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Bu calisma, 6zel yetenekli 6grencilere elestirel diisiinme 6gretiminde Tiirk efsanelerinin okuma metinleri
olarak uygunlugunu degerlendirmeyi amaglamaktadir. Arastirmanin temel problemi, Tiirk efsanelerinin
elestirel diisiinme becerilerinin gelistirilmesinde nasil bir ara¢ olarak kullanilabilecegidir. Calismanin
amaci, uzman gorisleri dogrultusunda Tiirk efsanelerinin egitimdeki etkisini inceleyerek, 6zel yetenekli
ogrencilerin elestirel diistinme becerilerini gelistirmeye yonelik stratejilerin belirlenmesine katkida
bulunmaktir. Arastirma, tarama modelinde nitel bir yaklasim benimseyerek, durum calismasi olarak
tasarlanmistir. Katilimcilar, 6zel yetenekli 6grencilerin egitimi konusunda deneyime sahip 20 uzman
egitimciden olugsmaktadir. Veri toplama araci olarak "Okuma Metinlerinin Elestirel Diisiinmeyi Ogretmeye
Uygunlugu Degerlendirme Olgegi" kullamlmustir. Veriler, cevrimigi olarak toplanmis ve analiz edilmistir.
Veri analizi siirecinde, katilimcilarin verdikleri puanlarin aritmetik ortalamalar1 alinmis ve betimsel analiz
yontemi kullanilarak yorumlanmistir. Arastirmanin bulgulari, Tiirk efsanelerinin elestirel diisiinme
becerilerinin gelistirilmesinde etkili bir ara¢ olarak uygun oldugunu géstermektedir. Ozellikle efsanelerle
ilgili okuma metinlerinin, 6grencilerin analitik diistinme, kural iiretme ve farkli bakis acilarini anlama
becerilerini destekledigi ortaya ¢ikmistir. Tiirk efsanelerinin egitimde kullanilmasinin, 6zel yetenekli
ogrencilerin elestirel diisiinme becerilerini gelistirmeye yonelik ©6nemli bir katki sagladigl
anlasilmaktadir. Egitim politikalar1 ve programlarinin bu tiir kiiltiirel materyalleri icerecek sekilde
gelistirilmesi 6nerilmektedir. Gelecek calismalarin, farkli yas gruplarindaki 6grenciler igin efsane ve
mitlerin kullanimini inceleyerek daha kapsamli bilgiler saglamasi beklenmektedir.
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Abstract

This study aims to evaluate the suitability of Turkish legends as reading texts for teaching critical
thinking to gifted students. The main research question addresses how Turkish legends can be
used as a tool for developing critical thinking skills. The study seeks to contribute to the
identification of strategies for enhancing critical thinking skills in gifted students by examining
the educational impact of Turkish legends based on expert opinions. The research is designed as
a qualitative case study using a survey model. Participants consist of 20 expert educators
experienced in teaching gifted students. The data collection tool used is the "Evaluation Scale for
the Suitability of Reading Texts for Teaching Critical Thinking." Data were collected online and
analyzed. During the analysis, the arithmetic means of the scores provided by participants were
calculated, and the data were interpreted using descriptive analysis methods. The findings
indicate that Turkish legends are effective tools for developing critical thinking skills. In
particular, reading texts based on legends were found to support students' analytical thinking,
rule generation, and understanding of diverse perspectives.The use of Turkish legends in
education is understood to significantly contribute to the development of critical thinking skills
in gifted students. It is recommended that educational policies and programs be designed to
incorporate such cultural materials. Future studies are expected to provide more
comprehensive insights by examining the use of legends and myths for students in different age
groups.

Keywords: critical thinking, Turkish legends, Turkish mythology, gifted students

GIRIS

Egitim, toplumun ihtiya¢ duydugu nitelikli bireyler yetistirmeyi amaclayan ve bireylerin
zihinsel, duygusal ve sosyal gelisimini destekleyen bir siirectir. 21. yiizyilda, hizh bilgi akisi ve
dijital dontsiimin etkisiyle egitim sisteminde 6grencilerin analitik diisiinme ve elestirel
diisiinme becerilerini elde etmeleri biiytlik bir 6nem kazanmaktadir. Bu baglamda, 6zellikle 6zel
yetenekli bireylerin bilissel potansiyellerinin en {ist seviyede kullanmas1 hedeflenmektedir. Bu
ogrenciler, normal gelisim gosteren akranlarina gére daha yiiksek anlama, anladiklarini
sorgulama, analiz, sentez gibi bilissel kapasitelere sahip olmalari ile dikkati cekmektedir. Ozel
yetenekli bireylerin egitiminde elestirel diistinme, yaraticilik ve problem ¢6zme gibi lst diizey
diistinme becerilerinin gelistirilmesi egitimciler icin 6ncelikli hedeflerden biri haline gelmistir.
Egitimde elestirel diistinme becerilerinin kazandirilmasi, bireylerin hem akademik basarilarini

hem de sosyal yasamda etkili ve bilingli bireyler olarak kendilerini ifade edebilmelerini saglar
(Cetinkaya, 2011).

Elestirel disiinme, bireyin karsilastig1 bilgiye siipheci ve sorgulayici bir gozle yaklasmasini
saglar. Bu beceri, bireylerin karsilastiklar1 problemleri analiz etmelerini, ¢6zliim icin uygun
adimlar1 belirlemelerini ve alternatif ¢oziimler Uretebilmelerini mimkiin kilar. Elestirel
diistinme, bireyin bilgiyi pasif bir sekilde kabul etmesinin dtesinde, bilgiye yapici ve bagimsiz bir
bakis acisiyla yaklasmasini gerektirir. Ogretmenlerin égrencilere elestirel diisiinme becerilerini
kazandirmada aktif bir rol istlenmesi ise, egitim siirecinin etkililigini dogrudan etkilemektedir.
Ogrencilere elestirel diisiinme becerisi kazandirilmasi, onlarin sadece bilgiyi égrenmelerini
degil, ayn1 zamanda o bilgiyi analiz etmeleri, degerlendirmeleri ve yeni bilgiler 1s181nda
gelistirmeleri icin gereklidir (Semerci, 2003).

Ozel yetenekli bireylerin egitimi, bu bireylerin iist diizey bilissel kapasitelerini destekleyecek ve
gelistirecek sekilde diizenlenmelidir. Bu bireylerin erken yasta tanimlanarak uygun egitim
programlarina yonlendirilmesi, onlarin topluma katki saglayacak bireyler olarak yetismelerine
olanak tanir. Ozellikle elestirel diisiinme becerisi, 6zel yetenekli 6grencilerin bireysel
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gelisimlerine ve akademik basarilarina biiyiik katki saglar (Renzulli, 2012). Ancak mevcut egitim
miifredatlari, genellikle genel 6grenci Kkitlesine yonelik hazirlandigindan, 6zel yetenekli
ogrencilerin gereksinimlerine tam anlamiyla yanit verememektedir (Worrell vd., 2019). Bu
ogrencilerin elestirel diisiinme becerilerini gelistirmek icin egitim materyallerinin
cesitlendirilmesi ve iceriklerinin 0zel yetenekli bireylerin ilgisini cekecek sekilde
yapilandirilmasi gerekmektedir. Bu gereksinim karsilanirken gerekli materyaller kiiltiirel
degerlerimizden beslenmelidir.

Tirk kiiltiirti, binlerce yillik tarih ve mitolojiye dayanan zengin bir mirasa sahiptir. Efsane ve
mitler, toplumun kiiltiirel degerlerini yansitan, nesiller arasi bilgi aktarimini saglayan énemli
araglardir. Bu tiir anlatilar, kiiltiirel kimligin sekillenmesinde 6nemli bir rol oynarken, ayni
zamanda bireylerin degerler sistemini ve diinya goriisiinii de etkilemektedir (Tigue, 1992).
Efsaneler ve mitler, elestirel diisiinme becerilerinin gelistirilmesinde 6gretici icerikler sunar;
ogrenciler, bu tir anlatilar araciliiyla sembolik anlamlar1 analiz etme, olaylar arasindaki
iliskileri kesfetme ve farkli bakis acilarini anlamlandirma yetisi kazanir (Kapanadze, 2019). Bu
baglamda, Tirk efsanelerinin egitim materyali olarak kullanilmasi, 6grencilere tarih, kiltiir ve
degerler hakkinda derin bir farkindalik kazandirirken elestirel diistinme becerilerini de
destekledigi dusiintlebilir.

Bununla birlikte 6zel yetenekli 6grencilerde elestirel diisinme becerisinin kazandirilmasi
egitimde 6nemli bir yer teskil etmektedir. Glinlimiizde bilgiye ¢ok ¢abuk ulasilabiliyor ancak
bilgiye ulasmak degil; bilginin giivenilirligi ve degerlendirilebilmesi acisindan elestirel
diisiinceye ihtiya¢ duyulmaktadir (Cetinkaya, 2011). Bu yiizden bilgiye ulasma, ulastig1 bilgiyi
analiz etme, degerlendirip dogru sonuca ulasabilme yetenegini gelistirip elestirel diisiinmeyi
egitimde de kullanilmasinmi dikkate almak gerekir. Egitimde de dikkate edilmesi gereken bir
unsur olan bu beceri ile arglimanlar analiz edilir, timdengelimsel ve tiimevarimsal muhakeme
kullanarak ¢ikarim yapma, yargilayip degerlendirme ve sonucta bir karara varma ile problem
¢ozebilme becerilerini de icerisine alir. Bu beceri sayesinde o6grenciler, karsilastiklari
problemleri daha etkili ve yaratict bir sekilde ¢6zebilir, dogru kararlar alabilir ve akademik
basarilarini artirabilirler (Dewey, 1933).

Ozel yetenekli bireyler yasitlarinin étesinde bireylerdir (Worrell vd., 2019). Ozel yetenekli
bireylerin egitiminin amaci onlarin bu birikimlerinden ve iist diizey disiinmelerinden
yararlanmak, onlarin kendilerini gerceklestirip yaratici problem ¢ozen bireyler haline getirip
bilgi 6gretir hale getirmek (Renzulli, 2012), onlar1 erken yasta kesfedip ,egitim almalarini
saglamak ve ortaya cikan potansiyellerinden en iist diizeyde yararlanmak hem toplum hem de
birey acisindan biiyiik 6nem arz etmektedir. Bu dogrultuda 6zel yetenekli cocugu gelistirebilmek
adina ona dogru kaynaklar sunmak ve dogru stratejilerle yonlendirmek ¢ok énemlidir. Ozel
yetenekli bireylerin elestirel diisiinme becerilerinin gelismesini saglayacak ortamlarla
karsilastirmak en biiyiik hedeflerimizden biri olmalidir (Cantirk-Giinhan & Baser, 2009).

Turk kiltiri kadim bir kiiltiirdiir. Bozkir yasantisinin vermis oldugu bagimsiz ve
ozglrligiimize diskiin bir millet olmamiz zengin ve degerli bir miras olusturmus efsanevi alinti
ve mitlerle doludur. Bu zengin kiiltiirel mirasimiz sadece Turk milletinin kiiltiirel degerleri
olarak kalmaz; 6zel yetenekli bireyin egitimi acisindan da bir bireyin farkli becerilerinin
gelismesine de katkida bulunabilecek zenginlikler iceren kaynaklardir. Tiirk kiiltliriiniin efsane
ve mitleri 6grenme ortamlarinda kullanilabilecek ve ayni zamanda strateji olusturabilecek
kaynaklardir. Bu kaynaklar sadece tarihimiz ve kiiltiirel degerlerimizi anlayip degerlendirmenin
yani sira; elestirel diisiinme, problem ¢6zme ve yaratici diistinme becerilerinin de gelismesini
saglar. Ozellikle Tiirk efsaneleri, kurgulanan yapi, anlatilanlardaki derinlik, verilen didaktik
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unsurlar ile bireyin elestirel diisiinme becerisinin gelismesine énemli katkida bulunur. Yilar
(2005), mit ve efsanelerin farkli diisinme becerilerini gelistirmek icin bir¢cok firsat
saglayabilecegini ifade etmektedir.

