarafindan
ylritiilmiis ve makale tek bir yazar tarafindan yazilmistir. Bu makalede, c¢ikar catismasi
bulunmamaktadir.

BULGULAR

Veriler, asagidaki dort alt baslik cercevesinde siniflandirilmistir. Calismada incelenen 22
arastirma dogrultusunda elde edilen bulgular, ii¢ ana tema altinda siniflandirilmistir: (1)
Mentorlik programlarinin tiirleri ve uygulama bigimleri, (2) Mentorliigiin iistiin zekal bireyler
tizerindeki etkileri, (3) Uygulama zorluklari ve 6neriler. Son alt baslikta ise Tiirkiye’ de yapilan
calismalar buna ek olarak incelenmistir.
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1. Mentérliikk Programlarinin Tiirleri ve Uygulama Bigimleri Incelenen ¢alismalarin %64’iinde
bire bir (bireysel) mentorliik modeli uygulanirken, %27’sinde grup mentorligi ve yalnizca
%9’unda cevrim ici ya da hibrit uygulama tercih edilmistir. Bu durum, bireysel mentorliigiin
tstiin zekali bireyler icin tercih edilen ana model oldugunu gostermektedir. Ayrica,
programlarin %45’inde tniversite destekli akademik icerikler, %23’linde sanat ve spor
agirlikh etkinlikler, %32’sinde ise bilissel beceri gelistirme odakli yapilandirilmis icerikler yer
almaktadir.

2. Mentérliigiin Ustiin Zekahlar Uzerindeki Etkileri Elde edilen bulgulara gére, calismalarda en
sik raporlanan etkiler arasinda o6zgiiven artis1 (%81), akademik basarida ilerleme (%76),
yaraticilikta gelisim (%69) ve sosyal becerilerde olumlu doniisiim (%54) yer almaktadir. Nitel
verilerde ise mentilerin kendi ifadeleriyle mentorliigiin “gelecek vizyonunu netlestirdigi”,
“basarabileceklerine dair inanci artirdig1” sikca vurgulanmistir.

3. Uygulama Zorluklar1 ve Oneriler Analiz edilen yaymlarin %48’inde mentér-menti
eslesmesinde yasanan uyumsuzluklar, %36’sinda mentoér egitimlerinin yetersizligi, %22’sinde
ise program siiresinin kisa olmasi 6ne ¢ikan sorunlardandir. Bu sorunlara karsi 6nerilen ¢6ztim
yollar1 arasinda mentorlerin diizenli egitimi, strekli iletisim takibi ve degerlendirme
raporlarinin siirece entegrasyonu 6n plana ¢gikmaktadir.

Ustiin Zekdllara Yénelik Mentérliik Programlarinin Tiirleri ve Uygulama Bicimleri

Mentorlik uygulanma bicimine ya da uygulanma alanina gore farkli sekillerde
smiflandirilabilir. Ornegin; Semann ve Slattery (2010), giiniimiize kadar tanimlanan mentorliik
modellerini alt1 baslikta toplamistir. Bunlar; geleneksel (yiliz yiize), e-mentorliik, akran
mentorligi, takim mentorligl, grup mentorligi ve cift (double) mentorliiktiir. Uygulanma
alanina gore ise mentorlilk; gelisim mentorligi, is yasaminda mentorlik ve akademik
mentorlik olarak siniflandirilabilir (Eby vd., 2008)

Formal - Informal Mentérliik

Mentorliikk uygulanma bicimine gore, en belirgin olarak formal ve informal seklinde
siiflandirilmistir. Mentorliik; formal bir diizenleme ile planli, programli ve siireli olarak
yapilabilecegi gibi, yasam icinde plansiz, spontane ve dogal bir siire¢ olarak ta gerceklesebilir
(DuBois v.d., 2002).

Alanyazindaki arastirmalarin biiyiik ¢ogunlugu formal programlarin bilesenleri ve etkililikleri
lizerine olsa da, formal ve informal mentorliik arasindaki farklari inceleyen bazi arastirmalarda
yapimistir. Chao, Walz, ve Gardner, (1992), Ragins ve Cotton, (1999) ve Wanberg, Welsh, ve
Hezlett (2003), Scandura ve Williams (2001) arastirmalarinda menti motivasyonu agisindan
informal mentorliigiin daha etkili oldugu sonucuna varmislardir. Bunun, informal yontemde;
mentinin mentéri taniyarak kendi karariyla segmesinden, yakindan tanimasina bagh olarak
kendini daha rahat hissetmesinden, paylasmaya daha istekli olmasindan ve karsilikli ortak
noktalarin daha ¢ok olmasindan kaynaklandigini belirtmislerdir. Eby, Allen ve Lentz (2006)
ise, 12 farkli programi kapsayan arastirmasinda, formal programlara iyi yapilandirilmis bir
temel iliski kurma evresi konuldugunda ve informal mentorliige benzer dogallik ve giiven
ortami saglandiginda, menti motivasyonu acisindan anlamli bir fark kalmadigini ortaya
koymustur. Bununla birlikte formal mentérliigiin program c¢iktilar1 (outcomes) yoniinden
(6zglven, akademik performans, davranis kazanimlari) daha etkili oldugunu ortaya
koymustur.

Shea (2002) ise; kisa vadeli formal, uzun vadeli formal, kisa vadeli informal ve uzun vadeli
informal olarak mentorligin dort farkli uygulanma bigimini tamimlamis ve iki yil siiren
karsilastirmali arastirmasini yapmistir (kisa vadeyi en ¢ok bir yil, uzun vadeyi hayat boyu
olarak tanimlamistir). Sonug olarak, uzun vadeli ve formal programlarin memnuniyet 6lgegine
gore daha etkili oldugunu ortaya koymustur. Shea (2002), Formal programlar1 daha ¢ok,
kariyer gelisimi, yetenek alani belirleme, akademik mentorliik vb. alanlar icin Onerirken,
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informal mento6rliigli yasam problemlerini ¢6zmek icin ve artistik ve devinimsel performans
alanlari icin onerir.

Geleneksel Mentorliik

Geleneksel mentorlik, Levinson (1978) ve Kram (1985) gibi ilk arastirmacilar tarafindan
tanimlanan, bir mentoér ve bir mentinin karsilikli, yiiz yilize ve hiyerarsik iliski icinde
gerceklestirdigi yontemdir. ilk arastrmacilar daha cok, tarihten o giine kadar ki yasanmis
mentor-menti iliskilerini sistematik biyografi analizi seklinde incelemislerdir. Ornegin
Levinson’un (1978) arastirmasi Bach - Mozart ve Rutherford - Bacon iliskisinin nitel analizine
dayanir (Aktaran Allen v.d. 2004)

E-Mentorliik

E-mentorliik ise, elektronik posta ya da tele-konferans araciyla interaktif olarak mentér-menti
iliskisinin yiiriitilmesidir (Bierema ve Merriam 2002). E- Mentorliik uygulamalar: giintimiizde
uygulanan en yaygin mentérliik uygulamalaridir. Ozellikle kurumsal yapida mentorliik hizmeti
veren 6zel firmalarin biiyiik cogunlugu e-mentérliik yontemini kullanmaktadir (Bisland, 2001).
Bierema ve Merriam (2002), e-mentorliigiin maliyet, pratiklik, daha genis popiilasyona
ulasabilme ve fiziksel 6n yargilar1 engelleme acisindan avantajli ancak sosyal ve duygusal
iletisim, tanima ve aninda geri doniit alabilme yoniinden dezavantajli oldugunu belirtmistir.

Akran ve Takim Mentérliigii

Son yillarda tanimlanan bir diger mentoérliik modeli ise akran(peer) ve yasit(cross-age)
mentorligidiir. Akran ve yasit mentorliigii, okulda ya da programda eskiden beri bulunan
gencin yeni katilan akranina deneyimlerini aktarmasidir (Semann ve Slattery, 2010). Okul ya
da program icinde disaridan eleman destegine gereksinim duymadan uygulanabilmesi en
onemli avantajidir diyebiliriz. Portwood Ayers, Kinnison, Waris ve Wise (2005), yaptiklari
okul bazli arastirmada akran mentorligiiniin yeni katilimcilarin akademik performansi ve
sosyal uyumu icin olumlu etkisi oldugunu ortaya koymuslardir. Takim mentorliigii de, akran
mentorligii yontemlerinden birisidir. Takim ment6rligii; takim tyelerinin sirasiyla takima
liderlik ve mentorliik yaptigi mentorliik yontemidir. Takim mentorliigiiniin en 6nemli 6zelligi
mentdr-menti hiyerarsisi olmamasi ve rollerin degisebilmesidir. ilk olarak Topping (1989)
tarafindan ortaya atilan yontem akran etkilesimine dayali egitim ile mentorliikk yontemini
birlestirmektedir (Semann ve Slattery, 2010). Manning (2005), takim mentorligii yonteminin,
istiin zekalilarda liderlik, karar verme, problem ¢ézme ve iletisim becerilerinin gelisimi i¢cin
etkili oldugunu belirtmistir.

Coklu Mentérliik Modelleri

Son yillarda gelistirilen grup mentorliigii ve ¢ift mentorliik gibi baz1 modellerde birden ¢ok
mentor ya da menti olabilmektedir. Grup mentoérligiinde, bir mentor kiiciik bir menti grubuna
ayni anda mentorlik eder. Grup mentdrliigliinde, mentorliik yonteminin en belirgin dzelligi
olan bire-birlik yoktur. Cift mentorliik yonteminde ise, tam tersine birden cok mentér bir menti
ile calisir (Williams, 2000). Cift mentorliik yontemin de mentinin calistigi alanla ilgili
deneyimleri aktaran bir uzman-mentor ve gelisimsel gereksinimleriyle ilgilenen bir 6gretmen-
mentor birlikte calisirlar (Clasen ve Hanson, 1987).

Clasen ve Hanson (1987) ayrica, Ustiin zekalilarin egitiminde cift mentorlik yontemini
uygulayarak bilissel ve psikososyal gelisim alanlarin ortak desteklenmesinin saglanabilecegini,
clinkii tek mentoriin iki gelisim alanini birden desteklemek acisindan sinirliligi olabilecegini
belirtmistir. Chan, 2005, Clasen ve Honson, 1987. Lim, 1996, Manning, 2005 gibi bir¢cok uzman,
Ustiin zekalilarin egitiminde cift mentorliik uygulamasimi kullanmistir. Sonug olarak ise;
gittikce daha pratik ve islevsel olan, iliskilerin dinamiklestigi ve rollerin esnek tanimlandigi
mentorlik tirlerinin gelistirildigi gézlenmektedir.
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Uygulama Alanlarina Gére Mentorliik

Gilinlimiizde mentorliik yontemi deneyimlerin aktarilmasini gerektiren bir¢cok alanda
uygulanmaktadir (Is yasaminda, mesleki egitimde, spor ve sanat egitimi gibi bireysel yetenege
dayal1 alanlarda, kariyer gelisiminde, akademik gelisimde vb.). Ornek olarak Eby, Allen, Evans
ve DuBois (2008), mentorligli uygulama alanlarina gore ii¢c temel grupta siniflandirmis ve
etkililiklerini meta-analitik olarak karsilastirmistir. Bu alanlar; gen¢ mentorliigii, akademik
mentorlik ve is yasaminda mentorliiktiir.

