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Oz

Bu arastirma, 6zel yetenekli dgrencilerin yaratici diistinme becerilerini gelistirmek i¢in uygun egitim
materyalleri eksikliginden yola ¢ikarak Anadolu efsaneleri ve mitlerinin bu amagla kullanilabilirligini
incelemeyi hedeflemektedir. Arastirmanin temel problemi, mevcut egitim materyallerinin 6zel yetenekli
ogrencilerin yaratici, elestirel ve analitik diisinme becerilerini yeterince desteklemedigine dair
literatiirdeki bulgular ve uzman goriisleri dogrultusunda belirlenmistir (6r. Jung & Worrell, 2017;
Subotnik vd., 2018). Bu baglamda, ¢calisma, Anadolu'nun koéklii kiiltiirel anlatilar1 olan efsane ve mitlerin,
soz konusu becerileri destekleyip desteklemedigini uzman goriisleri dogrultusunda degerlendirmeyi
amaclamaktadir. Arastirmada nitel arastirma deseni kullanilmistir. Katilimcilar, 6zel yetenekli 6grencilere
yonelik egitim tecriibesi olan 20 uzman egitimciden olusmaktadir. Veri toplama araci olarak 'Okuma
Metinlerinin Yaratici Diisiinme Ogretmeye Uygunlugu Degerlendirme Formu' kullamlmis ve veriler
cevrimici ortamda toplanmistir. Elde edilen veriler, dokiiman analizi yontemiyle incelenmis ve bulgular
aritmetik ortalamalar kullanilarak yorumlanmistir. Veri toplama araci olarak "Okuma Metinlerinin
Yaratici Diisiinme Ogretmeye Uygunlugu Degerlendirme Formu" kullanilmis ve veriler ¢cevrimici ortamda
toplanarak ortalamalar hesaplanarak analiz edilmistir. Sonu¢ olarak, Tiirk efsanelerinin egitimde
kullanilmasinin, 6zel yetenekli 6grencilerin yaratici diistinme becerilerini gelistirmeye yonelik 6nemli bir
katki sagladigr anlagilmaktadir. Elde edilen bulgular, efsane ve mitlerin, 6grencilerin sira dis1 diisiinme,
empati gelistirme ve analitik diisiinme gibi becerilerini destekleyen gii¢lii bir egitim araci oldugunu
gostermektedir. Bu dogrultuda, egitim politikalarinin ve programlarinin, 6grencilerin kiiltiirel
farkindaliklarinmi artiracak ve yaratici diisiinme kapasitelerini gelistirecek bu tiir kiiltiirel materyalleri
icerecek sekilde yapilandirilmasi dnerilmektedir. Ayrica, gelecek calismalarin, farkl yas gruplarindaki
ogrenciler iizerinde efsane ve mitlerin kullanimini inceleyerek daha genis kapsamli bilgiler saglamasi
beklenmektedir. Boylece, efsanelerin ve mitlerin 6zel yetenekli 6grencilerin egitiminde nasil daha etkin
bir sekilde kullanilabilecegine dair daha fazla bilgi elde edilebilecektir.
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Abstract

This research aims to investigate the usability of Anatolian legends and myths for developing the creative
thinking skills of gifted students, starting from the lack of suitable educational materials. The main
problem of the study was identified based on findings from the literature and expert opinions, which
indicate that current educational materials do not sufficiently support the creative, critical, and analytical
thinking skills of gifted students (e.g., Jung & Worrell, 2017; Subotnik et al., 2018). In this context, the
study seeks to evaluate, through expert opinions, whether these ancient cultural narratives of Anatolia
support these skills. A qualitative research design was employed. The participants consisted of 20 expert
educators with experience in teaching gifted students. The "Evaluation Form for the Suitability of Reading
Texts for Teaching Creative Thinking" was used as the data collection tool, and the data were collected
online. The data were analyzed using document analysis, and the findings were interpreted using
arithmetic means. The results show that incorporating Turkish legends into education significantly
contributes to the development of gifted students' creative thinking skills. The findings suggest that
legends and myths serve as strong educational tools that support students' skills in unconventional
thinking, empathy development, and analytical reasoning. Accordingly, it is recommended that
educational policies and programs be structured to include such cultural materials that enhance students’
cultural awareness and foster their creative thinking capacities. Furthermore, future studies should
examine the use of legends and myths across different age groups to provide more comprehensive
insights. This would allow for greater understanding of how legends and myths can be more effectively
used in the education of gifted students.

Keywords: creative thinking, Anatolian legends, Turkish mythology, gifted students

GIRIS

Egitim, toplumun ihtiya¢ duydugu nitelikli bireyler yetistirmeyi amaclayan ve bireylerin
zihinsel, duygusal ve sosyal gelisimini destekleyen bir siirectir. Giinlimiizde, egitimde beceri
O0gretimi cok O6nemli olup, bireylerin elestirel, yaratici ve analitik diisiinme gibi iist diizey
diisiinme Dbecerilerini kazanmasi hedeflenmektedir. Ozellikle 6zel yetenekli bireylerin
egitiminde, bu 6grencilerin potansiyellerini en tst diizeye ¢ikarmak icin yaratici diistinme gibi
becerilerin gelistirilmesi temel bir amag olarak kabul géormektedir. Ozel yetenekli 6grenciler,
bilissel diizeyde akranlarindan ileri seviyede olmalari ve hizli 6grenme potansiyelleri ile diger
ogrencilerden farkli uygulamalara ihtiya¢ duyarlar. Bu 6grencilerin kapasitelerini en st
seviyeye cikarmak, lst diizey disiinme becerilerini gelistirmekle mimkiindiir. Ancak,
hélihazirda kullanilan egitim programlari, genellikle bu yeteneklerin gelisimini yeterince
desteklememektedir. Bu durum, 6zel yetenekli 6grenciler i¢in sorgulayici ve yaratici diislinmeyi
tesvik eden yeni egitim materyalleri ve yontemlerinin gelistirilmesini gerekli kilmaktadir. Son
yillarda 6zel yetenekli 6grenciler i¢in yaratici diisiinmeyi tesvik eden yontemler iizerine yapilan
calismalar, bu 6grencilerin farklhilastirilmis 6gretim siire¢lerine olan ihtiyaglarini daha belirgin
hale getirmistir (Jung & Worrell, 2017; Subotnik vd., 2018).

Glinlimiizde o6ne c¢ikan yetkinlikler arasinda yaratici diisinme becerisi biiyik 6nem
tasimaktadir. Guilford’a (1967) gore yaratici diistinme, bireylerin farkh bakis acilariyla 6zgiin
¢oziimler iretmesini ve karsilasilan sorunlara farkli yaklasimlar gelistirmesini saglayan tist
diizey bir bilissel beceridir. Guilford, yaratici disiinmeyi dort temel alt boyut iizerinden
aciklamaktadir: akicilik, esneklik, 6zgiinliik ve detaylandirma. Torrance’a (1974) gore akicilik,
bireyin bir sorun veya fikirle ilgili 6zgiin ¢6ziim veya fikir iiretebilme yetenegini ifade ederken,
esneklik, farkl tirde c¢oziimler ortaya koyma kapasitesini kapsar. Ozgiinliik, sira dis1 ve
benzersiz disiincelerin {retimini icerirken, detaylandirma ise {retilen diisiincelerin
ayrintilandirilarak zenginlestirilmesi anlamina gelir.

