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Ustiin zeka, istiin yetenek, iistiin zeka ve yeteneklilik, tistiin ve 6zel yeteneklilik ve 6zel yeteneklilik gibi
kavramlarin birbiri yerine kullanildig: tilkemizde 6zel yetenekli 6grenciler ile ilgili de bir algi karmasasi
yasanmaktadir. Okul oOncesi Ogretmenlerinin de 06zel yetenekli o6grenciyi nasil algiladiklar:
bilinmemektedir. Bu arastirmada okul 6ncesi 6gretmenlerinin 6zel yetenekli 68rencilere iliskin algilar
ozel yetenekli 6grenci kavramina iliskin tlirettikleri metaforlar araciligi ile incelenmistir. Nitel yaklasimla
fenomenoloji deseninde yiiriitiilen arastirmada, 105 égretmenden “Ozel yetenekli 6grenci ....... gibidir;
¢uki ......” formatinda metaforlar alinarak veriler elde edilmistir. Veriler, icerik analizi teknigi kullanilarak
analiz edilmis ve elde edilen 71 metafordan ¢esitli temalar olusturulmustur. Arastirmada okul dncesi
o0gretmenlerinin 6zel yetenekli 6grencileri potansiyellerinin yiiksek, ¢ok cesitli yeteneklere sahip,
kesfedilmesi gereken, iiretken, duyarl ve 6zel egitim almasi gereken bireyler olarak algilandiklari ortaya
konmustur. Okul 6ncesi 6gretmenlerinin algilar 15181nda bir 6zel yeteneklilik modeli olusturulmaya
calisilmistir. Calisma okul dncesi 6gretmenlerinin 6zel yetenekli 6grencileri genellikle olumlu, degerli ve
dogru kavramlarla tanimladigini, bu bireylerin 06zelliklerini dogru algiladiklarin1 gdstermektedir.
Gelecekteki arastirmalar bu algilarin egitim ortamlarinin diizenlenmesine nasil yansidigini inceleyebilir.

Anahtar Kelimeler: Ozel yetenekli 6grenciler, metafor, okul éncesi 6gretmenleri
Abstract

In our country, concepts such as gifted intelligence, giftedness, gifted intelligence and talent, superior and
special talent, and special talent are often used interchangeably, leading to a confusion regarding gifted
students. In this context, it is not known how preschool teachers perceive gifted students. This research
examines preschool teachers' perceptions of gifted students through the metaphors they produce
regarding the concept of gifted students. Conducted with a qualitative approach in a phenomenological
design, the study collected data from 105 teachers using the format “A gifted student is like ... because ...".
The data were analyzed using content analysis techniques, resulting in various themes from the 71
metaphors obtained. The research reveals that preschool teachers perceive gifted students as individuals
with high potential, diverse talents, and as productive, sensitive individuals who require special
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education. An attempt was made to create a special talent model in the light of the perceptions of
preschool teachers. The study indicates that preschool teachers generally define gifted students with
positive, valuable, and accurate concepts, demonstrating that they correctly perceive the characteristics
of these individuals. Future research could investigate how these perceptions reflect in the organization
of educational environments.

Keywords: Gifted students, metaphor, preschool teachers

GIRIS

Gelisen teknoloji ve siirekli yenilenen yayinlar ile giiniimiizde insanlar pek cok kavrama iliskin
algilar gelistirmektedirler. Bu kavramlardan biri de 6zel yeteneklilik kavramidir. Literatiirde,

istlin zekaya veya 0zel yeteneklere sahip 6grencileri tanimlamak i¢in "listiinler”, "ilistiin ve 6zel
ogrenciler”, "iistiin ve ozel yetenekliler" gibi cesitli terimler kullamlmaktadir (Urek, 2012,
aktaran Dolu & Urek, 2017). Ulkemizde ¢ogunlukla ‘iistiin yetenek’ kavrami kullanilirken, 15
Ocak 2013 tarihinde Bilim ve Teknoloji Yiiksek Kurulu'nca daha az kategorize edici
bulundugundan ‘6zel yetenek’ kavramu tercih edilmistir. Ozel yetenek kavramu Milli Egitim
Bakanlig1 Ozel Yetenekli Bireylerin Egitimi Strateji ve Uygulama Kilavuzuna gére ‘Yasitlarina
gore daha hizli 6grenen, yaraticilik, sanat, liderlige iliskin kapasitede 6nde olan, 6zel akademik
yetenege sahip, soyut fikirleri anlayabilen, ilgi alanlarinda bagimsiz hareket etmeyi seven ve
ylksek diizeyde performans gosteren birey’ seklinde tanimlanmistir (MEB, 2013). Bu tanimda
ozel yetenekliligin bireylerin kabiliyetlerinin akranlari ile kiyaslanarak degerlendirilmesine ve
farkl sekillerde goriilebilecegine dikkat cekilmektedir. Bir kavramin nasil tanimlandigi, bu
kavrama ait ozellikleri tasiyanlarin nasil belirlenecegini de etkilemektedir. Bu nedenle 6zel
yeteneklilik kavraminin algilanis sekli 6zel yetenekli 6grencilerin tanilanma siirecinde 6nem arz
etmektedir.

Giiniimiizde 6zel yetenekli 6grencilerin tanilanmalar1 Ozel Egitim Hizmetleri Yonetmeligi, Bilim
ve Sanat Merkezleri Yonergesi ile her yil yenilenen Bilim ve Sanat Merkezleri Ogrenci Tanilama
ve Yerlestirme Kilavuzu ile yiiriitiilmektedir. Buna gore 6grenci secimleri 1., 2. ve 3. Sinifa devam
eden Ogrencilerden yapilmaktadir. Bu durum okul 6ncesi dénem 6grencilerin ya da erken
¢ocukluk doneminde 6zel yetenek potansiyeli olanlarin tanilama siirecine dahil edilmedigini
gostermektedir (Karadag, 2022). Okul oncesi donem o6grencileri i¢in tanilama Milli Egitim
Bakanlig1 Ozel Yetenekli Bireylerin Egitimi Strateji ve Uygulama kilavuzuna gore iilkemizde
ailelerin ya da o6gretmenlerinin ydnlendirmelerine dayali olarak Rehberlik ve Arastirma
Merkezlerine (RAM) basvuru yapildiginda uygun Olgme araci kullanilarak yapilabilecegi
belirtilmektedir (MEB, 2013). Bu durumda 6zel yetenekli bireylerin erken fark edilmesinde,
erken tanilama ve miidahale acisindan aile kadar okul o6ncesi 6gretmenlerine biiylk
sorumluluklar diismektedir.

Dogru yapilan tanilama, 6zel yetenekli 6grencilerin egitim planlamasini dizayn etmede en temel
adimdir (Pfeiffer & Petscher, 2008). Ozel yetenekli bireylerin fark edilmesi, erken tanilanmasi
ve uygun egitim kosullarinin saglanmasi oldukc¢a oOnemlidir. Okul oOncesi 6gretmenleri,
ogrencilerini uzun bir siire gézlemleme firsatina sahiptirler, bu nedenle 6grencilerin akademik
gelisimleri hakkinda aileden sonra en fazla bilgiye sahip kisilerdir. Ogretmenlerin 6grencileri ile
gecirdikleri zaman dikkate alindiginda 6grencilerini taniyor olmalar1 beklenir. Ayrica okul
oncesi Ogretmenlerin Ogrencileri akranlari ile kiyaslama, her birinin farkh 6zelliklerini
gorebilme firsatlar1 bulunmaktadir. Bu sebeple okul 6ncesi 6gretmenlerinin 6zel yetenekli
ogrencileri erken tanilamada 6nemi biiyiiktiir. Ozel yetenekli 6grencilerin tanilanmasinda temel
amag, onlar etiketlemek degil, gelisen zihin yapisina sahip olmalar i¢in cesaretlendirmektir
(Dweck, 2006). Bu sayede, erken donemden itibaren 6grencilerin kabiliyetlerine uygun egitim
ortamlariyla bulusmalari ve yeteneklerinin gelistirilme firsati olusturulabilir.
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Okul 6ncesi egitim, ilk yonlendirmelerin ve tesviklerin yapildigi, 6grencilerin egitim hayatina
yonelik tutumlarinin olustugu ¢ok o6nemli bir basamaktir (Roeper, 1977). Erken cocukluk
donemi insan yasaminda belki de en 6nemli degisimleri icinde barindirdigindan en degerli
donemdir. Bireylerin potansiyellerini en iist seviyeye ¢ikarabilmek a¢isindan son derece énemli
bir donemdir (Metin Baysal vd., 2018). Bu baglamda, 6zellikle okul dncesi 6gretmenlerinin 6zel
yetenekli 6grenciler hakkindaki diisiinceleri, bu 6grencilere yonelik algilari olduk¢a 6nemlidir.
Ogretmen algilar1 6grencilerin tanilanma siireclerinde énemli rol oynamaktadir. Ayn1 zamanda
o0gretmenlerin 6zel yetenekli 68rencilere yonelik algilari, egitim uygulamalarinda bu bireylerin
gereksinimlerine uygun yaklasimlar gelistirmeleri i¢in bir temel olusturmaktadir.

Uluslararasi literatiirde tstiin zekali (gifted), istiin yetenekli (talented), listiin ve 6zel yetenekli
(gifted and talented), parlak (brilliant), 6zel yetenekli (special talented) kavramlarinin
kullanildig1 gériilmektedir. Onal’a (2019) gore zeka ile ilgili calismalarin basladigi ilk giinlerden
beri bir “lstiinlik” tanimlamasi da yapilmaya ¢alisilmaktadir. Cogu zaman iistiin zek3, istiin
yetenek ve dahilik kavramlari birbirinin yerine kullanilsa da aslinda bu konu ile ilgili goriis
birligine varilmis tek bir tanimdan da s6z edilememektedir. Yirminci yiizy1l baslarinda ¢ok fazla
kullanilan iistiin zeka kavrami, bilissel zeka puanini temel alir ve bilissel zeka puani 130 ve daha
lizeri olan bireyler {stiin zekal olarak tanimlanir. Zaman icinde ise sanat, miizik, liderlik ve
jimnastik gibi alanlarda 6n plana ¢ikan bireylerin bilissel zeka puani yliksek olan bireylerden
farkli olduklarinin diistiniilmesi ile bu bireyleri farkli sekillerde tanilama gerekliligi dogmus ve
istiin yetenek kavrami giindeme gelmistir (Clark, 2002: 10). Yirmi birinci yiizyilin baslarinda
ise dilinya literatiiriinde artik 6zel ve iistiin yetenek terimleri, listiin zekd kavraminin yerine
kullanilmaya baglanmistir (Kiris¢i & Sak, 2017, s. 138).

Zekanin algilanmasinda pek ¢ok faktor vardir. Ustiin zekalihgr agiklayan kuramlar bu konuda
fikir vermektedir. Ornegin Sternberg ve Zhang (1995) iistiin zekahilig1 olaganiistiiliik, enderlik,
tiretkenlik, kanit ve deger Olclitiine gore agiklarken Renzulli (1978)’ye gore Uistiin zek3, ortalama
listli genel veya 0zel yetenegin, yaraticl yetenegin ve motivasyonun etkilesimi ile ifade eder.
Gagne, Ayrimsal Ustiin Zeka ve Ustiin Yetenek Kuraminda iistiin zeka ve iistiin yetenek arasinda
kesin cizgilerle ayrim yapilmasi ve her iki gruba giren kisilerin genel niifusa olan oranlarinin
nicel olarak belirtilmis olmasi dikkat ceker. Dean Keith Simonton’'un Emergenik Kaliim ve
Epigenetik Gelisim Kurami (1999, 2005), iistlin zekanin genetik yapisinin nasil olustugunu ve
listiin zekanin dogumdan itibaren nasil bir gelisim gosterebilecegini aciklar. Tannenbaum
Psikososyal Siiflar Kuraminda (1983) iistiin yetenegi toplumsal degerlere gore agiklarken bir
diger taraftan Yildiz Modelinde (1983, 2003) ¢ocuklarda iistiin zeka bulunmadigini ileri siirerek
¢ok iddiali bir fikir ortaya atmistir. O’'na gore Ustiin zekd ya da gelismis yetenek yalnizca
yetiskinlerde bulunur. Cocuklar ise ancak istiin yetenek potansiyeline sahip olabilirler.
Gorildign gibi kavram hakkinda ayni uzmanlar bile farkl goriisler ifade edebilmektedir.

Ozel yeteneklilik ile ilgili farkl algilarin olusmasi normal kabul edilmekte (Onal, 2019; Pfeiffer
& Petscher, 2008; Sak, 2017) iken lilkemizde heniiz tam netlesmemis bu kavrama iliskin okul
oncesi Ogretmenlerinin farkli algilar olusturmasi da dogaldir. Tannenbaum’un (1983)
Psikososyal Siniflar Kuraminda da belirttigi gibi 6zel yeteneklilik kavraminin nasil algilandigi
toplum ve kiltiirden etkilenmektedir. Bu nedenle iilkemizde de farkli algilarin olugsmasi
beklenebilir. Bu algilarin belirlenmesinde ise farkli yéntem ve uygulamalar mevcuttur.

Okul 6ncesi 6gretmenlerinin 0zel yetenekli 68rencileri nasil algiladiklarinin bilinmesi igin
benzetmeler iiretmelerini saglama, ciimle icinde anlaml sekilde kullandirma gibi etkinlikler
uygulanabilir (Kurnaz vd., 2013). Bu etkinliklerin yaninda algilarinin gerekceleri ortaya konmak
istendiginde metaforlardan yararlanilabilir (Cortazzi & Jin, 1999; Lakoff & Johnson, 2005;
Morgan, 1998; Shiff, 1979; Shuell, 1990). Metaforlar son yillarda egitim camiasinda diisiince,
duygu ve alg1 incelemelerinde sikca rastlanan bir yontem olmustur. Yunancada “metapherein”
sozcigi “aktarmak”, “tasimak” anlamina gelen metafor glinimiizde iki nesne, olay ya da iliski
arasindaki benzerlikler seklinde kullanilmaktadir (Draaisma, 2007). Akgiin (2016) ise metaforu
“bir kavram yapisin1 baska bir kavram yapisiyla ifade ederek anlama” olarak ifade eder.
Metaforlar anlasilmasi gii¢ olan durumlarin bir kelime ile ancak daha sanatsal ve detayl bir
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sekilde ifade edilmesine olanak saglarlar. Bu yontemle insanlarin kavramlari i¢ diinyalarindan
nasil etkilenerek yorumladiklari ve diislince bicimleri goriilebilir (Arslan & Bayrakei, 2006).
Shuell (1990, s. 102) ise metaforun, belirli bir olguyu veya durumu anlamak i¢in zihinsel bir yap1
veya cerceve sagladigini belirten ‘Eger bir resim 1000 kelimeye bedelse, bir metafor da 1000
resme bedeldir’ ifadesini kullanmistir. Bu arastirmada da okul oncesi 6gretmenlerinin 6zel
yetenekli 6grencileri nasil algiladiklari, gerekgelerini de goérebilmek amaci ile metaforlar
araciligi ile ortaya koyulmaya ¢alisiimistir.

Okul 6ncesi egitim 6gretmenligi lisans programlarina bakildiginda 6zel yetenekli 68rencilerin
tanilanmalarina, egitimlerine yonelik veya bu 6grencilerin ihtiyaclarinin nasil karsilanacagina
yonelik ¢ok az bilgi bulunmaktadir. Ogretmenler, meslek yasamlarina adim attiklarinda, lisans
doneminde edindikleri egitimleri uygulamakta olup, eger kisisel ilgi ve yonelimleri yoksa 6zel
yeteneklilik ile ilgili egitim almamis olduklar1 diisiintilmektedir. Okul 6ncesi 6gretmenlerinin
ozel yetenekli 6grencileri nasil algiladiklar1 bilinmemektedir. Bu problemden hareketle s6z
konusu arastirma yapilmistir.