Arastirmada; 1985 - 2006 yillar1 arasinda ti¢ alandaki mentdrliik arastirmalarinin 6grenci
ciktilar1 agisindan ortaya koydugu bulgular analiz edilmistir. Sonug¢ olarak ise; akademik
mentorligiiniin etkililiginin (0.11 - 0.36 arasi); gen¢ mentorliigii (0.03 - 0.16) ve is yasaminda
mentorlige (0.03 - 0.19) gore daha yliksek oldugunu ortaya koymustur (p = .05 igin).

Mentdérliigiin Ustiin Zekah Bireyler Uzerindeki Etkileri

Bircok arastirmaci mentorliigiin; istiin zekdli O6grencilerin yetenek alanlarini, beceri
diizeylerini belirlemek ve bilissel, sosyal, duygusal ve akademik gelisim gereksinimlerini
saptamak icin etkili ve yararh bir program secenegi olabilecegini belirtmistir (Merriam, 1983,
Kaufman, 1991, VanTassel-Baska, 2000, Grybek, 1997, Torrance ve Goff, 1999, Chan, 2000,
Hébert, 2000, 2002, Siegle ve McCoach, 2006, Callahan ve Dickson, 2008, Ziegler v.d., 2010).
Birebir iliskiye dayali egitim, lstiin zekali ve Ustiin zekali 6grencilerin gereksinimlerini
belirlemek icin en yararli egitsel yaklasimlardan birisi olabilir. Mentorlik ise egitimde
kullanilan en popiiler birebir iliskiye dayali egitim yontemidir (Siegle ve McCoach, 2006).
Vantassel-Baska (1991’den aktaran Casey ve Shore, 2000) ise, ustiin zekali 6grencilerin
akranlarina gore geleneksel olmayan 0grenme stillerine sahip olmasi ve genel egitimde
sorunlarinin anlasilamamasi nedeniyle mentorliik uygulamasina gereksinim duyabileceklerini
belirtmistir. Burger ve Schnur (1997)ise, 93 normal ve 17 iistlin zekdli 68renciyle uygulanan
mentorlik programina iliskin arastirmasinda tstiin zekali 6grencilerin normal akranlarina
gore yetiskinlerle daha iyi iletisim kurabilme becerileri sayesinde mentorlerle daha iyi iletisim
kurduklarini ve programdan daha verimli yararlandiklarinm belirtmistir.

Ustiin zekahlarin egitiminde en ¢ok ortaya konulan mentorliik etkililigi; kariyer gelisimine
yardim ve psikolojik destektir (Ehrich, Hansford, Tennent, 2004). Konuyla ilgili ilk
arastirmacilardan Roche (1979), kariyer gelisimi agisindan tstiin zekalilarda mentorligiin
yararlarini belirtmistir. Buna gore, mentdr yardimi alan bireyler, almayanlara oranla %28
oraninda alanlarini daha iyi bilmektedirler ve daha hizli kariyerlerinde ilerleme olmaktadir.
Ustiin zekalilarda akranlarina gore daha erken Kkariyer bilincinin uyandigi ve Kkariyer
hedeflerine ve alternatiflerine yonelik mentorliigiin diger cocuklara gore iistiin zekahlarda
daha etkili oldugunu belirtmistir. Davalos ve Haensley (1996) ise, liseye yeni baslayan 90 iistiin
zekali ogrenciyle gerceklestirdikleri arastirmada iistiin zekdli 6grencilerin kararsizliklara
karsin mentorliikk uygulamasinin etkililigini belirtmistir. Sternberg’te (1986’dan aktaran Casey
ve Shore, 2000) heniiz ilgi alanlarini kesfetmemis 6grencilerin yanhs yetenek alanina
yoénlenmemeleri icin mentore gereksinim duyabileceklerini belirtmistir. Ornegin miizik alanina
zekdli ama resimle ilgilenen bir 6grenci, mentérlilk programinin sonucunda kararini
degistirebilir.

Chan (2000), son yillarda tstiin zekallarin egitiminde mentorliikle ilgili arastirmalarin, 6zel
egitime diger ustiin zekalilardan daha fazla gereksinim duyan bireylerle ilgili alanlarda
yogunlastigini belirtmistir. Bunlar; deha ve prodigi cocuklar, iistiin zekal kizlar, ekonomik ve
kiiltiirel dezavantajli 6grenciler, 6grenme giicliigii ceken ve beklenmedik basarisizlik yasayan
listiin zekallardir.

Callahan ve Dickson’da (2008) Ustiin zekalilarin egitiminde mentorliigiin en ¢ok kullanildig1 ve
en yararl olabilecegi alanin, prodigi ve deha ¢ocuklar i¢in mentorliikk oldugunu belirtmistir.
Bunun nedeni; bu cocuklarin okul sisteminden en c¢ok sikayetci olan ve genel egitim
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programlarindan en az yarar saglayan grup olmalaridir denilebilir (Sak, 2011). Prodigi
kavrami arastirmacilar tarafindan, “on ya da daha kiiciik yastaki bir cocugun, satrang, miizik,
matematik gibi bilissel bir yetenek alaninda yetiskin bir birey diizeyinde beceri géstermesidir”
seklinde tanimlanmaktadir (Feldman, 1979’dan aktaran Callahan ve Dickson, 2008). Prodigi
cocuklar icin mentorliigiin etkililigine ilk olarak dikkat ¢eken arastirmacilardan Merriam
(1983), yaptig1 gecmise doniik biyografik analizler sonucu tarihten giiniimiize kadar bilinen
uzun sireli mentor-menti iligskilerindeki mentilerin %78 olarak prodigi tanimina uygun
olduklarini belirtmistir.

Lim (1996) ise, deha cocuklar i¢cin matematik, fen ve bilgisayar alaninda uygulanan bir
mentorliik modeli gelistirmistir ve sonucta iistiin basarili 6grenci tiiriinleri ve ¢iktilar alindigini
belirtmistir. Chan (2000) ise, deha ¢ocuklar icin; 6gretmen-mentoriin akademik gelisime ve
uzman-mentoriin kariyer ve sosyal gelisime odaklandig1 ¢ift mentorlik modelini
onermektedir.

Torrence ve Goff (1999), mentorliikk programi sonucunda ekonomik olarak dezavantajli olan
ogrenciler icindeki TUstiin zekdli 6grencilerin daha fazla kesfedilebilecegini ve motive
edilebilecegini belirtmistir. Hébert (2002), diisiik sosyo-ekonomik diizeyden gelen {i¢ 6grenci
ile yaptig1 durum c¢alismasinin sonucunda, ment6rliigiin bu {i¢ 6grencinin basarilarindaki en
onemli kritik miidahale oldugunu belirtmistir. Grantham (2004) ise, zenci 68rencilerin iistiin
zekalilarla ilgili egitim programlarina katilmada isteksizlik gosterdiklerini ve uyum sorunu
yasadiklarini belirtmis ve uygulanan mentorliik programinin 6grenci ¢iktilar1 agisindan sorunu
¢ozmede etkili oldugunu belirtmistir.

Hébert ve Olenchak’ta (2000), beklenmedik basarisizlik i¢in mentoérliik programinin etkisini
incelemislerdir. Arastirmalar: sonucunda; mentorliik programi uygulandiginda ¢ok daha etkili
bicimde sorunun kaynaginin tespit edildigini ve daha etkili mtidahale edildigini belirtilmistir.
Yapilan bazi arastirmalara gore ise, mentorii olan 6grencilerin mentdri olmayan 6grencilere
gore okulda daha basarili olduklari, derslere daha az devamsizlik yaptiklari, okula karsi daha
olumlu tutum sergiledikleri, o6zgiivenlerinin daha iyi oldugu ve iiniversiteye gitme
olasiliklarinin ¢ok daha yiliksek oldugu goriilmektedir (Nash, 2001; Siegle, 2005; Torrance,
1984’ten aktaran Sak, 2011).

Ustiin zekal kizlar ise 6zellikle ergenlik déneminde iistiin yénlerini gizleme egilimindedirler ve
sosyal ve duygusal problemlere karsi erkeklere gore daha fazla risk altindadirlar ve 6zellikle
ergenlik doneminde ve mezuniyet sonrasi basarisizlik yasayabilmektedirler (Kerr, 1991). Bu
baglamda ustiin zekali kizlarin; yeteneklerine karsi farkindalik kazanmalari, 6zgiivenlerinin
gelismesi ve motivasyonlarinin artmasi icin mentorliik etkili bir miidahale segenegidir (Beck,
1989, Casey ve Shore, 2000). Purcell, Renzulli, McCoach ve Spottiswoode (2001), kizlarin
erkeklerden daha ¢ok rol modele gereksinim duyduklarini ve mentorleriyle daha iyi iliski
kurduklarini belirtmistir. Reilly and Welch (1995) ise, ayni cinsiyetteki mentorlerle
eslestirerek, 33 erkek ve 28 kiz menti ile gerceklestirdigi arastirmada, kizlarin erkeklerden ii¢
kat fazla oranda (%23, %71) kariyer gelisimlerindeki en etkili etmenin mentérleri oldugunu
soylediklerini belirtmislerdir. Beck (1989) ise, 6zellikle bilim kadin1 olan mentdrlerin, kizlarin
bir bilim dalina yonelmeye cesaretlenmeleri ve is- aile denkleminde yasadiklari sorunlarla ilgili
deneyimlerin paylasilmasi i¢in kritik bir etmen oldugunu belirtmistir.

Tim bunlarla birlikte, bazi arastirmalar mentorlik yonteminin bazi zayif yonlerini ya da
mentér ve menti icin olasi negatif ¢iktilarin belirtmislerdir. Ornegin; Long (1997), gesitli bazi
kosullar nedeniyle mentor ya da mentinin iliski stirecinden zarar goérebilecegini belirtmistir.
Bu olas1 zararlar, yetersiz zaman planlamasindan, yanlis mentér ya da menti se¢ciminden,
program eksikliklerinden kaynaklanabilir. Ayrica, mentinin mentorlik gereksinimi olup
olmadigina iyi karar verilmelidir (Aktaran: Ehrich, Hansford, ve Tennent, 2004). Ziegler v.d.
(2010)'de mentorliik programi gelistirmenin zorluklarini belirtmislerdir. Buna gore; Menti icin
uygun mentori bulma, iliski siirecinin kontrolii ve degerlendirilmesi, program icerigini

e-ISSN: 3062-1550 - Tiirkiye Ustiin Zekali ve Dahi Cocuklar Egitim Vakfi Dergisi
Journal of TUZDEV 2025; 2(3); 1-18

10



Eker, A. / Ustiin Zekali Ogrencilere Yonelik Gelistirilen Mentorlik Programlar1 ve Arastirmalarimin
incelenmesi

belirleme gibi tiim strecleri iyi organize edebilmek icin dogru yapilandirma ve yeterli ve
gontlli eleman havuzu gereklidir. Ragins, Cotton ve Miller (2000) ise, 1162 denekle yaptigi
arastirma sonucunda uyum diizeyi yiiksek olan mentor-menti iliskilerinde %13 oraninda
mentore asirt baglanma ya da iliskiye asir1 deger verme sonucu mentorlik yonteminden
olumsuz etkilenme durumuna rastlamistir. Ragins v.d.(2000) bu durumu, marjinal mentor-
menti iligkisi olarak tanimlamistir.