Yaratial diistinme, dogustan gelen bir kabiliyet olmasina ragmen egitim ve deneyim yoluyla
Ogrenilebilir ve gelistirilebilir bir beceridir. Bu siireg, bireylerin farkli diisiinme stratejilerini,
problem c¢6zme tekniklerini ve yenilikei fikirler liretme ve uygulama yeteneklerini artirir.
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Yaratici diistinme yalnizca yeni fikirleri tiretmek degil; ayn1 zamanda mevcut fikirleri elestirel
bir bakisla degerlendirme, gelistirme ve farkli baglamlarda uygulama becerisini de kapsar.

Yaratici diistinme, bireyler belirli becerileri gelistirdiginde 6grenilmis sayilabilir. Bu beceriler,
bireyin yaratic1 potansiyelini ortaya ¢ikarmasinda énemli bir role sahiptir. Torrance (1974)’a
gore Oncelikle, analiz yapma ve problem ¢6zme becerisi, bireyin karmasik sorunlar
yapilandirma ve ¢6ziime ulastirma kapasitesini artirir. Bunun yani sira, bilgiyi farkli baglamlara
uyarlama ve yenilikei fikirler gelistirme becerisi, yaratici diistinmenin temel yapi taslarindan
birini olusturur (Sternberg & Lubart, 1999). Empati ve perspektif gelistirme becerisi, bireylerin
farkli bakis acilarim1 anlamasi ve bu farkliliklar1 kendi fikirleriyle entegre etmesi sayesinde
yaratict diisiinme siireclerine onemli katkilar saglar. (Cropley, 2001). Son olarak, hata
yapmaktan korkmama ve risk alma becerisi, bireyin yenilikgi fikirler ortaya koyabilmesi icin
cesurca hareket etmesine olanak saglar (Guilford, 1967). Tiim bu beceriler, yaratici diisiinmenin
ogrenilmesi ve etkin bir sekilde uygulanmasi icin saglam bir zemin olusturur.

Yaratic1 diisiinmenin egitimde desteklenmesi, bireylerin bu becerileri sistematik bir sekilde
O0grenip uygulamasini saglar. Yapilandirmaci 6grenme kurami perspektifinden yaratici
diistinme, bireylerin ¢ok disiplinli sorunlari ¢ozme, yenilikgi fikirler liretme ve farkli bakis a¢ilari
gelistirme yetilerini destekleyen temel bir beceri olarak gorilmekte ve egitimde mutlaka
desteklenmesi gereken bir alan olarak degerlendirilmektedir (Guilford, 1967; Cropley, 2001).
Yaraticl diisiinmenin gelistirilmesi, 6grencilerin yenilik¢i diislinceler iiretebilmeleri ve 6zgiin
¢oziimler bulabilmeleri adina gii¢lii bir aractir (Torrance, 1974; Sternberg & Lubart, 1999). Bu
becerinin egitimi icin belirli pedagojik yontemlerin ve 06zel materyallerin kullanimi
gerekmektedir. Ozel yetenekli 6grenciler icin kullanilan materyallerin ise onlarin biligsel
diizeylerine ve ilgi alanlarina gore farklilastirilmasi olduk¢a 6nemlidir (VanTassel-Baska &
Stambaugh, 2006; Reis & Renzulli, 2010). Bu cercevede, Anadolu efsaneleri ve mitleri gibi zengin
kiiltiirel ve tarihi anlatilarin egitimde kullanimi, yaratici diistinme becerilerinin gelistirilmesine
degerli bir katki sunabilir.

Diisiinme egitiminde Anadolu efsaneleri ve mitleri, icerdikleri kiiltlirel degerler, semboller ve
felsefi temalar nedeniyle 6zel yetenekli 6grenciler icin daha uygun materyaller olarak 6ne
cikmaktadir. Ancak, 6zel yetenekli 6grencilere diisiinme egitimi saglamak amaciyla uygun ve
yeterli materyallerin bulunmadig1 goriilmektedir. Gegmisten giinimiize aktarilan kiiltiirel
oykiler, toplumlarin inanglarini, deger yargilarini ve evrensel bakis acgilarini yansitan énemli
araglardir. Anadolu’ya 6zgii efsaneler ve mitler, kokli bir tarih ve kiiltiirel mirasin pargalari
olarak milli kimligimizin giiniimiize tasinmasina katki sunabilecek giiclii bir okuma araci olarak
degerlendirilmektedir (Ogel, 1995; Korkmaz, 2004). Egitimde elestirel ve yaratici diigiinme
becerilerinin gelistirilmesi, 6zel yetenekli bireylerin iist diizey diisinme ve problem ¢6zme
yeteneklerine katkida bulunur (Sternberg, 2012; Uslu, 2017). Bu baglamda, Anadolu efsane ve
mitleri metinlerinin bir okuma araci olarak 6zel yetenekli 6grencilerin yaraticilik, elestirel
disinme ve sorgulama becerilerinin gelisiminde o6nemli bir rol oynayabilecegi
diistiniilmektedir.

Anadolu topraklarinin derinlerinden filizlenen efsaneler ve mitler, insanlik tarihine yiizyillardir
iz birakmistir. Bu mitolojik dykiiler, toplumlarin degerlerini, inanglarini ve diinya gorislerini
yansitan birer ayna islevi goriir. Ozel yetenekli 6grenciler acisindan ise efsaneler ve mitler adeta
birer hazine niteligindedir; ¢linkii bu anlatilar, 6grencilerin kiiltiirel kimliklerini kesfetmelerine
yardimcr olurken yaraticiliklarini uyandirir, hayal giiclerini besler ve analitik disiinme
becerilerini destekler. Efsanelerin ve mitlerin egitimde kullanilmasi, égrencilerin sadece bilgi
edinmesini degil, ayn1 zamanda bu bilgiyi anlamlandirip hayatlarina uyarlamalarini saglar
(Eliade, 1959; Bruner, 1990).
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Yaratici diisiinmeyi gelistirmeye uygun okuma metinleri, belirli 6zellikler tasimalidir. Bu
metinler, okuyucuyu yalnizca bilgiyi pasif bir alict konumunda sinirlamamali, ayni zamanda onu
diistinmeye, sorgulamaya ve farkl perspektifler gelistirmeye tesvik etmelidir. Metinlerde agik
uclu sorulara, beklenmedik olay 6rgiilerine ve ¢ok yonlii anlatimlara yer verilmesi, okuyucunun
zihinsel esnekligini artirarak yaraticihigini giiclendirir (Torrance, 1974; Cropley, 2001). Ayrica,
sembollerle zenginlestirilmis metinler, bireylerin hem yaratici diisinme hem de analitik
diistinme becerilerini besler (Campbell, 2004). Empati gelistirici karakterler ve sorun ¢dzmeye
yonelik olaylar iceren metinler, okuyucunun hayal giiciinii ve problem c¢6zme yetisini
destekleyerek yaratici diisiinme becerilerinin gelisimine katki saglar.

Egitim alanindaki arastirmalar, hikaye anlatiminin 6grencilerin diinyay1 anlamasinda énemli bir
rol oynadigin1 gostermektedir (Bruner, 1990). Yaratici ve elestirel diisiinme becerilerinin
gelisiminde hikaye anlatiminin etkisi, egitim bilimciler tarafindan da sik¢a vurgulanmaktadir
(Cropley, 2001). Anadolu efsaneleri ve mitleri, sembolik anlatimlari ve ¢cok yonlii karakterleriyle
bireylerin kendini ifade etme, problem ¢6zme ve farkli bakis acilari gelistirme becerilerine katki
saglar (Campbell, 2004; Stenning vd., 2016).

