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Bu arastirmanin amaci 2014 - 2024 yillar1 arasinda YOK Ulusal Tez Merkezi’nde bashginda “iistiin zeka”,
“listiin zeka” veya “listlin yetenek” kavramlarini igeren lisansiistii tezleri betimsel olarak incelemektir.
Tarama modelinde yiiriitiilen calismada tam metnine erisilebilen 366 tez betimsel olarak analiz edilmistir.
Bulgular lisansiistii ¢alismalarin 6zellikle Egitim Bilimleri Enstitiilerinde toplandigini, arastirmalarin
¢ogunun nicel yontem ve tarama deseniyle gergeklestirildigini, 6rneklemlerde ¢ogunlukla &grenci
gruplarinin tercih edildigini ortaya koymustur. Olgek ve standart testlere dayanan veri toplama araglari
yaygin kullanilmis, nicel calismalarda t-testi, nitel calismalarda igerik analizi tercih edilmistir. Kurumsal
dagilimda Gazi Universitesi 6ne c¢ikarken, yillik tez sayisimin 2018-2019 ile 2024 donemlerinde artis,
salgin yili 2020’de diisiis sergiledigi gozlenmistir. Bulgular doktora diizeyi ¢alismalarin ve ¢ok paydash
orneklemlerin artirilmasina ihtiya¢ bulundugunu géstermektedir.

Anahtar Kelimeler: iistiin zekd, tistiin yetenek, lisansiistii tez analizi
Abstract

The purpose of this study is to descriptively examine postgraduate theses listed in the YOK TEZ between
2014 and 2024 whose titles include the terms “gifted intelligence,” “giftedness,” or “talent.” Using a survey
model, the study analysed 366 theses in detail (269 master’s and 97 doctoral) for which the full texts were
accessible. The findings show that postgraduate output is concentrated mainly within Institutes of
Educational Sciences; most studies employ quantitative methods and survey designs, and their samples
predominantly consist of student groups. Scales and standardised tests are the most frequently used data-
collection instruments, with t-tests favoured in quantitative studies and content analysis in qualitative
inquiries. Gazi University emerges as the leading institution in terms of thesis production, while the
annual number of theses increased during 2018-2019 and again in 2024 but declined in the pandemic
year 2020. Overall, the results highlight the need for more doctoral-level research and studies involving
multi-stakeholder samples.
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GIRIS

Ustiin zekali/yeteneklili bireylerin tanilanmasi, egitimi ve toplumsal hayata kazandirilmas,
egitim sistemlerinin en 6nemli glindem maddelerinden biridir (Avcit Dogan ve Tamul, 2024). Bu
alandaki arastirmalar giin gectik¢e artmaktadir. Zaman icinde artan calismalar olmasina ragmen
istlin zeka/yetenek kavraminin taniminda ortak bir noktaya varilamamistir. Tanmimlar Kkiiltiire,
zamana ya da yasanilan cografyaya gore farklilik gostermektedir. Genel anlamda ise iistiin zek3,
bireyin 6grenme hizi, soyut akil yiiriitme kapasitesi ve problem c¢c6zme becerisi acisindan
akranlarindan anlamli diizeyde ayrismasini ifade eden zihinsel bir 6zelliktir. Klasik tanimlarda,
bu durum genellikle 130 ve iizeri IQ puant ile nicel olarak aciklanirken (Terman, 1926), cagdas
arastirmalar Ustiinliigiin yalnizca bilissel testlerle dl¢iilemeyecegini, duyussal ve yaraticilik gibi
baska boyutlarin da dikkate alinmasi gerektigini ortaya koymustur.

Ustiin yetenek zihinsel oldugu kadar sanatsal, sportif ya da akademik performansin da
olaganiistii diizeyde sergilendigi ¢ok yonlii bir kavramdir ve sanatsal, sportif ya da bilimsel
alanlarda da olaganiistii diizeyde performans sergileyen bireyleri kapsar (Avcit Dogan & Tamul,
2024). Gagné'nin (2004) farkhilastirilmis yetenek modeli cergevesinde iistiin yetenek, bireyin
dogustan gelen zihinsel potansiyelinin uygun cevresel ve kisisel katalizorlerle gelistirildigi,
sistematik 6grenmeyle yetkinlige dontstiigii bir gelisim siirecini tamimlamaktadir. Zamanla bu
alandaki yaklasimlar biiyiik 6lciide evrilmis, tstiinliigiin sabit ve dogustan gelen bir 6zellik degil,
birey ile ¢evresinin siirekli etkilesimiyle sekillenen dinamik bir olgu oldugu goériisii yayginlik
kazanmistir (Renzulli, 2005). Dolayisiyla yalnizca IQ iizerinden tanilamaya dayali geleneksel
modeller yetersiz goriilmeye baslanmis ve coklu zek3, duyussal yeterlikler, iiretkenlik ve
cevresel faktorleri iceren daha biitiinciil modeller 6n plana cikmistir.

Ustiin zeka kavramu tarihsel siirecte cesitli yaklasimlarla ele alinmis, tamimlar1 ve olgiim
kriterleri degisim gostermistir. Giiniimiizde istiin zeka yalnizca akademik basari ile sinirh
kalmamakta, yaraticilik, {tretkenlik ve bireysel farkliliklar da bu kavramin icinde
degerlendirilmektedir. Bu baglamda, Ustiin zekdli bireylerin bilissel potansiyelinin tam
anlamiyla ortaya ¢ikarilmasi i¢in giiclendiren, esnek, yenilikei, ilham verici ve 6zgiin fikirler
liretebilen 6grenme ortamlar1 saglanarak topluma ve insanlifa deger katmalari 6nemlidir
(Koshy, 2002). Tirkiye’de de bu anlayisa paralel olarak, yalnizca akademik 6lciitlere degil, spor
ve sanat alanlarindaki iistiin performanslara da odaklanan programlar gelistirilmeye
baslanmistir; nitekim Turkiye Biiyiik Millet Meclisi'nin 2012’de {istiin yetenekli ¢ocuklarin
egitimi lizerine ylriittigl inceleme, bu 6grencilerin tlkenin kritik bir entelektiiel sermayesi
oldugunu vurgulamis ve gerekli egitim altyapis1 kurulmadig1 takdirde bu potansiyelin baska
tilkelere yonelebilecegi uyarisinda bulunmustur (TBMM, 2012). Ardindan Milli Egitim Bakanlhig;,
2013 tarihli Eylem Plani’yla tistiin yeteneklilerin egitimine dair stratejik oncelikleri netlestirmis;
O0gretmen yetistirme, 6zgiin tanilama araglari gelistirme ve 6grenme ortamlarini zenginlestirme
bagliklarin1 odak noktasi yapmistir (MEB, 2013). Bu cizgi 2018’de yayimlanan Vizyon 2023
belgesinde de siirdiriilerek, iistiin yetenekli bireylerin desteklenmesine yonelik kurumsal
yapilanma, tanilama siirecleri ve egitim ortamlar1 konusunda somut hedefler ortaya konmustur
(MEB, 2018; Yakut Ozek, 2024). Giiniimiizde politika belgeleri, akademik caligmalar
yonlendiren 6nemli referans kaynaklari haline gelmis ve lisansistii diizeyde yirttiilen
arastirmalarin sayisal olarak artmasina katki saglamistir. Bu artis tezlerin yapisal ve yontemsel
ozelliklerinin daha sistematik bicimde incelenmesini gerekli kilmaktadir.

Arastirmanin Amaci

2014-2024 yillar1 arasinda Yiiksekogretim Kurulu (YOK) Tez Merkezi'nde yer alan ve
basliklarinda istiin zekd/ istiin yetenek kavramlarinin kullanildig1 lisansiistii tezlerin gesitli
degiskenler acgisindan incelenmesi amaglanmistir. Calisma boyunca asagidaki sorulara cevaplar
aranmistir.

1. Lisansiistii tezlerin tiirlerine gore dagilimlar: nasildir?
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Lisansiistii tezlerin yillara gore sayisal dagilimlari nasildir?

Lisansiistii tezlerin yayimlandigi tiniversiteye gore dagilimlari nasildir?
Lisanstistii tezlerin yayimlandigi enstitiiye gére dagilimlari nasildir?
Lisanstistii tezlerin yayimlandigi anabilim dallarina gére dagilimlari nasildir?
Lisansiistii tezlerin danismanlarinin unvanlarina goére dagilimlari nasildir?
Lisansiistii tezlerin arastirma yontemlerine gore dagilimlari nasildir?

Lisanstistii tezlerin arastirma desenine gore dagilimlari nasildir?

© ® N oA W N

Lisanstistii tezlerin 6rneklem tiirlerini gére dagilimlari nasildir?
10. Lisansiisti tezlerin veri toplama araclarina goére dagilimlari nasildir?
11. Lisansiistii tezlerin veri analiz yontemlerine gore dagilimlari nasildir?
YONTEM
Arastirmanin Modeli ve Deseni

Bu ¢alisma, 2014-2024 yillar1 arasinda hazirlanmis lisansiistii tez calismalarinda iistiin yetenek
ve Ustlin zeka konularinin betimsel olarak incelenmesini amaglayan bir betimsel tarama
arastirmasidir. Betimsel tarama modeli, belirli bir alanda var olan durumu nesnel, sistematik ve
diizenli bir bicimde ortaya koymay1 hedefler (Biiyiikoztiirk vd., 2019; Karasar, 2016). Bu
baglamda arastirma, gecmisten glnlimiize hazirlanmis tezlerin o6zelliklerini saptamak,
siniflamak ve egilimleri tespit etmek tizerine kuruludur.

Veri Toplama Araclari

Elde edilen bilgiler Excel aracilifiyla sistematik olarak toplanmistir. Tezlerin bilgilerini toplamak
lizere arastirmaci tarafindan hazirlanmis kodlama formu kullamilmistir. S6z konusu form
asagidaki kategorik degiskenleri icermektedir:

o Tez Tirii: Yiiksek lisans m1 yoksa doktora mi oldugu.

e Yil: 2014, 2015, ..., 2024.

e Universite: Yiiksekégretim kurumunun tam adu.

e Enstitli: Fen Bilimleri Enstitiisti, Sosyal Bilimler Enstittsii, Egitim Bilimleri Enstitiist vb.
e Anabilim Dali: Tezin ait oldugu anabilim dal.

e Damsman Unvani: Prof. Dr., Dog. Dr., Dr. Ogr. Uyesi vb.

e Arastirma Yontemi: Nicel, nitel veya karma

e Arastirma Deseni: Betimsel tarama, iliski-tarama, durum ¢alismasi vb.

e Orneklem Tiirii: Ogrenci, 6gretmen, veli...

e Veri Toplama Araglar1: Kullanilan test, 6lcek, anket, miilakat formu, dokiiman inceleme
vb.

Verilerin Toplanmasi

Bu calismada 1 Ocak 2014 - 1 Arahk 2024 tarihleri arasinda YOKTEZ veri tabaninda
basliklarinda “iistiin zeka”, “lstiin zekd” veya “listiin yetenek” ifadelerinden en az birini iceren
ylksek lisans ve doktora tezleri taranmis ve toplam 371 calismaya ulasilmistir. Tam metnine

erisilebilen 366 lisanstistii tez ¢alismaya dahil edilmistir.
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Etik Beyan

Bu calisma, yalmizca agik erisimli tez verilerinin incelendigi bir dokiimantasyon taramasi
oldugundan etik kurul izni gerekmemektedir.

Verilerin Analizi

YOK TEZ veri tabanindan secilen 366 yiiksek lisans ve doktora tezine ait bilgiler betimsel analiz
teknigi kullanilarak analiz edilmistir. Arastirmada her tez c¢alismasi yili, program diizeyi,
Uiniversite, enstitli, ana bilim dali, danisman unvani, arastirma yontemi, arastirma deseni,
orneklem, veri toplama araci ve veri analiz yontemi kategorilerine gore sistematik olarak
siniflandirilmis ve Excel’e aktarilmistir. Bu matriste yer alan kategorik degiskenlerin frekans ve
ylizde dagilimlari hesaplanmis, bu dagilimlar tablolarla sunulmustur.

BULGULAR

Calismaya dahil edilen 366 lisansiistii tezin tiirdi, yili, yayinlandig1 liniversite, yayinlandigi
enstitll ve ana bilim dali, danisman unvani, arastirma yontemi, arastirma deseni, 6rneklem tiiri,
veri toplama araci ve veri analiz yontemine gore bulgular1 asagida sunulmustur.