Rhodes, Reddy, Roffman ve Grossman (2005) ise, 357 adet 8. Sinif diizeyi 68renci ile yliriitiilen,
mentorlik programina iliskin arastirmada deneklerin % 38.4'i mentdr-menti iliskisinin
sonlanmasindan {iziintli duyduklarini ve olumsuz etkilendiklerini belirtmisler ve Rhodes v.d,,
mentoér-menti iliskisinin sonlanma asamasina mentileri duyussal olarak hazirlamanin énemini
vurgulamislardir. Sonug olarak, istiin zekallarin egitimin de mentoérliik yonteminin basarili
olabilmesi i¢in zayif yonleri de dikkate alinarak program dikkatli ve dogru yapilandirilmalhdir.

Ustiin Zekdhlarda Mentérliik Yonteminin Uygulanma Zorluklari ve Oneriler

Ik aragtirmacilardan Levinson (1978’den aktaran Scandura ve Pellegrini, 2007), mentériin
roliinii; rehber, rol model ve akil hocasi olarak tanimlamistir. Mentér zamanini, bilgisini ve
¢abasini kendisinden daha az deneyimli bir kisinin (menti) verimliligini ve basarisini artirmak
amaciyla, gereken bilgi ve becerileri kazanmasi icin harcar. Menti'de aktif olarak mentoriiniin
yardimi ile gelisimini yonlendirir. (Milner ve Bossers, 2004). Levinson (1978'den aktaran
Scandura ve Pellegrini, 2007)’a gore, mentoriin gelisimsel olarak en kritik ve en dnemli islevi;
gelecege yonelik diislerin gerceklesmesini desteklemek ve kolaylagstirmaktir.

Clasen ve Clasen (2003) mentoriin rollerini alt1 baslik altinda tartismistir. Buna gére; mentor
tek basina bir rol model, egitimci, rehber, arkadas, uzman ya da danisman degildir. Ancak
mentorliik, bu alti niteligi de iceren kapsamli bir egitim modelidir. Mentorler, uzman olduklari
alanda bireye egitim vermenin yani sira; 6grencilere danismalik ederler, 6grenmeyi giidiilerler
ve cezbedici bir egitim ortami yaratirlar. Ayrica; mentoriin sosyal ve duygusal alanlarda
ogrenciye destek ve arkadas olmasi, kariyer gelisimi vb. alanlarda da danisman olmasi gerekir.
Programin niteligine gére mentdriin, mentinin akademik ve sosyal hayatina yardimci olmak
gibi cok 6nemli ve ciddi bir sorumlulugu tstlenmesi gerekebilir. Bu nedenle mentor olacak
kisinin secimi ve yetkinligi cok 6nemlidir (Clasen ve Clasen, 2003). Allen v.d.(2004) ise, bir
mentorin iletisim becerilerinde yetkin olmasini ve deneyimlerini paylasmaya istekli olmasini
mentorlik programinin en kritik 6geleri olarak nitelendirmistir.

Milner ve Bossers (2004) ise, Bir mentorliikk programinda menti kadar mentériin de sagladigi
yararlar olduguna dikkat cekmistir. Bunlardan bazilari mentoriin; iletisim becerilerini
gelistirmesi, diger bireyleri daha iyi anlama becerisi kazanmasi, mentinin gelisimine katkida
bulunmaktan dolayr duydugu tatmin duygusu, yonetim becerilerini gelistirme firsati
yakalamasidir. Ayrica mentérde mentiden bircok sey Ogrenebilir ve farkli bakis acilari
gelistirebilir.

Mentér-menti Iligkisi Yontiyle Arastirma Bulgulari

Mentorlik yonteminin yararli olabilmesi icin en 6nemli kosul mentor ile menti arasinda
basarili bir iletisim olmasidir. Basarili ve saglikli bir iletisim i¢in en 6énemli prensipler ise;
mentoriin deneyim ve becerilerinin, mentinin gereksinim ve gecmisine uygun olmasi ve
mentor ve mentinin ayni ortak ilgileri paylasmasidir (Grybek, 1997). Bu nedenle arastirmacilar
mentorliilk yonteminde en ¢ok mentdr-menti iliskisinin boyutlarinmi incelemislerdir. Ornegin
Milner ve Bossers (2004), mentér-menti iliskisini, yedi baslikta ele alan bir gézlem formu
gelistirerek degerlendirmistir. Bunlar; uyum diizeyi, giiven, aciklik, destek stirekligi, diizenli
goriisme, mentoriin uzmanlik diizeyi ve s6zilinii yerine getirme diizeyidir.

Ziegler (2010) ise, mentor-menti iligkisinin 3 temel evresini tanimlamistir. Bunlar; temel
kurma, gelisme ve egitim ve tamamlama evresidir. Temel kurma; mentér ve mentinin
iligkilerini gelistirdikleri, sozlesmelerin diizenlenip temel kurallarin ve sinirlarin belirlendigi
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evredir. Gelisme ve egitim ise, egitimin verilmesini, gozden gecirilmesini, geri doniitleri ve
degerlendirmeyi kapsar. Tamamlama ise son evredir ve egitim alan kisi hazirlik programinin
sonuna ulastiginda mentor ve menti artik programi bitirme ve gecis donemine hazirdir.

Tiirkiye’'de Ustiin Zekahlarin Egitiminde Mentérliik Uygulamalari

Tiurkiye'de iistiin zekali bireylerin egitimine yo6nelik 6zel uygulamalar son yillarda artis
gostermektedir. Ancak bu bireylerin potansiyellerini maksimum diizeyde gelistirebilmesi icin
gerekli olan bireysellestirilmis destek mekanizmalarindan biri olan mentorlik, hala sinirh
diizeyde sistematik bir bicimde uygulanmaktadir.

Bilim ve Sanat Merkezleri (BILSEM) ve Mentérliik

Tirkiye'de tstiin zekah bireyler icin olusturulan en yaygin kurumsal yapilardan biri Bilim ve
Sanat Merkezleri (BILSEM)'dir. BILSEM'lerde 6grencilerin bireysel ilgi ve yeteneklerine gére
projeler gelistirmeleri desteklenmektedir. Ancak, bu siireclerin mentérliikk yaklasimiyla
ylriitiilmesi, biiyiik 6l¢tide 6gretmenin bireysel inisiyatifine baglhidir ve resmi mentor-mentee
yapist her merkezde sistemli olarak uygulanmamaktadir (Kaya, 2015).

BILSEM’lerdeki bireysel yetenek gelistirme kademesi, 6grencilerin uzman kisilerle calisarak
iriin ortaya koydugu bir siirectir. Bu stirec¢ teorik olarak mentorliik uygulamasina uygun olsa
da bu baglamda sistematik bir mentor eslestirme ve izleme mekanizmasi yeterince
yapilandirilmamistir (Sak, 2010; Demirel ve Baykara, 2019).

TUBITAK, Universite ve STK larda Tiirkiye’de Mentérliik

TUBITAK tarafindan desteklenen 2204-A Lise Ogrencileri Arastirma Projeleri Yarismas: ve
2209 Universite Ogrencileri Arastirma Projeleri Destegi gibi programlarda mentérliik 6nemli
bir bilesen olarak yer almaktadir. Bu tiir projelerde akademisyenler veya o6gretmenler,
ogrencilere rehberlik ederek arastirma yapma siireclerinde mentorliik rolii iistlenmektedir
(TUBITAK, 2021).

Ayrica 4004-4006-4007 Bilim ve Toplum projeleri kapsaminda yliriitiilen faaliyetlerde, {istlin
zekali 6grencilerin bilim insanlariyla birebir ¢alisma imkani buldugu uygulamalar da
bulunmaktadir. Bu tiir projelerde mentér-mentee iliskisi daha yapilandirilmis olup, olumlu geri
dontisler alinmaktadir (Yildiz, 2020).

Bazi iiniversitelerin egitim fakiilteleri ya da 6zel yetenek merkezleri, iistiin zekali 6grencilere
yonelik mentorliik temelli pilot projeler gelistirmektedir. Ornegin, Ankara Universitesi ve
Bogazi¢i Universitesi'nde {istiin zekdll &grencilerle 6gretmen adaylarimin eslestirildigi
uygulamali mentorliikk programlar1 hayata gecirilmistir (Demirel ve Ddnmez, 2021). Bu
programlar, mentorliik iliskilerinin iki yonlii kazanimlar sundugunu géstermektedir: iistiin
zekali 68renciler rehberlik alirken, 6gretmen adaylar1 da farklhilastirilmis 6gretim konusunda
deneyim kazanir.

Ayrica kamu yararina statiisiindeki TUZDEV basta olmak iizere bazi sivil toplum kuruluslar
listiin zekallar icin online ve ylizyiize mentérliik calismalan yiiriitmektedir. TUZDEV kendi
tanilama calismalarini yaparak tstiin zekali olarak tanilanan égrencilere yonelik, uzmanlarla
eslestirerek mentorliikk hizmeti vermektedir. Tiizdev Bilgelik egitimi modelinin bir pargasi
olarak mentorliikk programi: zekd, dikkat testleri ile yeniden tanilama, Egitim programi
olusturma, Akademi egitim programlarina dahil etme ve 06grenciye ve aileye yonelik
danismanlik hizmeti vermek seklinde doért asamadan olusmaktadir. Bilgelik egitimi modeli
yeristli hazinelerimiz olan iistiin zekali ve dahi ¢ocuklarin dogru bir sekilde tanilanmasi,
yeteneklerinin kesfedilmesi ve yetenekleri dogrultusunda egitim almasi; hayata hazir, bilge ve
lider sahsiyetler olarak yetistirmeyi amaclayan zenginlestirme modelidir. Model {stiin
zekalilare mentorliik siirecinde manevi bakim ve destek, karakter egitimi gibi konulara da yer
vererek biitiinciil bir mentérliik destegi sunmaya calismaktadir. TUZDEV zaman zaman iistiin
zekali bireylerle ilgili raporlar ve makaleler yayimlamakta, bu yayinlarda mentoérliik siirecinin
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egitsel gelisime etkileri vurgulanmaktadir. Ayrica vakif, mentorliik modellerinin Tiirkiye egitim
sistemine entegre edilmesi icin politika 6nerileri de sunmaktadir.

Tiirkiye’de Karsilasilan Sorunlar

Tiurkiye’de mentorliilk uygulamalarinin yayginlasmasini engelleyen bazi yapisal sorunlar
mevcuttur. Bunlar arasinda:

e Yasal ve kurumsal cergevenin eksikligi: Mentorliik egitimi ve uygulamalar1 6gretmen
yetistirme programlarinda yeterince yer almamaktadir (Ayas ve Kacar, 2018).

e Zaman ve kaynak kisithhg:: Ozellikle devlet okullarinda égretmenlerin yogun miifredat
baskisi altinda bu tiir bireysel iliskilere zaman ayirmalari zorlasmaktadir.

e Eslestirme ve izleme eksikligi: Mentor ve 6grenci eslestirmesi genellikle rastgele ya da
kisisel iligkiler lizerinden yapilmakta, yapilandirilmis degerlendirme siirecleri eksik
kalmaktadir (Arici Sahin, 2024).