Yaraticl diisiinme becerilerinin gelistirilmesinde kullanilan okuma metinlerinin niteligi, bu
slirecte 6nemli bir role sahiptir. Ancak, mevcut egitim materyallerinin biiyiik bir kismi, yaratici
diisiinme becerilerini destekleyecek ézellikler bakimindan yetersiz kalabilmektedir. Ozellikle
yaraticl diisinmeyi destekleyen, zengin iceriklere ve ¢ok yonlii anlatimlara sahip metinlerin
eksikligi, bu alanda 6nemli bir problem olarak ortaya ¢ikmaktadir. Bu arastirmanin temel
problemi, Anadolu efsaneleri ve mitleri gibi kiiltiirel anlatilarin yaratic1 diisiinmeyi gelistirmek
icin uygun bir okuma araci olup olmadiginin yeterince bilinmemesidir. Bu nedenle, calisma, ele
alinan okuma metinlerinin yaratici diisiinme becerilerini destekleyici 6zelliklere sahip olup
olmadigini incelemeyi ve bu eksikligi gidermeye yonelik bilimsel katkilar sunmay:
hedeflemektedir.

Bu arastirmanin sonuglari, 6zel yetenekli 6grencilerin yaratici diisiinme becerilerini gelistirmek
amaciyla Anadolu efsaneleri ve mitlerinin nasil kullanilabilecegine dair 6nemli veriler
saglayabilecegi ongoriilmektedir. Bu veriler, 6zel yetenekli 6grencilerin kiiltlirel mirasla bag
kurmalarina ve milli kimlik duygularini gelistirmelerine katki sunabilecek egitim stratejilerinin
gelistirilmesi icin bir temel olusturabilir. Uzman egitimcilerden elde edilen goriisler, bu kiiltiirel
materyallerin egitimde nasil daha etkili kullanilabilecegine dair 6nemli ipuclar1 sunmaktadir.

Arastirmanin Amaci

Bu arastirma, 6zel yetenekli 68rencilerin yaratic1 diisiinme becerilerini gelistirmede Anadolu
efsaneleri ve mitlerinin kullanilmasinin uygunlugunu, alaninda uzman egitimcilerin gorisleri
15181nda incelemeyi hedeflemektedir. Yaratic1 diisiinme, akla ¢ok sayida fikir getirme, sira disi
diisiinceler gelistirme, farkli ¢coziimler iiretme ve bu diisiinceleri daha da zenginlestirme gibi
yetenekleri kapsadigi icin bu arastirmada, farkli metinlerin bu yetenekleri gelistirmedeki etkisi
incelenerek, hangi metinlerin yaratici diisiinmeyi daha ¢ok destekledigi ortaya konmaya
calisiimaktadir.

Bu degerlendirme, egitim programlarinin Anadolu’nun kiiltiirel ve derin felsefi icerikleriyle
zenginlestirilmesine katki sunabilir. Anadolu efsanelerinde ve mitlerinde yer alan karakterler ve
olaylar tlizerinden etik ve ahlaki degerler hakkinda tartismalar baslatarak o6zel yetenekli
ogrencilerin egitimine yonelik yaklasimlarin gelistirilmesi icin bir temel olusturabilir. Ayrica,
ozel yetenekli 68rencilerin yaratici diisiinme becerilerini desteklemek ve bu kapsamda bilissel
ve sosyal-duygusal gelisimlerine katkida bulunmak icin zengin iceriklere sahip 6zgilin egitim
materyalleri gelistirilmesine yonelik bilimsel oneriler sunulacaktir. Elde edilen bulgular, hem
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yaraticlt diislinme becerilerini gelistiren materyallerin eksikligini gidermeye hem de 6zel
yetenekli 6grenciler icin daha etkili egitim programlar1 hazirlanmasina rehberlik edecektir.

Bu amag¢ dogrultusunda arastirma; “Akdamar, Er ile Cis, Tahir fle Ziihre, Lokman Hekim,
Sahmeran, Anavarza, Koroglu, Kiz Kalesi Efsaneleri ve Erlik’ in [ntikami, Demir Yiirekli Kagan
Erbiike’ye Karsi Mitolojilerine” okuma metinlerinin, 6zel yetenekli 6grencilere yaratici diistinme
O0gretiminde bir ara¢ olarak uygunlugu degerlendirilmistir. Bu okuma arag¢lar1 6grencilerin
akialik (¢ok sayida fikir tretme), esneklik (farkli perspektiflerden diisiinme), 6zgiinliik
(venilikci ve sira dis1 fikirler olusturma) ve detaylandirma (fikirleri gelistirme ve
zenginlestirme) gibi yaratici diisiinmenin alt boyutlarinmi gelistirmeye yonelik unsurlar
barindiracak sekilde yeniden diizenlenmistir. (Torrance, 1974; Cropley, 2001). Bu baglamda,
karakterler ve olay drgiileri zenginlestirilmis, cok katmanli sembolik anlatimlara yer verilmistir.
Ayrica, metinlerin dilinde o6grencilerin analitik diisiinme becerilerini ve hayal gii¢lerini
besleyecek betimlemeler 6n plana ¢cikarilmistir.

Bu arastirmanin smirliliklar, efsanelerin ve mitolojik 6gelerin yaratici diisiinme becerilerini
destekleyici niteliklerinin 6gretmenler tarafindan degerlendirilmesi sirasinda karsilasilan
metodolojik zorluklarla iligkilidir. Calismanin degerlendirme siirecinde, efsanelerin farklh
O0gretmenler tarafindan subjektif olarak yorumlanmis olabilecegi gbéz Oniinde
bulundurulmalidir. Ayrica, 6gretmenlerin goriislerini ¢evrimigi olarak iletmeleri, yliz yiize
yapilacak daha detayli bir inceleme veya tartisma olanagini sinirlamis olabilir.

Ogretmenlerin bireysel deneyim, bilgi ve gériis farkhliklari, Anadolu efsaneleri ve mitlerinin
yaratict disiinme becerilerini desteklemedeki etkisini degerlendirmelerinde degiskenlik
yaratabilir. Bu baglamda, gelecekteki calismalarda, efsaneler ve mitlerin 6grenciler lizerinde
dogrudan uygulanarak elde edilen verilere dayali olarak degerlendirilmesi 6nerilmektedir. Bu
sayede, 6gretmen gorislerinin yani sira dogrudan 6grenci performanslar: da dikkate alinarak
daha kapsamli ve nesnel sonuclar elde edilebilir.

YONTEM
Arastirmanin Modeli ve Deseni

Bu arastirma, tarama modeline dayali nitel bir yaklasim benimsenerek gerceklestirilmis ve
dokiiman analizi yontemiyle desteklenen bir durum g¢alismasi seklinde yapilandirilmistir.
Tarama modeli, arastirmanin temel odagini olusturan Anadolu efsaneleri ve mitlerinin, 6zel
yetenekli 6grencilerin yaratici diisiinme becerilerini gelistirme potansiyelini derinlemesine
incelemeyi hedeflemektedir. Bu yaklasim, verilerin zengin bir baglamda ifade edilmesi ve
bulgularin daha genis bir bakis acisiyla ele alinabilmesi i¢in uygun bir ¢cerceve sunmaktadir.
Ozellikle nitel yaklasim, arastirma siirecinde uzman egitimcilerin goriislerinden elde edilen
bulgularin ayrintili analizine olanak saglamis, béylece daha detayl ve ¢ok boyutlu cikarimlar
arastirmaya derinlik katmistir. Nitel yaklasim, uzman egitimcilerin goriisleri tizerinden elde
edilen verilerin anlamlandirilmasina yonelik olarak tercih edilmistir.