Tablo 1. Ustiin Zeka/Yetenek Alanindaki Lisansiistii Tezlerin Tiirlerine Gére Dagilimi

Tez Tiirii f %

Yiiksek Lisans 269 73.5
Doktora 97 26.5
Toplam 366 100

Tabloya gore, incelenen toplam 366 lisanststii tezin %73,5’i (n=269) yiiksek lisans diizeyinde,
%26,5’l (n=97) ise doktora diizeyinde gerceklestirilmistir.

Tablo 2. Ustiin Zekd/Yetenek Alanindaki Lisansiistii Tezlerin Yayinlandiklar1 Yillara Gére
Dagilimi

Yillar Yiiksek Lisans Doktora Toplam
f f f %

2014 14 14 28 7.65
2015 24 8 32 8.74
2016 16 13 29 7.92
2017 21 7 28 7.65
2018 33 10 43 11.75
2019 45 6 51 13.93
2020 17 3 20 5.46
2021 19 5 24 6.56
2022 18 7 25 6.83
2023 21 9 30 8.2
2024 41 15 56 15.3
Toplam 269 97 366 100

Tablo 3’e gore, Tiirkiye’de 2014-2024 yillann arasinda iistiin zekd/yetenek iizerine yapilan
lisansiistii tezlerin yillik bazda en yliksek tretimi 56 tez (%15,3) ile 2024’te gergeklesirken,
2019’da 51 tez (%13,9) ve 2018'de 43 tez (%11,8) ile izlenmistir. En dusiik y1l ise 2020 olup
yalnizca 20 tez (%5,5) tamamlanmistir.

Tablo 3. Ustiin Zekd/Yetenek Alanindaki Lisansiistii Tezlerin Yapildigi Universiteye Gére
Dagilimi

Universite Ad1 Yiiksek Lisans Doktora Toplam

f f f %
Gazi Universitesi 10 16 26 7.1
Bahcesehir Universitesi 23 0 23 6.28
Hacettepe Universitesi 13 9 22 6.01
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Istanbul Universitesi 5 12 17 4.64
Dokuz Eyliil Universitesi 10 3 13 3.55
Necmettin Erbakan Universitesi 11 1 12 3.28
Marmara Universitesi 7 4 11 3.01
Aydin Adnan Menderes Universitesi 10 1 11 3.01
istanbul Aydin Universitesi 10 0 10 2.73
Yildiz Teknik Universitesi 7 2 9 2.46
Inénii Universitesi 6 2 8 2.19
Sakarya Universitesi 7 1 8 2.19
Trakya Universitesi 5 3 8 2.19
Bursa Uludag Universitesi 4 4 8 2.19
Bolu Abant izzet Baysal Universitesi 4 4 8 2.19
Ankara Universitesi 2 5 7 1.91
Amasya Universitesi 6 1 7 1.91
Mersin Universitesi 5 1 6 1.64
Orta Dogu Teknik Universitesi 3 3 6 1.64
Erciyes Universitesi 5 1 6 1.64
Anadolu Universitesi 4 2 6 1.64
Hasan Kalyoncu Universitesi 4 1 5 1.37
Atatiirk Universitesi 2 3 5 1.37
Maltepe Universitesi 5 0 5 1.37
istanbul Gelisim Universitesi 5 0 5 1.37
Karadeniz Teknik Universitesi 1 4 5 1.37
Uskiidar Universitesi 5 0 5 1.37
Selguk Universitesi 2 2 4 1.09
Ege Universitesi 4 0 4 1.09
Cukurova Universitesi 4 0 4 1.09
Diizce Universitesi 3 1 4 1.09
Tokat Gaziosmanpasa Universitesi 3 1 4 1.09
Canakkale Onsekiz Mart Universitesi 3 0 3 0.82
fhsan Dogramaci Bilkent Universitesi 3 0 3 0.82
Ahi Evran Universitesi 3 0 3 0.82
Burdur Mehmet AKkif Ersoy Universitesi 1 2 3 0.82
Cag Universitesi 3 0 3 0.82
Yakin Dogu Universitesi 3 0 3 0.82
istanbul Sabahattin Zaim Universitesi 3 0 3 0.82
Akdeniz Universitesi 3 0 3 0.82
Trabzon Universitesi 1 1 2 0.55
Balikesir Universitesi 0 2 2 0.55
Yalova Universitesi 1 1 2 0.55
Dumlupinar Universitesi 0 2 2 0.55
Hali¢ Universitesi 2 0 2 0.55
Bogazici Universitesi 1 1 2 0.55
Sivas Cumhuriyet Universitesi 2 0 2 0.55
Eskisehir Osmangazi Universitesi 2 0 2 0.55
Biruni Universitesi 2 0 2 0.55
Ondokuz Mayis Universitesi 2 0 2 0.55
Okan Universitesi 2 0 2 0.55
Yeditepe Universitesi 2 0 2 0.55
Istanbul Kiiltiir Universitesi 2 0 2 0.55
Gaziantep Universitesi 2 0 2 0.55
Mustafa Kemal Universitesi 2 0 2 0.55
Kocaeli Universitesi 2 0 2 0.55
Kirklareli Universitesi 2 0 2 0.55
Istanbul Ticaret Universitesi 2 0 2 0.55
Istanbul Okan Universitesi 1 0 1 0.27
Dicle Universitesi 0 1 1 0.27
istanbul Arel Universitesi 1 0 1 0.27
Anglia Ruskin University 1 0 1 0.27
istanbul Bilgi Universitesi 1 0 1 0.27
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Ankara Yildirim Beyazit Universitesi 1 0 1 0.27
Bagkent Universitesi 1 0 1 0.27
Bartin Universitesi 1 0 1 0.27
Kahramanmaras Siit¢ii Iimam Universitesi 1 0 1 0.27
Yozgat Bozok Universitesi 1 0 1 0.27
Usak Universitesi 1 0 1 0.27
Kirikkale Universitesi 1 0 1 0.27
Firat Universitesi 1 0 1 0.27
Mimar Sinan Giizel Sanatlar Universitesi 1 0 1 0.27
Munzur Universitesi 1 0 1 0.27
Mugla Sitki Kogman Universitesi 1 0 1 0.27
Mus Alparslan Universitesi 1 0 1 0.27
Fatih Universitesi 1 0 1 0.27
Fatih Sultan Mehmet Vakif Universitesi 1 0 1 0.27
Pamukkale Universitesi 1 0 1 0.27
European University of Lefke 1 0 1 0.27
The University of Sheffield 1 0 1 0.27
Erzincan Binali Yildirim Universitesi 1 0 1 0.27
Manisa Celal Bayar Universitesi 1 0 1 0.27
Toplam 269 97 366 100

Ustiin zeka ve yetenek alaninda yapilan tez liretimine {iniversiteler diizeyinde bakildifinda, Gazi
Universitesi 26 tez (%7.1) ile en yiiksek katkiyr saglayan kurum olmustur. Onu sirasiyla
Bahcesehir Universitesi 23 tez (%6.28), Hacettepe Universitesi 22 tez (%6.01), Istanbul
Universitesi 17 tez (%4.64), ve Dokuz Eyliil Universitesi 13 tezle (%3.55) takip etmistir.

Trabzon, Balikesir, Yalova, Dumlupinar, Uludag, Hali¢, Bogazici, Sivas Cumhuriyet, Eskisehir
Osmangazi, Biruni, Ondokuz Mayis, Okan, Yeditepe, istanbul Kiiltiir, Gaziantep, Mustafa Kemal,
Kocaeli, Kirklareli, istanbul Ticaret Universiteleri her biri 2 tezle (%0.55) alana katkida
bulunmustur.

Tablo 4. Ustiin Zeka/Yetenek Alanindaki Lisansiistii Tezlerin Yapildig1 Enstitiiye Gore Dagilimi

Enstitii Yiiksek Lisans Doktora Toplam

f f f %
Egitim Bilimleri Enstitiisii 124 69 193 52.73
Sosyal Bilimler Enstitiisii 71 16 87 23.77
Lisansiistii Egitim Enstitiisii 37 6 43 11.75
Fen Bilimleri Enstitiisii 19 3 22 6.01
Saglik Bilimleri Enstitiisii 10 2 12 3.28
Yurtdisi Enstitiisi 6 0 6 1.64
Bilisim Enstitiisii 0 1 1 0.27
Giizel Sanatlar Enstitiisti 1 0 1 0.27
isletme Enstitiisii 1 0 1 0.27
Toplam 269 97 366 100

Tablo 4'te 2014 ile 2024 yillan arasinda Tiirkiye’de iistlin zekali/yeteneklili bireyler alaninda
yapilan lisansiistii tezlerin yiriitiildiigi enstitiiler incelendiginde, en fazla tezin Egitim Bilimleri
Enstitiisii biinyesinde gergeklestirildigi goriilmektedir. Egitim Bilimleri Enstitiisii'nde toplam
193 tez yapilmis olup, bu say1 tiim tezlerin %52,73'inli olusturmaktadir. Bu, iistlin zeka/ iistiin
yetenek alaninda yapilan akademik calismalarin agirlikli olarak egitim bilimleri enstitiisiinde ele
alindigini ortaya koymaktadir.

Egitim Bilimleri Enstitlisii'nii, %23,77 oranla 87 tezin yiritiildiglii Sosyal Bilimler Enstitiisii
takip etmektedir. Lisansiistii Egitim Enstitiist ise 43 tez (%11,75) ile alana tig¢iincii en yiiksek
katkiy1 saglayan enstitii olarak dikkat cekmektedir. Fen Bilimleri Enstitiisii (f=22; %6,01), Saghk
Bilimleri Enstitiisii (f=12; %3,28) ve daha diisiik oranlara sahip Bilisim, Glizel Sanatlar ve
Isletme Enstitiileri, %1’in altinda paylara sahiptir.
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Tablo 5. Ustiin Zeka/Yetenek Alanindaki Lisansiistii Tezlerin Yapildigi Ana Bilim Dalina Gére