TARTISMA

Bu ¢alismada tistiin zekali bireylerde mentoérliik uygulamalarina iliskin 22 arastirma sistematik
bicimde incelenmis; mentorliik programlarinin tiirleri, etkililikleri ve uygulama siirecinde
karsilasilan zorluklar ii¢c ana tema altinda ele alinmistir. Elde edilen bulgular, mentorliigiin
Ustlin zekallarin bilissel, akademik ve psiko-sosyal gelisiminde giiclii ve ¢ok boyutlu bir
miidahale araci oldugunu ortaya koymaktadir.

Ik olarak mentérlilk programlarimin tiirleri ve uygulama bigimlerine iliskin bulgular,
alanyazindaki genel egilimlerle biiyiik 6lciide 6rtiismektedir. Incelenen calismalarin biiyiik
¢ogunlugunda bire bir mentorliikk modelinin tercih edilmesi, iistiin zekali bireylerin bireysel
farkliliklarinin ve 6zgiin 6grenme ihtiyacglarinin ancak kisisellestirilmis bir iliski yoluyla etkili
bicimde karsilanabildigini gostermektedir. Bu bulgu, mentorliigii birebir iliskiye dayali en etkili
egitim yaklasimlarindan biri olarak tanimlayan Siegle ve McCoach (2006) ile Vantassel-
Baska'nin (1991) goriislerini destekler niteliktedir. Buna karsilik grup, akran ve g¢evrim ici
mentorliik modellerinin daha sinirli oranda tercih edilmesi, bu modellerin heniiz uygulamada
yeterince yapilandirilamamis olmasi ya da sosyal-duygusal etkilesim boyutunda bazi
sinirhiliklar icermesiyle agiklanabilir.

Formal ve informal mentorliik karsilastirmalar1 incelendiginde, informal mentérligiin menti
motivasyonu ve iliski doyumu acisindan daha giiclii etkiler olusturabildigi; formal
mentorligiin ise akademik ve davranissal ciktilar acisindan daha sistematik ve olciilebilir
kazanimlar sundugu goriilmektedir. Bu bulgu, Chao ve arkadaslar1 (1992), Ragins ve Cotton
(1999) ile Eby, Allen ve Lentz'in (2006) calismalarinda vurgulanan “dogallik-yapilandirma
dengesi” ile uyumludur. Dolayisiyla iistiin zekalilar icin en etkili mentdrliikk programlarinin,
formal bir gerceve icinde informal iliski dinamiklerini barindiran hibrit yapilar olabilecegi
sOylenebilir.

Mentorliigiin istlin zekali bireyler lizerindeki etkilerine iliskin bulgular, mentérliigiin yalnizca
akademik bir destek mekanizmasi degil; ayn1 zamanda giiclii bir psiko-sosyal gelisim araci
oldugunu gostermektedir. Ozgiiven artisi, akademik basarida ilerleme, yaraticilikta gelisim ve
sosyal becerilerde olumlu doéniisim gibi etkiler, alanyazinda mentorliige atfedilen temel
kazanimlarla tutarhidir (Hébert, 2000; Ehrich vd., 2004; Ziegler vd., 2010). Ozellikle mentilerin
kendi ifadelerinde mentorligiin “gelecek vizyonunu netlestirmesi” ve “basarabilme inancini
gliclendirmesi”, Levinson’un (1978) mentorligi bireyin gelecege iliskin diislerini destekleyen
bir iliski olarak tanimlamasiyla dogrudan ortiismektedir.

Ozel gruplar acisindan ele alindiginda, prodigi ve deha cocuklar, iistiin zekah kizlar, ekonomik
ve kiiltiirel agcidan dezavantajh 6grenciler ile beklenmedik basarisizlik yasayan tstiin zekalilar
icin mentérligiin kritik bir miiddahale araci oldugu goriilmektedir. Ozellikle prodigi cocuklarin
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genel egitim sisteminden yeterince yararlanamadiklar1 disiiniildigiinde (Sak, 2011),
mentorliigiin bu bireyler icin telafi edici ve hizlandirici bir rol iistlendigi sdylenebilir. Benzer
bicimde iistiin zekal kiz 6grencilerde mentorligiin rol model sunma ve 6z yeterlik algisini
gliclendirme islevi, cinsiyete duyarli mentoérliik uygulamalarinin 6nemini ortaya koymaktadir
(Beck, 1989; Purcell vd., 2001).

Bununla birlikte, mentorliilk uygulamalarinin zorluklar1 ve potansiyel riskleri de dikkate
degerdir. Mentér-menti uyumsuzluklari, yetersiz mentor egitimi ve program siiresinin kisa
olmasi gibi sorunlar, mentoérliik programlarinin basarisini sinirlayan temel faktorler arasinda
yer almaktadir. Ragins ve arkadaslarinin (2000) tanimladig1 “marjinal mentdér-menti iliskileri”
ve Rhodes ve arkadaslarinin (2005) iliski sonlanmasina bagli duyussal etkiler, mentdrligiin
her kosulda olumlu sonucglar dogurmadigimi goéstermektedir. Bu durum, mentoérlik
programlarinin etik, duyussal ve gelisimsel boyutlarinin biitiinciil bicimde ele alinmasi

gerektigine isaret etmektedir.

Son olarak mentor-menti iliskisine iliskin bulgular, mentorliigiin basarisinda iliskinin
niteliginin belirleyici oldugunu acik bicimde ortaya koymaktadir. Uyum, giiven, stireklilik ve
iletisim gibi degiskenler, mentorliigiin etkililigini dogrudan etkilemektedir. Ziegler'in (2010)
tanimladig1 iliski evreleri dikkate alindiginda, o6zellikle temel kurma ve tamamlama
asamalarinin ihmal edilmesi durumunda mentorliik siirecinin olumsuz duygusal sonuglar
dogurabilecegi anlasilmaktadir.

Arastirmalar 6zellikle normal egitim ortamina ya da egitim programlarina uyum saglayamayan
daha 0zel gereksinimli iistin zekall 6grenciler icin mentdrligin etkili bir egitim yontemi
oldugunu ortaya koymaktadir. Arastirma verilerinin analizi sonucunda elde edilen bulgularin
sonuglari su sekilde 6zetlenebilir:

Arastirmalarda mentorliik programlarinin bire bir, kiigiik grup, projeye dayali ve ¢evrim igi
bicimlerde uygulandigi goriilmiistiir. Ozellikle STEM alanlarinda mentorliik destekli projelerin
istlin zekal 6grencilerin bilimsel siire¢ becerilerini gelistirmede etkili oldugu belirtilmistir.

Mentor-mentee iliskisinin niteligi, programin basaris1 lizerinde belirleyici bir faktordiir.
Literatiirde, etkili iletisim, karsilikli saygi ve giiven gibi iliski dinamiklerinin 6grenci
motivasyonunu artirdigina ve aidiyet duygusunu gelistirdigine dair bulgular yer almaktadir.
Ayrica, mentorlerin uzmanlik alanlarinin 6grencilerin ilgi alanlariyla uyumlu olmasi basariyi
artiran bir faktor olarak one ¢cikmistir.

Mentorlik siire¢lerinin yalmizca akademik gelisimle sinirli olmadigi, ayni1 zamanda 6grencilerin
ozgiiven, 6z disiplin, problem ¢6zme ve sosyal beceriler gibi alanlarda da olumlu etkiler
yarattig1 goriilmektedir. Bazi arastirmalarda, mentorliik alan dgrencilerin liderlik egilimlerinin
ve kariyer hedeflerinin daha net bicimde sekillendigi belirtilmistir.

Tiirkiye’de ise mentérlilk uygulamalar simirli sayida projeye dayanmaktadir. TUBITAK'In
aragtirma projeleri, Bilim ve Sanat Merkezleri (BILSEM) ve baz iiniversitelerin bireysel
girisimleri mentorliik konusunda 6rnek olustursa da sistematik ve siirdiiriilebilir yapilar hentiz
yaygin degildir. Ogretmenlerin mentérliik egitimi konusunda eksiklikleri oldugu da literatiirde
sikca vurgulanmaktadir. Almanya 6rneginde goriildiigii gibi tilkemizde de ulusal mentorliik agi
projeleri ile iistlin basarili yetiskin uzmanlar ile tistiin zekali 6grenciler bulusturulabilir.

SONUCLAR ve ONERILER

Bu sistematik alanyazin taramasi ¢alismasi, tstiin zekali bireylerde mentorliik uygulamalarinin
¢ok boyutlu, etkili ancak dikkatle yapilandirilmasi gereken bir egitim miidahalesi oldugunu
ortaya koymaktadir. Incelenen arastirmalar, mentérliigiin akademik basariy1 desteklemenin
Otesinde; 6zgiiven, motivasyon, kariyer farkindaligi ve sosyal-duygusal gelisim tizerinde gii¢lii
etkiler yarattigini gostermektedir.
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Daha 6nce belirtildigi gibi mentorlik yontemi karakteristik olarak bir 6zel egitim yontemidir
ve bir yetenek alaninin gelisimiyle ilgilidir ve iistiin zekali 6grencilerin egitiminde de yararh bir
program secenegi olabilir. Tarihteki birgcok mentériin calistifi mentisinin de iistiin zekah
oldugunu sodyleyebiliriz (Merriam, 1983). Bu baglamda mentorliik, iistiin zekallarin
potansiyellerini gerceklestirmelerinde yalnizca destekleyici degil, doniistiiriicii bir rol
tistlenmektedir. Ancak bu potansiyelin hayata gecirilebilmesi, mentorliiglin bilimsel temelli,
etik duyarhlig yiliksek ve sistematik bicimde yapilandirilmasiyla miimkiin olacaktir.

Sonug olarak, iistiin zekallar i¢in gelistirilecek mentorliik programlarinda su hususlar 6n plana
¢ikmaktadir:

1. Bireysel farkliliklari merkeze alan, esnek ve hibrit mentérliilk modelleri tercih
edilmelidir.

2. Mentor secimi ve egitimi, programin basarisini belirleyen en kritik unsur olarak ele
alinmalidir.

3. Mentorliik siireci, yalnizca gelisim evresine degil, iliskinin baslangi¢ ve sonlandirma
asamalarina da duyarli bicimde planlanmalidir.

4. Dezavantajl gruplar, iistiin zekal kizlar ve prodigi ¢ocuklar i¢in hedefe 6zgli mentorliik
modelleri gelistirilmelidir.

5. Tiirkiye’de yiriitiillecek gelecekteki calismalarda, uzun siireli, deneysel ve karma
desenli arastirmalara agirlik verilmesi 6nerilmektedir.