Incelenen Dokiimanlar

Bu arastirmada, 11-15 yas aralifindaki 6zel yetenekli 6grencilerin yaratici diisiinme becerilerini
desteklemek amaciyla, Anadolu efsaneleri ve Tiirk mitolojisindeki belirli karakterlerin
hikayeleri incelenmistir. Efsaneler, ilgili yorelerin kiiltiir mudtrliikleri ve Tirk Diinyasi
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Efsaneleri kitaplarindan secilmis olup, Akdamar, Er ile Cis, Tahir ile Ziihre, Lokman Hekim,
Sahmeran, Anavarza, Koroglu ve Kiz Kalesi gibi efsaneler, 6grencilerin yas ve gelisim
seviyelerine uygun olarak sade bir dille yeniden yazilmistir. Aym sekilde, Tiirk mitolojisinden
Erlik'in Intikami ve Demir Yiirekli Kagan Erbiike'ye Kars gibi hikdyeler, égrencilerin yaratici
diisiinme becerilerini destekleyecek sekilde uyarlanmistir.

Katilimcilar

Arastirmanin katilimc1 grubunu, 6zel yetenekli 6grencilerin egitiminde ilist diizey diisiinme
becerileri konularinda bilgi ve deneyime sahip uzman egitimciler olusturmaktadir. Calismaya
katilan 20 uzman egitimci, 6zel yetenekli 6grencilerin egitimi konusunda diisiinme becerilerini
gelistirmeye yonelik egitim almis ve bu alanda uzmanlasmis Kkisilerden secilmistir. Ayrica,
arastirmada uzman goriislerinin gecerli ve giivenilir bir temele dayandirilmasi amaciyla yalnizca
belirli kriterleri karsilayan egitimcilerin katilimi saglanmis, boylece elde edilen verilerin
glivenilirligi artirilmistir. Bu arastirma, nitel arastirma yaklasimi kapsaminda durum ¢alismasi
deseninde tasarlanmistir (Yildirim & Simsek, 2013). Durum ¢alismasi, belirli bir durumu veya
olguyu biitiincil bir baglam icinde bireylerin veya gruplarin derinlemesine incelenmesini
amagclayan bir arastirma deseni olarak tanimlanir ve nitel arastirma yontemleri igerisinde
onemli bir yere sahiptir. Arastirmada katihmcilarin goriisleri dokiiman analizi yontemi
kullanilarak, sistematik bir sekilde degerlendirilmis ve elde edilen veriler betimsel analiz teknigi
ile yorumlanmistir. Dokliman analizi, mevcut belgelerin sistematik olarak incelenmesi yoluyla
anlamlarin ve temalarin ortaya ¢ikarilmasinmi saglayan bir yontem olarak tanimlanmaktadir
(Bowen, 2009). Arastirmada bu yontem, uzmanlarin degerlendirmelerinin i¢erik analizi yoluyla
belirli temalar altinda gruplandirilmasi ve bu temalar tlzerinden derinlemesine incelenip
yorumlanmasi amaciyla kullanilmistir.

Veri Toplama Araglari

Bu arastirmada veri toplama araci olarak "Okuma Metinlerinin Yaratic Diisiinmeyi Ogretmeye
Uygunlugu Degerlendirme Formu" kullanilmigtir. Form, yaratici diistinme becerilerini 6l¢gmek
amaciyla 6zel olarak tasarlanmistir. Veri toplama araci, 5 dereceli Likert olgegi kullanilarak
hazirlanmistir. Puanlar, 1 (kesinlikle katilmiyorum) ile 5 (tamamen katiliyorum) arasinda
degismektedir. Bu sistem, katiimcilarin her bir efsane icin yaratici diisiinme 6gretimine
uygunluk diizeylerini degerlendirmelerine olanak tanimaktadir.

Formun Hazirlanma Siireci

Formun hazirlanmasinda 6ncelikle literatiir taramasi yapilmis, yaratici diisiinme becerileri ile
Anadolu efsaneleri ve mitlerin egitsel katkilarina dair genis bir madde havuzu olusturulmustur.
Bu havuzdan en uygun maddeler segilerek formun ilk taslagi hazirlanmistir.

Taslak form, yaratici diislinme becerileri ve egitim alaninda uzmanlarin gorislerine
sunulmustur. Uzmanlarin geri bildirimleri dogrultusunda maddelerde diizenlemeler yapilmis;
bazi maddeler ¢ikarilmis, bazilar1 ise yeniden ifade edilmistir. Bu siirecte, formun acik, net ve
kolay anlasilir bir yapiya sahip olmasi amaglanmistir. Uzman degerlendirmelerinden sonra
form, pilot uygulama i¢in nihai hale getirilmistir. Form, yaraticiligin orijinallik (6zgiinliik), fikir
tiretme hiz1 (akicilik), farkli yonlerden disiinme (esneklik) ve fikirleri zenginlestirme
(detaylandirma) gibi temel boyutlarini 6lgmeye yonelik olarak yapilandirilmistir. Bu boyutlar,
yaratict diisinme siireglerini kapsaml bir sekilde degerlendirmek amaciyla formda yer alan
maddelerle iliskilendirilmistir.

Pilot Uygulama

Formun gecerliligini ve uygulanabilirligini test etmek icin pilot uygulama gerceklestirilmistir. Bu
sturecte, 20 katilimcl ile ¢evrimici bir bilgilendirme toplantisi diizenlenmistir. Toplantida,
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formun kullanim amaci ve puanlama siireci hakkinda bilgi verilmis, 6rnek bir metin tizerinden
puanlama uygulamasi yapilmistir. Katilimcilarla formun her bir maddesi tizerinde tartisiimis ve
maddelerin anlasilirhigi degerlendirilmistir.

Pilot calismadan elde edilen geri bildirimler dogrultusunda, formda degisiklikler yapilarak daha
etkin ve kullanisli bir 6l¢gme aract haline getirilmistir.

Giivenirlik Analizi

Veri toplama aracinin giivenilirligini test etmek amaciyla yapilan 229 degerlendirme sonucunda
Cronbach's Alpha degeri 0.968 olarak hesaplanmistir. Bu yiiksek deger, formun tutarl ve
glivenilir sonuclar verdigini gostermektedir.

Verilerin Toplanmasi ve Giivenilirlik

Arastirma verileri, cevrimici bir platform tizerinden toplanmistir. Egitimciler, amach 6rnekleme
yontemi kullanilarak secilmistir. Nitel arastirmalarda sike¢a tercih edilen bu yéntem, arastirma
sorularina dair kapsaml bilgi saglayabilecek kisilerin secilmesini saglar (Patton, 2015). Siirecin
baslangicinda, 20 katilimcr ile cevrimici bir bilgilendirme toplantis1 diizenlenmistir. Bu
toplantida, formun kullanim amaci ve puanlama siireci detayli sekilde agiklanmis, 6rnek bir
okuma metni lizerinden uygulama yapilmistir. Katilimcilar, bu toplantida {izerinde uzlasilmis
puanlama kriterlerine uygun olarak, metinleri bagimsiz sekilde degerlendirmistir.

Her bir metin, 20 katilimc1 tarafindan ¢evrimici platformda puanlanmis; katilimecilarin yalnizca
bir kez giris yapmasina izin verilerek tekrarlayan yanitlarin oniine gecilmistir. Ayrica,
katilimcilara arastirmanin amaci ve verilerin nasil kullanilacagi hakkinda bilgi verilmis,
gontlliliik esasina gore cevrimici ortamda onam alinmistir. Tim veriler anonim sekilde
toplanmis ve analiz edilmistir.