Dagilimi

Ana Bilim Dali Yiiksek Lisans Doktora Toplam
f f f %

Egitim Bilimleri 43 13 56 15.3%
Ozel Egitim 33 18 51 13.93%
fIkégretim 27 20 47 12.84%
Matematik ve Fen Bilimleri Egitimi 31 13 44 12.02%
Psikoloji 18 1 19 5.19%
Temel Egitim 16 3 19 5.19%
Bilgisayar ve Ogretim Teknolojileri Egitimi 7 3 10 2.73%
Ustiin zekalilarin Egitimi 9 0 9 2.46%
Giizel Sanatlar Egitimi 4 2 6 1.64%
Egitim Programlari ve Ogretimi 4 2 6 1.64%
Cocuk Gelisimi 4 1 5 1.37%
Tiirkge ve Sosyal Bilimler Egitimi 1 4 5 1.37%
Ortadgretim Fen ve Matematik Alanlar1 Egitimi 0 4 4 1.09%
Klinik Psikoloji 4 0 4 1.09%
Isletme 4 0 4 1.09%
Engelli Calismalari 2 2 4 1.09%
Belirtilmemis 4 0 4 1.09%
Matematik ve Fen Bilimleri 3 0 3 0.82%
Cocuk Gelisimi ve Egitimi 1 2 3 0.82%
Tiirkge Egitimi 3 0 3 0.82%
Cocuk Gelisimi ve Ev Yonetimi Egitimi 0 2 2 0.55%
Sinif Ogretmenligi 2 0 2 0.55%
Sosyoloji 2 0 2 0.55%
Egitim Yonetimi ve Denetimi 2 0 2 0.55%
Sosyal Bilgiler ve Tiirk¢e Egitimi 2 0 2 0.55%
Psikiyatri 2 0 2 0.55%
Okul Oncesi Ogretmenligi 2 0 2 0.55%
Aile Danismanligl 2 0 2 0.55%
Matematik Egitimi 1 0 1 0.27%
Fen Bilgisi Egitimi 1 0 1 0.27%
Fen ve Matematik Alanlar Egitimi 1 0 1 0.27%
Tiirkge ve Sosyal Bilimler 0 1 1 0.27%
Beden Egitimi ve Spor Ogretmenligi 1 0 1 0.27%
Yabanci Dil Ogretimi 1 0 1 0.27%
Yenilik Yonetimi 1 0 1 0.27%
Yonetim Bilisim Sistemleri 0 1 1 0.27%
Cevre 1 0 1 0.27%
Beden Egitimi ve Spor 1 0 1 0.27%
Felsefe ve Din Bilimleri 0 1 1 0.27%
Bilisim Sistemleri ve Teknolojileri 1 0 1 0.27%
Egitimin Psikolojik Temelleri 1 0 1 0.27%
Ozel Ogretim 1 0 1 0.27%
Aile ve Tiiketici Bilimleri 1 0 1 0.27%
fletisim Bilimleri 1 0 1 0.27%
Aile Egitimi ve Danismanhgi 1 0 1 0.27%
fIkégretim Egitimi 0 1 1 0.27%
ilkégretim Fen ve Matematik Alanlari Egitimi 1 0 1 0.27%
ingiliz Dili Egitimi 1 0 1 0.27%
insan Kaynaklar1 Yonetimi 1 0 1 0.27%
Tiirkce 0 1 1 0.27%
Bilgisayar Miithendisligi 0 1 1 0.27%
Tarih ve Medeniyet Arastirmalari 1 0 1 0.27%
Medya ve iletisim Sistemleri 1 0 1 0.27%
Miizik Bilimleri 1 0 1 0.27%
Okul Oncesi Egitimi 1 0 1 0.27%
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Kiiltiir ve Sanat Yonetimi 1 0 1 0.27%
Bilim ve Teknoloji Politikas1 Calismalar1 1 0 1 0.27%
Orta6gretim Sosyal Alanlar Egitimi 1 0 1 0.27%
Dil ve Konusma Terapisi 1 0 1 0.27%
Aile Danismanlig1 ve Egitimi 1 0 1 0.27%
Psikolojik Danismanlik ve Rehberlik 1 0 1 0.27%
Rehberlik ve Psikolojik Danismanlik 1 0 1 0.27%
Rekreasyon 1 0 1 0.27%
Resim-is Egitimi 1 0 1 0.27%
Sosyal Bilgiler Egitimi 1 0 1 0.27%
Hemsirelik 1 0 1 0.27%
HalKla iligkiler ve Tanitim 1 0 1 0.27%
Sosyal Hizmet 0 1 1 0.27%
Sosyal Hizmetler 1 0 1 0.27%
Dilbilim 1 0 1 0.27%
Gorsel Sanatlar Egitimi 1 0 1 0.27%
Sosyal Bilimler ve Tiirkge Egitimi 1 0 1 0.27%
Toplam 269 97 366 100%

2014-2014 willan arasinda Ustiin zeka/yetenek alaninda gerceklestirilen 366 lisansiistii tez
incelendiginde, en yiiksek yogunlugun Egitim Bilimleri Ana Bilim Dali’'nda oldugu gérilmektedir;
bu alanda 43 yiiksek lisans ve 13 doktora olmak {izere toplam 56 tez yayimlanmistir (%15,3).
Bunu 33 yiiksek lisans ve 18 doktora calismasinin yer aldigi Ozel Egitim Ana Bilim Dah (%13,9),
27 yiiksek lisans ve 20 doktora calismasiyla Ilkégretim Ana Bilim Dali (%12,8) ile 31 yiiksek
lisans, 13 doktora ¢alismasiyla Matematik ve Fen Bilimleri Egitimi Ana Bilim Dali (%12,02) takip
etmektedir. Bunlarin disinda, 45 farkli ana bilim dalinda her biri birer tez (%0,3) yayimlamistur.

Tablo. 6 Ustiin Zekd/Yetenek Alanindaki Lisansiistii Tezlerin Damismanlarimin Unvanlarina Gére

Dagilimi

Unvan Yiiksek Lisans Doktora Toplam

f f f %
Prof. Dr. 81 52 133 36.34%
Dog. Dr 83 22 105 28.69%
Dr. Ogr. Uyesi 54 4 58 15.85%
Yar. Dog. Dr 29 12 41 11.20%
Dr. 3 0 3 0.82%
Dog. Dr + Dr. Ogr. Uyesi 5 0 5 1.37%
Prof. Dr. + Dog. Dr. 4 4 8 2.19%
Dog¢. Dr. + Dog. Dr. 3 0 3 0.82%
Dog¢. Dr.+ Yar. Dog. Dr. 3 1 4 1.09%
Prof. Dr. + Dr. Ogr. Uyesi 2 1 3 0.82%
Prof. Dr. + Prof. Dr. 1 1 2 0.55%
Yar. Dog. Dr. + Yar. Dog. Dr. 1 0 1 0.27%
Toplam 269 97 366 100

Incelenen 366 lisansiistii tez, danisman unvanlarina gére degerlendirildiginde en yiiksek pay:
Prof. Dr. unvanh danismanlarin gerceklestirdigi 133 tez (%36,34) olusturmaktadir. Bunu Dog.
Dr. unvanh danismanlar tarafindan yiiriitiillen 105 tez (%28,69) ve Dr. Ogretim Uyesi unvanh
danismanlarin 58 tezi (%15,85) izlemektedir. Yardimci Dogent Dr. unvanl danismanlar 41 tezle
(%11,20) dordiincii sirada yer alirken, yalniz “Dr.” unvanl danismanlarin 3 tezi (%0,82) sinirh
bir paya sahiptir. Birden fazla unvan sahibi danisman profillerinde ise Prof. Dr. + Dog. Dr.
kombinasyonuyla 8 tez (%2,19), Dog. Dr. + Dr. Ogr. Uyesi kombinasyonuyla 5 tez (%1,37) ve
Dog¢. Dr. + Yar. Dog. Dr. kombinasyonuyla 4 tez (%1,09) gerceklestirilmistir. Diger unvan
birlesimleri (6rnegin Prof. Dr. + Prof. Dr. veya Yar. Doc. Dr. + Yar. Dog. Dr.) her biri 1-3 tez
arasinda degisen frekanslarla (%0,27-0,82) ¢ok daha diisiik oranlarda temsil edilmistir. Genel
olarak, tez damigmanligimin yaklagik %80’inin Prof. Dr., Dog. Dr. ve Dr. Ogretim Uyesi unvanh
akademisyenlerce yiiriitildigi goriilmektedir.
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Tablo 7. Ustiin Zeka/Yetenek Alanindaki Lisansiistii Tezlerde Kullanilan Arastirma Yéntemine
Gore Dagilimi

Arastirma Yontemi Yiiksek Lisans Doktora Toplam

f f f %
Nicel 137 52 189 51.78%
Nitel 77 29 106 28.77%
Karma 55 16 71 19.45%
Toplam 269 97 366 %100

Arastirma yontemleri frekans tablosuna gore, incelenen 366 tezden 189'u (%51,78) nicel
yontem kullanilarak gerceklestirilmistir. Bunun yani sira 106 tez (%28,77) nitel yontem, 71 tez
(%19,5) karma yontemle yuriitiilmiustiir. Bu veriler, lisansiistii arastirmalarda nicel yontemlerin
birincil tercih oldugunu, nitel ve karma yaklasimlarin ise sirasiyla ikinci ve iiciincii sirada yer
aldiginmi géstermektedir.

Tablo 8. Ustiin Zekd/Yetenek Alanindaki Lisansiistii Tezlerde Kullanilan Arastirma Desenine
Gore Dagilimi

Arastirma Deseni Karma Nicel f Nitel f Toplam

f f %
Tarama 10 112 3 125 40 %
Durum/Vaka Calismasi 3 1 56 60 16.4%
Deneysel Desen 17 40 1 58 15.6%
Belirsiz 2 13 10 25 6.8%
Olgubilim (Fenomenoloji) 0 0 20 20 5.5%
Eylem 5 1 6 12 3.01%
Acimlayici Sirali Desen 11 0 0 11 3.0%
Nedensel Karsilastirma Deseni 0 6 0 6 1.6%
Deneysel Desen, Durum/Vaka Calismasi 5 0 0 5 1.4%
Meta analiz 0 4 0 4 1.1%
Yakinsayan Paralel Desen 4 0 0 4 1.1%
Deneysel Desen, Tarama 0 4 0 4 1.1%
Olgek uyarlama 0 4 0 4 0.8%
i¢ ice Gegmis Desen 3 0 0 3 0.8%
Kesfedici Sirali Desen 3 0 0 3 0.8%
Icerik Analizi 0 0 3 3 0.8%
Betimsel Arastirma 0 0 3 3 0.8%
Dokiiman Analizi 0 0 3 3 0.8%
Nedensel Karsilastirma Deseni, Tarama 0 2 0 2 0.5%
Paralel desen 2 0 0 2 0.5%
Sirali Agiklayici Desen 2 0 0 2 0.5%
Deneysel Desen, Durum/Vaka Calismasi, GOomiilii 1 0 0 1 0.3%
Teori Deseni
Cok Asamali Desen 1 0 0 1 0.3%
Kesitsel Desen 0 1 0 1 0.3%
Karsilagtirma Gruplu Desen 0 1 0 1 0.3%
Etnografik Desen 0 0 1 1 0.3%
Karsilastirmali Betimsel Analiz 0 1 0 1 0.3%
Olgubilim (Fenomenoloji), Tarama 1 0 0 1 0.3%
Gomiilil Teori Deseni 0 0 1 1 0.3%
Deneysel Desen, icerik Analizi 1 0 0 1 0.3%
Toplam 71 188 107 367 100%

Tabloda goriildigii lizere arastirma desenleri arasinda en yaygin kullanilan tasarim tarama
desenidir; 125 g¢alismanin %40°1 bu yaklasimi benimsemistir. Tarama desenlerinin buyiik
¢ogunlugu nicel yontemle (112; %30,5) gerceklestirilmis, karma desen olarak 10 (%2,7) ve nitel
desen olarak 3 (%0,8) ¢calismada yer almistir.

Tarama desenini, 60 c¢alismayla (%16,4) durum/vaka calismasi izlemistir. Bu alandaki
calismalarin 56’s1 nitel (15,2%), 3'ii karma (%0,8%) ve 1'i nicel (%0,3) olarak yiritilmistiir.
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Deneysel desenler ise 58 tezde (%15,6) tercih edilmis; bunlarin 40’1 nicel (%10,9), 17’si karma
(%4,6) ve 1'i nitel (%0,3) olarak simiflandirilmistir.

Daha az yaygin desenler arasinda olgubilim (fenomenoloji) 20 tezde (%5,5), eylem arastirmasi
12 tezde (%3,3) ve aciklayicl sirali desen 11 tezde (%3,0) kullanilmistir. Bunun disinda,
deneysel-vaka g¢alismasi ve gomiilii teori kombinasyonlari; kesitsel, paralel, sirali agiklayici, ¢ok
asamali, kesitsel grup karsilastirma, etnografik, karsilastirmali betimsel analiz, fenomenoloji-
tarama ve gomiilii teori desenleri gibi cesitli modeller her biri yalnizca 1-2 tezde (%0,3-0,5) yer
almistir.