Elestirel diistinme, 6grenciler belirli bir icerikle ugrasirken en iyi sekilde gelistirilebilir (Huitt,
1998). Elestirel diistinmenin gelistirilmesinde 6gretmen, yonetici, materyal, degerlendirmenin
aktif rolii vardir. Ozellikle 6gretmen elestirel diisiinmeyi gelistirebilmek icin 6grencinin aktif
katilimini saglayabilir (Semerci, 2003). Ogretmenler, 6grencilere en yakin olan ve onlarla aktif
calisabilen, ihtiyac ve eksikliklerini gdzlemleyebilen kisiler oldugu icin onlara elestirel diisiinme
becerisi gelistirebilecek ortamlar olusturulmasi, egitim materyalleri se¢imi ve bunlarin
uygulanmasi agisindan 6nemli rol oynarlar. Bu nedenle Tiirk efsanelerinin 6grencilerin elestirel
diistinme becerilerini gelistirebilmesi i¢in ve potansiyellerini ortaya ¢ikarmasi bakimindan
degerlendirilmesinde uzman olarak 6gretmen gortsleri 6nemlidir.

Bu calisma kapsaminda oncelikle elestirel diisiinme becerisinin énemi iizerinde durulmus ve
ardindan bu becerinin 6zel yetenekli 6grenciler icin neden gerekli oldugu ele alinmistir. Son
olarak, Tiirk efsanelerinin egitimde kullanilmasi ve faydalari ele alinmis ve uzmanlar tarafindan
efsane ve mitlerin egitimde elestirel becerinin gelistirilmesi i¢in farkli yaklasimlar sunarak Tiirk
efsane ve mitlerinin egitimde kullanilacak materyal olarak kullanilmasina 1sik tutmasi
hedeflenmektedir.

Egitim siirecinde, bireylerin toplumsal hayatlarinda deneyimledikleri bilgileri zihinsel
streclerden gecirerek faal bir sekilde kullanmalarin1 saglayacak diisiinme becerilerini
kazanmalar1 ve gelistirmeleri biiylik 6nem tasimaktadir. Bu baglamda egitim ortaminda
Ogrencilerin, genel olarak diisiinme 6zelde ise elestirel diisiinme becerilerinin gelistirilmesine
yonelik etkinliklerle karsilasmalarinin 6nemli oldugu soylenebilir (Cin Seker, 2022).

Ozel yetenekli 6grenciler, kendi yasitlarinin normal gelisim gdsteren bireylerine gére farkh
o0grenme gereksinimlerine ve gizil giiclere sahip bireylerdir (Koshy, 2002). Bu bireylerin egitimi,
onlarin bilissel ve duyussal gelisimlerini destekleyecek 6zel yontemler ve materyaller gerektirir.
Bu ylizden elestirel diistinme becerisi, bu 6grenciler icin ¢ok dnemlidir. Elestirel diisiinme,
ogrencilerin bilgiye ulasma, analiz etme, degerlendirme ve dogru sonuca ulasma stireclerinde
daha etkin olmalarini saglar. Bu becerinin erken yasta gelistirilmesi, 6zel yetenekli 6grencilerin
akademik basarilarini artirmakla kalmaz, ayni zamanda onlarin problem ¢6zme ve karar verme
yeteneklerini de giiclendirir (Meyers, 1981, s. 1). Fakat ne yazik ki egitim sistemimizde elestirel
beceri yoniinii gelistirecek yeterli materyal ve farkli yontemler bulunmamaktadir. Bu 6grenciler
icin sunulan derslerde kullanilan metinler genellikle genel 06grenci kitlesine yonelik
hazirlandigindan, 06zel yetenekli 6grencilerin ihtiyaclarina tam anlamiyla cevap
verememektedir.Bilgiler ancak derinlemesine ve anlaml sekilde 6grenilirse degisik alanlara
uygulanabilecektir (Kurnaz, 2023).

Bu baglamda elestirel diisiine 6grencilerin elesitel okumalari1 gerekmektedir (Kurnaz, 2023).
Beceri temelli elestirel diisiinme 68retimi ¢ok farkh araclarla yapilabilir. Bu aracglardan biri de
okuma metinleridir. Tiirkiye’de okuma metinlerinin elestirel diistinme 6gretimine uygunlugu,
Tiirk efsane ve mitlerin elestirel diisinme 6gretimi icin uygun olup olunmadigl ve verilen
metinlerin elestirel diisiinme 6gretimine faydasi ne oldugu bilinmemektedir. Bu kapsamda,
egitim materyallerinin ¢esitlendirilmesi ve 6zel yetenekli 6grencilerin ilgi ve yeteneklerine
uygun hale getirilmesi biiyiik bir gereklilik olarak karsimiza ¢cikmaktadir.

Tiirk efsaneleri zengin bir bilgi birikimi ve derin anlamlar icerdiginden, 6grencilerin elestirel
diisinme becerilerinin gelistirilmesi acisindan oldukga etkili kaynaklardir. Bu ¢alismada, Tiirk
efsanelerinin 6zel yetenekli 6grencilerin elestirel diisiinme becerilerinin gelistirilmesindeki
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uygunlugu, 6gretmenlerin goriisleri dogrultusunda degerlendirilecektir. Ogretmenlerin bu
konudaki goriis ve degerlendirmeleri, efsanelerin egitim materyali olarak kullaniminin
etkinligini ve uygulanabilirligini ortaya koyacaktir. Bu sayede, egitimde elestirel disiinme
becerilerinin gelistirilmesi icin alternatif ve kiiltiirel olarak zengin materyallerin kullanimina
yonelik oneriler sunulabilecektir. Arastirmanin sonuglari, egitim politikalar1 ve programlarinin
iyilestirilmesi icin 6nemli bilgiler saglayarak, 6zel yetenekli 6grencilerin egitimine katkida
bulunmay1 hedeflemektedir. Bu genel duruma bagh olarak arastirmanin problem ciimlesi “Ozel
yetenekli 68rencilere elestirel diistinme 6gretiminde bir arag olarak Tiirk efsaneleri metinlerinin
uygunlugu nasildir?” seklinde belirlenmistir.

Arastirmanin Amaci

Bu arastirma, “Ozel Yetenekli Ogrencilere Elestirel Diisiinme Ogretiminde Tiirk Efsaneleri
Okuma Metinlerinin Bir Ara¢ Olarak Uygunlugunu” uzman goriisleri 1s1ginda incelemeyi
hedeflemektedir. Anadolu’'nun Kkiiltiirel ve derin felsefi icerikleriyle zenginlestirilmesine,
efsanelerde ve mitlerde yer alan karakterler ve olaylar iizerinden etik ve ahlaki degerler
hakkinda tartismalar baslatarak 6zel yetenekli 6grencilerin egitimine yonelik daha etkili
stratejilerin gelistirilmesine olanak saglayacaktir. Arastirma, 0zel yetenekli 6grencilerin
egitiminde Anadolu efsaneleri ve mitlerinin nasil daha etkili bir sekilde kullanilabilecegini
belirlemeyi ve bu yonde sunacagi onerileri bilimsel temellere dayandirmay1 amac¢lamaktadir.
Elde edilen bulgular, 6zel yetenekli 6grencilerin ihtiyacglarina yonelik zengin icerik ve etkili
egitim programlan gelistirmelerine yardimc olmak igin egitimcilere rehber olacaktir. Ozel
yetenekli 6grencilerin iist diizey diisiinme becerilerini gelistirmek ve bilissel-sosyal-duygusal
gelisimlerini desteklemek icin, geleneksel egitim yodntemlerinden farklh olarak, Anadolu
efsaneleri ve mitleri gibi zengin kiiltiirel ogeleri egitimde kullanmayir 6nermektedir. Bu
baglamda, calisma, 6zel yetenekli 6grencilerin Tiirk kiiltliriiniin korunmasina ve yasatilmasina
katki saglayarak kiiltiirel miraslarini 6grenmelerine ve milli kimlik duygularini gelistirmelerine
yardimc1 olacaktir. Sonug olarak, bu arastirma, 6zel yetenekli 68rencilerin egitimindeki bir¢ok
eksikligi tamamlama potansiyeli acisindan alana saglayacagi degerli katkilar dolayisiyla biiytlik
bir 6neme sahiptir.

Bu amag¢ dogrultusunda arastirma; “Akdamar, Er ile Cis, Tahir ile Ziihre, Lokman Hekim,
Sahmeran, Anavarza, Kéroglu, Kiz Kalesi Efsaneleri ve Erlik’ in Intikami, Demir Yiirekli Kagan
Erbiike’ye Karsi Mitolojilerine” okuma metinlerinin, 6zel yetenekli 6grencilere elestirel
diisiinme 6gretiminde bir arag¢ olarak uygunlugu degerlendirilmistir.

YONTEM
Arastirmanin Modeli ve Deseni

Bu arastirma, tarama modelinde nitel bir yaklasimla yiirttiilmiis olup, dokiiman analizi yontemi
ile desteklenen bir durum calismasi olarak tasarlanmistir. Tarama modeli, arastirmanin temel
konusu olan Tirk efsaneleri ve mitlerinin 6zel yetenekli 6grencilerin elestirel diisiinme
becerilerini gelistirme acisindan uygunlugunu derinlemesine analiz etmeye imkan tanir. Nitel
yaklasim, uzman egitimcilerin goriislerine dayali olarak elde edilen bulgular1 anlamlandirmak
ve bu baglamda daha kapsamli ¢ikarimlar yapabilmek amaciyla tercih edilmistir.

Katilimcilar

Arastirmanin 6rneklem grubunu, list diizey diistinme becerileri ve 6zel yetenekli 6grencilerin
egitimi konularinda bilgi ve deneyime sahip uzman egitimciler olusturmaktadir. Bu egitimciler,
amacgh ornekleme yontemi ile belirlenmistir; nitel arastirmalarda tercih edilen bu yontem,
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arastirma sorularina dair kapsamh bilgi saglayabilecek kisilerin secilmesini saglar (Patton,
2015). Arastirmaya katilan 20 uzman egitimci, 6zel yetenekli 6grencilerin egitimi konusunda tist
diizey diistinme egitimi almis ve bu alanda uzmanlasmis kisilerden olusmaktadir. Ayrica,
calismada uzman gorislerinin gegerli ve giivenilir bir temele dayandirilmasi i¢in sadece belirli
kriterleri karsilayan egitimcilerin katilimi saglanarak yanitlarin dogrulugu giiclendirilmistir.

Incelenen dokiimanlar

Bu arastirmada Tiirk efsane ve mitlerinden belirli karakterler secilerek 11-15 yas arasindaki
ozel yetenekli bireylerin gelisimsel 6zelliklerini dikkate alarak yeniden diizenlenerek yalin bir
anlatimla yazilmistir. Ayrica “Erlik’ in Intikami, Demir Yiirekli Kagan Erbiike’ye Kars1” adli mit
Tiirk mitolojik kahraman karakterleri kullanilarak elestirel diisiinme becerilerini gelistirecek
kriterler dikkate alinarak olusturulmustur. Bu dokiimanlar, 6zel yetenekli bireyler icin elestirel
diisiinme egilimi materyali olarak degerlendirilmektedir. Ozel yetenekli bireylerin elestirel
diistinme becerilerini gelistirmeyi amaglamaktadir.

Veri Toplama Araglari

Bu arastirmada veri toplama siirecinde, "Okuma Metinlerinin Elestirel Diisiinmeyi Ogretmeye
Uygunlugu Degerlendirme Olgegi" aracilig: ile goniilliik esasina gore doldurulmustur. Formun
hazirlanma asamasinda oncelikle literatiir taramasi yapilmis, elestirel diisiinme becerilerinin
egitsel cercevesi ile Tiirk efsaneleri ve mitlerinin egitsel katkilarina dair kapsamli bir havuz
olusturulmustur. Madde havuzundan en uygun kriterler segilerek formun ilk taslagi
olusturulmustur. Olusturulan taslak form diisiinme egitimi alaninda uzman ii¢ 6gretim iliyesine
gonderilmis ve degerlendirmeleri alinmistir. Uzmanlardan gelen geri bildirimlere gore gerekli
diizenlemeler yapilmis ve sonrasinda form, pilot uygulama ile test edilerek nihai haline
getirilmistir. Ayrica, katilimcilara veri gizliligi ve calismanin amaci hakkinda bilgi verilmis,
goniillii onamlari alinarak etik kurallara uyulmustur.