Arastirmanin Amaci

Bu arastirmanin temel amaci, okul dncesi 6gretmenlerin 6zel yetenekli 6grencilere yonelik
algilarini ve gerekcelerini belirleyerek, bu 6grencilere karsi farkindaligi artirmaktir. Elde edilen
bulgular, okul 6ncesi 6gretmenlerinin 6zel yetenekli 6grencilerle etkilesimlerini gelistirmeye
yonelik stratejiler belirlemelerine olanak taniyacagi, gelecekte yapilacak olan 6gretmen
egitimlerine 151k tutacagi diisiintildiigiinden 6nemlidir. Okul 6ncesi 6gretmenlerinin algilarinin
belirlenmesi, 6zel yetenekli 6grencilere yonelik erken dénemde egitim uygulamalarinin
gelistirilmesi acgisindan kritik bir 6neme sahiptir. Okul dncesi 6gretmenlerinin 6zel yetenekli
bireylere yonelik algilarinin olumlu yonde gelistirilmesi, bu 6grencilerin erken tanilanmasi,
topluma kazandirilmasi, farkliliklarin ve yeteneklerinin gelistirilmesi, dogru yonlendirilmeleri
acisindan da 6nemlidir. Bu baglamda, 6gretmenlerin 6zel yetenekli 6grencilere dair algilarini ve
yaklasimlarini anlamak; erken donemde 6zel yetenekliligin farkinda olunmasinda, 6grencilerin
potansiyellerini kesfetmeleri ve gelistirmeleri i¢cin uygun bir egitim ortami yaratilmasinda, bu
ogrencilerin ihtiyaclarina daha duyarl olmalarinin saglanmasinda etkin bir rol oynayacagi
diistinilmektedir. Bu arastirmada da okul oncesi 0gretmenlerinin 6zel yetenekli 0grenci
kavramina iliskin irettikleri metaforlara gore 6zel yeteneklilik algilarinin arastirilmasi
amaglanmistir. Ayrica okul 6ncesi 6gretmenlerinin algilarina gére nasil bir 6zel yeteneklilik
modelinin olusabilecegi ortaya konulmaya calisilacaktir.

YONTEM
Arastirmanin Deseni

Bu arastirma nitel arastirma yaklasima ile yiirtitiilmiistiir. Nitel arastirma desenlerinden biri de
fenomenoloji desenidir. Fenomenoloji(olgubilim) deseni felsefe ve psikolojiden gelen bir
arastirma tasarimi olup, bireylerin yasadiklar1 ortak tecriibeleri ¢o6ziimlemeye calisir (Yalgin,
2022). Bu arastirma da ozel yetenekli 6grencilere yoOnelik okul 6ncesi 6gretmenlerinin
metaforik algilarini belirleme calismasi oldugundan fenomenolojik bir durum calismasidir.

Katilimcilar

Calismalarda gozlenecek olan olaylar, bireyler, durumlar ya da nesnelerin belli 6zelliklere sahip
olmasi1 amaglandiginda kullanilacak olan 6rnekleme yontemi 6l¢iit 6rnekleme olmaktadir
(Yildirim & Simsek 2018). Bu yontemle amaclanan daha 6nceden belirlenen kriterleri karsilayan
durumlarla g¢alismaktir. Bu Olglitler arastirmaci tarafindan hazirlanabilir ya da 6nceden
hazirlanmis 6lgiitler kullanilmis olabilir (Basaran, 2017). Olgiit érneklemede belirli 6lgiitii
karsilayanlar katilimcilar arasina alinir. Bu c¢alismanin katilimcilarim 2023-2024 Egitim-
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Ogretim yilinda okul éncesi 6gretmenligi yapiyor olma 6lgiitiinii tagiyan 105 &égretmen
olusturmustur. Katilimcilarin demografik bilgileri Tablo1’de sunulmustur.

Tablo 1. Katilmcilarin Demografik Ozellikleri

Tablo 1'de goriildiigli lizere arastirmaya katilan 6gretmenlerin ¢ogunu kadin 6gretmenler
olusturmustur. Katilmcilarin %53,3’linii 31-40 yas grubu olustururken, biiyiik gogunlugu lisans

DEMOGRAFIK OZELLIKLER F (%)
Cinsiyet Kadin 92 87,6
Erkek 13 12,4
Yas 20-30 17 16,1
31-40 56 53,3
41-50 30 28,5
51 Ve Ustii 2 1,9
Egitim Diizeyi Lisans 79 75,2
Lisans Ustii 26 24,8
Mesleki Kidem 1-10 Y1l 33 314
11-20 Y1l 59 56,1
21-30 Y1l 12 11,6
31 Yil ve Ustil 1 0,9
Ozel Yetenekli Evet 62 59
Ogrenci ile Hayr 43 41
Karsilasma
Ozel Yeteneklilik Evet 13 12,4
ile Ilgili Egitim Hayr 92 87.6

Alma Durumu

mezuniyetine sahiptir. Ogretmenlerin %56,1’ i 11-20 yilhik mesleki kideme sahipken, 6zel
yetenekli 6grenci ile karsilasan 6gretmen orani %59’dur. Katiimcilarin %87,6’s1 daha 6nce 6zel
yeteneklilik ile ilgili hi¢cbir egitim almamistir.

Veri Toplama Araci

Arastirmaci tarafindan arastirma verilerini elde etmek icin, birinci boliimiinde demografik
bilgilerin (cinsiyet, yas, egitim diizeyi, kidem yil1, 6zel yeteneklilik ile ilgili egitim alip almadigi,
ozel yetenekli 6grenci ile karsilasma durumu) yer aldigy, ikinci béliimiinde ise 6gretmenlerin
ozel yetenekli dgrencilere iliskin metaforik algisimi tespit etmeye yarayan “Ozel yetenekli
Ogrenci ... gibidir; ¢iinkii... ” ibaresinin yer aldig1 form kullanilmistir. Metaforlarin bir arastirma
araci olarak kullanildig1 calismalarda, "gibi" terimi genellikle metaforun konusu ile kaynagi
arasindaki bagi daha belirgin hale getirmek icin tercih edilmektedir (Saban, 2008). Bu
arastirmada yapilan metaforlara mantikli gerekeeler tiretilmesi agisindan ¢iinkii kavramina da
yer verilmistir. Bu form 6gretmenlere online bir sekilde ulastirilmis ve verilen cevaplar temel
veri kaynagi olarak kullanilmistir.

Etik Beyani

Bu ¢alisma Necmettin Erbakan Universitesi Sosyal ve Beseri Bilimler Bilimsel Arastirmalar Etik
Kurulunun 23.06.2023 tarih ve 14852 sayili karar1 ile onaylanmistir.
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Verilerin Analizi

Arastirmada elde edilen veriler, toplanan verileri aciklayabilecek kavram ve iliskileri anlasilir
bir sekilde ifade etmeyi amaclayan icerik analizi teknigi ile analiz edilmistir. Icerik analizi,
anlamlarin ortak paylasimini vurgulamaktadir ve farkli bireyler tarafindan ayni icerige atfedilen
ve benzer anlamlar temelinde sekillenen bir stirectir (Tiirkdogan & Gokce, 2018). Bu teknikte
sonuclar dogrudan alintilara yer verilerek, betimsel olarak sunulur (Yildirim & Simsek 2018).
Arastirmaya katilan 105 6gretmenden elde edilen metaforlar alfabetik siraya koyulmus
ardindan arastirmaci ve bir 6zel egitim uzmani tarafindan 71 adet farkli metaforun iliskileri ve
ortak oOzellikleri dikkate alinarak kategoriler gelistirilmeye calisilmistir. Bu asamada, temel
olarak katilimcilar tarafindan tretilen metaforlar 6zel yetenekli 6grenci olgusuna yonelik sahip
olduklar1 ortak 6zellikler acisindan incelenmistir. Bu amac icin, katilimcilar tarafindan tiretilen
her metafor metaforun konusu ile gerekcesi arasindaki iliski bakimlarindan analiz edilmistir.
Daha sonra her metafor 6zel yetenekli 6grencilere iliskin belli bir tema ile iliskilendirilerek
(6rnegin, “aydinlatan birey olarak 6zel yetenekli 6grenci”, vb.) toplam 11 farkli kavramsal
kategori olusturulmustur. Uretilen metaforlardan aym olanlar gerekgelerine bakilarak farkli
kategorilerde listelenebilmistir. Gegerliligi saglamak amaciyla veri analizi siirecleri detayl bir
sekilde aciklanmis, belirlenen kategoriler uzman goriisii alinarak teyit edilmistir. Ayrica elde
edilen tiim verilere bulgularda yer verilmistir. Giivenilirligi saglamak amaciyla ise arastirmaci
ve 0zel egitim uzmani arasindaki giivenirlik katsayis1 Miles ve Huberman’in (1994) formiili
(Giivenirlik = gorts birligi / goriis birligi +goriis ayriligi) ile hesaplanmistir. Yapilan hesaplama
sonucu givenilirlik %91 bulunmustur. Calismanin bu durumda giivenilir oldugu kabul edilebilir.

BULGULAR

Arastirmaya katilan 105 okul 6ncesi 6gretmeninin iirettigi, gecerli kabul edilen 71 metafor bu
boliimde frekans ve ylizdelik degerleriyle Tablo 2’de sunulmustur.

Tablo 2. Katilmcilarin Urettikleri Metaforlar

METAFOR F % METAFOR F %

Agac 2 19 Karanliktaki 151k 1 0,9
An 1 0,9 Karanliktaki y1ldiz 1 0,9
Aslan 1 0,9 Kardelen 1 0,9
Ay15181 1 0,9 Kayit cihazi 1 0,9
Bebek 2 19 Kilitli sandik 1 0,9
Beyaz kagit 1 0,9 Kiitiiphane 1 0,9
Bilge 1 09 Maden 2 1,9
Bilgisayar 1 0,9 Merakl sirin 1 0,9
Bilmece 1 0,9 Miknatis 1 0,9
Bukalemun 1 0,9 Obleck 1 0,9
Biiylimiiste kii¢lilmiis 2 19 Ova 1 0,9
Cevher 3 2,8 Ozel bir elmas 1 0,9
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Caliskan ar1 1 0,9 Otiicii kuslar 1 0,9
Cicek 3 2,8 Ozel egitim dgrencisi 2 1,9
Cirkin 6rdek yavrusu 2 1,9 Parkur 1 0,9
Dag 1 09 Parlayan y1ldiz 1 0,9
Dagdaki bir ¢igek 1 0,9 Pirlanta 1 0,9
Dedektif 1 09 Renkli kitap 1 0,9
Deniz 1 0,9 Sabun 1 09
Deposu dolu araba 1 09 Sinirsiz kova 1 0,9
Dinamit 1 0,9 Sihirbaz 1 0,9
Duvar 1 0,9 Silah 1 09
Elmas 8 7,6 Su damlasi 1 09
Galaksi 1 09 Siinger 1 09
Gelecek 1 09 Siirpriz 1 09
Gelecekten gelmis 1 09 Simsek 1 09
Gizlenmis yildiz 1 0,9 Tohum 1 0,9
Gokkusagi 5 4,7 Uzay 2 1,9
Gilines 3 2,8 Yagmur 2 19
Hassas terazi 1 0,9 Yaris arabasi 1 0,9
Hazine 1 0,9 Yetiskin 1 0,9
Hazine sandig1 1 09 Yildiz 6 57
Isik 2 1,9 Yilmaz yaris¢1 1 0,9
Inci 3 2,8 Zamansiz insan 1 0,9
Islenmemis elmas 1 0,9 Zeka kiipii 1 0,9
Kaplumbaga 1 0,9

Tablo 2’de gorildugu gibi okul 6ncesi 6gretmenleri 6zel yetenekli 6grenciler ile ilgili 71 adet
metafor liretmislerdir. Bu metaforlara bakildiginda en fazla kullanilan metaforlar ‘elmas, yildiz
ve gokkusagl’ olmustur. Elmas, nadir bulunan ve yiiksek degere sahip bir tas olarak, ender
yetenekleri simgeler; yildiz, karanlikta 151k ve yon bulma sembolii olarak, cesitli yeteneklerin
bireylere sagladig1 rehberligi temsil eder. Gokkusagi ise, farkli yeteneklerin bir araya gelmesiyle
olusan zenginligi ve cesitliligi simgeler. Bu metaforlar, okul 6ncesi 6gretmenlerine gore 6zel
yetenekli 6grencilerin degerli olduklar, nadirlikleri ve ¢ok yonliiliikleri ile 6n plana ¢iktiklarinm
vurgulamaktadir.
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Ozel Yetenekli Ogrencilere Yénelik Kavramsal Kategoriler

Bu boliimde 6zel yetenekli 6grencilere iliskin metaforlar 11 farkli tema bashg icerisinde
gerekgeleriyle birlikte tablolarda sunulmustur. Tablolarda her bir metaforun gerekce kisminda
bulunan ciimle sayisi, o metaforun kullanilma sayisini belirtmektedir.

Potansiyeli Yiiksek Birey Olarak Ozel Yetenekli Ogrenci

Potansiyeli yiiksek birey temasi altinda olusturulan metaforlarin; bilge, bilgisayar, deniz, deposu
dolu araba, elmas, glines, ova, sinirsiz kova, yaris arabasi ve zeka kiipli oldugu goriilmektedir.
Bu sekilde metafor iireten 6gretmenlerin sebepleri 6zel yetenekli 6grencilerin potansiyellerinin
ylksek oldugunu vurgulamalaridir. Tablo 3’te metaforlar ve gerekceleri ayrintili bir sekilde
gosterilmistir.

Tablo 3. ‘Potansiyeli Yiiksek Birey’ Olarak Ozel Yetenekli Ogrenci ile Ilgili Metaforlar

TEMA METAFOR F CONKU
Bilge 1 Derin bilgilidir
Bilgisayar 1 Cok gii¢lii hafizalar1 vardir
Biiylimiiste kii¢iilmiis 1 Yasitlarindan daha anlaml ve soyut diisiinmeyi becerebilir
Deniz 1 Sinirlarini géremezsiniz, ok genistir
Deposu dolu araba 1 Deposu dolu araba uzun yol gider yolda kalmaz, az hata
Potansiyeli yapar
Yiiksek Birey .
Elmas 3 Islendikce degerlenir
Ova 1 Ucsuz bucaksizdir, her seyi 6grenebilir
Sinirsiz kova 1 Stirekli bilgi ile doldurulmas1 miimkiin
Yaris arabasi 1 Performansi yiiksek
Zeka kiipti 1 Algilari ¢ok agiktir

Olusturulan metaforlar, 6zel yetenekli 6grencilerin potansiyeli yiiksek bireyler olarak ¢esitli
ozelliklerini ve zihinsel gelisim siire¢lerini etkili bir sekilde yansitmaktadir. Bilge, derin bilgisiyle
zengin bir perspektif sunarken, bilgisayar giiclii hafizasiyla hizli ve fazla olan 6grenme
kapasitesini simgeler. Biiylimiste kiicilmiis metaforu, bu bireylerin soyut diisiinme
yeteneklerinin gelismis oldugunu, ova genis diisiince yapisini, sinirsiz kova, bilgi edinme
strecinin sonsuzlugunu ifade eder. Zeka kiipii agik algilariyla 6grenme kapasitesinin yiiksek
oldugunu belirtir. Okul 6ncesi 6gretmenleri bu metaforlar ile, 6zel yetenekli 6grencilerin
0grenme Kkapasitelerini, bilgiyi hizli islemelerini, bilgi edinme siireclerinin sonsuz ve
sinirsizligini ifade ederek, potansiyellerinin ne denli yiiksek oldugunu vurgulamaktadirlar.