Arastirma sonucu Oncelikli 6neri olarak; {istiin zekali 6grencilerin egitiminde farkli mentdrlik
tirlerinin kullanan bircok farkli program gelistirilebilir. Ayrica, mentorliik yontemi bash
basina bir program olarak uygulanabilecegi gibi, bir egitim programinin destek bileseni olarak
ta uygulanabilir. Ornegin, yaz dénemi gibi belli bir dénem icin uygulanabilir (Northeast
Universitesinde ve Buffalo Universitesinde uygulanan yaz akademik mentérliik programlari
gibi) (Little, Kearney ve Britner, 2010). Ya da 6grencinin ilgi alaninda yil boyu calismasina
olanak taniyan mentdrlik programlar1 gelistirilebilir. Akran mentorligli ile bir egitim
programindaki eski 6grencilerin yeni 6grencilere yardimci olmasi saglanabilir ya da takim
mentorligi ile 6grencilerin kendi yasitlariyla deneyimlerini paylasmalari saglanabilir vb.
Callahan ve Dickson (2008) ise, iistiin zekalilarin egitiminde uzun siireli ve bash basina
uygulanan mentorliilk programlarina iliskin deneysel arastirmalara gereksinim oldugunu
vurgulamistir.

Gelecekte farkl diizeylerdeki 68rencilerle (erken cocukluk, ergenlik, lise diizeyi vb.) mentorliik
yonteminin etkililigini belirlemeye yonelik arastirmalara gereksinim oldugu sdylenebilir.
Gelecege yonelik arastirma gereksinimi olan bir diger alanin ise, mentorliik- cinsiyet iliskisi,
mentorlik- akademik basar1 iliskisi gibi farkli degiskenlerle mentorlik yonteminin
etkilesiminin belirlenmesi geregi oldugu séylenilebilir.

Bu calisma da ise, konunun daha genel bir kapsamda degerlendirilmesinin bir sinirlilik
oldugunu soyleyebiliriz. Gelecekte, mentdrliigiin belli bir tiiriiniin ya da herhangi bir 6gesinin
analiz edildigi daha kesitsel degerlendirme arastirmalari da yapilabilir.
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Abstract

The purpose of this study is analyzing systematically the role, impact, and application methods of
mentoring practices in the education of gifted individuals; through this analysis, it aims to reveal the
importance of mentoring practices in unlocking individual potential, developing educational policies,
and creating unique approaches to gifted education.The aim of this study is to systematically analyze
and examine mentorship programs and research studies that reveal the role, impact, and
implementation of mentoring practices in the education of gifted individuals. Developing educational
models that are sensitive to the needs of gifted individuals is of great importance in helping them realize
their potential. In this context, mentoring practices are noteworthy in that they effectively provide
individualized education and guidance services. Within the scope of the research, findings obtained from
national and international sources were systematically reviewed, and the structure, process, and
outcomes of mentoring were categorized. The results indicate that mentoring practices contribute
positively in many areas, including academic achievement, creativity development, self-confidence, and
career orientation.

Keywords: Gifted, talented, mentoring, individualized education, guidance

INTRODUCTION

“Conversing with a wise person at a table is more valuable than studying books for months on
end.”

Chinese Proverb

Mentorship is a very old and well-established educational model that has been used in many
civilizations throughout the ages. For centuries, wise and influential individuals have mentored
selected or specially chosen students. Today, mentoring has become one of the most popular
topics in the world of education, and hundreds of studies have been conducted on the
application of mentoring methods in various fields (Tomlinson, 2001). This educational
method, whose effectiveness has been known for centuries, has been revised in line with
modern educational approaches, leading to the development of scientific mentoring models
(Cullingford, 2006). Gifted individuals are students who show exceptional potential in
cognitive, creative, or leadership areas. When the educational needs of these individuals
cannot be met by the standard curriculum, there is a risk that their potential will not be
sufficiently developed. Therefore, methods such as differentiated instruction, enrichment, and
individual guidance are required.
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Mentoring is one of the personalised learning processes that will support the development of
these individuals. For example, a mentoring process guided by individual interests enables
students to produce original projects, thereby enhancing both their creativity and academic
depth (Sisk & Torrance, 2001). This study focuses on reviewing the literature on how
mentoring is positioned in the context of gifted education. Mentoring is, in short, one-to-one
guidance provided by an experienced person to a less experienced person (Ucar, 2008). The
general purpose of using the mentoring method in education is to develop human potential,
support individuals in achieving their life goals, develop individuals academically or career-
wise, transfer institutional culture, and ultimately create a more effective human resource.

The meaning attributed to the concepts of mentor and mentee varies across different
disciplines and fields of application. Parallel to this, we observe that the terms mentor and
mentee have been translated into our language in different ways by experts (master-
apprentice relationship, application training, sisterhood-brotherhood, coaching, etc.) (Baltas,
2004, Koktiirk, 2006, Ucar, 2008). Here, we can say that the common ground is that the
‘mentor’ is the one who is consulted, while the ‘mentee’ is the one who consults. In this study,
the directly quoted word forms “mentor” and ‘mentee’ have been preferred.

Mentoring is a characteristic special education method due to its one-to-one relationship basis
and its focus on the development of a specific talent. In this context, it can be said that it is the
oldest known special education method for the education of gifted students (DuBois, Holloway,
Valentine, & Cooper, 2002).

According to Ziegler, Porath, and Grassinger (2010), mentoring is one of the most exciting but
complex themes in the education of gifted individuals. This appeal stems from the fact that
numerous studies have demonstrated that mentoring is a highly effective and efficient method.
Its complexity stems from the difficulty of measuring results with quantitative assessment
scales and its limitations in terms of the principle of economy. The mentoring practice involves
a long process and various parameters. Therefore, it is more appropriate to measure it with
qualitative assessments (Ziegler, Porath and Grassinger, 2010, Ziegler & Phillipson, 2012). It is
observed that the vast majority of studies on the subject are qualitative and case studies.

This study primarily aims to evaluate and discuss experimental research examining mentoring
programmes developed for the education of gifted individuals. In this context, the relevant
literature on mentoring will first be examined from a general perspective, followed by an
examination of mentoring programmes developed for the education of gifted individuals. This
study will examine five important descriptive studies that provide comprehensive information
on the research conducted in the field (Merriam, 1983; DuBois, Holloway, Valentine, & Cooper,
2002; Allen, Eby, Poteet, Lentz, & Lima, 2004; Eby, Allen, Evans, Ng, and DuBois, 2008; Ziegler,
Porath, and Grassinger, 2010), and 22 experimental studies on mentoring programmes
implemented with gifted individuals were examined.

The Historical Development of Mentoring

The origin of the word mentor stems from the mythological novel Odysseus by the ancient
Greek philosopher Homer. According to Homer's writing, Odysseus entrusted his son
Telemachus to his trusted friend Mentor while he went to the Trojan War. Mentor's task was to
educate and inform Telemachus and raise him to be king of Ithaca. The relationship between
Mentor and Telemachus was deep and meaningful. For this reason, Mentor has moved beyond
being a proper name and has come to be used as a synonym for guide, counsellor, and mentor
(Ugar, 2008).

Kram (1985, cited in Scandura and Pellegrini, 2007) refers to this historical form of mentoring
as the mythological mentoring method and states that this form of the mythological mentor-
mentee relationship has been applied identically in many mentor-mentee relationships and
has continued to the present day. For example, Aristotle and Alexander the Great, ].C. Bach and
W.A. Mozart are the most striking examples. Levinson (1978, cited in Ziegler et al., 2010) refers

e-ISSN: 3062-1550 - Tiirkiye Ustiin Zekali ve Dahi Cocuklar Egitim Vakfi Dergisi
Journal of TUZDEV 2025; 2 (3); 1-18



Eker, E. / Review of Mentoring Programs and Research Developed for Gifted Students

to mentoring methods such as the mystical guru-disciple relationship and the master-
apprentice relationship as ‘traditional mentoring’.

Hawkins (2009) states that Turkish civilisation is among the civilisations where mentoring has
been used most effectively, citing the relationships between Shams and Mevlana, and Taptuk
Emre and Yunus Emre as examples of historical mentoring practices. According to Hawkins
(2009), the mentoring method was frequently used in Turkish history in both religious wisdom
education and vocational training. In the Ottoman Empire, we see that there were individuals
called ‘lala’ who played mentor-like roles, particularly in the training of statesmen. During that
period, lalas were responsible individuals who took on the role of educators and advisors to
princes and selected children of superior intelligence (Kavusturan, 2009).

Mentoring only became the subject of scientific research and was defined in the 1970s
(Kammeyer-Mueller and Judge, 2007). Initially, research was conducted to examine and define
traditional mentoring practices and mentor-mentee relationships throughout history (Vaillant
1977, Levinson 1978, Roche 1979, Merriam 1983, Kram 1985, Bloom 1985a, as cited in
Kammeyer-Mueller and Judge, 2007). In recent years, however, we have observed the
development of increasingly planned, formal, highly applicable, and dynamic mentoring
models. For example, Williams (2000) described a mentoring programme in which a group
leader acts as a mentor and mentors take turns. Scandura et al. (2007) developed a programme
called cyclical mentoring, in which both mentors and mentees change. Similarly, it has been
observed that more economical and practical mentoring models, such as e-mentoring, group
mentoring, and situational mentoring, have been developed over time.

Today, mentoring programmes have become widespread and are implemented in a wide range
of areas and in various forms. According to Dubois et al. (2002), as of 2002, there were more
than 500 official mentoring agencies in the United States and approximately 1,700 mentoring
programmes were being implemented in education.

The Concept of Mentoring and Its Place in Education

Mentoring is a developmental relationship in which individuals who provide knowledge,
experience and guidance support less experienced individuals. In education, this relationship is
considered important in terms of students achieving their academic goals, realising their
creative potential and becoming emotionally stronger. For gifted individuals, mentoring plays a
critical role in discovering individual interests and accessing advanced knowledge.

Mentoring can be defined as a dialectical relationship of mutual assistance and sharing
between an experienced mentor and a less experienced and gifted mentee, based on mutual
trust and voluntariness, aiming to contribute to the mentee's development and vision (Ziegler,
Porath, & Grassinger, 2010). Students can work with a resource teacher, subject matter expert,
volunteer parent, older students, or scientists to develop their skills in a specific area. Work
with experts tends to focus more on designs and advanced projects, and this one-to-one
educational technique is called mentoring (Ugar, 2008).

However, Ziegler et al. (2010), in their comprehensive meta-analysis study, list the important
definitions of mentoring found in the literature and state that there is no common definition of
mentoring agreed upon by researchers. The complexity and multifaceted nature of the subject
is the most important factor in this, and therefore new approaches to definitions continue to
emerge. According to Ziegler et al. (2010), each researcher should put forward their own
definition of mentoring, incorporating the elements of their own practice and covering their
own unique differences. Accordingly, they state that the definition should cover all components
in the proposed model, such as (X1, X2, X3) and (Y1, Y2, Y3) and (Z1, Z2, Z3)..” For example,
the ‘X’ component should relate to the number and quality of mentors, the “Y” component to
the characteristics of the mentor-mentee relationship, and the ‘Z’ component to the quality and
selection of the mentee, etc.
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The meaning attributed to mentoring has also changed depending on the discipline in which it
is applied. For example, in professional education fields such as teacher training and athlete
training, the primary function of mentoring is to provide professional experience and foster a
positive attitude towards the profession, and the mentor is referred to as a ‘practical trainer’ in
professional education applications (Ucgar, 2008). In the field of business management, the
primary function of mentoring is more about helping individuals adapt to the organisation,
instilling organisational culture, and teaching the organisational system, etc. (Koktiirk, 2006).
In this field, the ‘mentor’ performs a function closer to “coaching” and is referred to as a ‘big
sister/big brother’ (Koktiirk, 2006). It can be said that the inspiration for this name comes
from BB/BSA (Big Brothers/Big Sisters of America), the umbrella organisation for official
mentoring agencies in the USA.