Verilerin Toplanmasi ve Giivenilirlik Analizi

Arastirmada veri toplama araci olarak ¢evrimigi ortamda uygulanan bir kisisel goriis formu
kullanilmistir. Katilimcilar Tiirk efsaneleri ve mitlerinin egitimde kullanilabilirligi, elestirel
diistinme becerilerine katkilar1 konusundaki goriisleri gontlliliik esasina gore toplanmistir.
Yanitlarin yalnizca tek bir kez ve belirli bir mail adresiyle alinmasi, arastirma bulgularinin
glvenilirligini artirmistir. Katilimcilara veri gizliligi ve calismanin amaci hakkinda bilgi verilmis,
gonilli onamlar alinarak etik ilkelere uyulmustur.

Arastirmada veri toplama aracinin gilivenilirligini test etmek amaciyla yapilan 229
degerlendirme sonucunda Yapilan 260 degerlendirme sonunda Cronbach’s Alpha degeri ,976
olarak hesaplanmistir. Bu yiiksek giivenilirlik katsayisi, formun tutarl ve glivenilir sonuclar
verdigini gostermektedir.

Verilerin Analizi

Arastirmada elde edilen verilerin analizi, "Okuma Metinlerinin Elestirel Diisiinmeyi Ogretmeye
Uygunlugu Degerlendirme Olcegi" aracihgiyla yapillan katiima degerlendirmeleri ile
gerceklestirilmistir. Veri analizi siireci asagidaki adimlari1 icermektedir. Katilimci uzman
egitimciler, ¢evrimi¢i ortamda 6lgme aracini doldurarak gortslerini bildirmistir. Her bir
katilimci, efsaneler hakkinda belirlenen elestirel diisiinme kriterlerine gore puanlama yapmistir.
Veri toplama araci, 5 dereceli Likert dlcegi kullanilarak hazirlanmistir. Puanlar, 1 (kesinlikle
katilmiyorum) ile 5 (tamamen Kkatiliyorum) arasinda degismektedir. Bu sistem, katilimcilarin
her bir efsane icin elestirel diisiinme 6gretimine uygunluk diizeylerini degerlendirmelerine
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olanak tanimaktadir. Elde edilen verilerin analizi icin betimsel istatistikler kullanilmistir. Her bir
kriter icin katilimcilarin verdigi puanlarin aritmetik ortalamalari hesaplanmis ve bu ortalamalar,
elestirel diisiinme becerilerinin gelistirilmesine yonelik uygunluk diizeyini belirlemek amaciyla
yorumlanmistir. Likert 6lceginde her bir secenegin temsil ettigi puan araliklar1 hesaplanmistir.
En diisiik ve en yliksek puan arasindaki fark, élcek tizerindeki segcenek sayisina boliinerek her
bir araligin genisligi belirlenmistir. Bu degerlendirme sonucunda, 1,00-1,80 aralig1 "kesinlikle
katilmiyorum,” 1,81-2,60 aralig1 "katiliyorum," 2,61-3,40 aralig1 "kararsizim," 3,41-4,20 aralig

"katiliyorum," ve 4,21-5,00 aralig1 "tamamen katiliyorum" olarak belirlenmistir.

Elde edilen veriler, 6gretmen goriislerine dayali olarak Tirk efsanelerinin elestirel diisiinme
becerilerini gelistirmedeki uygunlugunu ortaya koymustur. Genel olarak, incelenen efsaneler,
elestirel diistinme becerilerinin cesitli yonlerini destekleyici olarak yiiksek puanlar almis ve bu
durum, Tiirk efsanelerinin egitimde kullanilmasinin 6nemini vurgulamistir.

Sonu¢ olarak, veri analizi slireci, Tirk efsanelerinin elestirel diisinme 6gretimindeki
potansiyelini anlamak icin sistematik bir yaklasim sunmus ve elde edilen bulgular, egitim
politikalarina yon vermek adina degerli bilgiler saglamistir. Gelecek arastirmalarda, bu
bulgularin daha genis bir kitleye uygulanabilirligini incelemek tizere farkli yas gruplari ve egitim
diizeyleri lizerinde calismalara devam edilmesi 6nerilmektedir.

Tablo 1’de efsanelerin yaratici diistinme becerilerini destekleme acisindan uzmanlar tarafindan
degerlendirilmesine yonelik 5'li Likert tipi derecelendirme 6lgegini gostermektedir. Uzmanlar
her bir efsaneyi yaratici diisiinmeyi tesvik etme potansiyeline gére puanlamis ve verilen puanlar
asagidaki araliklara gore degerlendirilmistir:

Tablo 1. 5'li Likert Tipi Derecelendirme

PUAN ARALIGI DERECELENDIRME
1,00-1,80 Kesinlikle katilmiyorum
1,81-2,60 Katiliyorum

2,61-3,40 Kararsizim

3,41-4,20 Katiliyorum

4,21-5,00 Tamamen katiliyorum

Tablo 1'de gore; 1,00-1,80 (Kesinlikle katilmiyorum): Bu aralik, efsanenin yaratici disiinme
becerilerini desteklemekte yetersiz oldugunu ifade etmektedir. Uzmanlarin bu aralikta puan
verdigi efsaneler, yaratici diistinme becerilerini gelistirme agisindan simirh katki saglamaktadir.

1,81-2,60 (Katilmiyorum): Bu puan aralig, efsanenin yaratici diisiinme becerilerini gelistirme
acisindan belirli bir potansiyele sahip oldugunu ancak bu yetenegi yeterince desteklemedigini
gostermektedir.

2,61-3,40 (Kararsizim): Bu aralik, uzmanlarin efsanenin yaratici diisiinme becerilerine katkisi
konusunda kararsiz oldugunu gosterir. Bu puanlar, efsanenin yaratici diisiinmeyi destekleyip
desteklemedigi konusunda belirgin bir goris ortaya koymamaktadir.

3,41-4,20 (Katiliyorum): Bu puanlar, efsanenin yaratict diisiinme becerilerini gelistirme
acisindan genel olarak uygun oldugunu ve destekleyici bir etkiye sahip oldugunu ifade eder.
Uzmanlar, bu aralikta puan verdiklerinde, efsanenin yaratici diisiinme becerilerini tesvik eden
ogeler barindirdigini belirtmektedir.
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4,21-5,00 (Tamamen katiliyorum): Bu aralik, efsanenin yaratici diisinme becerilerini
desteklemek icin cok uygun oldugunu ve bu amagla son derece etkili bir arag olarak gériildiigiini
gostermektedir. Uzmanlarin yiliksek puanlar verdigi efsaneler, yaratici diisiinme becerilerinin
gelistirilmesine giiclii bir katki saglamaktadir.

Elde edilen puanlar, efsanelerin elestirel diisiinme becerilerini destekleme derecesine gore
ortalama puanlar halinde degerlendirilmistir. Bu ortalamalar, efsanelerin yaratici diisiinme
acisindan genel uygunluk diizeylerini ortaya koyarak egitimde kullanilabilirliklerine dair
anlamli sonuclar sunmaktadir.

BULGULAR

Bu calismada, 6zel yetenekli 6grencilere elestirel diisiinme 6gretiminde Tirk efsaneleri okuma
metinlerinin bir ara¢ olarak uygunlugu uzman goriislerine dayanarak degerlendirilmistir.
Uzmanlar, 10 farkli okuma metni i¢in veri toplama aracini kullanarak puanlar vermistir. Her bir
efsane icin 6gretmenlerin verdikleri puanlarin ortalamasi Tablo 2’de gosterilmistir.

Tablo 2. Okuma Metinlerinin Elestirel Diisiinme Ogretimi Acisindan Uygunlugu ile Ilgili
Ogretmen Goriislerinin Ortalamalari

2 g
2 é =g S
< = X X =
. : . =2 I
EFSANELER = 2 § = E - = § o B2F = g
E 2 S¢ 5§ m & ¢ O g k= E
8 K X £ > 2) g E 9 EaF X =
T £ s3E 5 2 £ % E¥iE £
= £ 25 < &2 3 & & a¥y & S
Anlatllanlbllr (?layln sebepleri ile sonuglar: 45 45 48 46 47 46 47 45 45 48 46
arasinda iliski kurmasina uygundur.
Bir olay ya da duruma iliskin kural 44 45 47 44 43 44 46 42 43 43 44

lretmesine uygundur.

Bir kurali bagka durumlara dogru sekilde

45 44 43 45 45 45 46 40 4,3 44 44
genellemesi i¢in uygundur.

Bir konuda birden fazla goriis belirlemesi

o 46 44 46 45 46 45 48 44 4,3 45 45
icin uygundur.

Bir durum belirtirken bunu neye gore
oldugunu (neye gore giizel, ¢irkin, iyi, 46 45 46 46 46 46 46 4,3 4,7 4,7 4,6
koéti vb.) belirtmesi icin uygundur.

Varlik, kural, 6zellik, olay vb. durumlari

. 46 45 45 45 46 46 47 43 4,4 46 45
karsilastirmasi i¢in uygundur.

Metinde 6nemsiz/gereksiz bilgiyi

ckarmasina uygundur 45 48 44 46 46 46 45 43 4,5 42 45

Metinde ya da durumunda dnemli/gerekli

. . 46 45 47 45 45 45 48 44 4,4 44 45
noktalari belirlemesine uygundur.

Toplum i¢cinde oturmus kalip yargilari
(Orn. Evde yemekleri bayanlar yapar.) 45 4,6 45 46 46 44 46 4.6 4,5 4,6 4,5
belirlemesi i¢in uygundur.

Delillere dayali olarak, ger¢eklesme
ihtimali en giiclii olani bulmasi igin 45 44 45 46 46 44 46 44 4.3 4,3 4,5
uygundur.

Acik ve samimi bir diyalog ortami

< 45 45 44 46 45 44 48 43 4,4 4,7 45
olusturmasini saglar.

Bir konu ile ilgili karsit goriislerin giicli
ve zayif yonlerini degerlendirmesi i¢in 45 45 46 46 46 46 4,7 45 4.3 4.8 4,5
uygundur.
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Bildiklerini ve bilmediklerini belirterek
bildiginden fazlasini iddia etmemesi i¢in 43 44 46 45 45 45 48 4.2 4.4 45 45
uygundur.

Yaygin olmayan goriisler veya inanclar ile
tarafsizca ilgilenme ve anlamaya 44 45 45 46 45 45 4,7 473 4.4 4,2 45
calismasina uygundur.

Kendi diislince ve eylemlerindeki celiski
ve tutarsizliklari diiriistce kabul etmesi 44 46 45 45 45 44 47 41 4,6 4,3 45
icin uygundur.

Zorluklara ve basarisizliklara ragmen
zihinsel i¢goriirlerinin pesinden gitmesi 46 45 44 46 44 46 46 4,3 4.4 44 45
icin uygundur.

Kendisinin ve bagkasinin akil ytiriitmeye
ve standartlara dayal diistinmelerine 46 45 45 46 44 45 46 4,2 4.4 45 45
deger vermesi i¢in uygundur.

Goriuslerinde kesinlikten kaginma, bir

gorisiin dogru ile yanli arasindaki

diizeylerini: derecelerini fark ettigini 46 46 44 46 45 44 47 43 4,5 44 45
gorislerini belirtirken ortaya koymasina

uygundur.

Varsayimlari, duygulari ve gercekleri

. 46 47 45 45 46 45 46 44 4,5 45 45
ayirabilmesi i¢in uygundur.