Cok Cesitli Yeteneklere Sahip Birey Olarak Ozel Yetenekli Ogrenci

Cok cesitli yeteneklere sahip birey olarak 6zel yetenekli 6grenciler ile ilgili metaforlarin; agac,
gokkusagi, hazine, hazine sandig, kiitiiphane, sihirbaz, slirpriz, simsek, tilki, uzay ve yagmur
oldugu goriilmektedir. Ogretmenlerin bu metaforlar1 iliretme sebepleri ise 6zel yetenekli
ogrencilerin ¢cok cesitli yetenekleri oldugunu vurgulamak istemeleridir. Tablo 4’te metaforlar ve
gerekgeleri ayrintili bir sekilde gosterilmistir.
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Tablo 4. ‘Cok Cesitli Yeteneklere Sahip Birey’ Olarak Ozel Yetenekli Ogrenciler ile ilgili Metaforlar

TEMA METAFOR F CUNKU
Agac 1 Her dalinda ayr1 bir yetenek ve zeka barindirir
4 Her bir renginde farkl bir 151k vardir
Gokkusagi Farkli renkler barindirir
Cok yonludiir
Hazine 1 Icinde cesit cesit degerli esya bulundurur
Hazine sandig1 1 Icinde ¢ok cesitli madenler olur
Cok Cesitli Kiitiiphane 1 Her konuda mantikh agiklamalar1 vardir
Yeteneklere
Sahip Birey Sihirbaz 1 Yetenegiile sasirtir
Stirpriz 1 Ne ¢ikacagim bilemezsin
Simsek 1 Hem yikict hem aydinlatic
Tilki 1 Bazilar1 kurnaz olurlar
Uzay 1 Sonsuz ve gesitli gezegenleri barindirir
Yagmur 1 Bazen altinda 1slanmaktan hoslanirsin bazen ondan kagarsin

Bu boliimdeki metaforlar ¢ok ¢esitli yeteneklere sahip birey olarak 6zel yetenekli 6grencilerin
zenginligini ve cesitliligini etkili bir sekilde yansitmaktadir. Agag, her dalinda farkl yetenek ve
zeka barindirarak bireylerin cok yonliligini simgelerken, gokkusagi da farkl renkleriyle her
bir bireyin benzersiz 6zelliklerini temsil eder. Kiitiiphane, genis bilgi birikimini ve mantikl
aciklamalariyla 6grenme kaynaklarini simgelerken, sihirbaz ve siirpriz, bireylerin
yetenekleriyle baskalarini sasirtma ve beklenmedik sonuclar elde etme kapasitesini vurgular.
Simsek hem yikici hem de aydinlatic 6zelligiyle, yeteneklerin hem zorluklar yaratabilecegini
hem de yeni anlayislar kazandirabilecegini gosterir. Tilki, zekd ve kurnazlikla, bireylerin
stratejik diisiinme yeteneklerini temsil ederken, uzay sonsuz firsatlari ve gesitliligi simgeler. Son
olarak, yagmur, bazen hoslanilan bazen ka¢inilan durumlar ifade ederek, bireylerin
yeteneklerine iliskin duygusal tepkilerini yansitir. Bu metaforlar, 6zel yetenekli 6grencilerin
yeteneklerine ve ilgi alanlarinin gesitliligine vurgu yapmaktadir.

Kesfedilmesi Gereken Birey Olarak Ozel Yetenekli Ogrenci

Kesfedilmesi gereken birey temasi altinda olusturulan metaforlarin; bilmece, galaksi, hazine
sandig), renkli bir kitap, uzay ve yildiz oldugu goriilmektedir. Ogretmenlerin bu sekilde metafor
liretme sebepleri olarak 0zel yetenekli 6grencileri kesfedilmesi gereken bireyler olarak
gormeleridir. Tablo 5’te metaforlar ve gerekceleri ayrintili bir sekilde gosterilmistir.
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Tablo 5. ‘Kesfedilmesi Gereken Birey’ Olarak Ozel Yetenekli Ogrencilerle ilgili Metaforlar

TEMA METAFOR F CUNKU
Bilmece 1 Onunla sende bir seyler 6grenirsin
Galaksi 1 Bilinmezligi ve derinligi coktur
Hazine sandig1 1 Ici kesfedilmeyi bekleyen yeteneklerle doludur
Kesfedilmesi
Gereken Birey Renkli bir kitap 1 Her sayfasinda farkl kesif vardir ve eglencelidir
Uzay 1 Icinde kesfedilmemis gezegen olabilir
Yildiz 1 Fark edilmezse kaybolur, kayar

Olusturulan metaforlar, kesfedilmesi gereken birey olarak o6zel yetenekli 6grencilerin
potansiyelini ve bilinmezliklerini etkili bir sekilde yansitmaktadir. Bilmece, bireylerle
etkilesimde bulunarak 06grenme silirecini zenginlestirirken, galaksi, derinlikleri ve
bilinmezlikleriyle bu bireylerin karmasikligini simgeler. Hazine sandigy, icindeki kesfedilmemis
yeteneklerle dolu oldugunu vurgulayarak, her 6grencinin sahip oldugu gizli potansiyeli ifade
eder. Renkli bir kitap, her sayfasinda farkli kesifler sunarak 6grenme siirecinin eglenceli ve
zengin oldugunu gosterir. Uzay, kesfedilmemis gezegenlerle dolu olmasiyla, bireylerin heniiz
kesfedilmemis yonlerini temsil ederken, yildizin kaybolma riski, yeteneklerin fark edilmedigi
takdirde degerlendirilemeyecegini hatirlatir. Okul 6ncesi 6gretmenleri bu metaforlar ile, 6zel
yetenekli 6grencilerin kendilerine 6zgii 6zelliklerini anlamak ve degerlendirmek icin etrafindaki
kisilerin ¢caba harcamasi gerektigini vurgulamaktadirlar.

Sira Dig1 ve Ozel Birey Olarak Ozel Yetenekli Ogrenci

Sira dis1 ve 0zel birey temasi altinda olusturulan metaforlarin; bukalemun, ¢irkin 6rdek yavrusu,
inci, kaplumbaga, karanlikta parlayan yildiz, miknatis, su damlas1 ve zamansiz insan oldugu
goriilmistiir. Ogretmenlerin bu metaforlar olusturma sebepleri 6zel yetenekli 6grencilerin
digerlerinden farkl olduklarini vurgulamaktir. Tablo 6’da metaforlar ve gerekgeleri ayrintili bir
sekilde gosterilmistir.

Tablo 6. ‘Sira Dis1 ve Ozel Birey’ Olarak Ozel Yetenekli Ogrencilerle Ilgili Metaforlar

Tema Metafor f  Ciinki
o Bukalemun 1  Isterse cok iyi gizlenir
@ 2 Digerlerinden farkhdir
.E . k. . d k
- Girkin ordek yavrusu Baskalarinin yaninda hemen belli olur
-§ Inci 1 Cok 6zeldir
’ o Kaplumbaga 1  Clnki kendi kabugunda yasar
% Karanlikta parlayanyildiz 1  Essiz ve dikkat ¢ekicidir
A  Miknatis 1  Yetenekleri ile insanlarin dikkatini ¢eken ilging biridir
g Su damlasi 1  Cok 6zel ve kiymetlidir
w
Zamansiz insan 1  Herkesten farkli ve zamaninin 6tesinde essiz olur

Bu boliimdeki metaforlar 6zel yetenekli 6grenciler sira dis1 ve 6zel olarak nitelendirmis olus
¢irkin 6rdek yavrusu, digerlerinden farkliliklarini vurgulayip, potansiyellerinin zamanla ortaya
cikacagim ifade eder. inci, nadir ve degerli olusuyla, 6zel yeteneklerin essizligini temsil eder.
Kaplumbaga, kendi kabugunda yasamasiyla, bireylerin i¢ diinyalarina ve kendilerine doniik
ozelliklerine dikkat ¢ceker. Karanlikta parlayan yildiz, essizligiyle dikkat gcekerek, 6zel yetenekli
bireylerin fark edilmesi gereken yonlerini vurgular. Miknatis, yetenekleriyle insanlar1 ¢ekme
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ozelligini simgelerken, su damlasi, her bireyin kiymetli oldugunu hatirlatir. Zamansiz insan,
zamaninin Otesinde olan bireylerin yenilikci diisiince yapisini, sira disihigini ve farkli bakis
acilarini temsil eder. Okul 6ncesi 6gretmenleri bu metaforlar ile, 6zel yetenekli 6grencilerin
benzersiz ve olaganiistii 6zellikleri oldugunu belirtmislerdir.

Aydinlatan Birey Olarak Ozel Yetenekli Ogrenci

Ozel yetenekli 6grencilerle ilgili olusturulan metaforlar1 aydinlatan bireysel tema icerisinde; ay
15181, elmas, giines, 151k, karanhiktaki 1sik, karanliktaki yildiz ve yildiz seklinde oldugu
gorilmiistiir. Ogretmenlerin bu metaforlari olusturmalarinin nedeni, 6zel yetenekli 6grencilerin
cevresindekileri aydinlatan ve onlara yol gosteren bireyler oldugunu vurgulamak istemeleridir.
Metaforlar ve gerekeeleri Tablo 7'de ayrintili olarak gosterilmistir.

Tablo 7. ‘Aydinlatan Birey’ Olarak Ozel Yetenekli Ogrenci ile Ilgili Metaforlar

TEMA METAFOR F CONKU
Ay 15181 1 Karanlikta aydinlatir
Elmas 1 Parlar
Gilines 1 Karanlik alanlar1 aydinlatir
Aydinlatan Birey
Isik 2 Etrafini aydinlatir
Hizli ve aydinliktir
Karanliktaki 151k 1 Her yeri aydinlatir
Karanliktaki y1ldiz 1 Aydinlatir ve yoniinii bulmana yardim eder
Yildiz 3 Parlar

Olusturulan metaforlar, 6zel yetenekli 6grencilerin aydinlatici 6zelliklerini ve toplum tizerindeki
etkilerini etkili bir sekilde yansitmaktadir. Ay 15181, karanlikta yol gosterici bir rol listlenerek, bu
bireylerin baskalarina ilham verme ve rehberlik etme yetenegini simgeler. Elmas, parlakligiyla,
ozel yeteneklerin degerini ve nadirligini temsil eder. Glines, karanlik alanlar aydinlatarak, bu
bireylerin cevrelerine sagladiklari pozitif etkiyi ve bilgi yayma kapasitesini vurgular. Isik, etrafi
aydinlatma ozelligiyle, 6zel yetenekli bireylerin cevrelerine kattig1 enerji ve canlilig1 ifade eder.
Karanliktaki 151k, her yeri aydinlatarak, bu bireylerin zorluklar karsisinda bile umut ve rehberlik
sunma yeteneklerini temsil eder. Karanhktaki yildiz ise, aydinlatici roliiyle yon bulma
konusunda baskalarina yardim etme kapasitesini simgeler. Son olarak, yildizin parlamasi, 6zel
yetenekli bireylerin kendi potansiyellerini gerceklestirdiklerinde nasil dikkat cekici
olabileceklerini ve topluma katki sagladiklarini gosterir. Bu metaforlar, 6zel yetenekli
ogrencilerin toplumda nasil bir fark yaratabilecegini anlamak icin zengin bir bakis agisi
sunmaktadir.

Az Rastlanan Birey Olarak Ozel Yetenekli Ogrenci

Ozel yetenekli dgrenciler icin olusturulan metaforlarin az rastlanan birey kategorisinde; aslan,
elmas, inci ve pirlanta seklinde oldugu goriilmiistiir. Ogretmenlerin bu metaforlar olusturma
sebepleri 6zel yetenekli 6grencilere az rastlandigini vurgulamalaridir. Metaforlar ve gerekgeleri
Tablo 8’de ayrintili olarak aciklanmistir.
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Tablo 8. ‘Az Rastlanan Birey’ Olarak Ozel Yetenekli Ogrenci ile Ilgili Metaforlar

TEMA METAFOR F CUNKU
Aslan 1 Bulundugu ortamda tektir ve liderlik 6zelligi vardir
2 Nadir ve degerlidir
Elmas
Az bulunur
Az Rastlanan
Birey Giines 1 Biriciktir
inci 1 Nadir bulunur ve ¢ok degerlidir
Pirlanta 1 Cok kiymetlidir, her yerde olmaz

Olusturulan metaforlar, az rastlanan bireyler olarak tanimlanan 6zel yetenekli 6grencilerin
nadirliklerini ve degerlerini etkili bir sekilde yansitmaktadir. Aslan, bulundugu ortamda tek
olma ve liderlik 6zelligiyle, bu bireylerin gliclii ve etkileyici karakterlerini simgelerken, topluluk
icinde dne ¢ikma yeteneklerini vurgular. Elmas, pirlanta ve inci nadir ve degerli olusunu, giines,
biricikligi temsil eder. Ozel yeteneklerin benzersizligini ve kiymetini temsil eder; bu, onlara az
rastlanildigim1 ifade eder. Okul 6ncesi dgretmenleri olusturduklari1 bu metaforlar ile 6zel
yetenekli 6grencilerin enderliklerine vurgu yapmaktadirlar.

Duyarl ve Hassas Birey Olarak Ozel Yetenekli Ogrenci

Duyarl ve hassas birey temasi altinda olusturulan metaforlarin; bebek, biiyiimiiste kii¢iilmiis,
cicek, hassas terazi, obleck, sabun, yagmur ve yetiskin olarak goriilmiistiir. Ogretmenlerin ézel
yetenekli Ogrencilere yonelik bu metaforlart olusturma sebepleri, bu 6grencilerin
hassasiyetlerinin oldugunu vurgulamalaridir. Metaforlar ve gerekceleri Tablo 9’da ayrintili
olarak gosterilmistir.

Tablo 9. ‘Duyarh ve Hassas Birey Olarak Ozel Yetenekli Ogrenci ile Ilgili Metaforlar

TEMA METAFOR F CUNKO
2 Cok masumdur
Bebek
Duygusal olarak yasitlarinin altindadir
Cicek 1 Cok hassastir hemen solar
Duyarli ve Hassas  Hassas terazi 1  Cok duyarhdir
Birey
Obleck 1 Dogru yaklasirsaniz igine ¢eker yanlis yaklasirsaniz sert bir
duvardir
Sabun 1 Dikkatli tutulmazsa kayar gider
Yagmur 1 Hassastir
Yetiskin 1 Yasitlarindan olgundur

Olusturulan metaforlar, duyarh ve hassas bireyler olarak tanimlanan 6zel yetenekli 6grencilerin
duygusal ve psikolojik 6zelliklerini etkili bir sekilde yansitmaktadir. Bebek, masumiyetiyle, bu
bireylerin duygusal derinliklerini ve hassasiyetlerini simgeler; ayrica, yasitlarinin duygusal
gelisim seviyesinin altinda kalabileceklerini ifade eder. Cicek, hassas yapisiyla, 6zel yetenekli
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ogrencilerin duygusal durumlarinin ¢evresel etkenlere ne kadar bagh oldugunu gosterir; dikkat
edilmediginde hizla solma riski tasir. Hassas terazi, bu bireylerin duygusal denge ve o6lcii
konusunda ne kadar dikkatli olmalar1 gerektigini simgeler. Nisasta ile olusturulan bir karisim
olan Obleck, ne kati ne siv1 bir maddedir. Bu maddenin icine elinizi yavasca degdirirseniz icine
girebilirsiniz, ancak sert bir sekilde dokunursaniz kat1 halde gibi goriinerek i¢ine girmenize izin
vermez. Bu metafor dogru yaklasimin 6nemini vurgularken, yanlis yaklasimlarin sert bir tepki
dogurabilecegini ifade eder. Sabun, dikkat edilmediginde kayip gidebilecek bir deger oldugunu
gosterirken, bu bireylerin desteklenmesi gerektigini hatirlatir. Yagmur, hassasiyetiyle, duygusal
durumlarin degiskenligini ve bu bireylerin duygusal ihtiyaclarinin 6nemini vurgular. Son olarak,
yetiskin metaforu, bu bireylerin yasitlarina gére daha olgun ve derin bir anlayisa sahip
olduklarini belirtir. Okul 6ncesi 6gretmenleri bu metaforlar ile 6zel yetenekli 6grencilerin
duyussal ozelliklerine dikkat ¢cekerek, onlarin hassasiyetleri olduklarina vurgu yapmaktadirlar.
Bu durum ogretmenlerin; 0zel yeteneklilik kavramini sadece bilissel o6zellikler ile
bagdastirmamis olduklarini géstermektedir.