Bu siireclerin sonunda, toplanan verilerin giivenilirligi ve gecerliligi yliksek bulunmus;
kullanilan form, arastirma amaci dogrultusunda etkili bir 6l¢me araci olarak degerlendirilmistir.

Verilerin Analizi

Arastirmada elde edilen verilerin analizi, "Okuma Metinlerinin Yaratic1 Diisiinmeyi Ogretmeye
Uygunlugu Degerlendirme Olgegi" aracihgiyla yapilan katiima degerlendirmeleri ile
gerceklestirilmistir. Veri analizi siireci asagidaki adimlari igermektedir. Katilimci uzman
egitimciler, cevrimici ortamda o6l¢me aracini doldurarak goéruslerini bildirmistir. Her bir
katilimci, efsaneler hakkinda belirlenen yaratici diisiinme kriterlerine gore puanlama yapmistir.
Elde edilen verilerin analizi i¢in betimsel istatistikler kullanilmistir. Her bir kriter icin
katilimcilarin verdigi puanlarin aritmetik ortalamalari hesaplanmis ve bu ortalamalar, yaratici
diisinme becerilerinin gelistirilmesine yonelik uygunluk diizeyini belirlemek amaciyla
yorumlanmistir. Likert 6lgeginde her bir secenegin temsil ettigi puan araliklar1 hesaplanmstir.
En diisiik ve en yiiksek puan arasindaki fark, élcek iizerindeki segenek sayisina béliinerek her
bir araligin genisligi belirlenmistir. Bu degerlendirme sonucunda, 1.00-1.80 aralig1 "kesinlikle
katilmiyorum," 1.81-2.60 aralig1 "katihyorum," 2.61-3.40 aralig1 "kararsizim," 3.41-4.20 aralhig:

“on

"katiliyorum,” ve 4.21-5.00 aralig1 "tamamen katiliyorum" olarak belirlenmistir.

Tablo 1. Efsanelerin Uzman Degerlendirmesi icin 5'li Likert Tipi Derecelendirme Olgegi

PUAN ARALIGI DERECELENDIRME

1.00-1.80 Kesinlikle katilmiyorum
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1.81-2.60 Katiliyorum

2.61-3.40 Kararsizim

3.41-4.20 Katiliyorum

4.21-5.00 Tamamen katiliyorum

Tablo 1'e Gére Verilerin Degerlendirilmesi

Tablo 1, efsanelerin yaratici diisiinme becerilerini destekleme acisindan uzmanlar tarafindan
degerlendirilmesine yonelik 5'li Likert tipi derecelendirme olgegini gostermektedir. Uzmanlar
her bir efsaneyi yaratici diislinmeyi tesvik etme potansiyeline gére puanlamis ve verilen puanlar
asagidaki araliklara gore degerlendirilmistir:

1.00-1.80 (Kesinlikle katilmiyorum): Bu aralik, efsanenin yaratici diisinme becerilerini
desteklemekte yetersiz oldugunu ifade etmektedir. Uzmanlarin bu aralikta puan verdigi
efsaneler, yaratici diistinme becerilerini gelistirme agisindan sinirli katki saglamaktadir.

1.81-2.60 (Katilmiyorum): Bu puan araligi, efsanenin yaratic1 diistinme becerilerini gelistirme
acisindan belirli bir potansiyele sahip oldugunu ancak bu yetenegi yeterince desteklemedigini
gostermektedir.

2.61-3.40 (Kararsizim): Bu aralik, uzmanlarin efsanenin yaratici diisiinme becerilerine katkisi
konusunda kararsiz oldugunu gosterir. Bu puanlar, efsanenin yaratici diisiinmeyi destekleyip
desteklemedigi konusunda belirgin bir goris ortaya koymamaktadir.

3.41-4.20 (Katiliyorum): Bu puanlar, efsanenin yaratici diisiinme becerilerini gelistirme
acisindan genel olarak uygun oldugunu ve destekleyici bir etkiye sahip oldugunu ifade eder.
Uzmanlar, bu aralikta puan verdiklerinde, efsanenin yaratici diisiinme becerilerini tesvik eden
ogeler barindirdigini belirtmektedir.

4.21-5.00 (Tamamen katiliyorum): Bu aralik, efsanenin yaratict diisiinme becerilerini
desteklemek icin cok uygun oldugunu ve bu amagla son derece etkili bir ara¢ olarak gérildigtnti
gostermektedir. Uzmanlarin yliksek puanlar verdigi efsaneler, yaratici diisiinme becerilerinin
gelistirilmesine gli¢lii bir katki saglamaktadir.

Elde edilen puanlar, efsanelerin yaratici disiinme becerilerini destekleme derecesine gore
ortalama puanlar halinde degerlendirilmistir. Bu ortalamalar, efsanelerin yaratici diisiinme
acisindan genel uygunluk diizeylerini ortaya koyarak egitimde kullanilabilirliklerine dair
anlaml sonuclar sunmaktadir.

BULGULAR

Ogretmenlerin Anadolu efsaneleri ve mitlerinin yaratici diisiinme 6gretimi acisindan
uygunluguna dair gorislerinin ortalamalar1 Tablo 2'de gosterilmektedir. Her bir efsane,
belirlenen 20 farkh kriter {izerinden degerlendirilmis ve her bir kriter i¢in ortalama puanlar
hesaplanmistir.

Tablo 2. Okuma Metinlerinin Yaratici Diisiinme Ogretimi Agisindan Uygunlugu ile ilgili
Ogretmen Gériislerinin Ortalamalar
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Konu ile ilgili 6nemli bir kavramdan
hareketle en ¢ok kavrami 4,29 4,45 4,37 4,30 4,43 4,55 4,45 4,30 4,55 4,48 4,42
hatirlayabilmesine uygundur.

Konu ile ilgili 6nemli bir kavramdan

hareketle en ¢ok kavrami hatirlarken

bagkalarinin distinemeyecegi 4,32 4,27 4,32 452 4,33 450 422 4,35 4,60 4,24 4,737
kavramlar1 hatirlamaya c¢alismasina

hizmet eder.

Gelecege iliskin 0Ongdrii iretmesine

425 4,22 437 433 433 450 431 430 450 4,28 4,34
uygundur.

Mevcut bir iriin/durum/fikri daha iyi
hale getirmek icin neler yapilabilecegini 4,21 4,09 4,32 4,56 4,33 4,65 4,59 435 4,60 424 4,39
belirtmesini saglar.

Bir durumdan hareketle bir irin

4,21 431 4,58 4,44 4,24 450 4,40 4,25 4,75 4,28 4,6
tasarlamasina uygundur.

Bir biri ile iligkili iki kavramdan
hareketle {rin/fikir tasarlamasina 4,43 4,13 4,63 4,56 4,48 4,60 4,54 4,35 4,65 4,36 447
hizmet eder.

Sira dis1 baglantilar kurmasini saglar. 4,25 427 4,32 430 433 4,65 445 4,40 450 452 4,40

Bir fikri, problemi veya iriini sozel,
gorsel veya sembolik olarak farkl
bicimlerde sunmasina veya
gostermesine hizmet eder. (Sozel bir
problemi siir, hikaye, resim veya
analojilerle anlatmak gibi).

4,68 4,40 4,53 4,52 4,52 4,65 4,59 4,60 4,50 4,56 4,56

Problemde, fikirde veya iiriinde yapisal
degisiklik yapmasina olanak saglar. (Bir
yazarin hikdyesini hikaye karakterinin
bakis acisiyla yeniden yazmak gibi).