Degerlendirmelerinde 6l¢iitler veya
degerlendirme standartlar gelistirip 45 46 46 46 46 45 47 4.2 4,3 43 45
kullanmasi i¢in uygundur.

Bilgi kaynaklarinin ve gézlemlerinin

L - 44 44 45 44 44 45 47 41 4,3 43 44
giivenirligini arastirmasi icin uygundur.

Gercek uygulama ile idealleri
karsilastirma ve birbirinden ayirt etmesi 45 45 45 45 47 45 46 43 4,3 43 45
icin uygundur.

Kavramsal kategorileri birbirinden ayiran

temel nitelikleri aciklamasi i¢in uygundur. 44 4445 44 44 44 46 41 +3 43 44

Bir kavrami yeni bilgiyi anlamak i¢in

44 44 44 46 46 45 46 45 4,3 43 45
kullanir.

Bir disiplindeki kavrami bagka bir
disiplindeki bir olguyu, bilgiyi aciklamak 43 43 44 44 43 45 45 43 4,5 44 44
icin kullanmasina uygundur.

Bir kavram hakkindaki bilgisini

yargilamasi ve degerlendirmesi i¢in 42 43 45 44 44 45 46 43 4,4 44 44
uygundur
ORTALAMA 45 45 45 45 45 45 46 43 4,4 44 45

Arastirmanin birinci sorusunda “Ozel yetenekli 6grencilere elestirel diisiinme égretiminde Tiirk
efsaneleri okuma metinlerinin bir ara¢ olarak uygunlugu nasildir?” sorusuna cevap aranmistir.
Buna gore her bir okuma metni i¢in elde edilen veriler asagida yer almaktadir. “Akdamar
Efsanesi baslikli okuma metnin bir ara¢ olarak 6zel yetenekli 6grencilere elestirel diisiinme
0gretimi agisindan uygunlugu nasildir?” sorusuna cevap aranmistir. Tablo 2’de goriildigu gibi
tiim maddelerin 4,00 ve lizerinde deger aldig1 goriilmiistiir. Elestirel diislinmenin 6gretiminde
etkili olan 6zelliklerin ortalama puanlarinin 4,48 oldugu; bu degerin Tablo 2‘e gore 4,4’lin
tizerinde bir deger olmasi dikkate alindiginda “gok iyi” olarak yorumlanmasi miimkiindtr. Bu
verilere gore Akdamar Efsanesi ile ilgili okuma metininin 6grencilere elestirel diisiinme 6gretimi
acisindan oldukga uygun bir arag oldugu séylenebilir.

“Tahir ile Ziihre Efsanesi baslikli okuma metnin bir ara¢ olarak 6zel yetenekli 68rencilere
elestirel diistinme 6gretimi acisindan uygunlugu degerlendirildiginde; Tablo 2'de goruldiigi gibi
tliim maddelerin 4,00 ve lizerinde deger aldig1 goriilmiistiir. Elestirel diislinmenin 6gretiminde
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etkili olan oOzelliklerin ortalama puanlarinin 4,45 oldugu; bu degerin 5°li Likert dereceli
puanlama analizine gore “cok iyi” olarak yorumlanmasi miimkiindiir. Bu verilere gore Tahir ile
Zihre Efsanesi ile ilgili okuma metninin 6grencilere elestirel diislinme 6gretimi acisindan uygun
bir ara¢ oldugu sdylenebilir.

Arastirmanin l¢lincli sorusunda “Kiz Kalesi Efsanesi ile ilgili okuma metnin bir arac¢ olarak
ogrencilere elestirel diisinme Ogretimi agisindan uygunlugu nasildir?” sorusuna cevap
aranmistir. Tabloya gore, Kiz Kalesi Efsanesi ile ilgili okuma metninin elestirel diisiinmenin
ozellikleri acisindan 6gretmen goriislerine dayali incelenmesi ile ilgili verilere bakildiginda tiim
maddelerin 4,00 ve iizerinde deger aldig1 gorilmiistiir. Elestirel diisiinmenin 6gretiminde etkili
olan 6zelliklerin ortalama puanlarinin 4,45 oldugu; bu degerin 5’li Likert dereceli puanlama
analizine gore “cok iyi” olarak yorumlanmasi1 miimkiindiir. Bu verilere gére Kiz Kalesi Efsanesi
ile ilgili okuma metninin 6grencilere elestirel diisiinme 6gretimi acisindan uygun bir ara¢ oldugu
soylenebilir.

Arastirmanin dordiinci sorusunda “Anavarza Efsanesi ile ilgili okuma metnin bir ara¢ olarak
ogrencilere elestirel diisinme Ogretimi agisindan uygunlugu nasildir?” sorusuna cevap
aranmistir. Tabloya gore, Anavarza Efsanesi ile ilgili okuma metninin elestirel diisiinmenin
ozellikleri agisindan 6gretmen goriislerine dayali incelenmesi ile ilgili verilere bakildiginda tim
maddelerin 4,00 ve lizerinde deger aldig1 gorilmiistiir. Elestirel diisiinmenin 6gretiminde etkili
olan 6zelliklerin ortalama puanlarinin 4,52 oldugu; bu degerin 5’li Likert dereceli puanlama
analizine gore “cok iyi” olarak yorumlanmasi1 miimkiindiir. Bu verilere gére Anavarza Efsanesi
ile ilgili okuma metninin 68rencilere elestirel diisiinme 6gretimi acisindan olduk¢a uygun bir
arac oldugu soylenebilir.

Arastirmanin besinci sorusunda “Kéroglu Efsanesi ile ilgili okuma metnin bir ara¢ olarak
ogrencilere elestirel diisinme 6gretimi ac¢isindan uygunlugu nasildir?” sorusuna cevap
aranmistir. Tabloya gore, Koroglu Efsanesi ile ilgili okuma metninin elestirel diistinmenin
ozellikleri acisindan 6gretmen goriislerine dayali incelenmesi ile ilgili verilere bakildiginda tiim
maddelerin 4,00 ve lizerinde deger aldig1 goriilmiistiir. Elestirel diisiinmenin 6gretiminde etkili
olan 6zelliklerin ortalama puanlarinin 4,43 oldugu; bu degerin 5’li Likert dereceli puanlama
analizine gore “gok iyi” olarak yorumlanmasi miimkiindiir. Bu verilere gore Kéroglu Efsanesi ile
ilgili okuma metninin 6grencilere elestirel diislinme 6gretimi acisindan uygun bir arac¢ oldugu
soylenebilir.

Arastirmanin altinci sorusunda “Lokman Hekim Efsanesi ile ilgili okuma metnin bir arag olarak
ogrencilere elestirel diisinme Ogretimi agisindan uygunlugu nasildir?” sorusuna cevap
aranmigtir. Tabloya gore, Lokman Hekim Efsanesi ile ilgili okuma metninin elestirel diisiinmenin
ozellikleri agisindan 6gretmen goriislerine dayali incelenmesi ile ilgili verilere bakildiginda tim
maddelerin 4,00 ve iizerinde deger aldig1 gorilmiistiir. Elestirel diisiinmenin 6gretiminde etkili
olan 6zelliklerin ortalama puanlarinin 4,44 oldugu; bu degerin 5’li Likert dereceli puanlama
analizine gore “cok iyi” olarak yorumlanmasi miimkiindiir. Bu verilere gére Lokman Hekim
Efsanesi ile ilgili okuma metninin 6grencilere elestirel diisiinme 6gretimi acisindan uygun bir
arag oldugu soylenebilir.

Arastirmanin yedinci sorusunda “Sahmeran Efsanesi ile ilgili okuma metnin bir ara¢ olarak
ogrencilere elestirel diisinme Ogretimi agisindan uygunlugu nasildir?” sorusuna cevap
aranmistir. Tabloya gore, Sahmeran Efsanesi ile ilgili okuma metninin elestirel diisiinmenin
ozellikleri acisindan 6gretmen goriislerine dayali incelenmesi ile ilgili verilere bakildiginda tiim
maddelerin 4,00 ve iizerinde deger aldig1 gorilmiistiir. Elestirel diisiinmenin 6gretiminde etkili
olan 6zelliklerin ortalama puanlarinin 4,53 oldugu; bu degerin 5’li Likert dereceli puanlama
analizine gore “cok iyi” olarak yorumlanmasi miimkiindiir. Bu verilere goére Sahmeran Efsanesi
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ile ilgili okuma metninin 6grencilere elestirel diistinme 6gretimi agisindan olduk¢a uygun bir
arag oldugu soylenebilir.

Arastirmanin sekizinci sorusunda “Er ile Cis Efsanesi ile ilgili okuma metnin bir ara¢ olarak
ogrencilere elestirel diisinme Ogretimi agisindan uygunlugu nasildir?” sorusuna cevap
aranmistir. Tabloya gore, Er ile Cis Efsanesi ile ilgili okuma metninin elestirel diisiinmenin
ozellikleri acisindan 6gretmen goriislerine dayali incelenmesi ile ilgili verilere bakildiginda tiim
maddelerin 4,00 ve iizerinde deger aldig1 gorilmiistiir. Elestirel diisiinmenin 6gretiminde etkili
olan 6zelliklerin ortalama puanlarinin 4,50 oldugu; bu degerin 5’li Likert dereceli puanlama
analizine gore “cok iyi” olarak yorumlanmasi miimkiindiir. Bu verilere gore Er ile Cis Efsanesi ile
ilgili okuma metninin 6grencilere elestirel diisiinme 6gretimi agisindan olduke¢a uygun bir arag
oldugu soylenebilir.

Arastirmanin dokuzuncu sorusunda “Demir Yiirekli Kagan Erbiike’ye Kars1 Mitolojisi ile ilgili
okuma metnin bir ara¢ olarak ogrencilere elestirel diisiinme 6gretimi acisindan uygunlugu
nasildir?” sorusuna cevap aranmistir. Tabloya gore, Demir Yiirekli Kagan Erbiike’ye Karsi
Mitolojisi ile ilgili okuma metninin elestirel disiinmenin 0Ozellikleri agisindan 6gretmen
gorilislerine dayali incelenmesi ile ilgili verilere bakildiginda tiim maddelerin 4,00 ve iizerinde
deger aldig1 goriilmiustiir. Elestirel diisiinmenin 68retiminde etkili olan 6zelliklerin ortalama
puanlarinin 4,62 oldugu; bu degerin 5'li Likert dereceli puanlama analizine gore “cok iyi” olarak
yorumlanmasi mimkiindiir. Bu verilere gére Demir Yiirekli Kagan Erbiike’ye Kars1 Mitolojisi ile
ilgili okuma metninin 6grencilere elestirel diislinme 6gretimi agisindan oldukca uygun bir arag¢
oldugu soylenebilir.

Arastirmanin onuncu sorusunda “Erlik’in Intikam1 Mitolojisi ile ilgili okuma metnin bir arag
olarak dgrencilere elestirel diistinme 6gretimi acisindan uygunlugu nasildir?” sorusuna cevap
aranmigtir. Tabloya goére, Erlik'in intikami Mitolojisi ile ilgili okuma metninin elestirel
diistinmenin 6zellikleri acisindan 6gretmen goriislerine dayali incelenmesi ile ilgili verilere
bakildiginda tiim maddelerin 4,00 ve iizerinde deger aldig1 goriilmistiir. Elestirel diisiinmenin
ogretiminde etkili olan 6zelliklerin ortalama puanlarinin 4,40 oldugu; bu degerin 5’li Likert
dereceli puanlama analizine gore “cok iyi” olarak yorumlanmasi miimkiindiir. Bu verilere gore
Erlik'in Intikami Mitolojisi ile ilgili okuma metninin égrencilere elestirel diisiinme 6gretimi
acisindan uygun bir arag oldugu soylenebilir.

Arastirmada okuma pargalarinin elestirel diisiinme ile ilgili kazanimlar1 gelistirmesi ile ilgili
veriler incelendiginde 6gretmen goriislerine goére tiim maddelerin 4,00 ve tizerinde puan aldig1
gorilmiistiir. Bu da incelenen okuma pargalarinin elestirel diisiinmenin kazanimlarini
gelistirmeye uygun oldugunu géstermektedir.