Tablo 9. Ustiin Zeka/Yetenek Alanindaki Lisansiistii Tezlerin Uygulandig1 Calisma Grubuna Gére
Dagilimi

Calisma Grubu f %
Ogrenci 233 63,4
Ogretmen 35 9,6
Ogrenci, 6gretmen 20 5,5
Veli 19 52
Dokiiman 16 4,4
Ogrenci, veli 12 3,3
Ogrenci, 6gretmen, veli 10 2,5
Ogretmen, idareci 6 1,6
Ogrenci, 0gretmen, idareci, veli 5 1,4
Idareci 2 0,5
Ogretmen aday1 2 0,5
Milletvekilleri, Talim ve Terbiye Kurulu Bagkanlari, 6gretim iyeleri, arastirmacilar, 1 0,3
ogretmenler, 6zel sektor ¢alisanlar, veli

Ogrenci, 6gretmen, idareci, akademisyenler, veli 1 0,3
Ogrenci, 6gretmen, idareci, veli, tez izleme ve gegerlik kurulu iiyeleri, arastirmaci, uzman 1 0,3
Ogretmen, veli 1 0,3
Ogretmen, egitim yéneticisi, alan uzman, veli 1 0,3
Ustiin Yetenekli Yetiskin Bireyler 1 0,3
Uzman Adaylari 1 0,3
Toplam 367 100

Toplam 367 ¢alismanin ¢alisma grubu dagilimina bakildiginda, en yiiksek oran 6grencilerden
olusan gruplarda gozlenmistir (f=233; %63,4). Bunu 6gretmen katilimcilarin yer aldig1 gruplar
(f=35; %9,6), 6grenci ve 6gretmen birlikte degerlendirilen gruplar (f =20; %5,5) ile velilerin
dahil edildigi gruplar (f=19; %5,2) izlemigtir. Ogrenci ve veli katihmcilarim bir arada igeren
arastirmalar (f = 12) %3,3 6grenci-6gretmen-veli Gicliisiinii kapsayan gruplar (f=10) %2,5 olarak
belirlenmistir. Ogretmen ve idarecilerin birlikte cahstug gruplar (f=6) %1,6 ve &grenci-
O0gretmen-idareci-veli dortliistini iceren gruplar (f=5) %1,4 oraninda kullanilmistir.  Diger
katilimal profilleri arasinda yalniz idareciler (f=2; %0,5), yalniz 6gretmen adaylan (f=2; % 0,5),
milletvekilleri-Talim ve Terbiye Kurulu Baskanlari- o6gretim tyeleri- arastirmacilar-
o0gretmenler- 6zel sektor calisanlar1 velilerden olusan karma grup (f=1; %0,3), 6grenci-
O0gretmen- idareci akademisyenler- veliler grubu (f=1; %0,3), 6grenci- 6gretmen- idareci- veli-
tez izleme ve gecerlik kurulu liyeleri- uzmanlardan olusan karma grup (f=1; % 0,3), 6gretmen-
veli ortak grubu (f=1; %0,3), 6gretmen-egitim yoneticisi-alan uzmani-veli grubu (f=1; %0,3),
iistiin yetenekli yetiskin bireyler (f=1; %0,3) ve uzman adaylar (f=1; %0,3) yer almistir.

Tablo 10. Ustiin Zeka/Yetenek Alamindaki Lisansiistii Tezlerde Kullanilan Veri Toplama

Araglarina Gore Dagilimi

Veri Toplama Araci f %
Olgek 207 29,66
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Goriisme / Miilakat (goriisme, yar1 yapilandirilmis goriisme, goriisme formu, miilakat, 144 20,63
roportaj v.b.)

Diger (rubrik, senaryo, video-kayit, basari testi disindaki 6zel araclar v.b.) 104 14,90
Test 90 12,89
Gozlem (gozlem, gozlem formu, gozlem listesi) 38 5,44
Anket 33 4,73
Envanter 25 3,58
Form (6l¢gme-degerlendirme, kontrol listesi, degerlendirme formu v.b.) 24 3,44
Giinliik (yazili/yansitic giinliik, arastirmaci notlari) 20 2,87
Dokiiman / Metin Analizi (dokliman, literatiir, yazili dokiimanlar) 13 1,86
Toplam 698 100

Tablo incelendiginde, arastirmalarda en sik kullanilan veri toplama aracinin dlgekler oldugu
gorilmektedir (f=207; %29,66). Bunu, goriisme/milakat yontemleri (f=144; %20,63) ve diger
kategorisinde yer alan 6zel araglar (6rnegin rubrik, senaryo, video kayit vb.) (f=104; %14,90)
takip etmektedir. Testler (f=90; %12,89) ve gozlem teknikleri (f=38; %5,44) ise daha diisiik
siklikta tercih edilmistir. Anketler (f=33; %4,73), envanterler (f=25; %3,58), olcme-
degerlendirme formlari (f=24; %3,44) ve giinlik turi araglar (f=20; %2,87) ise en az kullanilan
veri toplama araclari arasinda yer almaktadir.

Tablo11. Ustiin Zeka/Yetenek Alanindaki Lisansiistii Tezlerde Kullanilan Veri Analiz Yéntemine
Gore Dagilimi

Veri Analiz Yontemi f %
T-Testi 137 15.15
icerik Analizi 129 14.27
Betimsel Istatistik 105 11.62
Anova 103 11.39
Korelasyon 99 10.95
Mann Whitney 77 8.52
Betimsel Analiz 52 5.75
Wilcoxon 48 5.31
Kruskal Wallis 41 4.54
Regresyon 26 2.88
Ki-kare 18 1.99
Kodlama 9 1.0
Dokiiman Analizi 8 0.88
Toplam 698 100

Veri analiz yontemleri itibariyla toplam 904 analiz kaydedilmis olup, en sik basvurulan teknik
%15,2 (137 kez) ile t-testi olmustur. Icerik analizi 129 kez (%14,3) ve betimsel istatistikler 105
kez (%11,6) kullanilmistir. Anova 103 kez (%11,4) ve korelasyon analizi 99 kez (%11,0) ile
onemli pay sahibidir. Mann-Whitney testi 77 kez (%8,5), Wilcoxon testi 48 kez (%5,3) ve
Kruskal-Wallis testi 41 kez (%4,5) uygulanmistir. Diger analiz yontemleri ise daha diistik siklikta
gorilmis olup (6rnegin regresyon %2,9; ki-kare %2,0 vb.), yine hem nicel hem nitel teknikler
alana dair calismalarda yer almaktadir.

SONUCLAR ve TARTISMA

Bu calisma 2014-2024 yillar1 arasinda Tirkiye'de Ustiin zeka ve listiin yetenek konularinda
hazirlanmis lisansiistii tezleri yontemsel acidan inceleyerek, alan yazindaki mevcut duruma dair
kapsaml bir genel goériinlim sunmay1 amaglamaktadir. Calisma Tiirkiye'de iistiin zeka ve iistlin
yetenek konularinda yapilan lisansiistii tezlerin nicel bir betimlemesini sunarak alan yazina
yontemsel bir katki saglamistir. Ancak bulgular, calismanin esasen sahada yapilmis tezlerin
siniflandirilmasi ve sayisal dagiliminin 6tesine gecemedigini gostermektedir.

Elde edilen bulgulara gore tustiin zeka/lstiin yetenek konularinda yapilan 366 lisansiistii
calismanin tiiriine goére dagilimi incelendiginde bu konulardaki akademik ¢alismalarin biyiik
Olciide yiiksek lisans tezlerine dayandigim1 ve doktora diizeyinde daha sinirli ancak artan bir
egilimle arastirma tiretildigini géstermektedir. Dolayisiyla bu alanda daha 6zgiin, derinlemesine

e-ISSN: 3062-1550 Tiirkiye Ustiin Zekali ve Dahi Cocuklar Egitim Vakfi Dergisi 23
Journal of TUZDEV 2025; 2(1); 13-27



Tiirkiye Ustiin Zekali ve Dahi Cocuklar Egitim Vakfi Dergisi

ve kuramsal Kkatkilar sunabilecek doktora diizeyinde calismalara duyulan ihtiya¢ devam
etmektedir. Elde edilen sonuglarin literatiirdeki benzer c¢alismalarla karsilastirilmasi, bircok
paralellik sunmaktadir. Benzer sekilde Basar (2019) ve Kara (2021), iistiin yeteneklilerle ilgili
tez calismalarinin biiyiik kisminin yiiksek lisans diizeyinde tamamlandigini, doktora tezlerinin
ise daha diisiik oranda gergeklestirildigini ortaya koymustur. Cetin ve inci (2023) ise iistiin zeka
alaninda fen egitimi odakl tezlerin cogunlukla yiiksek lisans diizeyinde yapildigini ve tiretimin
ozellikle 2019 yilinda yogunlastigini belirtmistir.

Yillik dagilima bakildiginda yiiksek lisans tezlerinde 2018, 2019 ve 2024 yillarinda dikkat gekici
artislar meydana gelmistir. 2018 yilindaki artis Milll Egitim Bakanlig1 2023 Egitim Vizyonu'nun
yayimlanmasiyla ile iliskilendirilebilir. Bu belge iistliin yetenekli bireylerin egitimi konusunda
farkindaligin artirilmasi, tanilama sistemlerinin gézden gegirilmesi ve 6zgilin egitim modellerinin
gelistirilmesi gibi hedefler icermektedir (MEB, 2018). S6z konusu belge akademik cevrelerde
konunun dneminin yeniden giindeme gelmesine ve bu alanda ytriitiilen tez ¢alismalarinda artis
yasanmasina zemin hazirlamis olabilir. Uretkenligin en yogun oldugu 2024 yilinda yapilan 41
ylksek lisans ve 15 doktora tezi, bu yilin hem genel iiretkenlik hem de doktora diizeyinde
yapilan ¢alisma sayisi acisindan en yogun dénem oldugunu gostermektedir. Buna karsilik bazi
yillarda lisansiistii tez sayilarinda belirgin bir diisiis yasanmistir. 2020 yilinda tiretimin diistiigi
ve 2024 yilina dogru tekrar artisa gectigi bulunmustur. 2020 yilindaki bu diisiisiin sebebinin
diinyada etkili olan COVID-19 pandemisi oldugu dislnilmektedir. Benzer sekilde Kara
(2021)'nin g¢alismasi, 2019°da zirve yapan tez sayilarinin 2020’de pandemi etkisiyle belirgin
sekilde diistiiglini bulmus ve bu dénemdeki azalmay1 vurgulamistir.

Gazi, Bahcesehir, Hacettepe, Istanbul ve Dokuz Eyliil gibi 6nde gelen {iniversitelerde {istiin zeka
ve Ustlin yetenek konusundaki tez iiretiminin daha yogun olmasi dikkat ¢ekmektedir. Bu
durumun sebebi, s6z konusu kurumlarin egitim bilimleri ve 6zel egitim alanlarindaki kokli
akademik altyapilari, iistiin yetenek alaninda uzman 6gretim iyelerinin fazlaligi, Milli Egitim
Bakanligi ve BILSEM’lerle yiiriitilen saha is birlikleri ile psikometrik test gelistirme
konusundaki gecmis deneyimleri gibi gii¢lii kaynaklardir. Buna karsilik daha kiiciik veya yeni
kurulan tniversiteler simirli uzman kadro, saha erisimi ve finansal imkanlar nedeniyle alana
daha kisith katkida bulunabilmektedir. Kardes ve ark. 2018’de yaptiklar1 arastirmada benzer
sonuglar bulunmustur. Yapilan tezlerin iiniversiteye gore dagilimini incelediklerinde Gazi
Universitesinin ilk sirada geldigi bunu Hacettepe Universitesinin takip ettigini bulmuslardur.

Enstitii diizeyinde degerlendirildiginde lisanstistii tezlerin yaridan fazlasinin Egitim Bilimleri
Enstitiileri'nde hazirlandig1 gériilmektedir. Bu durum iistlin yetenek konusunun agirlikli olarak
egitim odakli ele alindigini géstermektedir. Tanilama, egitim uygulamalari ve program gelistirme
gibi konularin egitimle dogrudan iliskili olmasi, bu alandaki tezlerin genellikle Egitim Bilimleri
Enstitiilerinde yiirttiilmesini dogal kilmaktadir. Sosyal Bilimler ve Lisansiistii Egitim Enstitiileri
de 6nemli katki sunarken, fen ve saglik bilimleri enstitiilerinde tez sayisi sinirlh kalmaktadir.
Benzer sekilde Basar (2019), tezlerin ¢ogunlugunun Egitim Bilimleri Enstitlisii’'nde yapildigini,
bunu Sosyal Bilimler Enstitiisii'niin izledigini belirtmistir.

Ana bilim dallar1 diizeyinde de benzer bir egitim odaklilik goriilmektedir. En fazla ytiksek lisans
ve doktora c¢alismasi Egitim Bilimleri ana bilim dalina aitken, Ozel Egitim, Ilkégretim ve
Matematik-Fen Egitimi gibi b6liimler ikinci, liclinct siralarda yer almaktadir. Bu dort ana bilim
dalindaki tezler toplamda tezlerin yarisindan fazlasini olusturmaktadir.

Bu ¢alismada lisansiistii tez danismanliklarinin Prof. Dr., Dog. Dr. ve Dr. Ogretim Uyesi unvanh
akademisyenler tarafindan yiiriitildiigii; Prof. Dr. danismanliginin ile agik ara en yiiksek paya
sahip oldugu belirlenmistir. Bu dagilim iistiin zeka ve iistlin yetenek konularinin tiniversitelerde
genellikle en kidemli ve deneyimli 6gretim {iyelerinin ilgi alanina girdigini gdostermektedir. 2013
yilinda yapilan akademik unvan sistemindeki degisikliginin sonucu etkilemekte oldugu
diistiniilmektedir. Ozen¢ ve Ozenc¢’in (2013) calismasinda incelenen lisansiistii tezlerin
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danisman unvanlarina gore dagiliminda, yardimci docent ve profesor unvanl akademisyenler ilk
sirayl almis, bunu dogent unvanli danismanlar takip etmistir.