4,39 4,54 4,53 4,63 4,48 4,60 4,45 4,35 4,65 4,64 4,53

Bir probleme iliskin olarak ¢ok sayida,
sira dis1 ve ayrintilh fikir iretmesine 4,43 4,31 4,63 4,67 4,24 4,70 450 435 4,50 432 4,47
uygundur.

Birbirleri ile aciktan benzer olmayan
fikirler, nesneler ve olgular arasinda
dogrudan, kisisel veya sembolik
benzesim kurmasini saglar.

4,46 4,40 4,58 4,52 4,48 4,60 4,45 4,40 445 4,56 4,49

Bir fikri, lriini veya sonucu zihinde
resmederek yaratict hayal kurmasina 4,75 4,40 4,63 4,74 4,43 4,65 4,40 4,55 4,75 4,76 4,61
uygundur.

Bilgiyi veya problemi ¢ok farkl
yonlerden inceleyerek ve yorumlayarak 4,50 4,40 4,37 4,59 4,48 4,70 4,40 450 4,80 4,44 4,52
degerlendirmesine olanak saglar.

Kendi Kkisiliginin disinda bir Kisiligi

. . 4,43 4,54 4,68 4,63 448 4,80 4,54 4,75 4,65 4,60 4,61
dramatize etmesine firsat sunar.

Otoriteyi ve gelenekleri elestirel bir

sekilde degierlendirmesini tesvik eder. 4,61 4,45 4,26 4,70 4,52 450 431 4,55 450 4,76 4,52

Kendi kanitlarin1 ve mantigini bulmasini

< 4,61 4,22 4,42 456 4,24 4,65 440 430 445 4,48 4,43
saglar.
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Farkl kiiltiirlerin, disiplinlerin ve bakis
acilarinin 6nemini vurgulamasina olanak 4,54 4,22 4,37 4,44 4,43 4,60 4,45 4,40 4,60 4,28 4,43
saglar.

Farkli diistinme teknikleri ve araglari

.. s 4,32 4,45 4,47 456 4,48 4,75 4,54 450 4,60 4,52 4,52
kullanarak problem ¢6zmeyi 6gretir.

Neden-sonu¢ iliskisine  dayanarak
gecmise iliskin tahmin ylritmesine 4,39 4,31 4,47 4,67 4,33 4,70 4,54 445 4,70 4,64 4,52
hizmet eder.

Hangi konularda veya durumlarda
onyargilh  davrandifini  saptamasina 4,54 4,45 4,26 4,33 4,29 4,40 4,59 4,55 4,50 452 444
olanak saglar.

ORTALAMA 4,43 4,34 446 4,53 439 4,61 446 4,43 459 447 447

Elde edilen verilere gore, tiim okuma metinlerinin 4,34 (en diisiik deger) ile 4,61 (en yliksek
deger) arasinda ortalama puan aldig1 belirlenmistir. 4,21 - 5,00 arasi puanlarin “tamamen
katiliyorum” kategorisinde yer aldigi g6z oniinde bulunduruldugunda, katilimcilar, okuma
metinlerinin yaraticr diisiinmeyi gelistirmeye uygun oldugunu belirtmigtir. Ozellikle 6lgekle
Olciilen belirli 6geler arasinda, bir problemin farkli ¢6ziimlerini liretme, sira dis1 baglantilar
kurabilme, yeni bir iirlin tasarlama yetenegi ve cesitli fikirleri farkli bicimlerde sunabilme
becerileri 6ne c¢ikmaktadir. Bu beceriler, yaratici diisiinme siirecinin temel o6gelerini
olusturmakta ve okuma metinlerinin bu o&geleri gelistirmeye uygun oldugu katilimcilar
tarafindan belirtilmistir. Buna gore, bu arastirmada incelenen okuma metinleri, yaratici
diisiinme becerilerini gelistirmek icin uygun materyaller olarak degerlendirilmektedir.

Ogretmenler, "Lokman Hekim" efsanesini (4,61) ortalamayla yaratici diisiinme o6gretimi
acisindan en uygun arag¢ olarak gérmiislerdir. Bunu "Demir Yiirekli Kagan Erbiike'ye Kars1"
(4,59) ve "Er ile Cis" (4,47) efsaneleri takip ederek yiliksek puanlarla 6ne ¢ikmistir. En diisiik
ortalama puanlar ise "Tahir ve Ziihre" (4,34), "Akdamar" (4,38) ve "Anavarza" (4,39)
efsanelerine aittir. Ancak, bu efsaneler de 4,21 - 5,00 araliinda degerlendirildigi icin yaratici
diistinmeyi destekleme agisindan uygun olarak goriilmektedir.

Sonuc olarak, Anadolu efsaneleri 6zel yetenekli 6grencilerin yaratici diisiinme yeteneklerini
gelistirmek icin etkili materyaller olarak degerlendirilmistir. Ozellikle "Lokman Hekim" ve
"Demir Yurekli Kagan Erbiike'ye Karsi" efsaneleri, yaratici diisiinme 6gretimi acisindan en
uygun araglar olarak goriilmektedir. Bu sonuclar, Anadolu efsanelerinin egitsel materyal olarak
kullanilabilirligini desteklemektedir.

Ogretmenler, okuma metinlerinin, o6grencilerin yaratici diisiinme siireclerinde 6nemli
kavramlar sundugunu ve bu sayede 6grencilerin konuya iliskin farkli sonuglara ulasmalarini
destekledigini belirtmislerdir. Bu bulgu, okuma metinlerinin 6grencilerin diisiince ufkunu
genisletme ve yaratici diisiinme becerilerini gelistirme potansiyelini gosterir niteliktedir.
Ogretmenler ayrica, okuma metinlerinin 6grencilerin gelecege dair ongoriiler iiretmelerine
yardimci olarak analitik diisiinme ve planlama yeteneklerini giiclendirdigini vurgulamislardir.

Okuma metinleri, mevcut bir iiriin, durum veya fikri iyilestirme ve yeni bir {irtin tasarlama
slireclerinde de Ogrencilere yenilik¢i diisiinme ve silirekli iyilestirme becerilerini
kazandirmaktadir. iki kavramdan hareketle yeni fikirler iiretmeye katkida bulunan bu
metinlerin, kavramsal diisiinme ve yaratici problem ¢ozme becerilerini giiclendirdigi de
gozlemlenmistir. Ayrica, okuma metinleri, 68rencilerin sira dis1 baglantilar kurma ve fikirlerini
sozel, yazili veya gorsel yollarla ifade etme becerilerini de desteklemektedir. Bu durum, yaratici
ifade ve iletisim becerilerinin gelismesine katki sagladigini géstermektedir.

e-ISSN: 3062-1550 Tiirkiye Ustiin Zekal ve Dahi Gocuklar Egitim Vakfi Dergisi
Journal of TUZDEV 2024;1(1); 43-55

52



Tekerkaya, A., Kurnaz, A. / Ozel Yetenekli Ogrencilere Yaratici Diisiinme Ogretiminde Anadolu Efsaneleri ve Mitleri
Metinlerinin Uygunlugu

Ogretmenler, okuma metinlerinin égrencilerde ¢ok sayida sira disi ¢éziim 6nerisi gelistirme ve
farkl fikirleri birlestirerek yeni fikirler iiretme yetenegini destekledigini gozlemlemislerdir.
Ozellikle, 6grencilerin fikirleri zihinsel olarak gorsellestirerek yeni bakis acilar1 kazanmalarina
yardimc1 olduklar1 ve bu sayede gorsel diisiinme ile yenilikei perspektif liretme becerilerini
gelistirdikleri ifade edilmistir. Ogrencilerin okuma metinleri aracihgyla bilgileri farkl agilardan
inceleyerek yeni baglantilar ve ¢oziimler tiretme yetenegi kazandiklari ve bu siirecin analitik ve
yaratici diisiinme yeteneklerini destekledigi belirtilmistir.