Arastirmada toplam on okuma metninin elestirel diisiinmenin 6zellikleri agisindan 6gretmen
gorislerine dayali incelenmesi ile ilgili verilere bakildiginda tiim maddelerin ortalamasinin 4,5
oldugu; bu degerin 5’li Likert dereceli puanlama analizine gore “cok iyi” olarak yorumlanmasi
miimkindtr. Bu verilere gére on okuma metninin 6grencilere elestirel diistinme 6gretimi
acisindan uygun bir arac¢ oldugu soylenebilir.

Bu calismada, 6zel yetenekli 6grencilere elestirel diisiinme 6gretiminde Tiirk efsanelerinin
okuma metinlerinin uygunlugu, uzman goriislerine dayanarak degerlendirilmistir. Arastirma
kapsaminda, 6gretmenler tarafindan 10 farkl efsane ve mit icin elestirel diisiinmeyi 6gretmeye
uygunluk acisindan puanlar verilmistir. Ogretmenler, efsanelerin 6grencilerin bir olayin
sebepleri ile sonuglari arasinda iliski kurmalarina yardimci olacagini belirtmislerdir. Elde edilen
ortalama puanlar 4,5 ile 4,8 arasinda degismektedir. Bu, efsanelerin elestirel diisiinmenin bu
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yonii i¢in oldukea uygun olduguna isaret etmektedir. Efsanelerin, 6grencilerin belirli bir olay
veya duruma iliskin kural iiretmelerine olanak tanidig1 goriisii de desteklenmistir. Bu kriterdeki
ortalama puanlar 4,2 ile 4,7 arasinda degismistir, bu da efsanelerin bu baglamda etkili bir arag
oldugunu géstermektedir. Ogrencilerin belirli kurallar1 bagka durumlara dogru bir sekilde
genelleyebilmeleri icin efsanelerin uygun oldugu, ortalama puanlarin 4,0 ile 4,6 arasinda
degismesiyle ortaya konulmustur. Efsanelerin, 6grencilerin bir konuda birden fazla goriis
belirlemelerine yardimci olabilecegi de ifade edilmistir. Bu kriterde ortalama puanlar 4,4 ile 4,8
arasinda degismektedir. Efsanelerin, 6grencilerin metindeki 6nemsiz veya gereksiz bilgileri
¢ikarmalarina ve dnemli noktalar1 belirlemelerine yardimci olacagina dair goriisler de olumlu
yondedir. Bu alandaki ortalama puanlar 4,5 ile 4,8 arasinda degismektedir. Efsanelerin, toplum
icinde yerlesmis kalip yargilari belirleme konusunda oldukga etkili oldugu, ortalama puanlarin
4,4 ile 4,6 arasinda oldugu goriilmiigtiir. Ogrencilerin delillere dayal olarak en giiclii ihtimali
bulmalarina yardimci olma potansiyeli de vurgulanmistir. Bu kriterde ortalama puanlar 4,3 ile
4,6 arasinda degismistir. Efsanelerin, 6grenciler arasinda a¢ik ve samimi bir diyalog ortami
olusturma yetenegi oldugu, ortalama puanlarin 4,5 ile 4,7 arasinda oldugu gorilmiustiir.
Toplamda incelenen 10 efsane ve mit, elestirel disiinme becerilerinin cesitli yonlerini
destekleyecek sekilde yiiksek puanlar almistir. Genel olarak; Tiirk efsaneleri ve mitleri, 6zel
yetenekli 6grencilerin elestirel diistinme becerilerini gelistirmek i¢cin uygun ve etkili materyaller
olarak degerlendirilmistir. Elde edilen bulgular, bu tir kiiltiirel materyallerin egitim
programlarina dahil edilmesi gerektigini ortaya koymaktadir. Gelecek arastirmalarin, farkli yas
gruplarindaki o6grenciler i¢in efsanelerin kullanimini inceleyerek daha kapsamli bilgiler
saglamasi beklenmektedir.

SONUCLAR Ve TARTISMA

Bu arastirmadaki temel amag¢ Tirk efsane ve mitlerin 6zel yetenekli 6grencilere st diizey
diistinme becerilerinden olan elestirel diisiinme 6gretimine uygunlugu uzmanlarin gorislerine
gore degerlendirmekti. Arastirmada ortaya c¢ikan bulgular on farkli efsane ve mitoloji
metinlerinin 6zel yetenekli bireylere elestirel diisiinme 6gretiminde énemli ve etkili birer arag
olabilecegini géstermektedir. Ogretmenlerin metinleri inceleyip degerlendirmeleri sonucunda
metinlerin elestirel dilisiinme becerisi kazandirma acgisindan yiiksek puanlar aldigl
gorilmektedir.

Arastirmanin sonuglari, Tiirk efsaneleri ve mitolojisi okuma metinlerinin zengin icerigi
sayesinde 6grencilerin elestirel diisiinme becerilerini gelistirme potansiyeline sahip oldugunu
ortaya koymustur. Fisker, Heilmann (2020) c¢alismasinda hikaye, mit, efsane ve masallarin
ogretimde kullanimi tlzerine bir degerlendirme sunar. Bu tir kiiltlirel anlatilar, insanlari
birlestirir, yaraticihgi tesvik eder ve diisiince 6zgirliigiini destekler. Tiirk efsanelerinin elestirel
diistinme 6gretiminde etkili olabilecegi fikrini desteklemektedir. Bir 6grenme ve 6gretme
faaliyetindeki deneyimler ve anilar, yeni anlayislara ve yeni topluluk duygusuna katkida
bulunabilir. Hikayeler insanlar1 birbirine baglarken ayni zamanda diisiinme 6zglrligiine de
destek saglayabilir. Ad1 gegen makale, 6gretimle ve hikaye anlaticiliginin bir 6gretim araci olarak
kullanimiylailiskili olarak Venedik'teki hikayeleri, mitleri, efsaneleri ve masallari ele almaktadir.
Daha spesifik olarak, 6grencilerin ¢alismalarinda yaraticiligi ve hayal giiclinii harekete gecirmek
icin orijinal bir 6gretim yontemi olarak diisiinme 6zgiirliigiinii de igeren, kiiltlirel miras1 hikaye
anlatimi yoluyla anlamaya odaklanan yeni ve benzersiz yontemlerle ve disiplinler arasi is
birligiyle kesfedici bir calismayla ilgilidir (Fisker ve Heilmann, 2020). Ozellikle, Akdamar, Tahir
ile Ziihre, Kiz Kalesi, Anavarza ve Koroglu gibi efsaneler de 6gretmenler tarafindan elestirel
diisiinme 68retimi agisindan olduk¢a uygun bulunmustur. Bu metinler, 6grencilerin sebep-
sonug iligkilerini kurma, kural iiretme, farkh goriisler gelistirme ve énemli bilgileri ayirt etme
gibi becerilerini gelistirmelerine katki saglamaktadir.
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Fisker,Heilmann(2020) yazilarinda yliksekdgretimde elestirel diistinme becerilerinin gelisimine
yonelik yaklasimlar, yalnizca 6grenenler ve 6gretmenler i¢in degil, yonetim ve diger paydaslar
icin de yansitici bir etkiye sahiptir ve 6zellikle toplumun karmasik zorluklarla daha yetkin bir
sekilde basa ¢ikabilen olgun ve sosyal olarak bilingli vatandaslardan fayda saglamasina olanak
tanir. Bu temel nedenlerle, akademinin ¢abalari dogrudan bu konu iizerine uzmanlasmis dersler
yoluyla veya dolayl olarak miifredatlara elestirel diistinme hedeflerini i¢sel olarak yerlestirme
yoluyla yonlendirildigi belirtilmektedir.

Ogretmenlerin goriisleri, egitim materyallerinin secimi ve uygulanmasi agisindan biiyiik 6nem
tasimaktadir. Bu arastirmada da gorildiigii iizere, 6gretmenlerin deneyim ve gozlemlerine
dayali degerlendirmeleri, egitimde kullanilacak materyallerin etkinligi ve uygulanabilirligi
hakkinda degerli bilgiler sunmaktadir. Ogretmenlerin, elestirel diisiinme becerilerini gelistirme
amaciyla Tiirk efsaneleri ve mitlerinin kullanilmasini olumlu bulmalari, bu metinlerin egitimde
daha yaygin olarak kullanilmasina yonelik stratejilerin gelistirilmesine katki saglayacaktir.
Critical Thinking Skills Among Elementary School Students adli arastirma, 6zel yetenekli
ogrencilerin elestirel diisiinme testlerinde genel egitim 6grencilerinden daha iyi performans
gosterdigini ortaya koymustur. Bu, 0zel yetenekli 6grenciler i¢in tasarlanmis miifredatin
elestirel diisiinme 6gretimini icermesi gerektigini 6ne stirmektedir (Kettler, 2014).

Tiirk efsaneleri ve mitleri, sadece kiiltiirel degerlerimizin aktarilmasi acisindan degil, ayni
zamanda egitimde elestirel diisiinme, problem ¢6zme ve yaratict diisiinme becerilerinin
gelistirilmesi agisindan da 6nemli materyallerdir. Bu metinler, 6grencilerin kiiltiirel mirasimiza
olan farkindaliklarimi artirirken, ayni zamanda onlarin bilissel ve duyussal gelisimlerini
desteklemektedir. Arastirmanin bulgulari, efsane ve mitlerin 6grencilerin diisiinme becerilerini
gelistirme konusunda etkili araclar oldugunu dogrulamaktadir. Creative Thought in Teaching
Turkish Language adli ¢alisma, ilkogretim Tiirk¢e derslerinin yaratici etkinlikler araciligiyla
elestirel diisiinme gibi list diizey diisiinme becerilerini gelistirmeyi amagcladigini tartismaktadir.
Bu, Tiirk mitlerinin egitimde kullanilmasinin faydali olabilecegini desteklemektedir (Aytan vd.,
2011).

Bu arastirmada, 6zel yetenekli 6grencilerin elestirel becerilerinin gelistirilmesi amaciyla Tiirk
efsanelerinin ve mitlerinin uygunlugu 6gretmen goriislerine dayanarak degerlendirilmistir.
Arastirmanin amaci, Tiirk efsanelerinin ve mitlerinin 6zel yeteneklilerin elestirel becerilerini
gelistirme potansiyelini ortaya koymaktir. Bu arastirmanin bulgulari, Tiirk efsanelerinin 6zel
yetenekli 6grencilere elestirel diisiinme becerilerini 6gretmek icin etkili bir ara¢ olarak
kullanilabilecegini gdstermektedir. Efsaneler, 6grencilerin analitik diisiinme, kural olusturma,
farkli bakis agilarini anlama ve onemli bilgileri ayirt etme gibi becerilerini gelistirmelerine
yardimc1 olmaktadir.

Tiirk efsaneleri ve mitlerinin, 6zel yetenekli 6grencilere yonelik egitim programlarina sistematik
bir sekilde entegre edilmesi onerilmektedir. Efsaneler, kiiltiirel mirasin aktarilmasi yaninda,
elestirel diisiinme becerilerinin gelistirilmesine de katk: saglayacaktir.

Gelecek arastirmalarda, Turk efsanelerinin farkli yas gruplar1 ve egitim diizeylerindeki
ogrenciler lzerindeki etkilerini incelemek i¢in genis kapsamli c¢alismalar yapilmasi
onerilmektedir. Bu, efsanelerin egitimdeki uygulama potansiyelini artiracaktir.

Ogretmenlere, Tiirk efsanelerinin elestirel diisiinme 6gretimindeki etkinligini artirmak icin 6zel
egitimler verilmesi ©énemlidir. Ogretmenlerin, bu tiir materyalleri etkili bir sekilde
kullanabilmeleri i¢in gerekli bilgi ve becerilere sahip olmalari saglanmalidir.
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Efsanelerin 6gretiminde kullanilacak cesitli stratejilerin gelistirilmesi, 6grencilerin elestirel
diisinme becerilerini daha etkili bir sekilde gelistirmelerine olanak taniyacaktir. Problem
tabanli 68renme, grup tartismalar1 ve yaratici yazim gibi yontemler kullanilabilir.