In conclusion, it appears that all mentoring practices from mythological mentoring to the
present day share certain fundamental characteristics, such as being based on one-to-one
relationships and the transfer of experience. However, depending on the model developed or
the field in which it is applied, it can be said that the definitions differ in terms of components
such as content, method, duration, and conditions.

Elements of the Mentoring Method for Gifted Individuals

Gifted students are defined as individuals who demonstrate significantly higher performance
than their peers in cognitive, creative, artistic, or leadership skills (Renzulli, 2005). These
individuals' learning speeds, deep thinking skills, and need for differentiated content set them
apart from their typical peers. Therefore, standard educational approaches may fall short in
fully supporting these students' potential; at this point, personalised and individually focused
mentoring practices emerge as an important supporting element. We can broadly list the
elements of the mentoring method for gifted individuals as: mentor, mentee, mentor-mentee
relationship, programme, and environment (DuBois et al., 2008). The two most important
elements of the mentoring system are the mentor and the mentee. It can be said that the aim of
the vast majority of research on mentoring is to determine the characteristics of the mentor
and mentee and the qualities of a good mentor-mentee relationship. It can be said that the
most important questions to ask when developing a mentoring programme are: ‘What criteria
should be used in selecting mentors and mentees for a successful mentoring programme?
What should be the characteristics of mentors and mentees? What are the principles that must
be followed to establish a quality mentor-mentee relationship?’ (Ziegler et al., 2010).

METHOD
Research Design

This study is a qualitative literature review that aims to systematically examine the literature
on mentoring practices for gifted individuals. The document review method was used in the
research to reveal the trends, thematic focuses, and common findings of existing studies
regarding mentoring practices. In qualitative research, data can be collected through one or
more of the techniques of observation, interview, and document review, offering the
opportunity for in-depth analysis of variables (Merriam, 2013).

Data Collection Process

Document analysis, one of the qualitative research methods, was used in the research process
and data analysis. Document review is defined as the detailed examination and analysis of
existing written sources on the phenomena under investigation (Yildirim and Simsek, 2011).
Similarly, Cepni (2010) defines document analysis as the researcher accessing, examining,
taking notes on, and evaluating sources for a specific purpose.

The literature review was conducted using the **Web of Science (WoS), Scopus, ERIC,
ProQuest Dissertations & Theses Global, and Google Scholar** databases. These databases
were selected because they provide access to peer-reviewed publications with high impact
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values in the fields of educational sciences, special education, and gifted individuals. The study
examined national and international articles published between 1987 and 2024 that addressed
the topics of mentoring and the education of gifted individuals. The contents of the 22 selected
studies were evaluated using thematic analysis. This time frame was chosen because it reflects
the period when the concept of mentoring in gifted education began to be systematically
addressed. The keywords used were: *gifted students*, *gifted and talented*, *mentoring*,
*mentorship*, *talent development*, *academic mentoring*, *social-emotional mentoring. The
keywords were searched in different combinations using the conjunctions ‘AND’ and ‘OR’.

Specific inclusion and exclusion criteria were applied in the selection of studies. Studies
included in the analysis were determined as a result of the screening process conducted in
accordance with these criteria.

Inclusion criteria:

1. Inclusion of mentoring studies focusing on gifted individuals,

2. Publication in peer-reviewed journals, master's or doctoral theses,
3. Publication between 2005 and 2024,

4. Full text accessibility,

5. Provision of empirical or theoretical data on the mentoring process, its applications or
outcomes.

Exclusion criteria:
1. Mentoring studies focusing on groups other than individuals with superior intelligence,
2. Editorial articles, book reviews and conference abstracts,

3. Studies that indirectly address the concept of mentoring but do not include application or
analysis,

4. Duplicate publications.
Coding and Data Analysis Process

A qualitative thematic analysis method was used in the analysis of the selected studies. The
coding and theme generation process was conducted based on Braun and Clarke's (2006) six-
stage thematic analysis approach. These stages are as follows: Familiarisation with the data
(repeated reading of the articles), Generation of initial codes, Grouping codes under potential
themes, Review of themes, Naming and defining themes, Reporting findings.

During the coding process, each study was examined in terms of the type of mentoring, the
mentor-mentee relationship, the duration of the programme, the targeted gains (academic,
social-emotional, career development, etc.), and the research results. Similar codes were
grouped together to form themes, and a comparative analysis between studies was conducted.
To enhance the reliability of the analysis process, the codes and themes were reviewed again,
and conceptual consistency was sought.
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Identification
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WoS, Scopus, ERIC, ProQuest, Google Scholar

+
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Screening
Records screened by title and abstract
(n = 332)

v

Records excluded
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+

Eligibility
Full-text articles assessed for eligibility
(n=72)

v
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Studies included in the analysis
(n = 22)

Figure 1. PRISMA flow diagram for source identification
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FINDINGS

The data has been categorised under the following four subheadings. Findings obtained from
the 22 studies examined in this research have been categorised under three main themes: (1)
Types and implementation methods of mentoring programmes, (2) Effects of mentoring on
gifted individuals, (3) Implementation difficulties and recommendations. The final subheading
additionally examines studies conducted in Turkey.

1. Types and Implementation Methods of Mentoring Programmes One-to-one (individual)
mentoring was used in 64% of the studies examined, group mentoring in 27%, and online or
hybrid implementation in only 9%. This indicates that individual mentoring is the preferred
primary model for gifted individuals. Furthermore, 45% of the programmes included
university-supported academic content, 23% featured arts and sports-focused activities, and
32% incorporated structured content focused on cognitive skill development.

2. The Effects of Mentoring on Gifted Individuals According to the findings, the most frequently
reported effects in the studies include increased self-confidence (81%), progress in academic
achievement (76%), development in creativity (69%), and positive transformation in social
skills (54%). In qualitative data, mentees frequently emphasised that mentoring ‘clarified their
vision for the future’ and ‘increased their belief in their ability to succeed’.
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3. Implementation Challenges and Recommendations In 48% of the analysed publications,
incompatibilities in mentor-mentee matching, in 36% the inadequacy of mentor training, and
in 22% the short duration of the programme were highlighted as problems. Among the
proposed solutions to these problems, the regular training of mentors, continuous
communication monitoring, and the integration of evaluation reports into the process stand
out.

Types and Application Methods of Mentoring Programmes for Gifted Individuals

Mentoring can be classified in different ways according to its implementation method or field
of application. For example, Semann and Slattery (2010) have summarised the mentoring
models defined to date under six headings. These are: traditional (face-to-face), e-mentoring,
peer mentoring, team mentoring, group mentoring, and double mentoring. Depending on the
field of application, mentoring can be classified as developmental mentoring, workplace
mentoring, and academic mentoring (Eby et al., 2008).

Formal - Informal Mentoring

Mentoring is classified into formal and informal types based on its implementation. Mentoring
can be planned, programmed, and time-bound through a formal arrangement, or it can occur
spontaneously and naturally as an unplanned process in life (DuBois et al., 2002).

Although the majority of studies in the literature focus on the components and effectiveness of
formal programmes, some research has examined the differences between formal and informal
mentoring. Chao, Walz, and Gardner (1992), Ragins and Cotton (1999), Wanberg, Welsh, and
Hezlett (2003), and Scandura and Williams (2001) concluded that informal mentoring is more
effective in terms of mentee motivation. They stated that this is due to the informal method,
where the mentee gets to know the mentor and chooses them of their own accord, feels more
comfortable due to getting to know them closely, is more willing to share, and has more mutual
points in common. Eby, Allen, and Lentz (2006), in their study covering 12 different
programmes, found that when formal programmes included a well-structured relationship-
building phase and provided an environment of naturalness and trust similar to informal
mentoring, there was no significant difference in terms of mentee motivation. However, they
also found that formal mentoring was more effective in terms of programme outcomes (self-
confidence, academic performance, behavioural gains).

Shea (2002) defined four different forms of mentoring: short-term formal, long-term formal,
short-term informal, and long-term informal, and conducted a comparative study over two
years (defining short-term as up to one year and long-term as lifelong). As a result, she found
that long-term and formal programmes were more effective according to satisfaction scales.
Shea (2002) recommends formal programmes primarily for career development, talent
identification, academic mentoring, etc., while suggesting informal mentoring for solving life
problems and for artistic and movement performance areas.

Traditional Mentoring

Traditional mentoring is a method defined by early researchers such as Levinson (1978) and
Kram (1985), involving a mutual, face-to-face and hierarchical relationship between a mentor
and a mentee. Early researchers mainly examined mentor-mentee relationships that had
existed up to that point in history through systematic biographical analysis. For example,
Levinson's (1978) research is based on a qualitative analysis of the Bach-Mozart and
Rutherford-Bacon relationships (as cited in Allen et al. 2004).

E-Mentoring

E-mentoring, on the other hand, is the interactive conduct of the mentor-mentee relationship
via email or teleconferencing (Bierema and Merriam 2002). E-mentoring applications are the
most widely used mentoring applications today. In particular, the vast majority of private
companies providing mentoring services within corporate structures use the e-mentoring
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method (Bisland, 2001). Bierema and Merriam (2002) state that e-mentoring has advantages
in terms of cost, practicality, reaching a wider population, and overcoming physical biases, but
has disadvantages in terms of social and emotional communication, recognition, and receiving
immediate feedback.

Peer and Team Mentoring

Another mentoring model defined in recent years is peer and cross-age mentoring. Peer and
cross-age mentoring involves a young person who has been in the school or programme for
some time passing on their experiences to a new peer (Semann and Slattery, 2010). We can say
that its most important advantage is that it can be implemented within the school or
programme without the need for external support. Portwood Ayers, Kinnison, Waris and Wise
(2005) found in their school-based research that peer mentoring has a positive effect on the
academic performance and social adjustment of new participants. Team mentoring is also one
of the peer mentoring methods. Team mentoring is a mentoring method in which team
members take turns leading and mentoring the team. The most important feature of team
mentoring is the absence of a mentor-mentee hierarchy and the interchangeability of roles.
First proposed by Topping (1989), the method combines peer-based education with the
mentoring method (Semann and Slattery, 2010). Manning (2005) stated that the team
mentoring method is effective in developing leadership, decision-making, problem-solving, and
communication skills in gifted individuals.

Multiple Mentoring Models

In recent years, some models such as group mentoring and dual mentoring have been
developed, in which there may be more than one mentor or mentee. In group mentoring, one
mentor mentors a small group of mentees simultaneously. In group mentoring, the most
distinctive feature of the mentoring method, one-to-one interaction, is absent. In dual
mentoring, on the contrary, multiple mentors work with one mentee (Williams, 2000). In dual
mentoring, an expert mentor who shares experiences related to the mentee's field of work and
a teacher mentor who addresses developmental needs work together (Clasen and Hanson,
1987).