Merakli ve Ogrenmeyi Seven Birey Olarak Ozel Yetenekli Ogrenci

Ogretmenlerin 6zel yetenekli ogrencilere yénelik merakll ve 6grenmeyi seven birey
kategorisinden olusturduklar1 metaforlarin; fotograf makinesi, gece giindiiz parlayan bir yildiz,
kardelen, kayit cihazi, merakli sirin ve o6tiici kuslar oldugu goriilmiistiir. Bu metaforlarin
olusturulma sebepleri 06zel yetenekli Ogrencilerin merakli oldugunu vurgulamalaridir.
Metaforlar ve gerekeeleri Tablo 10’da ayrintili bir sekilde gosterilmistir.

Tablo 10. ‘Merakl ve Ogrenmeyi Seven Bir Birey Olarak Ozel Yetenekli Ogrenci ile Ilgili
Metaforlar

TEMA METAFOR F CONKU
Fotograf makinesi 1 Her seyi gozlemler kaydeder
Gece giindiiz parlayan bir y1ldiz 1 Kabina sigmaz hep merak eder
Merakli Kardelen 1 Ogrenmeyi ve zoru bagarmay1 sever
(")grengli;ezli,Seven Kayit cihazi 1 Her seyi kaydetmek ister, meraklhidir
Merakl sirin 1 Sorulariyla insan1 yorar
Otiicii kuglar 1 Merak ettigi her seyi sorar ¢ok konusur fikir
uretir

Olusturulan metaforlar, merakli ve 6grenmeyi seven bireyler olarak tanimlanan 6zel yetenekli
ogrencilerin kesfetme ve 0Ogrenme arzularini etkili bir sekilde yansitmaktadir. Fotograf
makinesi, her seyi goézlemleme ve kaydetme yetenegiyle, bu bireylerin cevrelerine olan
dikkatlerini ve detaylara verdikleri 6nemi simgeler. Gece giindiiz parlayan bir yildiz, siirekli
merak icinde olduklarini ve sinir tanimadiklarini ifade eder; bu, onlarin 6grenmeye olan tutkulu
yaklasimlarini temsil eder. Kardelen, zorluklarla basa ¢ikma istegi ve 6grenme sevgisiyle, bu
bireylerin kararliliklarin1 ve azimlerini vurgular. Kayit cihazi, meraklh dogalarini ve her seyi
kaydetme isteklerini simgelerken, 6grenme siireclerinde bilgi toplama ve ezber becerilerini
temsil eder. Merakll sirin, sorulariyla insanlari yorar ifadesiyle, bu bireylerin 6grenme
slireglerinde aktif katilimcilar olduklarini ve sorgulayici bir zihin yapisina sahip olduklarini
gosterir. Otiicii kuslar, merak ettikleri her seyi sorma ve fikir liretme yetenekleriyle, bu
bireylerin sosyal etkilesimlerde ne kadar aktif olduklarini ve bilgi paylasimina olan isteklerini
simgeler. Okul oncesi 6gretmenleri bu metaforlar ile 6zel yetenekli 6grencilerin merakli
olduklarini vurgulamaktadirlar.
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Ulasilmasi Zor Birey Olarak Ozel Yetenekli Ogrenci

Bu boliimde okul 6ncesi 6gretmenlerinin iirettikleri metaforlardan “ulasilmasi zor birey” olarak
ozel yetenekli 6grenci temasi altinda gruplandirlabilecekler yer almaktadir. Ogretmenlerin bu
metaforlar1 liretme sebepleri 6zel yetenekli 6grencilerin anlasilmasinin ve onlara ulasmanin
zorlugunu vurgulamalaridir. Tablo 11'de metaforlar ve gerekceleri ayrintili bir sekilde
gosterilmistir.

Tablo 11. ‘Ulasilmasi Zor Birey’ Olarak Ozel Yetenekli Ogrenciler ile Ilgili Metaforlar

TEMA METAFOR F CUNKU
Bulut 1 Dokunmak anlamak zordur
Cevher 1 ilk bakista gériilmez
Dag 1 Ulasilmasi zor ve hep yliksekte
Ulasilmasi Zor
Birey Hazine 1 Zor bulunur ¢ok degerlidir
Parkur 1 Onu anlamak ve ona ulasmak i¢in zorlu bir yolculuk gerekir
Yildiz 2 Hep parlar ve asla ulasilmaz

Verilen metaforlar, ulasilmasi zor bireyler olarak tanimlanan 6zel yetenekli 6grencilerin
karmasikligini ve derinligini etkili bir sekilde yansitmaktadir. Bulut, dokunmanin ve anlamanin
zorlugunu simgeler; bu, bu bireylerin i¢ diinyalarinin karmasik ve soyut oldugunu ifade eder.
Cevher, ilk bakista gériinmemesiyle, bu bireylerin potansiyellerinin ve yeteneklerinin derinlikte
gizli oldugunu belirtir; onlar1 anlamak icin daha fazla ¢aba sarf etmek gerektigini gosterir. Dag,
ulasilmasi zor ve yiiksek bir konumda olmalariyla, bu bireylerin toplumdan farkliliklarini ve
basarilarinin zorlugunu simgeler. Hazine, zor bulunmasi ve ¢ok degerli olmasiyla, bu bireylerin
gercek degerlerinin ve yeteneklerinin kesfedilmesinin ne kadar énemli oldugunu vurgular.
Parkur, bu bireyleri anlamak ve onlara ulasmak icin gereken zorlu yolculugu temsil eder; bu,
onlar1 tanimak ve desteklemek icin sabir ve azim gerektirdigini ifade eder. Yildiz, hep
parlamasiyla ama asla ulasilamaz olmasiyla, bu bireylerin potansiyellerinin her zaman goz
onlinde oldugunu, ancak tam olarak anlasilamayabilecegini gosterir. Bu metaforlar, 6zel
yetenekli 6grencilerin karmasikligini, derinligini ve anlasilmasinin zorlugunu vurgulamaktadir.

Uretken ve Yenilikgi Birey Olarak Ozel Yetenekli Ogrenci

Uretken ve yenilikci birey temasi altinda olusturulan metaforlarin; agag, ar1, caliskan ari, gelecek,
gelecekten gelmis ve yilmaz yaristi oldugu goriilmiistiir. Okul 6ncesi 6gretmenleri 6zel yetenekli
ogrencilerin iiretken olduklarim vurgulamiglardir. Uretilen metaforlar ve gerekgeleri Tablo
12’de ayrintili olarak gosterilmistir.

Tablo 12. ‘Uretken ve Yenilik¢i Birey’ Olarak Ozel Yetenekli Ogrenciler ile Ilgili Metaforlar

TEMA METAFOR F  CUNKU
Agac 1 Meyve verir
Arn 1 Calisir ve lretir
Caliskan ar1 1 Uretmeyi sever
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Uretk
Yr:nileiﬁg‘;e Gelecek 1 Yetenekleri sinirsiz ve gelisebilen 6zelliktedir
Birey
Gelecekten 1 Yenilik¢i ve kendi zamanimizda onu anlamak zor
gelmis
Giines 1 Her giin yeniden dogar, siirekli yeni seyler katar kendine

Yilmaz yaris¢i 1 Hep daha iyisi i¢in ¢alisir

Verilen metaforlar, iiretken ve yenilik¢i bireyler olarak tanimlanan 6zel yetenekli 6grencilerin
yaraticiliklarini ve iiretkenliklerini etkili bir sekilde yansitmaktadir. Agag, meyve vermesiyle, bu
bireylerin bilgi ve yaraticilik iiretme yeteneklerini simgeler; bu, onlarin topluma katki saglama
potansiyelini ifade eder. Ari, caliskanligl ve liretkenligiyle, bu bireylerin siirekli olarak yeni
seyler liretme ve katkida bulunma istegini gosterir. Caliskan ari, iiretme sevgisini vurgulayarak,
bu bireylerin c¢aliskanliklar1 ve azimleriyle dikkat cektiklerini belirtir. Gelecek, sinirsiz ve
gelisebilen yetenekleri temsil eder; bu, bu bireylerin potansiyelinin siirekli olarak
genisleyebilecegini ve yenilikei fikirler iiretebilecegini ifade eder. Gelecekten gelmis metaforu,
yenilikei niteliklerini simgelerken, zamanimizda bu bireylerin fikirlerinin ve yaklasimlarinin
anlasilmasinin zorlugunu da vurgular. Yilmaz yarisci, hep daha iyisi icin ¢calisma azmini temsil
eder; bu, bu bireylerin siirekli olarak kendilerini gelistirme ve daha yiiksek hedeflere ulasma
istegini ifade eder. Bu metaforlar, 6zel yetenekli 6grencilerin tiretkenliklerini, yenilikgiliklerini
ve siirekli gelisim arayislarin1 vurgulamaktadir.

Ozel Olarak Egitim Almasi Gereken Birey Olarak Ozel Yetenekli Ogrenci

Okul 6ncesi 6gretmenleri 6zel yetenekli 68rencilerin bu konuda egitim almis kisiler tarafindan
egitilmeleri gerektigini vurgulamislardir. Bu sebeple olusturulan metaforlar; cevher, cicek,
dinamit, elmas, gokkusag, kilitli bir sandik, 6zel, 6zel egitim 6grencisi ve tohum olmustur.
Metaforlar gerekceleri ile Tablo 13 'de gosterilmistir.

Tablo 13. ‘Ozel Olarak Egitim Almas1 Gereken Birey’ Olarak Ozel Yetenekli Ogrenciler ile Ilgili
Metaforlar

TEMA METAFOR F  GUNKU

2 Ozel olarak islenmelidir
Cevher
Nasil degerlendirilecegini herkes bilmez

2 Ozel ilgi gdstermezseniz solar
Cicek
Ayr1 bir bakim ve 6zen ister
Dinamit 1 Dogru kullanilirsa ¢ok is yapar kullanilmazsa patlatir
| 3 Islenmesi zordur ve ehli tarafindan islenmelidir
s Elmas
O??! Olarak Yetenekleri ehil kisilerce islendikge parlar
Egitim Almasi
Gereken Bi
ereken Blrey Gokkusagi 1 Gorindiglinde ne yapilacagini bilip kaybetmemek gerekir
Kilitli bir sandik 1 Icindekileri kesfetmek icin dogru anahtari bulmak gerekir
Maden 1 Islersen ortaya cikar
Ozel egitim 6grencisi 1 Yetenegine uygun egitilmelidir
Ozel 1 Farkliligindan 6tiirii 6zel bir egitime ihtiya¢ duyar
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Tohum 1 Tohum nasil dogru toprak ve ilgi ile yetisirse bu
ogrencilerde dogru egitimle gelisir

Olusturulan bu metaforlar 6zel olarak egitim almasi gereken bireyler olarak tanimlanan 6zel
yetenekli 6grencilerin ihtiyaclarini ve potansiyellerini etkili bir sekilde yansitmaktadir. Cevher,
0zel olarak islenmesi gerektigini vurgular; bu, bu bireylerin potansiyellerinin kesfedilmesi ve
gelistirilmesi icin 6zel bir yaklasim gerektirdigini ifade eder. Cicek, 6zel ilgi ve bakim olmadan
solacagini belirtir; bu, bu 6grencilerin dikkat ve destekle biiyliyiip gelisebileceklerini gosterir.
Dinamit, dogru kullanildiginda biiyiik isler basarabilecegini, yanlis kullanildiginda ise zararh
olabilecegini simgeler; bu, 6zel yetenekli 6grencilerin potansiyelinin dogru yoénlendirilmesi
gerektigini ifade eder. Elmas, islenmesinin zorlugunu ve ehil kisilerce islenmesi gerektigini
belirtir; bu, uzman egitimcilerin bu 6grencilerin yeteneklerini gelistirmedeki 6nemini vurgular.
Gokkusagy, goriiniirliiglyle birlikte ne yapilmasi gerektigini bilmenin énemini ifade eder; bu,
firsatlarin degerlendirilebilmesi icin dogru adimlarin atilmasi gerektigini gosterir. Kilitli bir
sandik, icindekileri kesfetmek icin dogru anahtarin bulunmasi gerektigini belirtir; bu, bireylerin
potansiyellerinin ac¢iga ¢ikarilmasi icin uygun yontemlerin ve egitimlerin gerekliligini simgeler.
Maden, islenmedigi siirece potansiyelinin ortaya ¢ikmayacagini ifade eder; bu, 6zel yetenekli
ogrencilerin dogru egitimle gelisim gostermesi gerektigini belirtir. Ozel egitim 6grencisi,
yetenegine uygun bir egitimle desteklenmesi gerektigini vurgular. Ozel, farkliliklarindan dolay:
ozel bir egitime ihtiyac duyduklarini ifade eder. Son olarak, tohum, dogru toprak ve ilgi ile
buyttilmesi gerektigini belirtir; bu, 6zel yetenekli 6grencilerin de uygun egitim ve destekle
gelisebilecegini gosterir. Bu metaforlar ile okul dncesi 6gretmenleri, 6zel yetenekli 6grencilerin
ihtiyaclarinin tespit edilip ona gore egitim siireci olusturulmasi gerekliligini, verilecek olan
egitimin uzman kisilerce olmasi gerektigini ve 6grencilerin potansiyellerinin dogru yonlendirme
ile gelistirilebilecegini vurgulamaktadirlar.

Okul Oncesi Ogretmenlerinin Algilarina Gére Olusan Ozel Yeteneklilik Modeli

Okul 6ncesi Ogretmenlerinin 6zel yetenekli bireylere yonelik olusturduklari metaforlarin
gerekcelerine bakilarak olusturulan temalardan bir 6zel yeteneklilik modeli olusturulmaya
calisilmistir. Temalarin 6ne ¢ikan 6zellikleri, 6gretmenlerin belirttikleri gerekeeler lizerinden
kavramsallagtirilmis ve modelin bilesenlerini olusturmustur. Sekil 1'de modelin kavram haritasi
yer almaktadir.