Tiirk efsanelerinin egitimde kullanimina y6nelik uygulamalarin etkinliginin degerlendirilmesi
icin diizenli olarak geri bildirim mekanizmalar1 olusturulmahdir. Ogrencilerin gelisimlerini
izlemek ve 6gretim yontemlerini revize etmek icin bu geri bildirimler degerlendirilebilir.

Tiirk efsanelerinin kullanilmasi, 6grencilerin kiiltiirel kimliklerini ve degerlerini anlamalarina
yardimci olurken, ayni1 zamanda elestirel diisiinme yeteneklerini gelistirecektir. Bu nedenle,
kiltlirel icerikli materyallerin derslerde yer almasina énem verilmelidir.

Sonucg olarak, Tiirk efsanelerinin egitimde kullanilmasi, 6zel yetenekli 6grencilerin elestirel
diistinme becerilerini gelistirmek i¢in 6nemli bir firsat sunmaktadir. Egitim alaninda bu tiir
kiiltiirel zenginliklerin daha fazla yer bulmasi, 6grencilerin akademik ve sosyal gelisimlerine
katkida bulunacaktir. Ayrica okuma metinlerinin diisiinmeyi 6gretmeye uygunlugunun
bilinmemesi durumunda, Tiirk efsanelerinin ve mitlerinin bu konuda nasil etkili olabilecegi
incelenmistir. Tiirk efsane ve mitlerinin miifredata eklenmesi 6zel yetenekli 6grencilerin hem
akademik hem de sosyal ve duygusal gelisimini destekleyecek bir yaklasim olarak
degerlendirilebilir.
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Abstract

This study aims to evaluate the suitability of Turkish legends as reading texts for teaching critical
thinking to gifted students. The main research question addresses how Turkish legends can be used as a
tool for developing critical thinking skills. The study seeks to contribute to the identification of strategies
for enhancing critical thinking skills in gifted students by examining the educational impact of Turkish
legends based on expert opinions.The research is designed as a qualitative case study using a survey
model. Participants consist of 20 expert educators experienced in teaching gifted students. The data
collection tool used is the "Evaluation Scale for the Suitability of Reading Texts for Teaching Critical
Thinking." Data were collected online and analyzed. During the analysis, the arithmetic means of the
scores provided by participants were calculated, and the data were interpreted using descriptive
analysis methods. The findings indicate that Turkish legends are effective tools for developing critical
thinking skills. In particular, reading texts based on legends were found to support students' analytical
thinking, rule generation, and understanding of diverse perspectives.The use of Turkish legends in
education is understood to significantly contribute to the development of critical thinking skills in gifted
students. It is recommended that educational policies and programs be designed to incorporate such
cultural materials. Future studies are expected to provide more comprehensive insights by examining
the use of legends and myths for students in different age groups.

Keywords: critical thinking, Anatolian legends, Turkish mythology, gifted students

INTRODUCTION

Education is a process that aims to nurture qualified individuals needed by society and
supports the mental, emotional, and social development of individuals. In the 21st century,
with the impact of rapid information flow and digital transformation, it has become
increasingly important for students to acquire analytical and critical thinking skills. In this
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context, the goal is to maximize the cognitive potential of gifted individuals. These students
stand out for their higher cognitive capacities, such as comprehension, questioning, analysis,
and synthesis, compared to their typically developing peers. Developing higher-order thinking
skills, such as critical thinking, creativity, and problem-solving, has become a priority for
educators in the education of gifted individuals. Teaching critical thinking skills in education
enhances both students’ academic achievements and their ability to express themselves as
effective and conscious individuals in social life (Cetinkaya, 2011).

Critical thinking enables individuals to approach information with skepticism and inquiry. This
skill allows individuals to analyze problems they encounter, identify appropriate steps for
solutions, and generate alternative solutions. Critical thinking requires an individual to
approach information constructively and independently, rather than passively accepting it.
Teachers play an active role in equipping students with critical thinking skills, which directly
impacts the effectiveness of the educational process. Teaching students critical thinking skills
is essential not only for them to learn information but also to analyze, evaluate, and develop it
in the light of new knowledge (Semerci, 2003).

The education of gifted individuals should be designed to support and enhance their advanced
cognitive capacities. Identifying these individuals at an early age and directing them toward
appropriate educational programs allows them to grow into individuals who can contribute to
society. Critical thinking skills, in particular, provide significant benefits to the personal
development and academic success of gifted students (Renzulli, 2012). However, current
educational curricula are often designed for the general student population and may not fully
meet the needs of gifted students (Worrell et al., 2019). To foster the critical thinking skills of
these students, educational materials need to be diversified and structured in ways that engage
the interests of gifted individuals. This need should be addressed while drawing from our
cultural values.

Turkish culture possesses a rich heritage rooted in thousands of years of history and
mythology. Legends and myths are significant tools for reflecting societal cultural values and
facilitating the intergenerational transfer of knowledge. Such narratives play a crucial role in
shaping cultural identity while also influencing individuals’ value systems and worldviews
(Tigue, 1992). Legends and myths offer instructive content for developing critical thinking
skills; through these narratives, students can analyze symbolic meanings and explore the
connections between events. Through such narratives, students gain the ability to explore
relationships and interpret different perspectives (Kapanadze, 2019). In this context, using
Turkish legends as educational material is thought to provide students with a deep awareness
of history, culture, and values, while also supporting the development of their critical thinking
skills.

Moreover, teaching critical thinking skills to gifted students holds a significant place in
education. In today’s world, accessing information has become remarkably easy; however, the
focus has shifted from merely obtaining information to evaluating its reliability and assessing
it critically (Cetinkaya, 2011). Therefore, it is essential to enhance the ability to access, analyze,
and evaluate information effectively, ensuring the integration of critical thinking into
education. This skill, which should be emphasized in education, involves analyzing arguments,
making deductions and inferences through inductive and deductive reasoning, forming
judgments, evaluating outcomes, and problem-solving. Through this skill, students can solve
problems more effectively and creatively, make sound decisions, and enhance their academic
performance (Dewey, 1933).
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Gifted individuals are often ahead of their peers in cognitive abilities (Worrell et al., 2019). The
purpose of educating gifted individuals is to leverage their high-level thinking skills and
potential, guide them toward self-actualization, and foster their ability to become creative
problem solvers and knowledgeable contributors (Renzulli, 2012). Discovering these
individuals at an early age, providing them with appropriate education, and utilizing their
potential to its fullest is of great importance for both society and the individual. To develop
gifted children, it is crucial to offer them suitable resources and guide them with effective
strategies. Creating environments that nurture the development of critical thinking skills in
gifted individuals should be one of our primary goals (Cantiirk-Glinhan & Baser, 2009).

Turkish culture is an ancient one, characterized by a deep attachment to independence and
freedom shaped by the nomadic lifestyle of the steppes. This has resulted in a rich and valuable
heritage filled with legendary tales and myths. This cultural wealth not only reflects the
cultural values of the Turkish people but also provides resources that contribute to the
development of diverse skills in gifted individuals. The legends and myths of Turkish culture
are valuable educational resources that can be used in learning environments and as tools for
strategy development. These resources not only allow students to understand and evaluate
historical and cultural values but also foster the development of critical thinking, problem-
solving, and creative thinking skills. Particularly, Turkish legends, with their structured
narratives, depth, and didactic elements, contribute significantly to the development of critical
thinking skills. Yilar (2005) states that myths and legends provide numerous opportunities to
enhance different thinking skills.

Critical thinking develops best when students engage with specific content (Huitt, 1998). In
fostering critical thinking, the roles of teachers, administrators, materials, and assessment are
crucial. Teachers, in particular, can play an active role by ensuring student participation to
cultivate critical thinking (Semerci, 2003). As individuals who work closely with students,
observe their needs, and identify their deficiencies, teachers play a vital role in creating
environments that develop critical thinking, selecting appropriate educational materials, and
implementing them effectively. Therefore, teachers' perspectives as experts are significant
when evaluating the potential of Turkish legends to enhance students' critical thinking skills
and uncover their potential.

This study emphasizes the importance of critical thinking skills and explores why these skills
are essential for gifted students. Furthermore, it discusses the use of Turkish legends in
education and their benefits, offering different approaches from experts on how myths and
legends can contribute to the development of critical thinking skills in education. This study
aims to shed light on the use of Turkish legends and myths as educational materials.

In the educational process, it is crucial for individuals to acquire and develop thinking skills
that enable them to actively process the knowledge they encounter in their social lives through
mental processes. In this context, it can be stated that students need to engage in activities that
foster their thinking skills, particularly critical thinking, in educational settings (Cin Seker,
2022).

Gifted students have unique learning needs and latent potentials compared to their peers with
typical development (Koshy, 2002). Their education requires special methods and materials
that support both their cognitive and emotional development. Therefore, critical thinking skills
are particularly significant for these students. Critical thinking allows students to become more
effective in accessing, analyzing, evaluating, and arriving at accurate conclusions about
information. Developing this skill at an early age not only enhances gifted students' academic
achievements but also strengthens their problem-solving and decision-making abilities
(Meyers, 1981, p. 1). Unfortunately, the current education system lacks sufficient materials and
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diverse methods to develop critical thinking skills effectively. Texts used in lessons designed
for gifted students are often created for the general student population, failing to meet the
specific needs of these students. Knowledge can only be applied to different areas if it is deeply
and meaningfully learned (Kurnaz, 2023).

In this context, students with critical thinking skills need to engage in critical reading (Kurnaz,
2023). Teaching critical thinking based on skills can be accomplished through various tools,
one of which is reading texts. However, in Turkey, the suitability of reading texts for teaching
critical thinking and whether Turkish legends and myths are appropriate for this purpose
remain unclear. The benefits of such texts for teaching critical thinking have yet to be fully
explored. Thus, diversifying educational materials and tailoring them to the interests and
abilities of gifted students emerge as significant necessities.

Turkish legends, with their wealth of knowledge and profound meanings, serve as highly
effective resources for developing students’ critical thinking skills.

This study evaluates the suitability of Turkish legends as a tool for developing critical thinking
skills in gifted students, based on teachers' perspectives. The opinions and evaluations of
teachers on this topic will reveal the effectiveness and applicability of legends as educational
materials. Consequently, the study aims to provide recommendations for using alternative,
culturally rich materials in education to foster critical thinking skills. The findings of this study
are expected to offer valuable insights for improving educational policies and programs,
ultimately contributing to the education of gifted students.

The main research question of this study is: "How suitable are Turkish legend texts as a tool for
teaching critical thinking to gifted students?"

Purpose of the Study

This research aims to examine “The Suitability of Turkish Legends as Reading Texts in
Teaching Critical Thinking to Gifted Students” in light of expert opinions. By enriching the
education of gifted students with the cultural and profound philosophical contents of Anatolia,
and by sparking discussions on ethical and moral values through the characters and events in
legends and myths, the study seeks to develop more effective strategies for their education.
The research also aims to determine how Anatolian legends and myths can be utilized more
effectively in the education of gifted students and to base its recommendations on scientific
evidence. The findings will serve as a guide for educators in developing rich content and
effective educational programs tailored to the needs of gifted students.

This study proposes using rich cultural elements such as Anatolian legends and myths in
education as an alternative to traditional teaching methods to develop higher-order thinking
skills and support the cognitive, social, and emotional development of gifted students. In this
context, the study aims to help gifted students contribute to preserving and sustaining Turkish
culture, learn their cultural heritage, and develop a sense of national identity. As a result, this
research is of great importance due to its potential to address many deficiencies in the
education of gifted students and the valuable contributions it may provide to the field.