Okuma metinlerinin bir diger énemli etkisi, 6grencilerin farkli karakterlerin yerine gecerek
empati gelistirmelerine yardimci olmasidir. Bunun yani sira, otoriteyi ve gelenekleri elestirel bir
gozle degerlendirme becerilerini gelistirmekte ve farkl kdltiirleri anlama ile ¢ok disiplinli
diisiinme becerilerini giiclendirmektedir. Ogrenciler, okuma metinleri sayesinde farkh diisiinme
teknikleriyle problemleri ¢6zme, neden-sonug iligkileri kurma ve ge¢mise dair ¢ikarimlarda
bulunma becerilerini gelistirebilmektedir. Bu bulgular, okuma metinlerinin analitik diisiinme ve
tarihsel analiz yeteneklerini destekledigini gostermektedir. Ayrica, 6grencilerin dnyargilarini
fark ederek 6z farkindalik ve elestirel diisiinme becerilerini gelistirme potansiyeline sahip
oldugu ifade edilmistir.

Sonu¢ olarak, okuma metinleri, yaratici diisiinme, elestirel diisiinme ve problem ¢dzme
becerilerini gelistiren gliclii araclar olarak degerlendirilmektedir. Bu metinlerin 6gretim
streclerinde daha etkin kullanilmasi 6nerilmekte, 6gretmenlerin 6grencilerin yaratici diisiinme
yeteneklerini destekleyen egitim ve uygulamalara devam etmeleri gerektigi vurgulanmaktadir.
Yaratic1 diisiinme ve problem ¢dzme becerilerinin gelistirilmesi agisindan degerli bulunan bu
okuma metinleri, mitolojik ve efsanevi anlatilar aracilifiyla da yaratici diisiincenin énemini
ortaya koymaktadir.

SONUCLAR ve TARTISMA

Bu arastirma, Anadolu efsanelerinin ve mitlerinin 6zel yetenekli 6grencilerin yaratici diisiinme
becerilerini gelistirmede etkili bir ara¢ oldugunu ortaya koymustur. "Lokman Hekim" ve
"Koroglu" gibi efsaneler, 6grencilere sadece yaratici diisiinme firsati sunmakla kalmayip, empati
gelistirme, sira dis1 baglantilar kurma ve kiiltiirel degerleri anlama gibi becerilerini de tesvik
etmektedir. Bu bulgular, Tychkin (2015) ve Rao (2005) gibi arastirmacilarin mitlerin bilissel
strecleri destekleyen yonlerine dair yaptigi calismalari ile uyumludur. Tychkin, mitlerin bilissel
streclere olan katkisina odaklanirken, Rao, bu anlatilarin yaraticiligi destekleyen arketipik
unsurlar barindirdigin1 vurgulamaktadir. Benzer sekilde, Putecheva (2023) mitlerin yaratici
anlam olusturmadaki giiclinii belirtmistir.

Fisker ve Heilmann'in (2020) “Venedik'te Ejderhalar Her Yerde - Egitimde Diisiinmeyi Tesvik
Eden Bir Arac Olarak Hikayeler, Mitler, Efsaneler ve Masallar (Dragons are everywhere in Venice
- Stories, Myths, Legends and Fairy Tales as Tools for Reflection in Teaching)” baslikli galismasi,
kiiltiirel anlatilarin egitimde yaraticihigl tesvik eden ve diisiince ozgurligi ozelliklerine
deginmistir. Calismada, hikdye ve mitlerin disiplinler arasi isbirligi yoluyla 6grencilerin
yaraticiliklarini ve kiiltiirel mirasa baghliklarini giiclendirmedeki rolii vurgulanmaktadir. Bu,
Anadolu efsaneleri ve mitlerinin egitim sistemine yaratici diisiinmeyi gelistiren icerikler olarak
entegre edilmesinin 6nemini desteklemektedir. Akdamar, Tahir ile Ziihre, Kiz Kalesi, Anavarza
ve Koroglu gibi efsaneler, 6gretmenler tarafindan yaratici diisiinme, sebep-sonug iliskisi kurma
ve farkli bakis agilarini anlama gibi beceriler agisindan uygun bulunmustur.

Efsanelerin egitimde yaratici diistinme gelisimine katkilari, kiiltiirel degerlerin aktarimi ve
empati gelistirme gibi yonleriyle ele alindiginda, bu anlatilarin Tiirkce ve sosyal bilimler
derslerinde yer almasi 6nemli bir potansiyele sahiptir. Aytan ve arkadaslarinin (2011) “Tiirkce
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Ogretiminde Yaraticr Diisiince (Creative Thought in Teaching Turkish Language)” calismasi,
Tiirkce derslerinde yaratici diisiinmeyi gelistirme amaciyla efsanelerin etkili bir arac¢ olarak
kullanilabilecegini gostermistir. Efsanelerin icerdigi zengin anlatilar, 6grencilerin yaratici
diistinme becerilerini pekistirmeye ve onlarin kiiltiirel mirasa baghliklarini artirmaya hizmet
edebilir.

Ogretmenlerin Anadolu efsaneleri ve mitlerini yaratic1 diisiinme becerilerini gelistirme amach
kullanimina yonelik olumlu goriisleri, bu materyallerin egitimde daha yaygin kullanilmasi icin
énemlidir. Ogretmenlerin gézlemleri, efsanelerin ve mitlerin, 6grencilerin olaylar: analiz etme,
baskalarinin duygularim1 anlama ve yeni fikirler iretme yeteneklerini giliclendirdigini
gostermektedir. Kettler'in (2014) "Critical Thinking Skills Among Elementary School Students”
adli ¢alismasinda, 6zel yetenekli 6grencilerin yaratici diisiinme gibi ilist diizey diisiinme
becerilerinde genel 6grencilere gére daha basarili oldugu gézlemlenmistir. Bu nedenle, 6zel
yetenekli 6grenciler icin tasarlanmis miifredatin yaratici diisiinme hedeflerini de icermesi
gerektigi belirtilmistir.

Anadolu efsaneleri ve mitlerinin egitime yaratict diistinmeyi gelistirme amaciyla sistematik
olarak entegre edilmesi, yalnizca 6grencilerin diisiinme becerilerini artirmakla kalmaz; ayni
zamanda onlarin kiiltiirel farkindalik ve empati gibi sosyal becerilerini de destekler. Problem
tabanli 6grenme, grup tartismalari ve yaratici yazma gibi yontemlerin bu stirecte kullanilmas;,
efsanelerin etkili bir 6gretim araci olarak islev gérmesini saglayabilir. Ogretmenlere yonelik
rehber kitapgiklarin hazirlanmasi ve oOgretmenlerin bu materyalleri kullanimi igin 6zel
egitimlerin verilmesi, efsanelerin egitimde etkili bir sekilde uygulanmasini destekleyecektir.