Sekil 1. Okul Oncesi Ogretmenlerinin Goriislerine Gore Olusan Ozel Yeteneklilik Modeli
ZIHINSEL

KAPASITE cok e

YONLULUK
Potansiveli Yuksek Birey Temas

Gugla hafiza < Ces Sahie Kesfedilmesi Gereken
s, Mg p"‘or‘om dky Tamilama gerekliligi
'"""’S"é":"“‘ apositess Birden fozlo yetenek alam: Saleaies
oyut dogince kot = vr =
: Aeialo: Smul Setolmnie Okul, Aile BENZERSIZLIK
LIDERLIK VE Dikkat
TOPLUMSAL ETKI " e Sira Disi ve Ozel Birey Temas:
Olaganustuluk
Aydinlaton Birey. Temas:
i L_de,h: Akranlarindan farklilik
Onca kigiler Dikkat cekicilik
Yol gasterici
Merakh ve Ogrenmeyi Seven Birey. F YETENEKLILIK M Az Rostlangn Birey Temos:
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Merak Biriciklik
Yaraticilik 5
o e
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3 : _'(,’
' > piliiny EGITIMSEL
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Ulasidmaos: Zor Birey Temas: URETKENLIK
Anlagilmas: zor Ozel Olargk E Duyarh ve Hossas Birey,
Karmagik dogiince yapisi GG—L‘S"L Temas:
Anlagilma istegi Uretken ve Yenilikci Birey Temas: Duyussal szellikler
Gevresel faktorler Uretkenlik Motivasyon
Makemmeliyetgilik Empati
Surekli geligim Asenkron geligim
Yenilik Destek efjitim Olgunluk

Dogru tandama
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Bu model, okul dncesi 6gretmenlerinin 6zel yetenekli 6grencilerin hem zihinsel hem de duyussal
ozelliklerini biitiinciil bir sekilde algiladiklarin1 géstermektedir. Ogretmenlerin algilarina gére
olusturulan “Potansiyeli Yiiksek Birey Olarak Ozel Yetenekli Ogrenci” temasina dayali olarak
o0gretmenlerin 6zel yetenekli 6grenciyi “Zihinsel Kapasitesi yiiksek cocuk” olarak algiladiklari
soylenebilir. Zihinsel kapasitesi yiiksek cocuk ile 6gretmenler dzel yetenekli bireylerin istiin
zihinsel kapasiteye sahip oldugu vurgulamakta, giicli hafiza, yiiksek performans, soyut
diisiinme gibi bilissel 6zellikleri 6ne ¢ikarmaktadir. Ogrencilerin “Aydinlatan Birey Olarak Ozel
Yetenekli Ogrenci” temasina dayali olarak “Lider ve toplumda etki yaratan ¢ocuk” olarak
algilandiklar1 soylenebilir. Ozel yeteneklilerin toplumda 6nemli roller iistlenebilecegi
yansitilmakta olan bu faktér, 6ncii kisiler olma, yol gostericilik gibi liderlik 6zellikleri ile
toplumsal etkiye sahip olma 6zelliklerini vurgulamaktadir. Ozel yetenekli 6grencilerin, “Merakh
ve Ogrenmeyi Seven Birey Olarak Ozel Yetenekli Ogrenci” temasina dayah olarak “Merak eden
cocuk” olarak algilandiklari séylenebilir. Ozel yeteneklilerin 6grenmeye ve kesfetmeye giiclii bir
istek duyduklarini vurgulayan merak bileseninde, merakli olma, sorgulama, gézlem yetenegi,
arastirma gibi ozellikler 6n plana ¢ikmaktadir. “Ulasilmasi Zor Birey Olarak Ozel Yetenekli
Ogrenci” temasina dayal olarak algilarin “Karmagik yapilar1 olan ¢ocuk” olarak sekillendigi
soylenebilir. Ozel yeteneklilerin karmasik zihinsel yapiya sahip oldugu ifade edilen bilesende,
anlasilmasi zor bireyler olduklarina, anlasilmalari i¢in ¢evresindekilere biiyiik is diistligiine
vurgu yapilmaktadir. “Cok Cesitli Yeteneklere Sahip Birey” temasinda 6zel yeteneklilerin ¢ok
cesitli alanlarda yetenekli olabilecekleri belirtilen bilesende, farkli yetenek alanlarina ve ilgi
cesitliligine sahip olma o6zelligi 6ne cikmaktadir. Bu sebeple “Cok yonlii cocuk” olduklar
sdylenebilir. “Kesfedilmesi Gereken Birey Olarak Ozel Yetenekli Ogrenci” temasindan hareketle
ogrencilerin “Kesfedilmesi ile gelisim gosteren cocuk” olarak algilandiklar1 sdylenebilir. Ozel
yeteneklilerin kendilerini kesfetme ve gelisimlerini destekleyecek ortamlarin énemli oldugu
vurgulanan bilesende, kesfedilmesi gereken bireysel 6zellikler, tanilama gerekliligi, sosyal cevre
gibi unsurlar yer almaktadir. “Sira Dis1 ve Ozel Birey Olarak Ozel Yetenekli Birey” temasindan
hareketle égrencilerin “Benzersiz cocuk” olarak algilandiklar1 sdylenebilir. Ozel yeteneklilerin
benzersiz ve farkli 6zelliklerinin oldugu belirtilen bilesende, bu 6grencilerin akranlarindan
farkli olduklarina ve dikkat ¢ekici 6zellikleri olduguna vurgu yapilmaktadir. “Az Rastlanan Birey
Olarak Ozel Yetenekli Ogrenci” temasindan hareketle 6zel yetenekli 6grencilere “Az rastlanan
cocuk” denebilir. Ozel yeteneklilerin nadir goriilen 6zelliklere sahip oldugu ifade edilen bu
bilesende, 6zel yetenekli bireylerin toplumda ender olduklari belirtilmektedir. “Uretken ve
Yenilikci Birey Olarak Ozel Yetenekli Ogrenci” temasindan hareketle algilarin “Uretken ¢ocuk”
oldugu séylenebilir. Ozel yeteneklilerin orijinal fikirler iiretme, yenilik¢i ¢oziimler bulma ve
yliksek diizeyde iriin ortaya koyma egilimlerini vurgulayan bu bilesende 6grencilerin
miikemmeliyetci yapisi, siirekli gelisim ve yenilik istekleri 6n plana ¢ikmaktadir. “Duyarl ve
Hassas Birey Olarak Ozel Yetenekli Ogrenci” temasindan hareketle 6gretmenlerin dgrencileri
“Duyarli cocuk” olarak algiladiklari séylenebilir. Ozel yeteneklileri duyussal ézellikleri agisindan
tanimlayan bu bilesende bu 6grencilerin motivasyonlarinin énemli olduguna, duygusal olarak
yasitlarindan daha olgun ya da daha geride olabilecegiyle beraber asenkron gelisime dikkat
cekilmektedir. “Ozel Olarak Egitim Almasi Gereken Birey” temasindan hareketle 6zel yetenekli
ogrencilerin “Egitimsel gereksinimi farkli olan ¢ocuk” olarak algilandiklar1 séylenebilir. Dogru
tanilama, uygun egitim destegi gibi hususlarin énemli oldugu vurgulanan bu bilesende 6zel
yeteneklilerin ayr1 bir egitime ihtiya¢ duyduklar1 ve ihtiyaglarinin karsilanmasinin gerekliligi
ifade edilmektedir.

Ozetle bu model ézel yetenekli bireylerin ézelliklerini okul éncesi égretmenlerinin goziinden
aciklarken, bu bireylerin potansiyelini en iist diizeye c¢ikarmayi, farkli yeteneklerinin
kesfedilmesi ve gelistirilmesi icin bireysel farkliliklarini anlamayi vurgulamaktadir.

SONUCLAR ve TARTISMA

Bu calismada, okul 6ncesi 6gretmenlerinin 6zel yetenekli 68rencilerle ilgili metaforik algilar:
incelenmistir. Ozel yetenekli 6grencilerin okul éncesi 6gretmenlerinin goziinde; potansiyelleri
yuksek, cesitli yeteneklere sahip, kesfedilmesi gereken, ulasilmasi zor, aydinlatan, sira disi,
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merakli ve 6grenmeyi seven, hassas ve duyarl, liretken ve yenilikci ile 6zel olarak egitim almasi
gereken bireyler olduklar1 gozlenmistir. Ogretmenler 6zel yetenekli égrencileri en fazla ‘cok
cesitli yeteneklere sahip birey’ ve ‘O6zel olarak egitim almasi1 gereken birey’ olarak
gormektedirler. Ogretmenlerin 6zel yetenekli 6grencilere yonelik algilarindaki cesitlilik ve fikir
birligine varilamamasi, ortak bir kavramda bulusulmadigini géstermektedir. Bu durum bilim
insanlarinin 6zel yetenekliligi tek bir tanim altinda toplayamamalarinmi (Leana Tascilar & Kanlj,
2014) destekler niteliktedir.

Akkanat ve digerlerinin (2018) ¢alismasinda 68retmenlerin iistiin yetenekli cocuk kavramina
iliskin algilarindan sira disi olmalari ile benzerlik gostermektedir. Bu ¢alisma Ekinci ve digerleri
(2018) ile Duran ve digerleri (2017) tarafindan yapilan ¢alismalara; 6zel yetenekli bireylerin
degerli, nadir bulunan bireyler olarak tanimlanmalar1 yéniinden benzerlik gostermektedir. Elde
edilen bulgular, okul 6ncesi 68retmenlerinin 6zel yetenekli 6grencileri genellikle olumlu ve
degerli kavramlarla tanimladigini géstermektedir.

Potansiyeli yliksek birey tanimlamasi ile 6gretmenler 6zel yetenekli 6grencileri zihinsel
kapasitelerinin yliksek oldugu, giiclii hafizaya ve soyut diistinme becerisine sahip olduklari,
dikkat strelerinin uzunlugu ve algilarinin ¢ok a¢ik oldugunu gérmektedirler. Bu 6zellikler
Stenberg (1977)’in Basarili Zeka kuramindan fikirleri, olaylari karsilastirma, neden sonuc iliskisi
kurabilme, bilgiyi kodlama kapasitesi olarak tanimlanan analitik zeka ile benzetilebilecegi gibi,
Ayrimsal Ustiin Zeka ve Ustiin Yetenek Kuraminda dogustan gelen zihinsel kapasiteyi ifade eden
tistiin zeka ile de benzetilebilir. Aym1 zamanda 6gretmenlerin 6zel yeteneklilerde bulunan
zihinsel kapasite algis1 Gottfredson (1994)'un problem ¢6zme, mantik yiiritme, soyut diisiinme,
hizli 6grenme, karmasik kavramlari anlama ve deneyimlerden 6grenme gibi becerilerin
birlesimi olarak tanimladig1 zeka kavramina benzemektedir. Bulut (2018) tarafindan ytiriitiilen
arastirmada performansi akranlarindan yiiksek birey algisi ile benzerlik gosteren bu durum
o0gretmenlerin 6zel yetenekli 6grencilerle ilgili algilarinin, bu 6grencilerin yiiksek zihinsel
kapasiteleri ve bilissel becerileri etrafinda sekillendigini gostermektedir.

Okul 6ncesi 6gretmenleri 6zel yetenekli 6grencileri, cok cesitli yeteneklere ve ilgi alanlarina
sahip bireyler olarak algilamaktadirlar. Bu durum, o6grencilerin farkli yeteneklerinin, ilgi
alanlarinin birbirinden bagimsiz oldugunu gostermektedir. Gardner’in (1983) Coklu Zeka
kuramy, bu cesitliligi destekleyen bir ¢ergeve sunarak, listiin zekdnin bilissel alanlarda farklilik
gosterdigini vurgulamaktadir. Dolayisiyla, 6gretmenlerin bu kurami dikkate alarak o6zel
yetenekli 6grencilerin bireysel farkliliklarim1 anlamalar1 ve egitim yaklasimlarimi buna goére
sekillendirmeleri 6nemlidir.

Ogretmenler, o6zel yetenekli o6grencileri bilinmeyen yénlerinin ve farkli yeteneklerinin
kesfedilmesi gereken bireyler olarak algilamislardir. Bu baglamda, Gardner'in Coklu Zeka
kurami ile benzerlik gosteren bir tema ortaya ¢ikmaktadir; 6gretmenler, 6grencilerin ¢cok yonlii
yeteneklerini tanimlamanin énemine dikkat ¢ekmektedir. Ayrica, iistiin zekanin gelisimi icin
cevresel faktorlerin olumlu etkilerini vurgulayan Tannenbaum’in (1983, 2003) Yildiz Modeli ile
benzerlik gosterebilir. Bu durum 6gretmenlerin 6zel yetenekli 6grencilerin potansiyellerini
aciga cikarmak i¢cin hem bireysel hem de cevresel faktorlere odaklandiklarim géstermektedir.

Ogretmenler 6zel yetenekli bireyleri dikkat ceken farkl o6zellikleri olan bireyler olarak
algilamaktadirlar. Bu yonti ile Akkanat ve digerlerinin (2018) ¢alismasinda 6gretmenlerin tistiin
yetenekli cocuk kavramina iliskin algilarindan sira disi olmalar ile benzerlik gostermektedir.
Ogretmenler 6zel yetenekli bireylerin, standart normlarin disinda kalan 6zellikler sergiledigini
(Eng, 1979) diisuinmektedirler. Sira dis1 ve ozel bireyler olarak algillanan 6zel yetenekli
ogrencilerin akranlarina gore ¢ok farkli ve benzersiz olmalar1 Steinberg ve Zhang (1995)'1n
Besgen Kuraminda belirttigi olagantstiiliik 6l¢iitiinii karsilamaktadir.
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Ogretmenler 6zel yetenekli o6grencileri aydinlatan birey olarak algilamakta ve liderlik
ozellikleriyle toplumda 6ncii olabileceklerine isaret etmislerdir. Bu algi, Tannenbaum’in (1983)
Psikososyal Siniflar kuramiyla értiismektedir; zira bu kuram, toplumun 6zel yetenekli bireylere
her zaman ihtiya¢ duydugunu ve bu bireylerin ender yetenekler olarak siniflandirilabilecegini
vurgular. Dolayisiyla, 6gretmenlerin algilari, 6zel yetenekli 6grencilerin toplumsal gelisim ve
ilerleme agisindan 6nemli bir rol oynayabilecegini ortaya koymaktadir.

Ogretmenler 6zel yetenekli 6grencileri, toplumda az rastlanan bireyler olarak algilamaktadirlar.
Ogretmenler, bu bireylerin toplumun yalnizca kiigiik bir kesimini olusturdugunu belirtmektedir.
Bu durum, Tannenbaum’in (1983) Psikososyal Siniflar kuramindaki ender yetenekler
siniflandirmasi ile 6rtiismektedir; bu kuram, 6zel yeteneklerin kisith sayida oldugunu vurgular.
Ayrica, Sternberg ve Zhang'in (1995) Besgen Kurami'ndaki enderlik olciitii de benzer bir
yaklasim sergilemektedir. Bu durumda 6gretmenlerin algilari, 6zel yeteneklilerin sinirl sayida
oldugu ve bu nedenle egitim siireclerinde 6zel bir dikkat ve destek gerektirdigi yoniindedir.

Okul 6ncesi 6gretmenleri 6zel yetenekli 6grencilerin toplumsal olaylara karsi daha duyarh ve
hassas bireyler olarak algilamaktadirlar. Ogretmenler, bu 6grencilerin farkli hassasiyetlere
sahip oldugunu ve motivasyonlarinin kolayca diisebilecegini belirtmektedir. Bu durum,
Renzulli'nin (1978) U¢ Halka Kurami’'ndaki motivasyon halkasi ile Tannenbaum’in (1983) Yildiz
Kurami’'ndaki zihinsel olmayan bireysel faktorler arasinda bir paralellik kurmaktadir. Ogretmen
algilarina gore, 6zel yetenekli 6grencilerin duyarlliklar1 ve motivasyonlari, egitim siireclerinde
dikkate alinmasi gereken 6nemli unsurlar olarak 6ne ¢ikmaktadir.

Ogretmenler 6zel yetenekli 6grencileri merakli 6grenmeyi seven bireyler olarak algilamaktadir.
Bu 6zellik; Ayrimsal Ustiin Zeka ve Ustiin Yetenek Kurami'ndaki deneyim ve 6grenme bileseni
ile Renzulli'nin (1978) U¢ Halka Kurami’'ndaki yaraticilik halkasina benzetilebilir. Bu baglamda,
o0gretmenler, 6zel yeteneklilerin arastiran, siirekli soran bireyler olduklarini ve merakin
ogrencilerin 6grenme isteklerini artirdigini belirtmektedirler.

Ulasilmasi zor birey olarak algilanan 6zel yetenekli 6grencilerin, anlasilmasinin karmasik bir
siire¢ oldugu vurgusu, bu o6grencilerin o6zelliklerini, duygularini, yeteneklerini, zihinsel
ozelliklerini anlamada karsilasilan zorluklar gostermektedir. Bu tema, Ayrimsal Ustiin Zeka ve
Ustiin Yetenek Kuramindaki Kkatalizorler bileseni ile cevresel Kkatalizérler agisindan
benzetilebilir; ¢lnkii O6gretmenlerin algillarina gore c¢evresel faktorler, bu bireylerin
potansiyellerini etkileyen 6nemli unsurlardandir.

Ogretmenlerin iiretken ve yenilik¢i birey olarak algiladiklar1 6zel yetenekli égrencilerin
tiretkenliginin vurgulanmasi, Stenberg ve Zhang (1995)’in Besgen Kurami'ndaki iiretkenlik ve
kanit élgiitleri ile iliskilendirilebilir. Ogretmenlere gore siirekli gelisim isteyen ve yenilik¢i olan
ozel yetenekli 68rencilerin iiretkenlikleri, 6g8rencileri tanima ve egitim siireclerinde dikkate
alinmasi gereken 6nemli bir boyut olarak gérilmektedir.

Okul 6ncesi 6gretmenlerinin algilarinda en ¢ok fikir birligine varilan 6zel olarak egitim almasi
gereken birey tanimlamasi, 6zel yetenekli 6grencilerin dogru egitimi almasi gerekliligini
vurgulamaktadir. Bu baglamda, Yildiz Kurami’'ndaki cevresel faktérler ile Ayrimsal Ustiin Zeka
ve Ustiin Yetenek Kurami’'ndaki zekanin yasamla yetenege doniisecegini belirten iistiin yetenek
bileseni, ayni zamanda katalizorler ve sans bilesenleri arasinda bir iliski kurulabilir.
Ogretmenlere gore oOgrencilerin potansiyellerinin aciga c¢ikarilmasi icin uygun cevresel
kosullarin saglanmasi ve bireylerin dogru yonlendirilmesi gerekmektedir.