In line with this purpose, the research evaluates the suitability of reading texts derived from
the legends of “Akdamar, Er ile Cis, Tahir ile Ziihre, Lokman Hekim, Sahmeran, Anavarza,
Koroglu, Kiz Kalesi, and the myths Erlik’s Revenge and The Iron-Hearted Khan Against Erbiike”
as tools for teaching critical thinking to gifted students.
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METHOD

Research Model and Design

This study was conducted using a qualitative approach within a descriptive survey model and
supported by document analysis as part of a case study. The survey model allows for an in-
depth examination of the suitability of Turkish legends and myths in developing the critical
thinking skills of gifted students, which is the core topic of the research. A qualitative approach
was preferred to interpret findings derived from expert educators' perspectives and make
more comprehensive inferences in this context.

Participants

The study’s sample group consisted of expert educators with knowledge and experience in
teaching higher-order thinking skills and educating gifted students. These educators were
selected using a purposive sampling method, which is commonly employed in qualitative
research to ensure the selection of participants who can provide detailed insights into the
research questions (Patton, 2015).

A total of 20 expert educators participated in the study, all of whom had specialized training in
teaching higher-order thinking skills to gifted students. To ensure the validity and reliability of
expert opinions, only educators meeting specific criteria were included in the study, thereby
strengthening the accuracy of responses.

Documents Analyzed

In this study, specific characters from Turkish legends and myths were selected and rewritten
in a simplified narrative, considering the developmental characteristics of gifted individuals
aged 11-15. Additionally, the myth “Erlik’'s Revenge and The Iron-Hearted Khan Against
Erbilike” were constructed using Turkish mythological hero characters and designed based on
criteria aimed at developing critical thinking skills. These documents were evaluated as
materials for critical thinking training for gifted individuals, with the ultimate goal of
improving their critical thinking skills.

Data Collection Tools

The study employed the “Evaluation Scale for the Suitability of Reading Texts for Teaching
Critical Thinking” to collect data on a voluntary basis. During the preparation phase of the
scale, an extensive literature review was conducted, and a comprehensive pool of criteria
related to critical thinking skills and the educational contributions of Turkish legends and
myths was created. From this pool, the most appropriate criteria were selected, and an initial
draft of the form was developed.

The draft form was sent to three faculty members specializing in thinking education, whose
feedback was incorporated to make necessary adjustments. The revised form was then pilot-
tested before finalizing. Ethical considerations, such as participant consent and confidentiality,
were adhered to throughout the study.

Data Collection and Reliability Analysis

Data were collected through an online personal opinion form. Participants shared their views
on the educational usability of Turkish legends and myths and their contributions to critical
thinking skills on a voluntary basis. The reliability of the collected responses was ensured by
restricting data submissions to one per participant using unique email addresses.

The reliability of the data collection tool was tested based on 260 evaluations, resulting in a
Cronbach’s Alpha value of 0.976, which indicates a highly reliable scale providing consistent
results
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Data Analysis

The data were analyzed based on the evaluations provided by participants using the
Evaluation Scale for the Suitability of Reading Texts for Teaching Critical Thinking.The analysis
process involved the following steps:

- Participating expert educators completed the online evaluation tool, scoring the legends
according to predetermined critical thinking criteria.

- The data collection tool was prepared using a 5-point Likert scale, with scores ranging from 1
(strongly disagree) to 5 (strongly agree). This scale allowed participants to assess the
suitability of each legend for teaching critical thinking.

Descriptive statistics were used to analyze the data. Arithmetic means for the scores given by
participants for each criterion were calculated, and these means were interpreted to determine
the suitability level of the legends for developing critical thinking skills. Likert scale score
ranges were calculated as follows:

- 1.00-1.80: Strongly disagree
- 1.81-2.60: Disagree

- 2.61-3.40: Neutral

- 3.41-4.20: Agree

- 4.21-5.00: Strongly agree

The findings, based on teachers’ opinions, revealed the suitability of Turkish legends for
fostering critical thinking skills. Overall, the analyzed legends received high scores for
supporting various aspects of critical thinking, emphasizing the importance of utilizing Turkish
legends in education.

The data analysis process provided a systematic approach to understanding the potential of
Turkish legends in teaching critical thinking. The findings offer valuable insights for shaping
educational policies. It is recommended that future research expand these findings to a
broader audience, exploring different age groups and educational levels.

Table 1 demonstrates the 5-point Likert scale used by experts to evaluate the potential of each
legend to support creative thinking skills. Experts rated each legend based on its ability to
foster creative thinking, and the scores were assessed according to the ranges defined above.

Table 1. 5-point Likert Type Rating

SCORE RANGE RATING
1,00-1,80 Strongly disagree
1,81-2,60 [ agree.

2,61-3,40 Undecided
3,41-4,20 [ agree.
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4,21-5,00 Totally agree

According to Table 1;

1,00-1,80 (Strongly disagree): This range indicates that the myth is insufficient to support
creative thinking skills. The myths rated by the experts in this range provide limited
contribution in terms of developing creative thinking skills.

1,81-2,60 (Disagree): This score range indicates that the myth has a certain potential in terms
of developing creative thinking skills but does not support this ability sufficiently.

2,61-3,40 (Undecided): This range indicates that the experts are undecided about the
contribution of the myth to creative thinking skills. These scores do not reveal a clear opinion
on whether the myth supports creative thinking or not.

3,41-4,20 (Agree): These scores indicate that the myth is generally appropriate for developing
creative thinking skills and has a supportive effect. When the experts give a score in this range,
they indicate that the myth contains elements that encourage creative thinking skills.

4,21-5,00 (Strongly agree): This range indicates that the myth is very suitable for supporting
creative thinking skills and is seen as a highly effective tool for this purpose. The myths that the
experts gave high scores make a strong contribution to the development of creative thinking
skills.

The scores obtained were evaluated as average scores according to the degree to which the

myths support critical thinking skills. These averages reveal the general suitability levels of the
myths in terms of creative thinking and provide meaningful results about their usability in

education.
RESULTS

In this study, the suitability of Turkish legends reading texts as a tool for teaching critical
thinking to gifted students was evaluated based on expert opinions. The experts gave scores
for 10 different reading texts using the data collection tool. The average scores given by the
teachers for each myth are shown in Table 2.

Table 2. Averages of Teachers' Opinions Regarding the Suitability of Reading Texts for
Teaching Critical Thinking
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It is suitable for more than one opinion

- 46 44 46 45 46 45 48 44 4,3 45 45
on a subject.

It is suitable for comparing entities, rules,

properties, events, etc 46 45 46 46 46 46 46 43 4,7 4,7 4,6

It is suitable for comparing entities, rules,

properties, events, etc 46 45 45 45 46 46 47 43 4,4 46 45

It is suitable for removing
unimportant/unnecessary information in 45 48 44 46 46 46 45 43 4,5 4,2 45
the text.

Suitable for identifying
important/necessary points in the text or 46 45 47 45 45 45 48 44 4,4 44 45
situation.

It is suitable for determining the
stereotypes established in the society (e.g. 45 46 45 46 46 44 46 4,6 4,5 46 45
women do the cooking at home).

It is appropriate for him/her to find out
what is most likely to happen, based on 45 44 45 46 46 44 46 44 4,3 43 45
the evidence.

It creates an open and sincere dialog

environment. 45 45 44 46 45 44 48 43 4,4 4,7 45

It is suitable for evaluating the strengths
and weaknesses of opposing viewsonan 45 45 46 46 46 46 4,7 45 4,3 48 45
issue.

It is appropriate for him/her not to claim
more than he/she knows by stating what
he/she knows and what he/she does not
know.

43 44 46 45 45 45 48 42 4,4 45 45

It is suitable for dealing with uncommon
views or beliefs impartially and trying to 44 45 45 46 45 45 47 43 4,4 42 45
understand them.

It is appropriate for him/her to honestly
acknowledge contradictions and
inconsistencies in his/her own thoughts
and actions.

44 46 45 45 45 44 47 41 4,6 43 45

Suitable for pursuing their mental insights

despite difficulties and failures. 46 45 44 46 44 46 46 43 44 44 45

Appropriate for valuing reasoning and
standards-based thinking of self and 46 45 45 46 44 45 46 4.2 4,4 45 45
others.

Avoiding certainty in his/her opinions is

appropriate for him/her to reveal that

he/she recognizes the levels of a view 46 46 44 46 45 44 47 43 4,5 44 45
between right and wrong when expressing

his/her opinions.

It is suitable for distinguishing between

. . 46 4,7 45 4,5 46 45 46 44 4,5 4,5 4,5
assumptions, emotions and facts.

It is suitable for developing and using
criteria or assessment standards in their 45 46 46 46 46 45 47 4.2 4,3 43 45
assessments.

It is suitable for investigating the 44 44 45 44 44 45 47 41 43 43 44
reliability of information sources and
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observations.

It is suitable for explaining the basic
qualities that distinguish conceptual 45 45 45 45 47 45 46 43 4,3 43 45
categories from each other.

It is suitable for comparing and
distinguishing between real practice and 44 44 45 44 44 44 46 41 4,3 4,3 44
ideals.

Uses a concept to understand new

. . 44 44 44 4,6 46 45 46 45 4,3 4,3 4,5
information.

It is suitable for using a concept in one
discipline to explain a phenomenon or 43 43 44 44 43 45 45 43 4,5 44 44
knowledge in another discipline.

Suitable for judging and evaluating

42 43 45 44 44 45 46 43 4,4 44 44
knowledge of a concept

AVERAGE 45 45 45 45 45 45 46 43 4,4 4,4 45

The suitability of reading texts based on legends as a tool for teaching critical thinking to gifted
students has been evaluated. The data obtained for each reading text are presented below.

The question regarding the suitability of the reading text titled "Akdamar Legend" as a tool for
teaching critical thinking to gifted students has been addressed. As shown in Table 2, it can be
seen that all items have values of 4.00 and above. The average score for the features effective in
teaching critical thinking is 4.48; considering this value is above 4.4 according to Table 2, it can
be interpreted as “very good.” Based on this data, it can be stated that the reading text related
to the Akdamar Legend is a highly suitable tool for teaching critical thinking to students.

When evaluating the suitability of the reading text titled "Tahir and Ziihre Legend" as a tool for
teaching critical thinking to gifted students, it can be seen from Table 2 that all items have
values of 4.00 and above. The average score for the features effective in teaching critical
thinking is 4.45; this value can be interpreted as “very good” according to the 5-point Likert
scale analysis. Therefore, it can be said that the reading text related to the Tahir and Ziihre
Legend is a suitable tool for teaching critical thinking to students.

In the third question of the research, the suitability of the reading text related to "Kiz Kalesi
Legend" as a tool for teaching critical thinking to students has been evaluated. According to the
table, when examining the reading text related to the Kiz Kalesi Legend based on teacher
opinions regarding the characteristics of critical thinking, it can be seen that all items have
values of 4.00 and above. The average score for the features effective in teaching critical
thinking is 4.45; this value can also be interpreted as “very good” according to the 5-point
Likert scale analysis. Therefore, it can be stated that the reading text related to the Kiz Kalesi
Legend is a suitable tool for teaching critical thinking to students.

In the fourth question, the suitability of the reading text related to "Anavarza Legend" as a tool
for teaching critical thinking to students has been examined. According to the table, when
examining the reading text related to the Anavarza Legend based on teacher opinions
regarding the characteristics of critical thinking, it can be observed that all items have values of
4.00 and above. The average score for the features effective in teaching critical thinking is 4.52;
this value can be interpreted as “very good” according to the 5-point Likert scale analysis.
Therefore, it can be stated that the reading text related to the Anavarza Legend is a highly
suitable tool for teaching critical thinking to students.
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The fifth question of the research addresses the suitability of the reading text related to
"Koroglu Legend" as a tool for teaching critical thinking to students. According to the table,
when examining the reading text related to the Kéroglu Legend based on teacher opinions
regarding the characteristics of critical thinking, it is seen that all items have values of 4.00 and
above. The average score for the features effective in teaching critical thinking is 4.43; this
value can also be interpreted as “very good” according to the 5-point Likert scale analysis.
Therefore, it can be said that the reading text related to the Kéroglu Legend is a suitable tool
for teaching critical thinking to students.