Arastirma yontemleri agisindan bakildiginda nicel yontemlerin agirlikli kullanildigi gérilmiistiir.
Arastirmalarda nicel yontemlerin siklikla tercih edilme nedeni; daha biiylik 6rneklem
gruplariyla calisabilme imkani, sonuglarin daha genis drnekleme genellenebilmesi ve sayisal
verilerin sagladigi nesnellik diizeyinin yiliksek olmasindan kaynaklandigi diisiiniilmektedir.
Bircok calisma istiin yetenek arastirmalarinda nicel yontemlerin baskin oldugunu ortaya
koymustur (Bolat ve Tekin, 2017; Sayim ve Isik, 2020; Warne vd., 2012; Dai vd., 2011).

Ustiin zeka ve yetenek arastirmalarinda yaygin olarak tarama desenine dayali, yani var olan
verilerin sistematik olarak toplanip degerlendirildigi calismalarin tercih edildigi goriilmektedir.
Fenomenoloji ve eylem arastirmasi gibi nitel desenlerin daha az kullanimi, bireysel deneyimlerin
ve uygulama odakli arastirmalarin derinlemesine incelenmesine dair literatiirde bosluklar
oldugunu ortaya koymaktadir. inci (2021) tarafindan erken ¢ocukluk déneminde yapilan meta-
sentez ¢alismasinda nicel yOontemlerin, 6zellikle tarama modellerinin yaygin kullanildigini
vurgulanmistir.

Orneklem ya da cahisma grubuna tiiriine gére ogrenciler en yogun katihmci grubunu
olusturmustur. Ogrenci calisma grubunun yaridan fazla orana sahip olmasi dikkat cekmektedir;
bu durum, 6grencilere ulasmanin daha kolay olmasi ve genis bir evreni temsil etmeleriyle
aciklanabilir. Buna karsin en az tercih edilen gruplar veliler, idareciler ve birden fazla paydasi
bir arada ele alan karma c¢alisma gruplari olmustur. Bu durum veli ve idarecilerin arastirmalara
katilmakta c¢ekimser oldugunu ve arastirmacilarin c¢alismalarda ¢ok paydash o6rneklem
gruplarini yeterince kullanmaya hazir olmadigini diisiindiirmektedir. Ogrencilerin en yaygin
orneklem grubu oldugunu Ayvaa ve Bebek (2019) ile Ozen¢ ve Ozen¢ (2013) de
dogrulamaktadir.

En sik kullanilan veri toplama araci standart dlgekler olmustur, goriisme/miilakat teknikleri
ikinci siradadir. Bu sonuglar alan yazindaki ¢alismalarin biiyiik 6l¢iide nicel verilere dayandigini
ve arastirmacilarin o6zellikle standartlastirilmis veri toplama araclarina yo6neldigini
gostermektedir. Bununla birlikte, nitel yontemlerin temel unsurlarindan olan goriisme ve
gozlem tekniklerinin de kullamldigi dikkat ¢ekmektedir. Olgeklerin en sik kullanilan veri
toplama araci oldugu, Kii¢likoglu ve Ozan (2013) ile Tas Coskun (2024) tarafindan da
raporlanmistir.

Toplamda 904 analiz yonteminin raporlandigi calismalarda, en sik kullanilan analiz teknigi
oranla T-Testi olmustur. Bu bulgu arastirmalarin 6nemli bir kisminda gruplar arasi fark
analizine bagvuruldugunu gostermektedir. icerik analizi ve betimsel istatistikler ise en yaygin
kullanilan diger yontemler arasinda yer almakta olup, alanda hem nitel hem de nicel veri
¢oziimleme yaklasimlarinin benimsendigini gostermektedir. Anova ve korelasyon analizi gibi
istatistiksel testlerin kullanim orani da dikkate degerdir. Ote yandan Wilcoxon, Kruskal-Wallis,
Regresyon, Ki-kare, Manova, ANCOVA gibi daha 6zgiil analiz tekniklerine de belirli oranlarda
basvurulmus, Tematik analiz, yapisal esitlik modellemesi, meta analiz, soylem ve fenomenoloji
analizleri gibi yontemler ise daha sinirli sayida ¢alismada kullanilmistir. Bu bulgular tezlerde
hem Kklasik istatistiksel yontemlere hem de nitel analiz tekniklerine yonelim oldugunu ortaya
koymaktadir.

Bu ¢alismanin giiclii yanlarindan biri genis bir veri seti lizerinde calisilmasidir. Kapsayici bir veri
taramasi ile oldukg¢a fazla sayida c¢alismanin kapsamli bir sekilde incelenmesi, lisansiistii
arastirma egilimlerine iliskin zengin bir genel bakis sunmaktadir. Calismada sayisal verilerin
tablo ve ylizde olarak sistematik bicimde sunulmasi, alandaki temel egilimlerin nesnel bir
bicimde degerlendirilmesine olanak saglamistir. Ayrica verilerin resmi bir kaynaktan alinmasi
biitiinliik ve giivenilirlik agisindan avantajdir.

Elde edilen bulgular istiin zekd/yetenek alanindaki lisansiistii arastirma profilini detayh
bicimde yansitarak hem egitim boyutunun hem nicel calismalara dayal geleneksel egilimin
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hakim oldugunu gostermektedir. Tezlerde agirlikli olarak tarama desenli, 6grenci odakli ve nicel
yontemlerin tercih edilmesi, {istiin yetenekli bireylerin gelisimini ¢ok boyutlu ele alan biitiinciil
yaklasimlarin hala yetersiz kaldigini ortaya koymaktadir. Ayrica calismanin sinirh teorik
gercevesi, listlin yetenekli bireylerin egitimiyle ilgili giincel ulusal politika belgeleriyle yeterli
diizeyde iliskilendirilmemistir.

Son on yilda {istiin zeka ve yetenek alaninda yiirtitiilen lisansiistii tezlerin énemli bir bolimij,
ozellikle Egitim Bilimleri Enstitiilerine ve klasik yontemsel tercihlere yogunlasmistir. Ancak bu
egilim Tirkiye'de Ustiin yetenekli bireylere yonelik gelistirilen politika belgeleri (6rnegin 2013
MEB Ozel Yetenekliler Strateji Belgesi, 2023 Egitim Vizyonu, TBMM 2012 Arastirma Raporu) ile
yeterince uyum gdstermemektedir. Ornegin bu politika metinleri iistiin yetenekli bireylerin
tanilanmasinda c¢oklu veri kaynaklarina, sosyal cevre etkilesimlerine, kiiltlirel baglama ve
yaraticl diislinme becerilerine vurgu yaparken, tezlerin ¢ogu yalnizca standart testlerle sinirh
kalmis, coklu 6rneklem ve karma yontem kullanim orani oldukc¢a diisiikttir.

Ayrica arastirmanin bulgularindan hareketle, yiliksek lisans diizeyinde yapilan tezlerin sayica
fazla olusu olumlu bir iiretkenlige isaret etse de bu ¢alismalarin ne tiir bir bilimsel veya pratik
katki sagladigi tartismasiz birakilmistir. Sayica fazla olmak sahada etki yaratmak anlamina
gelmemektedir. Bu nedenle niteliksel katki, 6zgiin kavramsallastirmalar, saha deneyimlerinin
modellenmesi ve politika dnerilerinin gelistirilmesi gibi yonlerden degerlendirme yapilmaldir.

Bu baglamda tezlerdeki genel egilimlerin analiz edilmesi yalnizca arsivsel bir caba degil, ayni
zamanda Tirkiye'deki egitimsel arastirmalarin epistemolojik yonelimi hakkinda da 6nemli
ipuclar1 sunmaktadir. Arastirmalarin agirlikli olarak 6grenci odakh yiiriitilmesi, ¢cok paydash
analizlerin eksikligi ve 6gretmen, veli, uzman gibi aktorlerin sinirli temsil edilmesi, alandaki
pratik problemlerin ¢6ziimiine yonelik yaklasimlarin eksikligini yansitmaktadir. Bu durum
sahadaki egitimciler ve politika yapicillar icin uygulamaya donik g¢ikarimlar {iretmeyi
zorlastirmaktadir.

ONERILER

e Politika belgeleri ile uyumlu tez cerceveleri gelistirilmelidir: Yiiksek lisans ve doktora
tezlerinde, 6zellikle 2013 MEB Eylem Plani, 2023 Egitim Vizyonu ve TBMM raporlari gibi
ist politika belgelerine dogrudan referanslar artirilmaly; tezler bu belgelerin hedefleriyle
ne derece uyumlu oldugu yoniinden tartisilmalidir.

o Teorik zemin derinlestirilmelidir: Giris ve kuramsal cerceve boéliimlerinde yalnizca
tanimlar degil, glincel yaklasimlar, sosyal adalet perspektifi, farkl kiilttirel modeller gibi
daha derinlikli kuramsal baglamlara yer verilmelidir.

e Tezler cok paydash ve uygulamal hale getirilmelidir: Ogrencilerin yaninda 6gretmen,
veli, okul yoOneticisi, rehber 68retmen gibi aktorlere dayali veri toplama stratejileri
gelistirilmeli ve saha baglaminda ¢6ziim onerileri liretecek calismalar tesvik edilmelidir.

e Yiiksek lisans tezlerinin katkisi acik¢a ortaya konmalidir: Her tezde ¢alismanin kuramsal,
yontemsel ya da uygulamali anlamda ne tiir bir 6zgiin katki sagladigi tartisiimalidir.

e Gelecek vizyonu sunan yorumlar gelistirilmelidir: Tezlerin biitiinciil analizi Ustiin
yetenek arastirmalarinin hangi yone evrildigi, ne tiir teorik kirilmalar yasandig1 ve hangi
yeni sorun alanlarinin ortaya ciktig1 gibi gelecege yonelik degerlendirmeler icermelidir.

e Disiplinlerarast yonelimler gelistirilmelidir: Egitim bilimlerinin yam1 sira psikoloji,
sosyoloji, norobilim ve sanat egitimi gibi alanlarla etkilesimli calismalar 6zendirilmelidir.
Bu tiir calismalar alandaki gesitliligi ve yenilikgiligi destekleyecektir.

e Karma ve derinlemesine yontemler tesvik edilmelidir: Nicel ¢alismalara ek olarak
fenomenoloji, eylem arastirmasi, gomiilii teori gibi derinlemesine analiz olanag1 sunan
nitel yontemler daha fazla kullanilmali ve desteklenmelidir.
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Abstract

The purpose of this study is to descriptively examine postgraduate theses listed in the YOK TEZ between
2014 and 2024 whose titles include the terms “gifted intelligence,” “giftedness,” or “talent.” Using a survey
model, the study analysed 366 theses in detail for which the full texts were accessible. The findings show
that postgraduate output is concentrated mainly within Institutes of Educational Sciences; most studies
employ quantitative methods and survey designs, and their samples predominantly consist of student
groups. Scales and standardised tests are the most frequently used data-collection instruments, with t-tests
favoured in quantitative studies and content analysis in qualitative inquiries. Gazi University emerges as
the leading institution in terms of thesis production, while the annual number of theses increased during
2018-2019 and again in 2024 but declined in the pandemic year 2020. Overall, the results highlight the
need for more doctoral-level research and studies involving multi-stakeholder samples.

Keywords: intellectual giftedness, giftedness, Postgraduate thesis analysis

INTRODUCTION

The identification, education, and social integration of gifted and talented individuals are among
the most significant agenda items of educational systems (Avci Dogan & Tamul, 2024). Research
in this field has been increasing steadily. Despite the growing number of studies, there is still no
consensus on the definition of giftedness or talent. Definitions vary depending on culture, time,
and geography. In general, giftedness refers to a mental characteristic that significantly
differentiates an individual from their peers in terms of learning speed, abstract reasoning
capacity, and problem-solving ability. In classical definitions, this condition is usually explained
quantitatively by an IQ score of 130 or above (Terman, 1926). However, contemporary research
has shown that giftedness cannot be measured solely through cognitive tests and that other
dimensions such as affective traits and creativity must also be considered.