Sonug olarak, okul 6ncesi 6gretmenlerinin 6zel yetenekli 6grencilere yonelik olumlu ve dogru
bir bakis agisina sahip olduklari anlagilmaktadir. Ogretmenler 6zel yetenekli égrencilerin
ozelliklerini dogru tanimlamislardir. Bu durum 6gretmenlerin 6zel yetenekli 68renci algilarinin
zekd ve o0Ozel yetenek kavramlarimin farkli kuramsal c¢ercevelerle baglantii oldugunu
gostermektedir. Bu 6grencilerin yeteneklerini gelistirmek icin 6zellestirilmis egitim, onlarin
parlak geleceklerini insa etmelerine yardimci olacagi diisiiniilmektedir. Bu algilar, 6zel yetenekli
ogrencilerin erken donemde fark edilip, egitim siireclerinde bu 6grencilere yonelik daha etkili
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ve destekleyici programlarin gelistirilmesi i¢cin 6nemli bir temel olusturmaktadir. Gelecekteki
arastirmalar, bu algilarin 6gretmenlerin pedagojik uygulamalarina nasil yansidigini ve 6zel
yetenekli 6grencilerin egitiminde hangi stratejilerin daha etkili oldugunu inceleyebilir. Ayrica,
o0gretmenlerin 6zel yetenekli 6grencilere yonelik farkindaliklarin1 artirmak amaciyla mesleki
gelisim programlarinin gelistirilmesi dnerilmektedir.
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Abstract

In our country, concepts such as gifted intelligence, giftedness, gifted intelligence and talent, superior and
special talent, and special talent are often used interchangeably, leading to a confusion regarding gifted
students. In this context, it is not known how preschool teachers perceive gifted students. This research
examines preschool teachers' perceptions of gifted students through the metaphors they produce
regarding the concept of gifted students. Conducted with a qualitative approach in a phenomenological
design, the study collected data from 105 teachers using the format “A gifted student is like ... because ...".
The data were analyzed using content analysis techniques, resulting in various themes from the 71
metaphors obtained. The research reveals that preschool teachers perceive gifted students as individuals
with high potential, diverse talents, and as productive, sensitive individuals who require special
education. An attempt was made to create a special talent model in the light of the perceptions of
preschool teachers. The study indicates that preschool teachers generally define gifted students with
positive, valuable, and accurate concepts, demonstrating that they correctly perceive the characteristics
of these individuals. Future research could investigate how these perceptions reflect in the organization
of educational environments.

Keywords: Gifted students, metaphor, preschool teachers

INTRODUCTION

With the developing technology and constantly renewing publications, people today are
developing perceptions related to many concepts. One of these concepts is the concept of special
ability. In the literature, various terms such as gifted, superior and special students, and those
with exceptional abilities are used to describe students with superior intelligence or special
talents (Urek, 2012; as cited in Dolu & Urek, 2017). While the term 'giftedness' is mostly used in
our country, on January 15, 2013, the term 'special talent' was preferred by the Science and
Technology High Council as it was considered less categorizing. According to the Ministry of
National Education's Strategy and Implementation Guide for the Education of Individuals with
Special Talents, the concept of special talent is defined as 'an individual who learns faster than
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their peers, excels in creativity, art, and leadership capacity, possesses pecial academic talent,
can understand abstract ideas, enjoys acting independently in their areas of interest, and
performs at a high level' (MEB, 2013). This definition emphasizes that special ability can be
evaluated by comparing individuals' capabilities with their peers and can be perceived in
different ways. How a concept is defined also affects how those who possess the characteristics
of that concept will be identified. Therefore, the way the concept of special ability is perceived is
important in the identification process of gifted and talented students.

The identification of gifted students today is carried out in accordance with the Special
Education Services Regulation, the Regulation of Science and Art Centers, and the annually
updated Guide for Student Identification and Placement in Science and Art Centers. Accordingly,
student selections are made from students attending the 1st, 2nd, and 3rd grades. This indicates
that preschool students or those with gifted potential in early childhood are not included in the
identification process (Karadag, 2022). For preschool students, identification is stated to be
possible based on the guidance of families or teachers when applying to Guidance and Research
Centers (RAM) according to the Ministry of National Education's Strategy and Implementation
Guide for the Education of Gifted Individuals, using appropriate measurement tools (MEB,
2013). In this case, preschool teachers bear significant responsibilities alongside families in the
early detection of gifted individuals, early identification, and intervention.

Proper diagnosis is the most fundamental step in designing the educational planning for gifted
students (Pfeiffer & Petscher, 2008). It is crucial to identify gifted individuals, diagnose them
early, and provide appropriate educational conditions. Preschool teachers have the opportunity
to observe their students for a long time, making them the individuals with the most information
about students' academic development after the family. Considering the time teachers spend
with their students, it is expected that they know their students well. Additionally, preschool
teachers have the opportunity to compare their students with their peers and see each one's
different characteristics. For this reason, preschool teachers play a significant role in the early
identification of gifted students. The primary aim in identifying gifted students is not to label
them but to encourage them to possess a developing mindset (Dweck, 2006). Thus, from an early
age, students can be matched with educational environments suitable for their abilities, creating
opportunities for the development of their talents.

Early childhood education is a very important stage where initial guidance and encouragement
take place, and students' attitudes towards their educational lives are formed (Roeper, 1977).
The early childhood period is perhaps the most valuable period in human life as it encompasses
the most significant changes. It is a critically important period in terms of maximizing
individuals' potential (Metin Baysal et al., 2018). In this context, especially the thoughts of
preschool teachers about gifted students and their perceptions towards these students are quite
important. Teacher perceptions play a significant role in the identification processes of students.
At the same time, teachers' perceptions of gifted students provide a foundation for developing
approaches that meet the needs of these individuals in educational practices.

In international literature, the concepts of gifted, talented, gifted and talented, brilliant, and
special talented are observed to be in use. According to Onal (2019), since the early days of
studies related to intelligence, an "excellence" definition has also been attempted. Although the
concepts of giftedness, talent, and genius are often used interchangeably, it cannot be said that
there is a single agreed-upon definition regarding this subject. The concept of giftedness, which
was widely used in the early twentieth century, is based on cognitive intelligence scores, and
individuals with a cognitive intelligence score of 130 or higher are defined as gifted. Over time,
with the belief that individuals excelling in areas such as art, music, leadership, and gymnastics
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are different from those with high cognitive intelligence scores, the necessity to diagnose these
individuals in different ways has arisen, leading to the emergence of the concept of talent (Clark,
2002: 10). In the early twenty-first century, the terms special and talented began to be used in
place of the concept of giftedness in the world literature (Kiris¢i & Sak, 2017, p. 138).

There are many factors in the perception of intelligence. Theories explaining giftedness provide
insights on this matter. For example, while Sternberg and Zhang (1995) explain giftedness based
on criteria of extraordinariness, rarity, productivity, evidence, and value, according to Renzulli
(1978), high intelligence is expressed through the interaction of above-average general or
specific ability, creative ability, and motivation. Gagne's Differentiated Model of Giftedness and
Talent highlights the clear distinction between high intelligence and talent, noting that the ratio
of individuals in both groups to the general population is quantitatively specified. Dean Keith
Simonton's Emergent Inheritance and Epigenetic Development Theory (1999, 2005) explains
how the genetic structure of gifted intelligence is formed and how gifted intelligence can develop
from birth. In Tannenbaum's Psychosocial Classes Theory (1983), gifted talent is explained
according to social values, while on the other hand, in the Star Model (1983, 2003), he puts forth
a bold idea by claiming that there is no giftedness in children. According to him, giftedness or
advanced ability exists only in adults. Children can only possess the potential for talent. As seen,
even the same experts can express different opinions about the concept.

It is considered normal for different perceptions related to giftedness (Onal, 2019; Pfeiffer &
Petscher, 2008; Sak, 2017) to arise, while it is also natural for preschool teachers in our country
to form different perceptions regarding this concept, which has not yet been fully clarified. As
Tannenbaum (1983) pointed out in his Psychosocial Class Theory, the perception of the concept
of giftedness is influenced by society and culture. Therefore, it can be expected that different
perceptions will also arise in our country. There are various methods and practices available for
determining these perceptions.

Activities such as enabling preschool teachers to produce metaphors to understand how they
perceive gifted students and using them meaningfully in sentences can be implemented (Kurnaz,
Ciftci, and Karapazar 2013). In addition to these activities, when the reasons for their
perceptions are to be revealed, metaphors can be utilized (Cortazzi & Jin, 1999; Lakoff &
Johnson, 2005; Morgan, 1998; Shiff, 1979; Shuell, 1990). In recent years, metaphors have
become a frequently encountered method in the educational community for examining thought,
emotion, and perception. The Greek word "metapherein,” meaning "to transfer" or "to carry," is
used today to describe similarities between two objects, events, or relationships (Draaisma,
2007). Akgiin (2016) defines metaphor as "understanding by expressing one conceptual
structure with another conceptual structure." Metaphors allow for the expression of complex
situations in a single word, but in a more artistic and detailed manner. This method reveals how
people interpret concepts influenced by their inner worlds and their ways of thinking (Arslan &
Bayrakgei, 2006). Shuell (1990, p. 102) used the expression "If a picture is worth a thousand
words, a metaphor is worth a thousand pictures,” indicating that a metaphor provides a mental
structure or framework for understanding a specific phenomenon or situation. In this research,
it has been attempted to reveal how preschool teachers perceive gifted students through
metaphors, aiming to also see their justifications.

When looking at preschool education teacher training programs, there is very little information
available regarding the identification of gifted students, their education, or how the needs of
these students will be met. It is thought that teachers, when they step into their professional
lives, apply the education they received during their undergraduate period, and if they do not
have personal interest and orientation, they have not received training related to giftedness. It
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is unknown how preschool teachers perceive gifted students. Based on this problem, the
research in question has been carried out.

The Purpose of the Research

The main aim of this research is to determine preschool teachers' perceptions and justifications
regarding gifted students, thereby increasing awareness towards these students. The findings
obtained are considered important as they will allow preschool teachers to identify strategies to
improve their interactions with gifted students and shed light on future teacher training.
Identifying preschool teachers' perceptions is critical for developing early educational practices
for gifted students. Improving preschool teachers' perceptions of gifted individuals in a positive
direction is also important for the early identification of these students, their integration into
society, and the development of their differences and talents. In this context, understanding
teachers' perceptions and approaches towards gifted students is thought to play an effective role
in creating a suitable educational environment for students to discover and develop their
potentials, as well as ensuring that they are more sensitive to the needs of these students. This
research aims to investigate preschool teachers' perceptions of giftedness based on the
metaphors they produce regarding the concept of gifted students. Additionally, it will be
attempted to reveal what kind of giftedness model could be formed according to preschool
teachers' perceptions.

METHOD
Research Design

This research has been conducted using a qualitative research approach. One of the qualitative
research designs is the phenomenological design. The phenomenological design is a research
design that comes from philosophy and psychology, and it attempts to analyze the shared
experiences of individuals (Yalgin, 2022). Since this research is a study to determine the
metaphorical perceptions of preschool teachers towards gifted students, it is a
phenomenological case study.

Participants

The sampling method to be used when it is intended that the events, individuals, situations, or
objects observed in studies have certain characteristics is criterion sampling (Yildirim & Simsek
2018). The aim of this method is to work with situations that meet predetermined criteria. These
criteria can be prepared by the researcher or may have been prepared in advance (Basaran,
2017). In criterion sampling, those who meet the specific criteria are included among the
participants. The participants of this study consisted of 105 teachers who met the criterion of
being preschool teachers in the 2023-2024 academic year. The demographic information of the
participants is presented in Table 1.
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Table 1. Demographic Characteristics of Participants

As seen in Table 1, the majority of the teachers participating in the research were female
teachers. 53.3% of the participants were in the 31-40 age group, while the vast majority hold a

DEMOGRAPHIC CHARACTERISTICS F (%)
Gender Woman 92 87,6
Man 13 12,4
Age 20-30 17 16,1
31-40 56 53,3
41-50 30 28,5
51 and above 2 1,9
Education Level License 79 75,2
Master’s Degree 26 24,8
Professional 1-10 Year 33 31,4
Seniority 11-20 Year 59 56,1
21-30 Year 12 11,6
31 Years and above 1 0,9
Encounter with Yes 62 59
Specaial Talented No 43 41
Student
Status of Receiving Yes 13 12,4
Education Related to
Special Abilities No 92 87,6

bachelor's degree. 56.1% of the teachers have 11-20 years of professional experience, and the
rate of teachers encountering gifted students is 59%. 87.6% of the participants have notreceived
any training related to giftedness before.

Data Collection Tool

In order to obtain research data, the researcher used a form in which the first section included
demographic information (gender, age, education level, years of experience, whether they had
received training in giftedness and the situation of encountering gifted students) and the second
section included the phrase "A gifted student is like..; because.." to determine teachers'
metaphorical perceptions of gifted students. In studies where metaphors are used as a research
tool, the term "like" is generally preferred to make the connection between the subject of the
metaphor and its source more explicit (Saban, 2008). In this research, the concept of "because”
was also included to provide logical justifications for the metaphors created. This form was
delivered to teachers online, and the responses provided were used as the primary data source.

Ethics Statement

This study has been approved by the Scientific Research Ethics Committee of Necmettin Erbakan
University on 23.06.2023 with decision number 14852.

Data Analysis

The data obtained in research has been analyzed using content analysis technique, which aims
to express the concepts and relationships that can explain the collected data in an
understandable way. Content analysis emphasizes the shared meanings and is a process shaped
by similar meanings attributed to the same content by different individuals (Tiirkdogan & Gokge,
2018). In this technique, results are presented descriptively by including direct quotations
(Yildirnm & Simsek 2018). The metaphors obtained from 105 teachers participating in the
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research have been arranged in alphabetical order, and then categories have been developed by
considering the relationships and common features of 71 different metaphors by the researcher
and a special education expert. At this stage, the metaphors produced by the participants have
been examined in terms of their common features regarding the phenomenon of gifted students.
For this purpose, each metaphor produced by the participants has been analyzed in terms of the
relationship between the subject of the metaphor and its justification. Then, each metaphor has
been associated with a specific theme related to gifted students (for example, "gifted student as
an enlightening individual," etc.), resulting in a total of 11 different conceptual categories. Those
metaphors that are the same have been listed in different categories based on their justifications.
To ensure validity, the data analysis processes have been explained in detail, and the determined
categories have been confirmed by obtaining expert opinions. Additionally, all obtained data
have been included in the findings. To ensure reliability, the reliability coefficient between the
researcher and the special education expert has been calculated using Miles and Huberman's
(1994) formula (Reliability = consensus / consensus + disagreement). As a result of the
calculation, reliability has been found to be 91%. In this case, the study can be considered
reliable.

RESULTS

The 71 metaphors produced by 105 preschool teachers participating in the research, which are
considered valid, are presented in this sectiown with frequency and percentage values in Table
2.