In the sixth question of the research, the suitability of the reading text related to "Lokman
Hekim Legend" as a tool for teaching critical thinking to students has been examined.
According to the table, when examining the reading text related to the Lokman Hekim Legend
based on teacher opinions regarding the characteristics of critical thinking, it is seen that all
items have values of 4.00 and above. The average score for the features effective in teaching
critical thinking is 4.44; this value can also be interpreted as “very good” according to the 5-
point Likert scale analysis. Therefore, it can be stated that the reading text related to the
Lokman Hekim Legend is a suitable tool for teaching critical thinking to students.

The seventh question of the research investigates the suitability of the reading text related to
"Sahmeran Legend" as a tool for teaching critical thinking to students. According to the table,
when examining the reading text related to the Sahmeran Legend based on teacher opinions
regarding the characteristics of critical thinking, it is seen that all items have values of 4.00 and
above. The average score for the features effective in teaching critical thinking is 4.53; this
value can also be interpreted as “very good” according to the 5-point Likert scale analysis.
Therefore, it can be stated that the reading text related to the Sah meran Legend is a highly
suitable tool for teaching critical thinking to students.

In the eighth question of the research, the suitability of the reading text related to "Er and Cis
Legend" as a tool for teaching critical thinking to students has been examined. According to the
table, when examining the reading text related to the Er and Cis Legend based on teacher
opinions regarding the characteristics of critical thinking, it is observed that all items have
values of 4.00 and above. The average score for the features effective in teaching critical
thinking is 4.50; this value can also be interpreted as “very good” according to the 5-point
Likert scale analysis. Therefore, it can be stated that the reading text related to the Er and Cis
Legend is a highly suitable tool for teaching critical thinking to students.

In the ninth question of the research, the suitability of the reading text related to "Demir
Yiirekli Kagan Erbiike’ye Kars1 Mythology" as a tool for teaching critical thinking to students
has been examined. According to the table, when examining the reading text related to the
Demir Yiirekli Kagan Erbiike’ye Karsi Mythology based on teacher opinions regarding the
characteristics of critical thinking, it is evident that all items have values of 4.00 and above. The
average score for the features effective in teaching critical thinking is 4.62; this value can also
be interpreted as “very good” according to the 5-point Likert scale analysis. Therefore, it can be
stated that the reading text related to the Demir Yiirekli Kagan Erbiike’ye Karsi1 Mythology is a
highly suitable tool for teaching critical thinking to students.

In the tenth question of the research, the suitability of the reading text related to "Erlik’s
Revenge Mythology" as a tool for teaching critical thinking to students has been examined.
According to the table, when examining the reading text related to Erlik’s Revenge Mythology
based on teacher opinions regarding the characteristics of critical thinking, it is observed that
all items have values of 4.00 and above. The average score for the features effective in teaching
critical thinking is 4.40; this value can also be interpreted as “very good” according to the 5-
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point Likert scale analysis. Therefore, it can be stated that the reading text related to Erlik’s
Revenge Mythology is a suitable tool for teaching critical thinking to students.

When the data regarding the development of critical thinking skills through the reading texts
are examined, it is observed that, according to teacher opinions, all items have scores of 4.00
and above. This indicates that the examined reading texts are suitable for developing critical
thinking skills.

Moreover, when examining the data regarding the evaluation of ten reading texts based on
teacher opinions regarding the characteristics of critical thinking, it is found that the overall
average score is 4.5; this value can be interpreted as “very good” according to the 5-point
Likert scale analysis. Therefore, it can be concluded that all ten reading texts are suitable tools
for teaching critical thinking to students.

In this study, the suitability of reading texts based on Turkish legends for teaching critical
thinking to gifted students has been evaluated based on expert opinions. During the research,
teachers provided scores for the suitability of ten different legends and myths for teaching
critical thinking. The teachers indicated that the legends help students establish connections
between the causes and effects of events. The average scores obtained ranged from 4.5 to 4.8,
suggesting that the legends are quite suitable for this aspect of critical thinking. It has also been
supported that the legends allow students to generate rules regarding specific events or
situations. The average scores in this criterion ranged from 4.2 to 4.7, indicating that the
legends are effective tools in this context. It has been shown that the legends are suitable for
enabling students to generalize specific rules to other situations, with average scores ranging
from 4.0 to 4.6. Furthermore, it has been expressed that the legends can assist students in
articulating multiple viewpoints on a given issue, with average scores ranging from 4.4 to 4.8.
There are also positive views regarding the legends' ability to help students eliminate trivial or
irrelevant information and identify key points, with average scores in this area ranging from
4.5 to 4.8. The legends have been found to be quite effective in identifying entrenched
stereotypes within society, with average scores between 4.4 and 4.6. The potential for helping
students identify the strongest possibilities based on evidence has also been emphasized, with
average scores in this criterion ranging from 4.3 to 4.6. The legends have shown the ability to
create an open and sincere dialogue environment among students, with average scores ranging
from 4.5 to 4.7. Overall, the ten examined legends and myths have received high scores in
supporting various aspects of critical thinking skills. In general, Turkish legends and myths
have been evaluated as suitable and effective materials for developing critical thinking skills in
gifted students. The findings suggest that such cultural materials should be incorporated into
educational programs. Future research is expected to provide more comprehensive
information by examining the use of these legends among students of different age groups.

In this study, the suitability of Turkish legends and myths as tools for teaching critical thinking
to gifted students has been assessed based on the opinions of experts. The findings indicate
that the ten different mythological texts can serve as significant and effective tools for teaching
critical thinking skills. Teachers’ evaluations reveal that these texts can help students make
connections between the causes and effects of various events. The average scores assigned by
teachers ranged from 4.5 to 4.8, indicating a strong suitability of the legends for fostering
critical thinking in this regard. The legends have also been found to facilitate students' ability
to generate rules concerning specific events or situations, with average scores between 4.2 and
4.7 supporting their effectiveness in this context. Furthermore, the legends allow students to
generalize specific rules to other scenarios, as indicated by average scores from 4.0 to 4.6.
Additionally, the capacity of the legends to assist students in expressing multiple viewpoints on
a given issue has been acknowledged, with average scores ranging from 4.4 to 4.8. The legends’
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ability to help students differentiate between essential and irrelevant information, as well as
identify key points, has also been positively highlighted, with average scores between 4.5 and
4.8. The effectiveness of the legends in recognizing ingrained stereotypes within society is
evident, with average scores ranging from 4.4 to 4.6. Their potential to assist students in
determining the strongest possibilities based on evidence has also been emphasized, with
average scores from 4.3 to 4.6. Furthermore, the legends create an environment conducive to
open and sincere dialogue among students, as shown by average scores between 4.5 and 4.7.
Overall, the ten examined legends and myths have received high scores for supporting various
dimensions of critical thinking skills. Turkish legends and myths are thus deemed suitable and
effective materials for enhancing the critical thinking capabilities of gifted students. The
findings underscore the importance of integrating such cultural materials into educational
curricula.

DISCUSSION

The primary aim of this research was to evaluate the suitability of Turkish legends and myths
for teaching critical thinking, which is an advanced thinking skill, to gifted students based on
the opinions of experts. The findings indicate that the ten different legends and mythological
texts can serve as significant and effective tools for teaching critical thinking skills to gifted
individuals. Teachers' evaluations of the texts have shown that they receive high scores in
terms of their potential to cultivate critical thinking skills.

The results of the study reveal that the rich content of Turkish legends and mythology has the
potential to enhance students' critical thinking abilities. Fisker and Heilmann (2020) present
an evaluation of the use of stories, myths, legends, and fairy tales in education. Such cultural
narratives unite people, promote creativity, and support freedom of thought. This supports the
idea that Turkish legends can be effective in teaching critical thinking. Experiences and
memories from learning and teaching activities can contribute to new understandings and a
sense of community. Stories can connect people while also fostering freedom of thought. The
aforementioned article discusses the use of stories, myths, legends, and fairy tales as teaching
tools, focusing on new and unique methods that aim to understand cultural heritage through
storytelling, including freedom of thought as an original teaching approach aimed at activating
creativity and imagination in students (Fisker & Heilmann, 2020). Specific legends such as
Akdamar, Tahir and Ziihre, Kiz Kalesi, Anavarza, and Kéroglu were found to be highly suitable
for teaching critical thinking by teachers. These texts contribute to students' abilities to
establish cause-and-effect relationships, generate rules, develop diverse viewpoints, and
distinguish important information.

Fisker and Heilmann (2020) indicate that approaches aimed at the development of critical
thinking skills in higher education have reflective impacts not only on learners and teachers
but also on management and other stakeholders, enabling society to benefit from mature and
socially conscious citizens who can cope with complex challenges more effectively. For these
fundamental reasons, academic efforts are directed either through courses specifically focused
on this topic or by embedding critical thinking objectives into curricula.

Teachers' opinions are of great importance in the selection and implementation of educational
materials. As seen in this study, evaluations based on teachers' experiences and observations
provide valuable insights into the effectiveness and applicability of materials to be used in
education. The positive reception of the use of Turkish legends and myths for the purpose of
developing critical thinking skills by teachers will contribute to the development of strategies
for more widespread use of these texts in education. The research titled "Critical Thinking
Skills Among Elementary School Students" shows that gifted students perform better than
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general education students in critical thinking tests. This suggests that curricula designed
specifically for gifted students should include critical thinking instruction (Kettler, 2014).
Turkish legends and myths are important materials not only for the transmission of our
cultural values but also for the development of critical thinking, problem-solving, and creative
thinking skills in education. These texts enhance students' awareness of our cultural heritage
while also supporting their cognitive and affective development. The findings of the research
confirm that legends and myths are effective tools for enhancing students' thinking skills. The
study titled "Creative Thought in Teaching Turkish Language" discusses how primary school
Turkish lessons aim to develop higher-order thinking skills such as critical thinking through
creative activities. This supports the beneficial use of Turkish myths in education (Aytan et al.,
2011).

In this research, the suitability of Turkish legends and myths for developing critical skills in
gifted students was evaluated based on teachers' views. The purpose of the study is to
highlight the potential of Turkish legends and myths to enhance critical skills in gifted
individuals. The findings indicate that Turkish legends can be effectively used as tools for
teaching critical thinking skills to gifted students. Legends help students develop skills such as
analytical thinking, rule formulation, understanding different perspectives, and distinguishing
important information.

It is recommended that Turkish legends and myths be systematically integrated into
educational programs for gifted students. In addition to the transmission of cultural heritage,
these legends will contribute to the development of critical thinking skills.

Future research should involve comprehensive studies examining the effects of Turkish
legends on students of various age groups and educational levels. This will increase the
application potential of the legends in education.

It is vital to provide teachers with specialized training to enhance the effectiveness of Turkish
legends in teaching critical thinking. Teachers must possess the necessary knowledge and
skills to effectively utilize such materials.

Developing various strategies for teaching legends can offer students more effective means to
enhance their critical thinking skills. Methods such as problem-based learning, group
discussions, and creative writing can be employed.

Regular feedback mechanisms should be established to assess the effectiveness of applications
involving Turkish legends in education. This feedback can be instrumental in monitoring
students' progress and adjusting teaching methods accordingly.

The use of Turkish legends will help students understand their cultural identities and values
while simultaneously enhancing their critical thinking abilities. Therefore, it is crucial to
emphasize the inclusion of culturally rich materials in educational settings In conclusion, the
incorporation of Turkish legends into education presents a significant opportunity to develop
critical thinking skills in gifted students. The increased presence of such cultural richness in
educational practices will contribute positively to students' academic and social development.
Moreover, examining the effectiveness of reading texts in teaching critical thinking is vital to
understanding how Turkish legends and myths can serve as effective educational tools.
Integrating these legends into the curriculum can be viewed as a beneficial approach to
supporting the academic, social, and emotional growth of gifted students.
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