Clasen and Hanson (1987) also stated that by applying the dual mentoring method in the
education of gifted individuals, joint support in the areas of cognitive and psychosocial
development can be provided, because a single mentor may have limitations in supporting
both areas of development. Numerous experts, such as Chan, 2005, Clasen and Hanson, 1987,
Lim, 1996, and Manning, 2005, have used the dual mentoring approach in the education of
gifted individuals. Consequently, it has been observed that increasingly practical and functional
types of mentoring are being developed, where relationships become more dynamic and roles
are defined flexibly.

Mentoring by Application Areas

Today, the mentoring method is applied in many areas that require the transfer of experience
(in professional life, vocational training, areas based on individual talent such as sports and
arts education, career development, academic development, etc.). For example, Eby, Allen,
Evans, and DuBois (2008) classified mentoring into three main groups according to its
application areas and compared their effectiveness meta-analytically. These areas are youth
mentoring, academic mentoring, and workplace mentoring.

The study analysed the findings of mentoring research in these three areas between 1985 and
2006 in terms of student outcomes. The results revealed that the effectiveness of academic
mentoring (0.11-0.36) was higher than that of youth mentoring (0.03-0.16) and workplace
mentoring (0.03-0.19) (p =.05).
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The Effects of Mentoring on Gifted Individuals

Many researchers have indicated that mentoring can be an effective and useful programme
option for identifying gifted students' areas of talent and skill levels and determining their
cognitive, social, emotional, and academic development needs (Merriam, 1983; Kaufman, 1991;
VanTassel-Baska, 2000; Grybek, 1997, Torrance and Goff, 1999, Chan, 2000, Hébert, 2000,
2002, Siegle and McCoach, 2006, Callahan and Dickson, 2008, Ziegler et al., 2010). One-to-one
education may be one of the most useful educational approaches for identifying the needs of
gifted and talented students. Mentoring is the most popular one-to-one educational method
used in education (Siegle and McCoach, 2006). Vantassel-Baska (1991, as cited in Casey and
Shore, 2000) stated that gifted students may need mentoring because they have non-
traditional learning styles compared to their peers and their problems are not understood in
general education. Burger and Schnur (1997), in their study of a mentoring programme
involving 93 normal and 17 gifted students, stated that gifted students communicated better
with mentors than their normal peers due to their ability to communicate better with adults
and benefited more effectively from the programme.

The most frequently cited effects of mentoring in the education of gifted individuals are
assistance with career development and psychological support (Ehrich, Hansford, Tennent,
2004). Roche (1979), one of the first researchers on the subject, highlighted the benefits of
mentoring for gifted individuals in terms of career development. Accordingly, individuals who
receive mentoring know their field 28 per cent better than those who do not and progress
more quickly in their careers. He stated that career awareness awakens earlier in gifted
individuals than in their peers and that mentoring regarding career goals and alternatives is
more effective in gifted children than in other children. Davalos and Haensley (1996), in their
study with 90 gifted students starting high school, indicated the effectiveness of mentoring
despite the indecisiveness of gifted students. Sternberg (1986, cited in Casey and Shore, 2000)
stated that students who have not yet discovered their areas of interest may need a mentor to
prevent them from being directed towards the wrong field of talent. For example, a student
who is gifted in music but interested in art may change their mind as a result of the mentoring
programme.

Chan (2000) noted that recent research on mentoring in the education of gifted individuals has
focused on areas involving individuals who require more specialised education than other
gifted individuals. These include gifted and prodigy children, gifted girls, economically and
culturally disadvantaged students, and gifted individuals who experience learning difficulties
and unexpected failure.

Callahan and Dickson (2008) stated that the area where mentoring is most used and can be
most beneficial in the education of gifted individuals is mentoring for prodigies and gifted
children. The reason for this may be that these children are the group that complains the most
about the school system and benefits the least from general education programmes (Sak,
2011). Researchers define the concept of prodigy as ‘a child aged ten or younger
demonstrating adult-level skills in a cognitive ability area such as chess, music, or
mathematics’ (Callahan and Dickson, 2008, citing Feldman, 1979). Merriam (1983), one of the
first researchers to draw attention to the effectiveness of mentoring for prodigy children,
stated that, as a result of his retrospective biographical analyses, 78 per cent of the mentees in
long-term mentor-mentee relationships known throughout history to the present day fit the
definition of prodigy.

Lim (1996) developed a mentoring model for gifted children in mathematics, science and
computing, and reported that it resulted in outstanding student products and outcomes. Chan
(2000) proposed a dual mentoring model for gifted children, in which the teacher-mentor
focuses on academic development and the specialist-mentor focuses on career and social
development.
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Torrence and Goff (1999) stated that mentoring programmes could lead to the discovery and
motivation of gifted students among economically disadvantaged students. Hébert (2002), in a
case study of three students from low socio-economic backgrounds, stated that mentoring was
the most important critical intervention in the success of these three students. Grantham
(2004) noted that black students showed reluctance to participate in educational programmes
for gifted students and experienced adjustment problems, and stated that the mentoring
programme implemented was effective in solving the problem in terms of student outcomes.
Hébert and Olenchak (2000) examined the effect of mentoring programmes on unexpected
failure. Their research concluded that when mentoring programmes were implemented, the
source of the problem was identified much more effectively and interventions were more
effective. According to some studies, students with mentors are more successful at school than
students without mentors, have lower absenteeism rates, display a more positive attitude
towards school, have greater self-confidence, and are much more likely to attend university
(Nash, 2001; Siegle, 2005; Torrance, 1984, cited in Sak, 2011).

Gifted girls, however, tend to conceal their superior abilities, particularly during adolescence,
and are at greater risk than boys of experiencing social and emotional problems. They are also
more likely to experience failure during adolescence and after graduation (Kerr, 1991). In this
context, mentoring is an effective intervention option for gifted girls to gain awareness of their
talents, develop their self-confidence, and increase their motivation (Beck, 1989, Casey and
Shore, 2000). Purcell, Renzulli, McCoach, and Spottiswoode (2001) noted that girls need role
models more than boys and establish better relationships with their mentors. Reilly and Welch
(1995), in a study involving 33 male and 28 female mentees matched with mentors of the same
gender, reported that girls were three times more likely than boys (23% vs. 71%) to say that
their mentors were the most influential factor in their career development. Beck (1989) stated
that female mentors, particularly those in science, were a critical factor in encouraging girls to
pursue a career in science and in sharing experiences related to the challenges they faced in
balancing work and family life.

Along with all this, some studies have pointed out certain weaknesses of the mentoring method
or possible negative outcomes for the mentor and mentee. For example, Long (1997) stated
that the mentor or mentee may suffer harm during the relationship process due to various
conditions. These possible harms may stem from inadequate time planning, incorrect mentor
or mentee selection, or programme deficiencies. Furthermore, a sound decision must be made
as to whether the mentee actually requires mentoring (Cited in: Ehrich, Hansford, and Tennent,
2004). Ziegler et al. (2010) have highlighted the challenges of developing a mentoring
programme. Accordingly, finding the right mentor for the mentee, controlling and evaluating
the relationship process, and determining the programme content require proper structuring
and a sufficient pool of willing participants in order to organise all processes effectively.
Ragins, Cotton, and Miller (2000), in their study with 1,162 participants, found that in mentor-
mentee relationships with a high level of compatibility, 13% of cases were negatively affected
by the mentoring method as a result of excessive attachment to the mentor or placing
excessive value on the relationship. Ragins et al. (2000) defined this situation as a marginal
mentor-mentee relationship.

Rhodes, Reddy, Roffman, and Grossman (2005), in a study involving 357 eighth-grade students
on a mentoring programme, found that 38.4% of participants expressed sadness and felt
negatively affected by the termination of the mentor-mentee relationship. Rhodes et al.
emphasised the importance of preparing mentees emotionally for the termination phase of the
mentor-mentee relationship. Consequently, for the mentoring method to be successful in the
education of gifted students, the programme must be carefully and correctly structured, taking
into account its weaknesses.
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Challenges in Implementing the Mentoring Method for Gifted Individuals and
Recommendations

One of the first researchers, Levinson (as cited in Scandura and Pellegrini, 2007), defined the
role of the mentor as a guide, role model, and advisor. The mentor devotes their time,
knowledge, and effort to helping a less experienced individual (the mentee) gain the necessary
knowledge and skills to increase their productivity and success. The mentee actively directs
their development with the help of their mentor (Milner and Bossers, 2004). According to
Levinson (1978, cited in Scandura and Pellegrini, 2007), the most critical and important
developmental function of a mentor is to support and facilitate the realisation of future
dreams.

Clasen and Clasen (2003) discussed the roles of a mentor under six headings. According to
them, a mentor is not solely a role model, educator, guide, friend, expert or advisor. However,
mentoring is a comprehensive educational model that encompasses all six of these qualities.
Mentors not only educate individuals in their area of expertise, but also advise students,
motivate learning, and create an engaging educational environment. Furthermore, mentors
must support and befriend students in social and emotional areas, as well as advise them in
areas such as career development. Depending on the nature of the programme, the mentor
may have to take on the very important and serious responsibility of assisting the mentee in
their academic and social life. Therefore, the selection and competence of the person who will
be the mentor is very important (Clasen and Clasen, 2003). Allen et al. (2004) describe a
mentor's competence in communication skills and willingness to share their experiences as the
most critical elements of a mentoring programme.

Milner and Bossers (2004) point out that a mentoring programme benefits the mentor as much
as the mentee. Some of these benefits include the mentor developing their communication
skills, gaining the ability to understand others better, feeling a sense of satisfaction from
contributing to the mentee's development, and gaining the opportunity to develop their
management skills. Furthermore, the mentor can learn many things from the mentee and
develop different perspectives.

Research Findings Regarding the Mentor-Mentee Relationship

For the mentoring method to be effective, the most important condition is successful
communication between the mentor and the mentee. The most important principles for
successful and healthy communication are that the mentor's experience and skills match the
mentee's needs and background, and that the mentor and mentee share common interests
(Grybek, 1997). For this reason, researchers have mostly examined the dimensions of the
mentor-mentee relationship in the mentoring method. For example, Milner and Bossers (2004)
developed an observation form that addressed the mentor-mentee relationship under seven
headings. These are: level of compatibility, trust, openness, continuity of support, regular
meetings, the mentor's level of expertise, and the level of fulfilment of promises.

Ziegler (2010) has defined three fundamental stages of the mentor-mentee relationship. These
are: foundation building, development and training, and completion. Foundation building is the
stage where the mentor and mentee develop their relationship, establish agreements, and
define basic rules and boundaries. Development and training encompasses the delivery and
review of training, feedback, and evaluation. Completion is the final stage, and when the
trainee reaches the end of the preparation programme, the mentor and mentee are ready to
conclude the programme and transition to the next phase.

Mentoring Practices in the Education of Gifted Children in Turkey

Special programmes for the education of gifted individuals in Turkey have increased in recent
years. However, mentoring, one of the individualised support mechanisms necessary for these
individuals to develop their potential to the maximum extent, is still implemented in a limited
and unsystematic manner.
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Science and Art Centres (SAC) and Mentoring

One of the most common institutional structures established for gifted individuals in Turkey is
the Science and Art Centres (SAC). At SAC, students are supported in developing projects
according to their individual interests and talents. However, the implementation of these
processes using a mentoring approach largely depends on the individual initiative of the
teacher, and the formal mentor-mentee structure is not systematically applied in every centre
(Kaya, 2015).