Table 2. Metaphors Produced by Participants

METAPHOR F % METAPHOR F %
A flower on the mountain 1 0,9 Diamond 1 0,9
Baby 2 1,9 Locked Chest 1 0,9
Bee 1 0,9 Star in the Dark 1 0,9
Car with a full tank 1 0,9 Unlimited Bucket 1 0,9
Chameleon 1 0,9 Obleck 1 0,9
Computer 1 0,9 Curious Cutie 1 0,9
Detective 1 0,9 Colorful Book 1 0,9
Diamond 8 7,6 Water Drop 1 0,9
Dynamite 1 09 Magician 1 09
Flower 3 2,8 Special Education Student 2 1,9
From the future 1 0,9 Lightning 1 0,9
Future 1 0,9 Surprise 1 0,9
Galaxy 1 0,9 Sponge 1 0,9
Gem 3 2,8 Special Diamond 1 0,9
Grown and shrunk 2 1,9 Plain 1 0,9
Hardworking bee 1 0,9 Singing Birds 1 0,9
Hidden star 1 0,9 Seed 1 0,9
Light 2 1,9 Indomitable Racer 1 0,9
Lion 1 0,9 Snowdrop 1 0,9
Moonlight 1 0,9 Recorder 1 0,9
Mountain 1 0,9 Shining Star 1 0,9
Pearl 3 2,8 Timeless Person 1 0,9
Rainbow 5 4,7 Space 2 1,9
Riddle 1 0,9 Magnet 1 0,9
Sea 1 0,9 Soap 1 0,9
Sensitive scale 1 0,9 Race Car 1 0,9
Sun 3 2,8 Rain 2 1,9
Treasure 1 0,9 Adult 1 0,9
Treasure chest 1 0,9 Star 6 5,7
Tree 2 1,9 Light in the Dark 1 0,9
Turtle 1 0,9 Course 1 0,9
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Ugly duckling 2 1,9 Intelligence Cube 1 0,9
Uncut diamond 1 0,9 Weapon 1 0,9
Wall 1 0,9 Library 1 0,9
White paper 1 0,9 Mine 2 1,9
Wise 1 0,9

As seen in Table 2, preschool teachers produced 71 metaphors about gifted students. When we
look at these metaphors, the most used metaphors are 'diamond, star and rainbow'. Diamond,
as a rare and highly valued stone, symbolizes rare abilities; The star, as a symbol of light and
navigation in the dark, represents the guidance that various abilities provide to individuals. The
rainbow symbolizes the richness and diversity created by the coming together of different
talents. These metaphors emphasize that, according to preschool teachers, gifted students are
valuable and stand out with their rarity and versatility.

Conceptual Categories for Gifted Students

In this section, metaphors related to students with special talents are presented in tables under
11 different theme headings along with their justifications. The number of sentences in the
justification part of each metaphor in the tables indicates the frequency of use of that metaphor.

Individual with High Potential as a Gifted Student

The metaphors developed around the theme of high-potential individuals include wise,
computer, sea, car with a full tank, diamond, sun, plain, unlimited bucket, race car, and
intelligence cube. The rationale behind teachers creating such metaphors is to underscore the
significant potential of exceptionally talented students. Table 3 presents a detailed overview of
the metaphors and their corresponding explanations.

Table 3. Metaphors Pertaining to the Gifted Student as a ‘High-Potential Individual’

THEME METAPHOR F BECAUSE
Wise 1 He possesses profound knowledge.
Computer 1 They possess exceptionally vivid memories.
Grow and shrink 1 Capable of more profound and abstract thinking than their
peers.
High-Potential Sea 1 Its borders are imperceptible; it is too expansive.
Candidate
Car with a full tank 1 A car with a full tank can cover extensive distances, rarely

becomes immobilized on the road, and commits few errors.

Diamond 3 It gains value as it undergoes processing.

This 1 It is limitless; it has the capacity to learn anything.
Unlimited containers 1 One can be inundated with a constant stream of information.
Race Car 1 Superior performance

Cube of intellect 1 Their perception is exceptionally clear.

e-ISSN: 3062-1550 Tiirkiye Ustiin Zekal1 ve Dahi Cocuklar Egitim Vakfi Dergisi
Journal of TUZDEV 2024; 1(1); 7-27



Diigmeci, H., Kurnaz, A./ A Metaphorical Look at Students with Special Abilities: Perceptions of Preschool
Teachers

The created metaphors effectively reflect the various characteristics and mental development
processes of gifted students as individuals with high potential. The wise one offers a rich
perspective with deep knowledge, while the computer symbolizes the rapid and abundant
learning capacity with its strong memory. The metaphor of having grown and shrunk expresses
that these individuals have developed abstract thinking abilities, a broad thought structure, an
unlimited bucket, and the infinity of the knowledge acquisition process. The intelligence cube
indicates a high learning capacity with open perceptions. Preschool teachers emphasize the high
potential of gifted students by expressing their learning capacities, their ability to process
information quickly, and the infinity and boundlessness of their knowledge acquisition
processes through these metaphors.

Individual with Highly Diverse Abilities as a Gifted Student

It is seen that the metaphors related to gifted students with a wide range of abilities are tree,
rainbow, treasure, treasure chest, library, magician, surprise, lightning, fox, space, and rain. The
reason teachers produce these metaphors is to emphasize that gifted students have a wide
variety of talents. Table 4 shows the metaphors and their justifications in detail.

Table 4. Metaphors Pertaining to Gifted Students as ‘Individuals with Diverse Abilities’

THEME METAPHOR F BECAUSE
Tree 1 Each branch possesses distinct talents and intelligences.
Rainbow 4 "Each color emits a distinct light.
Individual with a reasure 1 It encompasses a range of valuable items.
Wide Range of
Abilities Treasure chest 1 It comprises a variety of minerals.
Library 1 There are rational explanations for everything.
Wizard 1 Astonishes with his talent
Surprise 1 One can never predict what lies ahead.
Lightning 1 Both catastrophic and illuminating

The metaphors in this section effectively reflect the richness and diversity of gifted students as
individuals with a wide range of abilities. The tree symbolizes the versatility of individuals by
harboring different talents and intelligences in each branch, while the rainbow represents the
unique characteristics of each individual with its different colors. The library symbolizes
learning resources with its vast knowledge and logical explanations, while the magician and
surprise emphasize the capacity of individuals to astonish others with their abilities and achieve
unexpected results. Lightning, with both its destructive and illuminating qualities, shows that
talents can create challenges as well as provide new insights. The fox represents individuals'
strategic thinking abilities with intelligence and cunning, while space symbolizes infinite
opportunities and diversity. Finally, rain reflects individuals' emotional responses to their
abilities by expressing situations that are sometimes liked and sometimes avoided. These
metaphors highlight the diversity of the abilities and interests of gifted students.

Gifted Student as an Individual to be Discovered
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The metaphors created under the theme of individuals to be discovered are seen as riddle,
galaxy, treasure chest, colorful book, space, and star. The reason teachers produce metaphors in
this way is that they see gifted students as individuals to be discovered. Table 5 shows the
metaphors and their justifications in detail.

Table 5. Metaphors Pertaining to Gifted Students as ‘Individuals to be Uncovered’

THEME METAPHOR F BECAUSE
Riddle 1 You will also gain insights from him.
Galaxy 1 There exists a considerable amount of the unknown and
The Individual profound.
Awaiting
Discovery Treasure chest 1 Itisreplete with talents awaiting discovery.
Colorful book 1 Each page features distinct discoveries, making it an enjoyable
experience.
Space 1  There may exist an undiscovered planet within.

The created metaphors effectively reflect the potential and uncertainties of gifted students as
individuals to be discovered. The riddle enriches the learning process by interacting with
individuals, while the galaxy symbolizes the complexity of these individuals with its depths and
mysteries. The treasure chest emphasizes that it is filled with undiscovered talents, expressing
the hidden potential that each student possesses. A colorful book shows that the learning
process is fun and rich by offering different discoveries on each page. Space, being filled with
undiscovered planets, represents the yet-to-be-explored aspects of individuals, while the risk of
a star being lost reminds us that talents cannot be evaluated if they go unnoticed. Preschool
teachers emphasize with these metaphors that the people around gifted students need to make
an effort to understand and evaluate their unique characteristics.

Extraordinary and Special Individual as a Gifted Student

It has been observed that the metaphors created under the theme of extraordinary and special
individuals are chameleon, ugly duckling, pear], turtle, star shining in the dark, magnet, water
droplet, and timeless human. The reason teachers create these metaphors is to emphasize that
gifted students are different from others. In Table 6, the metaphors and their justifications are
presented in detail.

Table 6. Metaphors Pertaining to Exceptionally Gifted Students as ‘Remarkable and Distinct
Individuals’

THEME METAPHOR F BECAUSE
Water drop 1  Itis exceptionally special and invaluable.
Chameleon 1  If he desires, he can conceal it quite effectively.
Remarkable
and  Distinct ygly duckling 2 ltis distinct from others.
Individuals.
Timeless Person 1 It stands apart from others and is uniquely exceptional for
its era.
Inch 1 Itis exceptionally special.
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Tortoise 1  Because he resides within his own shell.
Hidden star 1 Itisdistinctive and attention-grabbing.
Magnet 1 He is a captivating individual who draws attention with his

remarkable talents.

In this section, the metaphors describe gifted students as extraordinary and special, highlighting
the differences of the ugly duckling and expressing that their potential will emerge over time.
The pearl, with its rarity and value, represents the uniqueness of gifted individuals. The turtle,
living in its shell, draws attention to individuals' inner worlds and introspective qualities. The
star shining in the dark emphasizes the aspects of gifted individuals that need to be recognized
through its uniqueness. The magnet symbolizes the ability to attract people with talents, while
the drop of water reminds us that every individual is precious. The timeless person represents
the innovative mindset, uniqueness, and different perspectives of individuals who are beyond
their time. Preschool teachers have indicated through these metaphors that gifted students
possess unique and extraordinary characteristics.

The Gifted Student as an Enlightening Individual

Within the individual theme that illuminates the metaphors created about gifted students; It has
been seen to be in the form of moonlight, diamond, sun, light, light in the dark, star in the dark
and star. The reason why teachers create these metaphors is that they want to emphasize that
gifted students are individuals who enlighten and guide those around them. Metaphors and their
justifications are shown in detail in Table 7.

Table 7. Metaphors Pertaining to the Gifted Student as an ‘[lluminating Individual’

THEME METAPHOR F BECAUSE

Moonlight 1 Illuminates in darkness
:Ir:gwiigﬁgilng Diamond 1 Speak

Sun 1 Illuminates dimly lit areas

Light 2 It illuminates the surrounding area.

It is swift and luminous.

Light in the dark 1 It illuminates every location.
Star in the dark 1 It provides illumination and assists you in navigating your
path.

The created metaphors effectively reflect the enlightening characteristics of gifted students and
theirimpact on society. Moonlight symbolizes the ability of these individuals to inspire and guide
others by taking on a guiding role in the darkness. The diamond represents the value and rarity
of special talents with its brilliance. The sun emphasizes the positive impact these individuals
have on their surroundings and their capacity to disseminate knowledge by illuminating dark
areas. Light expresses the energy and vibrancy that gifted individuals bring to their
environments with its illuminating property. Light in the darkness represents the ability of these
individuals to offer hope and guidance even in the face of challenges. The star in the dark
symbolizes the capacity to help others find their way with its illuminating role. Finally, the
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shining of the star shows how gifted individuals can be remarkable when they realize their own
potential and contribute to society. These metaphors provide a rich perspective for
understanding how gifted students can make a difference in society.

The Gifted Student as a Rare Individual

In the category of rare individuals for metaphors created for gifted students, it has been
observed that they take the form of a lion, diamond, pearl, and diamond. The reason teachers
create these metaphors is to emphasize that gifted students are rarely encountered. The
metaphors and their justifications are explained in detail in Table 8.

Table 8. Metaphors Pertaining to the Gifted Student as a ‘Unique Individual’

THEME METAPHOR F BECAUSE
Lion 1 It is distinctive within its environment and possesses leadership
qualities.
Unique Individual Diamond 2 It is uncommon and precious.
Rare
Sun 1 It is distinctive.
Inch 1 It is uncommon and highly valuable.

The created metaphors effectively reflect the rarity and value of gifted students, who are defined
as rare individuals. The lion symbolizes the strong and impressive character of these individuals
with its uniqueness and leadership quality in its environment, while emphasizing their ability to
stand out in the community. The diamond, pearl], and sun represent rarity and value, signifying
uniqueness. It represents the uniqueness and worth of special talents; this expresses that they
are seldom encountered. Preschool teachers emphasize the rarity of gifted students with these
metaphors they create.

The Gifted Student as a Sensitive and Delicate Individual

The metaphors created under the theme of sensitive and delicate individuals have been seen as
baby, shrunk grown-up, flower, delicate scale, obleck, soap, rain, and adult. The reasons teachers
create these metaphors for gifted students emphasize that these students have sensitivities. The
metaphors and their justifications are detailed in Table 9.

Table 9. Metaphors Pertaining to ‘Gifted Students as Sensitive and Delicate Individuals’

THEME METAPHOR F BECAUSE
Baby 2 It is remarkably innocent.
Emotionally beneath his peers
Flower 1 Extremely sensitive, diminishes rapidly
Sensitive and Sensitive scale 1 It is highly sensitive.
Delicate Obleck 1 If approached correctly, it captivates; if approached
incorrectly, it presents a formidable barrier.
Soap 1 If not managed with care, it will elude capture.
Rain 1 It is delicate.
Adult 1 He exhibits greater maturity than his peers.

The created metaphors effectively reflect the emotional and psychological characteristics of
gifted students defined as sensitive and delicate individuals. The baby symbolizes the emotional
depths and sensitivities of these individuals with its innocence; it also expresses that they may
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fall below the emotional development level of their peers. The flower, with its delicate structure,
shows how much the emotional states of gifted students are dependent on environmental
factors; it carries the risk of wilting quickly if not attended to. The sensitive scale symbolizes
how careful these individuals need to be regarding emotional balance and measure. Oobleck, a
mixture made with starch, is neither a solid nor a liquid substance. If you gently touch this
substance, you can enter it, but if you touch it hard, it appears to be solid and does not allow you
to enter. While this metaphor emphasizes the importance of the right approach, it indicates that
wrong approaches can provoke a harsh reaction. Soap reminds us that it is a value that can be
lost if not attended to, highlighting the need to support these individuals. Rain, with its
sensitivity, emphasizes the variability of emotional states and the importance of these
individuals' emotional needs. Finally, the adult metaphor indicates that these individuals have a
more mature and profound understanding compared to their peers. Preschool teachers draw
attention to the emotional characteristics of gifted students with these metaphors, emphasizing
their sensitivities. This situation shows that teachers do not associate the concept of giftedness
solely with cognitive characteristics.

The Gifted Student as an Individual Who is Curious and Loves Learning

It has been observed that the metaphors created by teachers for gifted students in the category
of curious and learning-loving individuals include a camera, a star shining day and night, a
snowdrop, a recording device, a curious gnome, and singing birds. The reasons for the creation
of these metaphors emphasize that gifted students are curious. The metaphors and their
justifications are detailed in Table 10.

Table 10. Metaphors Pertaining to Gifted Students as ‘Inquisitive and Knowledge-Enthusiastic
Individuals’

THEME METAPHOR F BECAUSE

Camera 1 Observations document all details.

A star that radiates both day 1  He cannot fit into his shell; he is perpetually curious.

Inquisitive and and night
Knowledge-
Ent_hQSIaStIC Snowdrop 1 Passionate about learning and overcoming challenges.
Individuals
Recorder 1 He desires to document everything; his curiosity is
insatiable.
Inquisitive and charming 1 He exhausts individuals with his inquiries.
Singing birds 1 Heinquires about all his curiosities, engages in extensive

conversation, and generates numerous ideas.

The created metaphors effectively reflect the exploration and learning desires of gifted students
defined as curious and eager to learn. The camera symbolizes these individuals' attention to
their surroundings and the importance they place on details with its ability to observe and
record everything. A star shining day and night expresses their constant curiosity and lack of
boundaries; this represents their passionate approach to learning. The snowdrop emphasizes
the determination and perseverance of these individuals with their desire to cope with
challenges and love for learning. The recording device symbolizes their curious nature and
desire to record everything, representing their skills in gathering information and memorization
during learning processes. The curious little one, with the expression of tiring people with their
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questions, shows that these individuals are active participants in their learning processes and
possess an inquisitive mindset. Songbirds symbolize how active these individuals are in social
interactions and their willingness to share knowledge with their ability to ask about everything
they are curious about. Preschool teachers emphasize through these metaphors that gifted
students are curious.

The Gifted Student as a Hard-to-Reach Individual

This section includes metaphors produced by preschool teachers that can be grouped under the
theme of "hard-to-reach individuals" as gifted students. The reasons teachers produce these
metaphors emphasize the difficulty of understanding and reaching gifted students. Table 11
shows the metaphors and their justifications in detail.