Giftedness is a multidimensional concept that not only includes mental capabilities but also
encompasses exceptional performance in artistic, athletic, or academic domains (Avci Dogan &
Tamul, 2024). According to Gagné’s (2004) Differentiated Model of Giftedness and Talent,
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giftedness is a developmental process in which an individual's innate mental potential is
transformed into competence through appropriate environmental and personal catalysts, along
with systematic learning. Over time, approaches in this field have evolved significantly, with the
view gaining ground that giftedness is not a fixed and innate trait but rather a dynamic
phenomenon shaped by the constant interaction between the individual and their environment
(Renzulli, 2005). Consequently, traditional models based solely on 1Q-based identification have
started to be seen as insufficient. More holistic models that incorporate multiple intelligences,
affective competencies, creativity, and environmental factors have come to the forefront.

Throughout history, the concept of giftedness has been approached in various ways, and its
definitions and measurement criteria have changed accordingly. Today, giftedness is no longer
limited to academic achievement alone but also includes creativity, productivity, and individual
differences. In this context, it is important to provide empowering, flexible, innovative, inspiring,
and original learning environments to help gifted individuals fully realize their cognitive potential
and contribute value to society and humanity (Koshy, 2002).

In Turkey, parallel to this understanding, programs have started to be developed that focus not
only on academic criteria but also on outstanding performance in sports and arts. In fact, an
investigation by the Turkish Grand National Assembly in 2012 on the education of gifted children
emphasized that these students represent a critical intellectual capital for the country and warned
that this potential could be directed toward other countries if the necessary educational
infrastructure is not established (TBMM, 2012). Subsequently, the Ministry of National Education
outlined strategic priorities regarding gifted education in its 2013 Action Plan, focusing on teacher
training, the development of unique identification tools, and the enrichment of learning
environments (MEB, 2013). This direction was maintained in the Vision 2023 document
published in 2018, which presented concrete goals concerning institutional structuring,
identification processes, and educational environments to support gifted individuals (MEB, 2018;
Yakut Ozek, 2024). Today, policy documents have become important reference sources guiding
academic studies and have contributed to the numerical increase in postgraduate research. This
increase necessitates a more systematic examination of the structural and methodological
characteristics of these theses.

Purpose of the Study
The aim of this study is to examine postgraduate theses, available in the Turkish Higher Education

Council (YOK) Thesis Center between 2014 and 2024, that include the terms "giftedness" or
"gifted/talented" in their titles, with respect to various variables. Throughout the study, the
following questions were addressed:
1. Whatis the distribution of postgraduate theses by type?
2. What is the numerical distribution of postgraduate theses by year?
3. What is the distribution of postgraduate theses by the universities where they were
published?
4. What is the distribution of postgraduate theses by the institutes where they were
published?
5. What is the distribution of postgraduate theses by the academic departments where they
were published?
What is the distribution of postgraduate theses by the academic titles of the advisors?
What is the distribution of postgraduate theses by research method?
What is the distribution of postgraduate theses by research design?
What is the distribution of postgraduate theses by sample type?
10 What is the distribution of postgraduate theses by data collection tools?
11. What is the distribution of postgraduate theses by data analysis methods?
METHOD

© © N o
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Research Model and Design

This study is descriptive survey research aimed at examining postgraduate theses prepared
between 2014 and 2024 on the topics of giftedness and talent. The descriptive survey model aims
to objectively, systematically, and regularly present the current situation in a particular field
(Biiytukoztirk et al., 2019; Karasar, 2016). In this context, the research is based on identifying,
classifying, and detecting trends in theses prepared from past to present.

Data Collection Tools

The collected information was systematically organized using Microsoft Excel. A coding form
developed by the researcher was used to gather data regarding the theses. This form included the
following categorical variables:

o Type of Thesis: Whether it is a master’s or doctoral thesis.

e Year: 2014, 2015, .., 2024.

e University: Full name of the higher education institution.

e Institute: Institute of Science, Social Sciences Institute, Educational Sciences Institute, etc.

e Department: The department to which the thesis belongs.

e Advisor’s Academic Title: Prof. Dr., Assoc. Prof. Dr., Asst. Prof. Dr., etc.

e Research Method: Quantitative, qualitative, or mixed.

e Research Design: Descriptive survey, relational survey, case study, etc.

e Sample Type: Student, teacher, parent, etc.

e Data Collection Tools: Test, scale, questionnaire, interview form, document analysis, etc.
Data Collection Process

In this study, master's and doctoral theses that included at least one of the keywords “gifted,”
“giftedness,” or “talent” in their titles were scanned in the YOKTEZ (Council of Higher Education
Thesis Center) database between January 1, 2014, and December 1, 2024. A total of 371 studies
were identified, and 366 postgraduate theses with full-text access were included in the analysis.

Ethical Statement

This study does not require ethics committee approval as it is a document analysis based solely
on open-access thesis data.

Data Analysis

The data from the 366 master's and doctoral theses selected from the YOK TEZ database were
analyzed using descriptive analysis techniques. Each thesis was systematically classified
according to the year, program level, university, institute, department, advisor’s title, research
method, research design, sample type, data collection tool, and data analysis method. These
classifications were transferred into Excel, and the frequency and percentage distributions of the
categorical variables in this matrix were calculated and presented in tables.

FINDINGS

The findings related to the 366 postgraduate theses included in the study are presented below,
categorized by thesis type, year, university of publication, institute and department, advisor’s
academic title, research method, research design, sample type, data collection tool, and data
analysis method.
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Table 1. Distribution of Postgraduate Theses in the Field of Giftedness/Talent by Thesis Type

Thesis Type f %

Master’s 269 73.5
Doctoral 97 26.5
Total 366 100

According to the table, 73.5% (n=269) of the total 366 postgraduate theses examined were
conducted at the master’s level, while 26.5% (n=97) were at the doctoral level.

Table 2. Distribution of Postgraduate Theses in the Field of Giftedness/Talent by Year of
Publication

Years Master’s Doctoral Total
f f f %

2014 14 14 28 7.65
2015 24 8 32 8.74
2016 16 13 29 7.92
2017 21 7 28 7.65
2018 33 10 43 11.75
2019 45 6 51 13.93
2020 17 3 20 5.46
2021 19 5 24 6.56
2022 18 7 25 6.83
2023 21 9 30 8.2
2024 41 15 56 15.3
Total 269 97 366 100

According to Table 3, the highest annual output of postgraduate theses on giftedness/talent in
Tirkiye between 2014 and 2024 occurred in 2024, with 56 theses (15.3%). This was followed by
51 theses (13.9%) in 2019 and 43 theses (11.8%) in 2018. The year with the lowest number of
completed theses was 2020, with only 20 theses (5.5%).

Table 3. Distribution of Postgraduate Theses in the Field of Giftedness/Talent by University

University Master’s Doctoral Total
f f f %

Gazi University 10 16 26 7.1
Bahgesehir University 23 0 23 6.28
Hacettepe University 13 9 22 6.01
Istanbul University 5 12 17 4.64
Dokuz Eyliil University 10 3 13 3.55
Necmettin Erbakan University 11 1 12 3.28
Marmara University 7 4 11 3.01
Aydin Adnan Menderes University 10 1 11 3.01
istanbul Aydin University 10 0 10 2.73
Yildiz Teknik University 7 2 9 2.46
Inénii University 6 2 8 2.19
Sakarya University 7 1 8 2.19
Trakya University 5 3 8 2.19
Bursa Uludag University 4 4 8 2.19
Bolu Abant izzet Baysal University 4 4 8 2.19
Ankara University 2 5 7 1.91
Amasya University 6 1 7 191
Mersin University 5 1 6 1.64
Orta Dogu Teknik University 3 3 6 1.64
Erciyes University 5 1 6 1.64
Anadolu University 4 2 6 1.64
Hasan Kalyoncu University 4 1 5 1.37
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Atatiirk University 2 3 5 1.37
Maltepe University 5 0 5 1.37
Istanbul Gelisim University 5 0 5 1.37
Karadeniz Teknik University 1 4 5 1.37
Uskiidar University 5 0 5 1.37
Selguk University 2 2 4 1.09
Ege University 4 0 4 1.09
Cukurova University 4 0 4 1.09
Diizce University 3 1 4 1.09
Tokat Gaziosmanpasa University 3 1 4 1.09
Canakkale Onsekiz Mart University 3 0 3 0.82
fhsan Dogramaci Bilkent University 3 0 3 0.82
Ahi Evran University 3 0 3 0.82
Burdur Mehmet AKkif Ersoy University 1 2 3 0.82
Cag University 3 0 3 0.82
Yakin Dogu University 3 0 3 0.82
Istanbul Sabahattin Zaim University 3 0 3 0.82
Akdeniz University 3 0 3 0.82
Trabzon University 1 1 2 0.55
Balikesir University 0 2 2 0.55
Yalova University 1 1 2 0.55
Dumlupinar University 0 2 2 0.55
Hali¢ University 2 0 2 0.55
Bogazigi University 1 1 2 0.55
Sivas Cumhuriyet University 2 0 2 0.55
Eskisehir Osmangazi University 2 0 2 0.55
Biruni University 2 0 2 0.55
Ondokuz Mayis University 2 0 2 0.55
Okan University 2 0 2 0.55
Yeditepe University 2 0 2 0.55
Istanbul Kiiltiir University 2 0 2 0.55
Gaziantep University 2 0 2 0.55
Mustafa Kemal University 2 0 2 0.55
Kocaeli University 2 0 2 0.55
Kirklareli University 2 0 2 0.55
istanbul Ticaret University 2 0 2 0.55
istanbul Okan University 1 0 1 0.27
Dicle University 0 1 1 0.27
istanbul Arel University 1 0 1 0.27
Anglia Ruskin University 1 0 1 0.27
Istanbul Bilgi University 1 0 1 0.27
Ankara Yildirim Beyazit University 1 0 1 0.27
Baskent University 1 0 1 0.27
Bartin University 1 0 1 0.27
Kahramanmaras Siit¢ii Imam University 1 0 1 0.27
Yozgat Bozok University 1 0 1 0.27
Usak University 1 0 1 0.27
Kirikkale University 1 0 1 0.27
Firat University 1 0 1 0.27
Mimar Sinan Gtizel Sanatlar University 1 0 1 0.27
Munzur University 1 0 1 0.27
Mugla Sitki Kogman University 1 0 1 0.27
Mus Alparslan University 1 0 1 0.27
Fatih University 1 0 1 0.27
Fatih Sultan Mehmet Vakif University 1 0 1 0.27
Pamukkale University 1 0 1 0.27
European University of Lefke 1 0 1 0.27
The University of Sheffield 1 0 1 0.27
Erzincan Binali Yildirim University 1 0 1 0.27
Manisa Celal Bayar University 1 0 1 0.27
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Total 269 97 366 100

When examining thesis production in the field of giftedness and talent at the university level, Gazi
University contributed the most with 26 theses (7.1%). It was followed by Bahgesehir University
with 23 theses (6.28%), Hacettepe University with 22 theses (6.01%), istanbul University with 17
theses (4.64%), and Dokuz Eyliil University with 13 theses (3.55%).

Trabzon, Balikesir, Yalova, Dumlupinar, Uludag, Hali¢, Bogazici, Sivas Cumhuriyet, Eskisehir
Osmangazi, Biruni, Ondokuz Mayis, Okan, Yeditepe, Istanbul Kiiltiir, Gaziantep, Mustafa Kemal,

Kocaeli, Kirklareli, and Istanbul Ticaret Universities each contributed to the field with 2 theses
(0.55%).

Table 4. Distribution of Graduate Theses in the Field of Giftedness/Talent by Institution

Institute Master’s Doctoral Total
f f f %

Institute of Educational Sciences 124 69 193 52.73
Institute of Social Sciences 71 16 87 23.77
Graduate Education Institute 37 6 43 11.75
Institute of Science 19 3 22 6.01
Institute of Health Sciences 10 2 12 3.28
Overseas Institute 6 0 6 1.64
Institute of Informatics 0 1 1 0.27
Institute of Fine Arts 1 0 1 0.27
Institute of Business 1 0 1 0.27
Total 269 97 366 100

When examining the institutes where graduate theses on gifted/talented individuals were
conducted in Turkey between 2014 and 2024 in Table 4, it is seen that the highest number of
theses were carried out within the Institute of Educational Sciences. A total of 193 theses were
conducted in the Institute of Educational Sciences, which constitutes 52.73% of all theses. This
reveals that academic studies on giftedness/gifted talent are predominantly addressed within the
educational sciences institute.