The individual talent development stage at SAC involves a process where students work with
experts to produce outcomes. While this process is theoretically suitable for mentoring, a
systematic mentor matching and monitoring mechanism has not been sufficiently established
in this context (Sak, 2010; Demirel and Baykara, 2019).

TUBITAK, Mentoring in Universities and NGOs in Turkey

Mentorship plays a significant role in programmes such as the TUBITAK-supported 2204-A
High School Student Research Projects Competition and the 2209 University Student Research
Projects Support Programme. In such projects, academics or teachers take on the role of
mentors by guiding students through the research process (TUBITAK, 2021).

Furthermore, activities carried out under the 4004-4006-4007 Science and Society projects
include programmes where gifted students have the opportunity to work one-on-one with
scientists. In such projects, the mentor-mentee relationship is more structured, and positive
feedback has been received (Yildiz, 2020).

Some universities' education faculties or special talent centres are developing pilot projects
based on mentoring for gifted students. For example, Ankara University and Bogazici
University have implemented applied mentoring programmes that pair gifted students with
trainee teachers (Demirel and Dénmez, 2021). These programmes demonstrate that mentoring
relationships offer two-way benefits: while gifted students receive guidance, trainee teachers
gain experience in differentiated teaching.

Additionally, certain civil society organisations, primarily TUZDEV, which has public benefit
status, conduct online and face-to-face mentoring programmes for gifted individuals. TUZDEV
provides mentoring services by matching students identified as gifted through its own
assessment process with specialists. As part of the Tiizdev Wisdom Education model, the
mentoring programme consists of four stages: re-assessment through intelligence and
attention tests, creating an education programme, inclusion in academy education
programmes, and providing counselling services to students and their families. The Wisdom
Education Model is an enrichment model that aims to correctly identify gifted and talented
children, who are our treasures, discover their talents, and educate them according to their
talents, raising them to be wise and leader personalities who are prepared for life. The model
strives to provide comprehensive mentoring support by including spiritual care and support,
character education, and other topics in the mentoring process for gifted individuals. TUZDEV
occasionally publishes reports and articles on gifted individuals, emphasising the effects of the
mentoring process on educational development in these publications. Furthermore, the
foundation offers policy recommendations for integrating mentoring models into the Turkish
education system.

Challenges Encountered in Turkey

There are several structural challenges hindering the widespread adoption of mentoring
programmes in Turkey. These include:

e Lack of legal and institutional framework: Mentoring training and practices are not
sufficiently integrated into teacher training programmes (Ayas and Kacar, 2018).
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* Time and resource constraints: It is difficult for teachers, especially in state schools, to devote
time to such individual relationships under the pressure of a heavy curriculum.

e Lack of matching and monitoring: Mentors and students are often matched randomly or
through personal connections, and structured evaluation processes are lacking (Aric1 Sahin,
2024).

DISCUSSION

This study systematically reviewed 22 studies on mentoring programmes for gifted
individuals; the types of mentoring programmes, their effectiveness, and the challenges
encountered during implementation were examined under three main themes. The findings
reveal that mentoring is a powerful and multidimensional intervention tool in the cognitive,
academic, and psychosocial development of gifted individuals.

Firstly, the findings regarding the types and implementation methods of mentoring
programmes largely correspond with the general trends in the literature. The preference for
one-to-one mentoring models in the majority of the studies examined indicates that the
individual differences and unique learning needs of gifted individuals can only be effectively
met through a personalised relationship. This finding supports the views of Siegle and
McCoach (2006) and Vantassel-Baska (1991), who define mentoring as one of the most
effective educational approaches based on one-to-one relationships. Conversely, the more
limited preference for group, peer, and online mentoring models can be explained by the fact
that these models have not yet been sufficiently structured in practice or that they contain
some limitations in terms of the social-emotional interaction dimension.Formal ve informal
mentorliik karsilastirmalari incelendiginde, informal mentorliigliin menti motivasyonu ve iliski
doyumu acisindan daha giiclii etkiler olusturabildigi; formal mentoérliigiin ise akademik ve
davramigsal ¢iktilar acisindan daha sistematik ve Olgiilebilir kazanimlar sundugu
gorilmektedir. Bu bulgu, Chao ve arkadaslari (1992), Ragins ve Cotton (1999) ile Eby, Allen ve
Lentz’'in (2006) calismalarinda vurgulanan “dogallik-yapilandirma dengesi” ile uyumludur.
Dolayisiyla iistiin zekalilar i¢in en etkili mentoérliik programlarinin, formal bir ¢erceve icinde
informal iligski dinamiklerini barindiran hibrit yapilar olabilecegi sdylenebilir.

Findings on the effects of mentoring on gifted individuals indicate that mentoring is not merely
an academic support mechanism; it is also a powerful psycho-social development tool. Effects
such as increased self-confidence, progress in academic achievement, development in
creativity, and positive transformation in social skills are consistent with the fundamental
gains attributed to mentoring in the literature (Hébert, 2000; Ehrich et al., 2004; Ziegler et al.,
2010). In particular, the mentees' own statements that mentoring ‘clarified their vision of the
future’ and ‘strengthened their belief in their ability to succeed’ directly correspond to
Levinson's (1978) definition of mentoring as a relationship that supports an individual's
dreams for the future.

When considered in terms of specific groups, mentoring appears to be a critical intervention
tool for prodigies and gifted children, gifted girls, economically and culturally disadvantaged
students, and gifted individuals experiencing unexpected failure. Considering that gifted
children in particular do not benefit sufficiently from the general education system (Sak, 2011),
it can be said that mentoring plays a compensatory and accelerating role for these individuals.
Similarly, the role of mentoring in providing role models and strengthening self-efficacy
perceptions among gifted female students highlights the importance of gender-sensitive
mentoring practices (Beck, 1989; Purcell et al,, 2001).

However, the challenges and potential risks of mentoring programmes are also noteworthy.
Issues such as mentor-mentee incompatibility, inadequate mentor training, and short
programme duration are among the key factors limiting the success of mentoring programmes.
The ‘marginal mentor-mentee relationships’ defined by Ragins and colleagues (2000) and the
emotional effects associated with relationship termination identified by Rhodes and colleagues
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(2005) demonstrate that mentoring does not yield positive outcomes under all circumstances.
This situation indicates that the ethical, emotional, and developmental dimensions of
mentoring programmes must be addressed holistically.

Finally, findings regarding the mentor-mentee relationship clearly demonstrate that the
quality of the relationship is decisive for the success of mentoring. Variables such as rapport,
trust, continuity, and communication directly affect the effectiveness of mentoring. Considering
the relationship stages defined by Ziegler (2010), it is understood that neglecting the
foundation and completion stages in particular can lead to negative emotional outcomes in the
mentoring process.

Research indicates that mentoring is an effective educational method, particularly for gifted
students with special needs who are unable to adapt to normal educational environments or
programmes. The findings obtained from the analysis of research data can be summarised as
follows:

Research has shown that mentoring programmes are implemented in one-to-one, small group,
project-based and online formats. It has been noted that mentoring-supported projects,
particularly in STEM fields, are effective in developing the scientific process skills of gifted
students.

The quality of the mentor-mentee relationship is a decisive factor in the success of the
programme. The literature contains findings that relationship dynamics such as effective
communication, mutual respect, and trust increase student motivation and develop a sense of
belonging. Furthermore, the alignment of mentors' areas of expertise with students' interests
has emerged as a factor that increases success.

It has been observed that mentoring processes are not limited to academic development but
also have positive effects on areas such as students' self-confidence, self-discipline, problem-
solving, and social skills. Some studies indicate that students who receive mentoring have
more clearly defined leadership tendencies and career goals.

In Turkey, however, mentoring practices are based on a limited number of projects. Although
TUBITAK research projects, Science and Art Centres (SAC) and individual initiatives by some
universities set an example in mentoring, systematic and sustainable structures are not yet
widespread. The literature also frequently highlights the lack of training for teachers in
mentoring. As seen in the example of Germany, national mentoring network projects in our
country could bring together highly successful adult experts and gifted students.

CONCLUSIONS AND RECOMMENDATIONS

This systematic literature review study reveals that mentoring programmes for gifted
individuals constitute a multidimensional, effective yet carefully structured educational
intervention. The studies examined demonstrate that mentoring has powerful effects beyond
supporting academic achievement, including on self-confidence, motivation, career awareness,
and social-emotional development.

As previously mentioned, the mentoring method is characteristically a special education
method and is concerned with the development of an area of talent, and it can also be a useful
programme option in the education of gifted students. We can say that many mentors
throughout history have worked with mentees who were also gifted (Merriam, 1983). In this
context, mentoring plays not only a supportive but also a transformative role in helping gifted
individuals realise their potential. However, realising this potential will only be possible if
mentoring is scientifically based, ethically sensitive, and systematically structured.

In conclusion, the following points should be prioritised in mentoring programmes developed
for gifted individuals:

e-ISSN: 3062-1550 - Tiirkiye Ustiin Zekali ve Dahi Cocuklar Egitim Vakfi Dergisi
Journal of TUZDEV 2025; 2 (3); 1-18



Eker, E. / Review of Mentoring Programs and Research Developed for Gifted Students

1. Flexible and hybrid mentoring models that focus on individual differences should be
preferred.

2. Mentor selection and training should be considered the most critical factor
determining the programme's success.

3. The mentoring process should be planned with sensitivity not only to the development
stage but also to the initiation and termination phases of the relationship.

4. Targeted mentoring models should be developed for disadvantaged groups, gifted girls,
and prodigy children.

5. Future studies conducted in Turkey should prioritise long-term, experimental, and
mixed-design research.

The primary recommendation resulting from the research is that numerous different
programmes utilising various types of mentoring can be developed for the education of gifted
students. Furthermore, the mentoring method can be implemented as a programme in its own
right, or as a supporting component of an educational programme. For example, it can be
implemented for a specific period, such as the summer term (like the summer academic
mentoring programmes implemented at Northeastern University and the University at Buffalo)
(Little, Kearney, & Britner, 2010). Alternatively, mentoring programmes can be developed that
allow students to work in their area of interest throughout the year. Peer mentoring can be
used to enable former students in an educational programme to assist new students, or team
mentoring can be used to enable students to share their experiences with their peers, etc.
Callahan and Dickson (2008) emphasise the need for experimental research on long-term,
stand-alone mentoring programmes in the education of gifted individuals.

It can be said that there is a need for research in the future to determine the effectiveness of
the mentoring method with students at different levels (early childhood, adolescence,
secondary school level, etc.). Another area requiring future research is the need to determine
the interaction of the mentoring method with different variables, such as the relationship
between mentoring and gender, or the relationship between mentoring and academic
achievement.

In this study, we can say that evaluating the subject in a more general scope is a limitation. In
the future, more cross-sectional evaluation studies analysing a specific type of mentoring or
any of its elements may be conducted.
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