Table 11. Metaphors Pertaining to Gifted Students as ‘Challenging to Engage Individuals’

THEME METAPHOR F BECAUSE
Cloud 1 Itis challenging to comprehend through tactile means.
Gem 1 Imperceptible at first glance
Challenging to Engage Mountain 1 Difficult to access and consistently elevated
Individuals Treasure 1 Difficult to locate yet highly valuable
Course 1 Itrequires a challenging journey to comprehend and attain
it.
Star 2 Perpetually radiant and consistently accessible

The given metaphors effectively reflect the complexity and depth of gifted students, who are
defined as hard-to-reach individuals. The cloud symbolizes the difficulty of touching and
understanding; this expresses that the inner worlds of these individuals are complex and
abstract. The gem, by not being visible at first glance, indicates that the potentials and abilities
of these individuals are hidden in depth; it shows that more effort is needed to understand them.
The mountain symbolizes the differences of these individuals from society and the difficulty of
their achievements by being in a hard-to-reach and high position. The treasure emphasizes how
important it is to discover the true value and abilities of these individuals due to its rarity and
great worth. The course represents the challenging journey required to understand and reach
these individuals; this expresses that patience and determination are needed to recognize and
support them. The star, by always shining but never being reachable, shows that the potentials
of these individuals are always in sight, but may not be fully understood. These metaphors
highlight the complexity, depth, and difficulty of understanding gifted students.

The Gifted Student as a Productive and Innovative Individual

It has been observed that the metaphors created under the theme of productive and innovative
individuals include; tree, bee, hardworking bee, future, coming from the future, and relentless
competition. Preschool teachers have emphasized that gifted students are productive. The
produced metaphors and their justifications are detailed in Table 12.

Table 12. Metaphors Pertaining to Gifted Students as ‘Productive and Innovative Individuals’

THEME METAPHOR F BECAUSE
Tree 1 It yields fruit.
Bee 1 Functions and generates
Hardworking 1 Passionate about creation
Productive and Dbee
Innovative Future 1 Their capabilities are boundless and can be
Professional cultivated.
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From the future. 1 Innovative and challenging to comprehend in our
era.

Sun 1 It is renewed each day, perpetually incorporating
new elements.

Indomitable 1 Always contributes to improvement.

racer

The given metaphors effectively reflect the creativity and productivity of gifted students defined
as productive and innovative individuals. The tree symbolizes these individuals' ability to
produce knowledge and creativity through its fruit; this expresses their potential to contribute
to society. The bee, with its industriousness and productivity, shows these individuals' desire to
continuously create and contribute new things. The hardworking bee emphasizes the love of
production, indicating that these individuals stand out with their diligence and determination.
The future represents limitless and developing abilities; this expresses that these individuals'
potential can continuously expand and generate innovative ideas. The metaphor of coming from
the future symbolizes their innovative qualities while also highlighting the difficulty of
understanding these individuals' ideas and approaches in our time. The tireless competitor
represents the determination to strive for better; this expresses these individuals' desire to
continuously improve themselves and reach higher goals. These metaphors emphasize the
productivity, innovativeness, and continuous pursuit of development of gifted students.

The Gifted Student as an Individual Who Requires Special Education

Preschool educators underscored the necessity for gifted students to be instructed by
individuals trained in this specialized area. Consequently, the metaphors developed included:
gem, flower, dynamite, diamond, rainbow, a locked chest, special, special education student, and
seed. These metaphors, along with their justifications, are presented in Table 13.

Table 13. Metaphors Pertaining to Exceptionally Gifted Students as ‘Individuals Requiring
Specialized Education’

THEME METAPHOR F BECAUSE
Gem 2 Must undergo special processing.
Not everyone possesses the ability to evaluate.
Flower 2 It will diminish if you do not give it special attention.
Demands specialized care and attention
Dynamite 1 When utilized properly, it will accomplish a significant
amount of work; if misused, it may result in an explosion.
Individuals Diamond 3 It is challenging to manage and should be handled by
Requiring  Special professionals.
Education Their talents are illuminated through the efforts of skilled
individuals.
Rainbow 1 You must understand how to respond when it arises and not
let it slip away.
Locked Chest 1 It is essential to locate the appropriate key to unveil its
contents.
Mine 1 If you put in the effort, results will follow.
Special education 1 Must be trained in accordance with his/her capabilities.
learner
Special 1 Requires specialized education due to its distinctiveness.
Seed 1 Just as a seed flourishes in suitable soil and with proper care,

these students will similarly thrive with the right education.

These metaphors effectively illustrate the needs and potentials of exceptionally gifted students,
defined as individuals requiring special education. The gem signifies the necessity for
specialized processing, indicating that these individuals demand a tailored approach to uncover
and cultivate their potential. The flower suggests that it will wither without dedicated care and
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attention, highlighting that these students can flourish with proper support. Dynamite
represents the capacity for significant achievements when utilized correctly, yet it can be
detrimental if misapplied; this underscores the importance of directing the potential of gifted
students appropriately. The diamond signifies the challenges of processing and the need for
skilled individuals to handle it, emphasizing the critical role of expert educators in nurturing
these students' talents. The rainbow, along with its visibility, conveys the importance of
understanding the necessary actions; this indicates that appropriate measures must be taken to
assess opportunities. A locked chest symbolizes the requirement to find the right key to unlock
its contents, representing the need for suitable methods and training for individuals to reveal
their potential. The ore illustrates that its potential will remain dormant unless processed,
indicating that gifted students should advance through the right educational framework. Special
education students highlight the necessity for support through an education tailored to their
unique talents. The term "special” signifies their need for distinct educational approaches due
to their differences. Finally, the seed illustrates that it must be nurtured in the right
environment; this demonstrates that gifted students can also thrive with appropriate education
and support. Through these metaphors, preschool educators emphasize the importance of
identifying the needs of gifted students and designing the educational process accordingly,
ensuring that the instruction provided is delivered by experts and that students' potential can
be developed with the right guidance.

Giftedness Model Based on Preschool Teachers' Perceptions

An effort was undertaken to develop a giftedness model derived from the themes identified
through an analysis of the metaphors employed by preschool teachers to describe gifted
individuals. The key characteristics of these themes were conceptualized based on the teachers’
articulated reasons, which subsequently constituted the model's components. Figure 1
illustrates the concept map of the model.
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Figure 1. Giftedness Model Based on the Opinions of Preschool Teachers
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This model illustrates that preschool teachers perceive the mental and emotional attributes of
gifted students in a comprehensive manner. According to the theme of “Gifted Student as a High
Potential Individual,” derived from the teachers' perceptions, it can be asserted that educators
view gifted students as “Children with High Mental Capacity.” In this context, teachers
underscore that gifted individuals possess exceptional cognitive abilities, highlighting traits
such as strong memory, high performance, and abstract thinking. Furthermore, students are
regarded as “Children who are leaders and create an impact in society,” as indicated by the
theme of “Gifted Student as an Enlightening Individual.” This aspect reflects the notion that
gifted individuals can assume significant roles within society, emphasizing leadership qualities
such as pioneering and guiding, along with their social influence.

Additionally, gifted students are perceived as “Children who are curious,” based on the theme of
“Gifted Student as a Curious and Learning-Loving Individual.” This curiosity component
accentuates the gifted's strong desire to learn and explore, showcasing attributes such as
inquisitiveness, questioning, observational skills, and research capabilities. The theme of “The
Gifted Student as a Hard-to-Reach Individual” suggests that perceptions are formed around the
idea of “Children with complex structures.” This component highlights the complexity of the
gifted's mental framework, indicating that they are individuals who can be challenging to
comprehend, necessitating considerable effort from those around them to foster understanding.

In the theme of “The Individual with a Wide Range of Talents,” it is noted that gifted individuals
may exhibit talents across diverse domains, bringing forth the characteristic of being “multi-
faceted children.” The theme of “The Gifted Student as an Individual Who Needs to be
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Discovered” posits that students are seen as “Children who develop by being discovered.” This
component emphasizes the significance of environments that facilitate the self-discovery and
growth of gifted individuals, incorporating elements such as the need for diagnosis and
supportive social contexts.

According to the theme of “Gifted Individual as an Extraordinary and Special Individual,”
students are perceived as “Unique children.” This component highlights that these exceptionally
talented individuals possess distinctive characteristics that set them apart from their peers. The
theme of “Gifted Student as a Rare Individual” allows for the characterization of gifted students
as “Rare children.” This aspect underscores the rarity of their exceptional traits within society.

In the context of the theme “Gifted Student as a Productive and Innovative Individual,”
perceptions align with the notion of “Productive children.” This component emphasizes the
propensity of gifted individuals to generate original ideas, devise innovative solutions, and
produce high-quality work, showcasing their perfectionist tendencies and commitment to
continuous improvement. The theme of “Gifted Student as a Sensitive and Sensitive Individual”
leads to the perception of students as “Sensitive Children.” This component defines the gifted in
terms of their emotional characteristics, highlighting the importance of motivation, emotional
maturity, and asynchronous development relative to their peers.

Lastly, based on the theme of “Individuals Who Need Special Education,” gifted students are
perceived as “children with different educational needs.” This component stresses the
importance of accurate diagnosis and appropriate educational support, asserting that gifted
individuals require specialized education to meet their unique needs.

In summary, this model elucidates the characteristics of gifted individuals as perceived by
preschool teachers, while emphasizing the importance of maximizing their potential and
understanding their unique differences to identify and cultivate their diverse talents.

DISCUSSION

This study examined the metaphorical perceptions of preschool teachers regarding gifted
students. It was found that preschool teachers view gifted students as individuals with high
potential and diverse talents that require discovery. They are perceived as challenging to reach,
enlightening, extraordinary, curious, eager to learn, sensitive, responsive, productive,
innovative, and in need of special education. Teachers predominantly characterize gifted
students as "individuals with diverse talents" and "individuals who require special education.”
The variability in teachers' perceptions and the absence of consensus suggest that a unified
concept has yet to be established. This situation reinforces the notion that scholars have not
been able to encapsulate giftedness within a singular definition (Leana Tascilar & Kanli, 2014).

The research conducted by Akkanat et al. (2018) aligns with teachers' perceptions of gifted
children as exceptional. This study parallels the investigations carried out by Ekinci et al. (2018)
and Duran et al. (2017), which characterize gifted individuals as valuable and rare. The results
indicate that preschool educators predominantly describe gifted students using positive and
esteemed attributes.

With the definition of individuals possessing high potential, educators recognize that gifted
students exhibit elevated cognitive abilities, robust memory retention, abstract reasoning skills,
prolonged attention spans, and distinct perceptual clarity. These attributes can be likened to
analytical intelligence, characterized as the ability to compare events, establish causal
relationships, and encode information, as well as to giftedness, which denotes the inherent
cognitive capacity outlined in Differential Giftedness and Giftedness Theory by Sternberg
(1977). Concurrently, educators' understanding of cognitive capacity in gifted individuals aligns
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with the intelligence concept articulated by Gottfredson (1994), which encompasses a range of
skills including problem-solving, reasoning, abstract thinking, rapid learning, comprehension of
complex concepts, and experiential learning. This scenario, akin to the perception of individuals
whose performance surpasses that of their peers in the study conducted by Bulut (2018),
illustrates that educators' perceptions of gifted students are fundamentally shaped by the high
cognitive abilities and skills these students possess.

Preschool educators recognize gifted students as individuals possessing a diverse array of
talents and interests. This indicates that students' various abilities and interests exist
independently of one another. Gardner's (1983) Theory of Multiple Intelligence offers a
framework that underscores this diversity, highlighting that giftedness manifests differently
across cognitive domains. Consequently, it is essential for educators to acknowledge the
individual differences among gifted students by incorporating this theory into their
understanding and to tailor their educational strategies accordingly.

Teachers regarded gifted students as individuals whose latent qualities and diverse talents
required exploration. In this context, a theme akin to Gardner's Theory of Multiple Intelligence
arises; educators emphasize the significance of recognizing students' multifaceted abilities. This
perspective may also align with Tannenbaum's (1983, 2003) Star Model, which highlights the
beneficial impact of environmental factors on the cultivation of giftedness. This scenario
illustrates that educators concentrate on both individual and environmental elements to
uncover the potential of gifted students.

Teachers view gifted individuals as possessing exceptional traits. This perspective aligns with
the findings of Akkanat et al. (2018), which suggest that educators regard gifted children as
extraordinary. According to Eng¢ (1979), teachers believe that gifted individuals display
characteristics that deviate from conventional norms. The perception of gifted students as
unique and distinct from their peers fulfills the extraordinary criterion outlined in the
Pentagonal Implicit Theory by Steinberg and Zhang (1995).

Teachers view gifted students as illuminating figures and assert that they possess the potential
to be leaders in society. This perspective aligns with Tannenbaum's (1983) Psychosocial Classes
Theory, which underscores the societal necessity for gifted individuals, categorizing them as
rare talents. Consequently, teachers' perceptions indicate that gifted students can significantly
contribute to social development and advancement.

Teachers view gifted students as individuals who are seldom encountered in society. They assert
that these individuals represent only a minor segment of the population. This perspective aligns
with the classification of rare talents in Tannenbaum's (1983) Psychosocial Classification
Theory, which underscores that exceptional talents are finite in quantity. Furthermore, the
rarity criterion in Sternberg and Zhang's (1995) Pentagonal Implicit Theory reflects a
comparable stance. Consequently, teachers believe that special talents are limited in number
and thus necessitate particular attention and support within the educational framework.

Preschool educators view gifted students as more sensitive and delicate in relation to social
events. They assert that these students possess distinct sensitivities, and their motivation can
diminish with ease. This observation aligns with the motivation component in Renzulli's (1978)
Three-Ring Theory and the non-mental individual factors in Tannenbaum's (1983) Star Theory.
According to educators' perceptions, the sensitivities and motivations of gifted students emerge
as critical elements to consider in educational practices.

Teachers view gifted students as inherently curious individuals with a passion for learning. This
trait aligns with the experience and learning component in the Differentiated Model of
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Giftedness and Talent, as well as the creativity ring in Renzulli's (1978) Three-Ring Theory. In
this framework, educators assert that gifted students are those who actively seek knowledge
and consistently ask questions, with their curiosity significantly enhancing their motivation to
learn.

The focus on the intricate process of comprehending gifted students, often regarded as
challenging individuals, highlights the obstacles faced in grasping their characteristics,
emotions, talents, and cognitive traits. This theme parallels the catalysts component in
Differential Giftedness and Giftedness Theory concerning environmental catalysts; as teachers
perceive, environmental factors significantly influence the potential of these individuals.

The focus on the productivity of gifted students, regarded by educators as innovative and
productive individuals, aligns with the productivity and evidence criteria outlined in the A
Pentagonal Implicit Theory by Sternberg and Zhang (1995). Educators perceive the productivity
of gifted students, who seek ongoing development and demonstrate innovation, as a crucial
aspect to consider in understanding and educating these students.

The definition of individuals requiring special education, widely accepted among preschool
educators, underscores the necessity for exceptionally gifted students to receive appropriate
educational support. In this context, a connection can be drawn between the environmental
factors outlined in the Star Theory and the concept of Differential Giftedness, as well as the
giftedness component in the Giftedness Theory, which posits that intelligence evolves into talent
through life experiences, alongside catalysts and chance elements. Educators assert that to
unlock students' potential, suitable environmental conditions must be established, and
individuals must be guided effectively.

Consequently, it is evident that preschool educators maintain a positive and accurate
perspective regarding gifted students. Educators have aptly identified the characteristics of
these students. This scenario indicates that teachers' perceptions of gifted students are
influenced by various theoretical frameworks concerning intelligence and exceptional talent. It
is believed that specialized education aimed at nurturing the abilities of these students will assist
them in shaping their promising futures. Such perceptions form a crucial foundation for the early
identification of gifted students and the formulation of more effective and supportive
educational programs tailored to their needs. Future research may explore how these
perceptions manifest in teachers' pedagogical practices and which strategies prove most
effective in the education of gifted students. Furthermore, it is advisable to develop professional
development programs to enhance teachers' awareness of gifted students.
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