The Institute of Social Sciences follows the Institute of Educational Sciences, with 87 theses
(23.77%). The Graduate Education Institute stands out as the third highest contributor to the field
with 43 theses (11.75%). The Institute of Science (f=22; 6.01%), the Institute of Health Sciences
(f=12; 3.28%), and institutes with lower rates such as Informatics, Fine Arts, and Business
Institutes hold shares below 1%.

Table 5. Distribution of Graduate Theses in the Field of Giftedness/Talent by Main Department

Main Department Master’s Doctoral Total
f f f %

Educational Sciences 43 13 56 15.3%
Special Education 33 18 51 13.93%
Primary Education 27 20 47 12.84%
Mathematics and Science Education 31 13 44 12.02%
Psychology 18 1 19 5.19%
Basic Education 16 3 19 5.19%
Computer and Instructional Technology Education 7 3 10 2.73%
Education of Gifted Individuals 9 0 9 2.46%
Fine Arts Education 4 2 6 1.64%
Curriculum and Instruction 4 2 6 1.64%
Child Development 4 1 5 1.37%
Turkish and Social Sciences Education 1 4 5 1.37%
Secondary Education Science and Mathematics 0 4 4 1.09%
Clinical Psychology 4 0 4 1.09%
Business Administration 4 0 4 1.09%
Disability Studies 2 2 4 1.09%
Unspecified 4 0 4 1.09%
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Mathematics and Science 3 0 3 0.82%
Child Development and Education 1 2 3 0.82%
Turkish Education 3 0 3 0.82%
Child Development and Home Management 0 2 2 0.55%
Classroom Teaching 2 0 2 0.55%
Sociology 2 0 2 0.55%
Educational Administration and Supervision 2 0 2 0.55%
Social Studies and Turkish Education 2 0 2 0.55%
Psychiatry 2 0 2 0.55%
Preschool Teaching 2 0 2 0.55%
Family Counseling 2 0 2 0.55%
Mathematics Education 1 0 1 0.27%
Science Education 1 0 1 0.27%
Science and Mathematics Fields Education 1 0 1 0.27%
Turkish and Social Sciences 0 1 1 0.27%
Physical Education and Sports Teaching 1 0 1 0.27%
Foreign Language Teaching 1 0 1 0.27%
Innovation Management 1 0 1 0.27%
Management Information Systems 0 1 1 0.27%
Environment 1 0 1 0.27%
Physical Education and Sports 1 0 1 0.27%
Philosophy and Religious Studies 0 1 1 0.27%
Information Systems and Technologies 1 0 1 0.27%
Psychological Foundations of Education 1 0 1 0.27%
Private Education 1 0 1 0.27%
Family and Consumer Sciences 1 0 1 0.27%
Communication Sciences 1 0 1 0.27%
Family Education and Counseling 1 0 1 0.27%
Primary Education 0 1 1 0.27%
Primary Education Science and Mathematics Fields 1 0 1 0.27%
English Language Education 1 0 1 0.27%
Human Resources Management 1 0 1 0.27%
Turkish Language 0 1 1 0.27%
Computer Engineering 0 1 1 0.27%
History and Civilization Studies 1 0 1 0.27%
Media and Communication Systems 1 0 1 0.27%
Music Sciences 1 0 1 0.27%
Preschool Education 1 0 1 0.27%
Culture and Arts Management 1 0 1 0.27%
Science and Technology Policy Studies 1 0 1 0.27%
Secondary Education Social Fields Education 1 0 1 0.27%
Speech and Language Therapy 1 0 1 0.27%
Family Counseling and Education 1 0 1 0.27%
Psychological Counseling and Guidance 1 0 1 0.27%
Guidance and Psychological Counseling 1 0 1 0.27%
Recreation 1 0 1 0.27%
Art Education 1 0 1 0.27%
Social Studies Education 1 0 1 0.27%
Nursing 1 0 1 0.27%
Public Relations and Promotion 1 0 1 0.27%
Social Work 0 1 1 0.27%
Social Services 1 0 1 0.27%
Linguistics 1 0 1 0.27%
Visual Arts Education 1 0 1 0.27%
Social Sciences and Turkish Education 1 0 1 0.27%
Total 269 97 366 100%

When examining 366 graduate theses conducted in the field of giftedness/talent between 2014
and 2024, the highest concentration is seen in the Department of Educational Sciences; a total of
56 theses were published in this field, including 43 Master’s and 13 Doctoral theses (15.3%). This

e-ISSN: 3062-1550 Tiirkiye Ustiin Zekali ve Dahi Cocuklar Egitim Vakfi Dergisi
Journal of TUZDEV 2025; 2(1); 13-27



Tiirkiye Ustiin Zekali ve Dahi Cocuklar Egitim Vakfi Dergisi

is followed by the Department of Special Education, with 33 Master’s and 18 Doctoral studies
(13.9%), the Department of Primary Education, with 27 Master’s and 20 Doctoral studies (12.8%),
and the Department of Mathematics and Science Education, with 31 Master’s and 13 Doctoral
studies (12.02%). Aside from these, theses have been published in 45 different departments, each
with one thesis (0.3%).

Table 6. Distribution of Graduate Theses in the Field of Giftedness/Talent According to Advisors’
Academic Titles

Advisors’ Academic Titles Master’s Doctoral Total

f f f %
Professor Doctor 81 52 133 36.34%
Associate Professor Doctor 83 22 105 28.69%
Assistant Professor / Lecturer Doctor 54 4 58 15.85%
Assistant Associate Professor Doctor 29 12 41 11.20%
Doctor / PhD. 3 0 3 0.82%
Associate Professor Doctor + Assistant 5 0 5 1.37%
Professor Doctor + Associate Professor Doctor 4 4 8 2.19%
Associate Professor Doctor + Associate 3 0 3 0.82%
Associate Professor Doctor + Assistant 3 1 4 1.09%
Professor Doctor + Assistant Professor Doctor 2 1 3 0.82%
Professor Doctor + Professor Doctor 1 1 2 0.55%
Assistant Associate Professor Doctor + 1 0 1 0.27%
Assistant Associate Professor Doctor
Total 269 97 366 100

When evaluating the 366 graduate theses examined according to the academic titles of their
advisors, the highest proportion was conducted by advisors with the title of Professor, who
supervised 133 theses (36.34%). This was followed by Associate Professors with 105 theses
(28.69%), and Assistant Professors with 58 theses (15.85%). Advisors with the title of Assistant
Associate Professor ranked fourth, supervising 41 theses (11.20%), while those holding only the
title of "Dr." supervised a limited number of theses, totaling 3 (0.82%).

Regarding advisors with multiple titles, the combination of Professor and Associate Professor
supervised 8 theses (2.19%), Associate Professor and Assistant Professor supervised 5 theses
(1.37%), and Associate Professor and Assistant Associate Professor supervised 4 theses (1.09%).
Other combinations of were represented at much lower frequencies, ranging from 1 to 3 theses
each (0.27%-0.82%). Overall, it can be seen that about 80% of thesis supervision in this field is
carried out by academics holding the titles of Professor, Associate Professor, and Assistant
Professor.

Table 7. Distribution of Graduate Theses in the Field of Giftedness/Talent According to the
Research Method Used

Research Method Master’s Doctoral Total

f f f %
Quantitative 137 52 189 51.78%
Qualitative 77 29 106 28.77%
Mixed Methods 55 16 71 19.45%
Total 269 97 366 %100

According to the frequency table of research methods, out of the 366 theses examined, 189
(51.78%) were conducted using quantitative methods. Additionally, 106 theses (28.77%)
employed qualitative methods, while 71 theses (19.5%) used mixed methods. These data indicate
that quantitative methods are the primary preference in graduate research, with qualitative and
mixed approaches ranking second and third, respectively.

Table 8. Distribution of Graduate Theses in the Field of Giftedness/Talent According to Research
Design

e-ISSN: 3062-1550Tiirkiye Ustiin Zekali ve Dahi Cocuklar Egitim Vakfi Dergisi
Journal of TUZDEV 2025; 2(1); 13-27



Giilal, B., (")zer, B. / A Descriptive Review of Theses on Intellectual Giftedness and Exceptional Talent

Research Design Mixed Method Quantitative  Qualitative Total

f f f f %
Survey 10 112 3 125 40 %
Case Study 3 1 56 60 16.4%
Experimental Design 17 40 1 58 15.6%
Unspecified 2 13 10 25 6.8%
Phenomenology 0 0 20 20 5.5%
Action Research 5 1 6 12 3.01%
Exploratory Sequential Design 11 0 0 11 3.0%
Causal-Comparative Design 0 6 0 6 1.6%
Experimental Design, Case Study 5 0 0 5 1.4%
Meta-Analysis 0 4 0 4 1.1%
Convergent Parallel Design 4 0 0 4 1.1%
Experimental Design, Survey 0 4 0 4 1.1%
Scale Adaptation 0 4 0 4 0.8%
Nested Design 3 0 0 3 0.8%
Exploratory Sequential Design 3 0 0 3 0.8%
Content Analysis 0 0 3 3 0.8%
Descriptive Research 0 0 3 3 0.8%
Document Analysis 0 0 3 3 0.8%
Causal-Comparative Design, 0 2 0 2 0.5%
Parallel Design 2 0 0 2 0.5%
Sequential Explanatory Design 2 0 0 2 0.5%
Experimental Design, Case Study, 1 0 0 1 0.3%
Grounded Theory Design
Multistage Design 1 0 0 1 0.3%
Cross-sectional Design 0 1 0 1 0.3%
Comparative Group Desig 0 1 0 1 0.3%
Ethnographic Design 0 0 1 1 0.3%
Comparative Descriptive Analysis 0 1 0 1 0.3%
Phenomenology, Survey 1 0 0 1 0.3%
Grounded Theory Design 0 0 1 1 0.3%
Experimental Design, Content 1 0 0 1 0.3%
Total 71 188 107 367 100%

As seen in the table, among the research designs, the most commonly used design is the survey
design, adopted in 125 studies, accounting for 40% of the total. The vast majority of the survey
designs were conducted using quantitative methods (112 studies; 30.5%), followed by mixed
methods (10 studies; 2.7%) and qualitative methods (3 studies; 0.8%).

The survey design is followed by the case study design, used in 60 studies (16.4%). Of these, 56
were conducted using qualitative methods (15.2%), 3 with mixed methods (0.8%), and 1 with
quantitative methods (0.3%). Experimental designs were preferred in 58 theses (15.6%); among
these, 40 were quantitative (10.9%), 17 were mixed methods (4.6%), and 1 was qualitative
(0.3%). Among the less frequently used designs, phenomenology was applied in 20 theses (5.5%),
action research in 12 theses (3.3%), and the exploratory sequential design in 11 theses (3.0%).
Other designs such as combinations of experimental-case study and grounded theory, as well as
designs like cross-sectional, parallel, sequential explanatory, multistage, comparative group,
ethnographic, comparative descriptive analysis, phenomenology-survey, and grounded theory
were each used in only 1 to 2 theses (0.3%-0.5%), indicating significantly lower representation.

Table 9. Distribution of Graduate Theses in the Field of Giftedness and Talent According to the

Study Group Used
Study Group f %
Student 233 63,4
Teacher 35 9,6
Student, teacher 20 55
Parent 19 5,2
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Document 16 4.4
Student, parent 12 3,3
Student, teacher, parent 10 2,5
Teacher, administrator 6 1,6
Student, teacher, administrator, parent 5 1,4
Administrator 2 0,5
Pre-service teacher 2 0,5
Members of Parliament, Presidents of the Board of Education, 1 0,3
faculty members, researchers, teachers, private sector

Student, teacher, administrator, academics, parent 1 0,3
Student, teacher, administrator, parent, thesis monitoring and 1 0,3
validation board members, researcher, expert

Teacher, parent 1 0,3
Teacher, education manager, field expert, parent 1 0,3
Gifted Adult Individuals 1 0,3
Expert Candidates 1 0,3
Total 367 100

When examining the distribution of study groups across a total of 367 studies, the highest
proportion was observed in groups consisting of students (n=233; 63.4%). This was followed by
groups including teacher participants (n=35; 9.6%), groups where both students and teachers
were evaluated together (n=20; 5.5%), and groups involving parents (n=19; 5.2%). Studies
including both student and parent participants accounted for 12 studies (3.3%), while groups
comprising the student-teacher-parent triad represented 10 studies (2.5%). Groups combining
teachers and administrators were used in 6 studies (1.6%), and groups including students,
teachers, administrators, and parents together appeared in 5 studies (1.4%). Other participant
profiles included only administrators (n=2; 0.5%), only pre-service teachers (n=2; 0.5%), a mixed
group consisting of members of parliament, presidents of the Board of Education, faculty
members, researchers, teachers, private sector employees, and parents (n=1; 0.3%), groups
composed of students, teachers, administrators, academics, and parents (n=1; 0.3%), mixed
groups including students, teachers, administrators, parents, thesis monitoring and validation
board members, and experts (n=1; 0.3%), teacher-parent joint groups (n=1; 0.3%), groups of
teachers, education managers, field experts, and parents (n=1; 0.3%), gifted adult individuals
(n=1; 0.3%), and expert candidates (n=1; 0.3%).

Table 10. Distribution of Data Collection Tools Used in Graduate Theses in the Field of Giftedness

and Talent

Data Collection Tool f %
Scale 207 29,66
Interview (interview, semi-structured interview, interview form, 144 20,63
interview, etc.)

Other (rubric, scenario, video recording, special tools other than 104 14,90
Test 90 12,89
Observation (observation, observation form, observation checklist) 38 5,44
Survey 33 4,73
Inventory 25 3,58
Form (measurement-evaluation, checklist, evaluation form, etc.) 24 3,44
Diary (written/reflective diary, researcher notes) 20 2,87
Document / Text Analysis (document, literature, written 13 1,86
Total 698 100

When examining the table, it is observed that the most frequently used data collection tool in the
studies is scales (n=207; 29.66%). This is followed by interview methods (n=144; 20.63%) and
special tools categorized under others (such as rubrics, scenarios, video recordings, etc.) (n=104;
14.90%). Tests (n=90; 12.89%) and observation techniques (n=38; 5.44%) are less frequently
preferred. Surveys (n=33; 4.73%), inventories (n=25; 3.58%), measurement and evaluation forms
(n=24; 3.44%), and diary-type tools (n=20; 2.87%) are among the least used data collection tools.
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Table 11. Distribution of Data Analysis Methods Used in Graduate Theses in the Field of Giftedness
and Talent

Data Analysis Method f %
T-Test 137 15.15
Content Analysis 129 14.27
Descriptive Statistics 105 11.62
ANOVA 103 11.39
Correlation 99 10.95
Mann Whitney 77 8.52
Descriptive Analysis 52 5.75
Wilcoxon 48 531
Kruskal Wallis 41 4.54
Regression 26 2.88
Chi-Square 18 1.99
Coding 9 1.0
Document Analysis 8 0.88
Total 698 100

A total of 904 data analyses were recorded, with the most frequently used technique being the t-
testat 15.2% (137 times). Content analysis was used 129 times (14.3%), and descriptive statistics
were applied 105 times (11.6%). ANOVA was conducted 103 times (11.4%), and correlation
analysis 99 times (11.0%), both holding significant shares. The Mann-Whitney test was performed
77 times (8.5%), the Wilcoxon test 48 times (5.3%), and the Kruskal-Wallis test 41 times (4.5%).
Other analysis methods appeared less frequently (for example, regression at 2.9%, chi-square at
2.0%, etc.) and included both quantitative and qualitative techniques in the studies related to the
field.

RESULTS AND DISCUSSION

This study aims to provide a comprehensive overview of the current state of the literature by
methodologically examining postgraduate theses prepared on giftedness and talent in Turkey
between 2014 and 2024. The study offers a quantitative description of postgraduate theses in
these fields in Turkey, thus contributing methodologically to the literature. However, the findings
show that the study primarily remains at the level of classifying and numerically distributing
theses conducted in the field.

According to the findings, when examining the distribution of 366 postgraduate studies on
giftedness/talent by type, it is seen that academic studies in this area largely rely on master's
theses, with a more limited but increasing trend at the doctoral level. Therefore, there remains a
need for doctoral-level studies that can offer more original, in-depth, and theoretical contributions
in this field. Comparing the results with similar studies in the literature reveals many parallels.
Similarly, Basar (2019) and Kara (2021) found that the majority of theses related to gifted
individuals were completed at the master's level, with fewer doctoral theses. Cetin and inci (2023)
noted that theses focused on science education in the field of giftedness were mostly conducted
at the master's level, with production particularly concentrated in 2019.

Looking at the annual distribution, notable increases occurred in master's theses in 2018, 2019,
and 2024. The increase in 2018 can be linked to the publication of the Ministry of National
Education’s 2023 Education Vision. This document includes goals such as raising awareness about
the education of gifted individuals, revising diagnosis systems, and developing unique education
models (MEB, 2018). This document may have reignited academic interest in the topic and paved
the way for increased thesis production in the field. The peak production year of 2024, with 41
master's and 15 doctoral theses, indicates this year as the most productive both overall and in
terms of doctoral studies. Conversely, some years saw significant declines in postgraduate thesis
numbers. Production decreased in 2020 but began to rise again toward 2024. The 2020 decline is
believed to be due to the global impact of the COVID-19 pandemic. Similarly, Kara's (2021) study
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found that thesis numbers, which peaked in 2019, dropped sharply in 2020 due to the pandemic,
emphasizing this reduction.

It is noteworthy that thesis production on giftedness and talent is more intensive at leading
universities such as Gazi, Bahgesehir, Hacettepe, Istanbul, and Dokuz Eyliil. This can be attributed
to these institutions' strong academic infrastructure in educational sciences and special
education, the abundance of faculty specializing in giftedness, collaborations with the Ministry of
National Education and BILSEM, and past experience in psychometric test development. In
contrast, smaller or newly established universities contribute more limitedly due to limited expert
staff, field access, and financial resources. Kardes et al. (2018) found similar results in their
research, where Gazi University ranked first, followed by Hacettepe University in thesis
distribution by university.

At the institute level, more than half of the postgraduate theses were prepared in Educational
Sciences Institutes, indicating that giftedness is predominantly addressed with an educational
focus. Topics such as diagnosis, educational practices, and curriculum development are directly
related to education, naturally leading theses in this area to be conducted primarily in Educational
Sciences Institutes. While Social Sciences and Graduate Education Institutes also contribute
significantly, the number of theses in science and health sciences institutes remains limited.
Likewise, Basar (2019) noted that most theses were completed in Educational Sciences Institutes,
followed by Social Sciences Institutes.

A similar education-centered focus is observed at the department level. The majority of master's
and doctoral studies belong to the Department of Educational Sciences, followed by Special
Education, Primary Education, and Mathematics-Science Education departments, which
collectively constitute more than half of the theses.

The study found that postgraduate thesis supervision was carried out by faculty members holding
titles of Professor, Associate Professor, and Assistant Professor, with professors holding the
largest share by far. This distribution indicates that giftedness and talent topics generally attract
the interest of the most senior and experienced faculty members at universities. The change in the
academic title system in 2013 is thought to have influenced this result. Ozen¢ and Ozeng (2013)
found that in their examined theses, assistant professors and professors were the primary
supervisors, followed by associate professors.

Regarding research methods, quantitative methods were predominantly used. The frequent
preference for quantitative methods is likely due to the ability to work with larger sample groups,
generalize results to a wider population, and the high objectivity provided by numerical data.
Many studies have shown the dominance of quantitative methods in giftedness research (Bolat
and Tekin, 2017; Sayim and Isik, 2020; Warne et al., 2012; Dai et al,, 2011).

Studies based on screening designs—systematically collecting and evaluating existing data—are
commonly preferred in giftedness and talent research. The less frequent use of qualitative designs
such as phenomenology and action research indicates gaps in the literature concerning in-depth
examination of individual experiences and practice-oriented research. inci (2021), in a meta-
synthesis study on early childhood, emphasized the widespread use of quantitative methods,
especially screening models.

By participant type, students constitute the largest group, accounting for more than half of the
study samples. This is likely because students are more accessible and represent a broad universe.
In contrast, parents, administrators, and mixed groups involving multiple stakeholders are the
least preferred, suggesting reluctance from parents and administrators to participate and
researchers' limited readiness to use multi-stakeholder samples. Ayvaci and Bebek (2019) and
Ozeng and Ozeng (2013) confirm students as the most common sample group.

Standardized scales were the most frequently used data collection tools, with interviews coming
second. These results indicate that the literature largely relies on quantitative data and
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researchers tend to prefer standardized tools. However, qualitative elements such as interviews
and observations are also utilized. The predominance of scales as a data collection tool has been
reported by Kii¢iikoglu and Ozan (2013) and Tas Coskun (2024).

Among 904 reported analysis methods, the most frequently used was the independent samples T-
Test, indicating that many studies analyze differences between groups. Content analysis and
descriptive statistics were other common methods, showing the adoption of both qualitative and
quantitative data analysis approaches. The use of ANOVA and correlation analysis was also
notable. More specific techniques like Wilcoxon, Kruskal-Wallis, regression, chi-square, MANOVA,
and ANCOVA were used to varying extents, while thematic analysis, structural equation modeling,
meta-analysis, discourse, and phenomenology analyses appeared in fewer studies. These findings
show an orientation toward both classical statistical methods and qualitative analysis techniques
in theses.

One strength of this study is its broad dataset. The inclusive data screening and comprehensive
examination of numerous studies provide a rich overview of postgraduate research trends. The
systematic presentation of numerical data in tables and percentages enables an objective
evaluation of core trends. Additionally, data sourced from official records ensures integrity and
reliability.

The findings depict the profile of postgraduate research in giftedness/talent in detail, showing
dominance of educational focus and traditional quantitative approaches. The preference for
screening designs, student-centered samples, and quantitative methods reveals that
comprehensive approaches addressing the multidimensional development of gifted individuals
remain insufficient. Moreover, the study's limited theoretical framework does not adequately link
to current national policy documents on gifted education.

In the past decade, a significant portion of theses in giftedness and talent concentrated on
Educational Sciences Institutes and classical methodological choices. However, this trend does not
sufficiently align with Turkey’s policy documents developed for gifted individuals (e.g., 2013 MEB
Special Talents Strategy Document, 2023 Education Vision, 2012 TBMM Research Report). For
example, while these policies emphasize multi-source data, social environment interactions,
cultural context, and creative thinking skills in gifted identification, most theses remain limited to
standard tests with low rates of multi-sample and mixed-method usage.

Furthermore, although the high number of master’s theses indicates productivity, their scientific
or practical contribution remains unquestioned. High quantity does not necessarily translate into
field impact. Therefore, evaluation should consider qualitative contributions, original
conceptualizations, modeling field experiences, and policy recommendations.

Analyzing general thesis trends is not only an archival effort but also provides important insights
into the epistemological orientation of educational research in Turkey. The predominant focus on
students, lack of multi-stakeholder analysis, and limited representation of teachers, parents, and
specialists reflect a deficiency in approaches aimed at solving practical problems. This hinders the
generation of application-oriented implications for educators and policymakers in the field.

RECOMMENDATIONS

o Thesis frameworks should be aligned with policy documents: Master's and doctoral theses
should increasingly reference upper-level policy documents such as the 2013 MEB Action
Plan, 2023 Education Vision, and TBMM reports, discussing how well theses align with
their objectives.

e Theoretical grounding should be deepened: Introductions and theoretical frameworks
should include not only definitions but also current approaches, social justice
perspectives, and diverse cultural models for a richer theoretical context.
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e Theses should become multi-stakeholder and practice-oriented: Data collection strategies
should involve not only students but also teachers, parents, school administrators, and
counselors, encouraging studies producing practical solutions in field contexts.

o Contributions of master’s theses should be clearly articulated: Each thesis should discuss
the originality of its theoretical, methodological, or practical contributions.

e Future-oriented interpretations should be developed: Comprehensive analyses should
include assessments of research trends, theoretical shifts, and emerging problem areas in
giftedness studies.

e Interdisciplinary approaches should be encouraged: Interaction with fields such as
psychology, sociology, neuroscience, and arts education alongside educational sciences
will support diversity and innovation.

e Mixed and in-depth methods should be promoted: Qualitative methods such as
phenomenology, action research, and grounded theory offering deep analysis
opportunities should be increasingly utilized and supported alongside quantitative
studies.
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