Sonug olarak, Anadolu efsaneleri ve mitlerinin 6zel yetenekli 6grencilerin yaratici diistinme
becerilerini gelistirme potansiyeline sahip oldugu ve onlarin kiiltiirel mirasa baghliklarini
pekistirdigi gorilmektedir. Gelecekte, efsanelerin farkli yas gruplarindaki 6grenciler tizerindeki
etkilerini inceleyen calismalarin yapilmasi dnerilmektedir. Anadolu efsanelerinin miifredata
diizenli olarak eklenmesi, 6grencilerin hem akademik hem de sosyal-duygusal gelisimlerine
katkida bulunarak onlar1 toplumsal duyarlilig: yiiksek bireyler olarak yetistirebilir.
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Abstract

This research aims to investigate the usability of Anatolian legends and myths for developing the
creative thinking skills of gifted students, starting from the lack of suitable educational materials. The
main problem of the study was identified based on findings from the literature and expert opinions,
which indicate that current educational materials do not sufficiently support the creative, critical, and
analytical thinking skills of gifted students (e.g., Jung & Worrell, 2017; Subotnik et al.,, 2018). In this
context, the study seeks to evaluate, through expert opinions, whether these ancient cultural narratives
of Anatolia support these skills. A qualitative research design was employed. The participants consisted
of 20 expert educators with experience in teaching gifted students. The "Evaluation Form for the
Suitability of Reading Texts for Teaching Creative Thinking" was used as the data collection tool, and the
data were collected online. The data were analyzed using document analysis, and the findings were
interpreted using arithmetic means. The results show that incorporating Turkish legends into education
significantly contributes to the development of gifted students' creative thinking skills. The findings
suggest that legends and myths serve as strong educational tools that support students' skills in
unconventional thinking, empathy development, and analytical reasoning. Accordingly, it is
recommended that educational policies and programs be structured to include such cultural materials
that enhance students' cultural awareness and foster their creative thinking capacities. Furthermore,
future studies should examine the use of legends and myths across different age groups to provide more
comprehensive insights. This would allow for greater understanding of how legends and myths can be
more effectively used in the education of gifted students.
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INTRODUCTION

Education is a process that aims to raise qualified individuals that society needs and supports
the mental, emotional and social development of individuals. Today, skill teaching is very
important in education and it is aimed for individuals to gain high-level thinking skills such as
critical, creative and analytical thinking. Especially in the education of gifted individuals, the
development of skills such as creative thinking is accepted as a basic goal in order to maximize
the potential of these students. Gifted students need different practices than other students
due to their cognitive level being ahead of their peers and their rapid learning potential. It is
possible to maximize the capacity of these students by developing high-level thinking skills.
However, the educational programs currently used generally do not sufficiently support the
development of these abilities. This situation necessitates the development of new educational
materials and methods that encourage questioning and creative thinking for gifted students. In
recent years, studies on methods that encourage creative thinking for gifted students have
made the need for differentiated teaching processes of these students more evident (Jung &
Worrell, 2017; Subotnik et al., 2018).

Among the competencies that stand out today, creative thinking skills are of great importance.
According to Guilford, creative thinking is a high-level cognitive skill that allows individuals to
produce original solutions from different perspectives and develop different approaches to
encountered problems. Guilford (1967) explains creative thinking through four basic sub-
dimensions: fluency, flexibility, originality and elaboration. According to Torrance (1974),
fluency refers to the individual's ability to produce original solutions or ideas regarding a
problem or idea, while flexibility covers the capacity to present different types of solutions.
While originality involves the production of unusual and unique ideas, elaboration means
enriching the ideas produced by elaborating on them.

Creative thinking is an innate ability, but it can be learned and developed through education
and experience. This process increases individuals’ ability to use different thinking strategies,
problem-solving techniques, and the ability to generate and implement innovative ideas.
Creative thinking encompasses not only the ability to generate new ideas, but also the ability to
critically evaluate, develop, and apply existing ideas in different contexts.

Creative thinking can be considered learned when individuals develop certain skills. These
skills play an important role in revealing the individual's creative potential. According to
Torrance (1974), first of all, the ability to analyze and solve problems increases the individual's
capacity to structure and solve complex problems. In addition, the ability to adapt information
to different contexts and develop innovative ideas constitutes one of the basic building blocks
of creative thinking (Sternberg & Lubart, 1999). Empathy and perspective-building skills
provide important contributions to creative thinking processes by allowing individuals to
understand different perspectives and integrate these differences with their own ideas
(Cropley, 2001). Finally, not being afraid of making mistakes and taking risks allows the
individual to act boldly in order to present innovative ideas (Guilford, 1967). All these skills
provide a solid foundation for the learning and effective application of creative thinking.

Supporting creative thinking in education enables individuals to learn and apply these skills
systematically. From the perspective of constructivist learning theory, creative thinking is seen
as a basic skill that supports individuals’ abilities to solve multidisciplinary problems, generate
innovative ideas and develop different perspectives, and is considered an area that must be
supported in education (Guilford, 1967; Cropley, 2001). Developing creative thinking is a
powerful tool for students to generate innovative ideas and find original solutions (Torrance,
1974; Sternberg & Lubart, 1999). The use of specific pedagogical methods and special
materials is required for the training of this skill. It is very important that the materials used
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for gifted students are differentiated according to their cognitive levels and areas of interest
(VanTassel-Baska & Stambaugh, 2006; Reis & Renzulli, 2010). In this context, the use of rich
cultural and historical narratives such as Anatolian legends and myths in education can make a
valuable contribution to the development of creative thinking skills.

In thinking education, Anatolian legends and myths stand out as more suitable materials for
gifted students due to the cultural values, symbols and philosophical themes they contain.
However, it is seen that there are no suitable and sufficient materials to provide thinking
education to gifted students. Cultural stories transmitted from the past to the present are
important tools that reflect the beliefs, value judgments and universal perspectives of societies.
Legends and myths specific to Anatolia are considered as a powerful reading tool that can
contribute to the transfer of our national identity to the present as parts of a deep-rooted
history and cultural heritage (Ogel, 1995; Korkmaz, 2004). The development of critical and
creative thinking skills in education contributes to the high-level thinking and problem-solving
abilities of gifted individuals (Sternberg, 2012; Uslu, 2017). In this context, it is thought that
Anatolian legends and myths texts can play an important role in the development of creativity,
critical thinking and questioning skills of gifted students as a reading tool.

Legends and myths sprouting from the depths of Anatolia have left their mark on human
history for centuries. These mythological stories serve as mirrors reflecting the values, beliefs
and worldviews of societies. For gifted students, legends and myths are like a treasure;
because these narratives help students discover their cultural identities, awaken their
creativity, feed their imagination and support their analytical thinking skills. The use of legends
and myths in education allows students not only to acquire knowledge, but also to make sense
of this knowledge and adapt it to their lives (Eliade, 1959; Bruner, 1990).

Reading texts suitable for developing creative thinking should have certain characteristics.
These texts should not limit the reader to a passive receiver of information, but should also
encourage him/her to think, question, and develop different perspectives. Including open-
ended questions, unexpected storylines, and multi-faceted narratives in texts strengthens the
reader's creativity by increasing his/her mental flexibility (Torrance, 1974; Cropley, 2001). In
addition, texts enriched with symbols nourish both the creative and analytical thinking skills of
individuals (Campbell, 2004). Texts that include empathy-developing characters and problem-
solving events contribute to the development of creative thinking skills by supporting the
reader's imagination and problem-solving ability.

Research in the field of education shows that storytelling plays an important role in students'
understanding of the world (Bruner, 1990). The effect of storytelling on the development of
creative and critical thinking skills is also frequently emphasized by educational scientists
(Cropley, 2001). Anatolian legends and myths contribute to individuals' ability to express
themselves, solve problems, and develop different perspectives with their symbolic narratives
and multifaceted characters (Campbell, 2004; Stenning et al., 2016).

The quality of the reading texts used in the development of creative thinking skills plays an
important role in this process. However, a large part of the current educational materials may
be inadequate in terms of the features that will support creative thinking skills. In particular,
the lack of texts that support creative thinking, have rich content and multi-faceted narratives
emerges as a significant problem in this area. The main problem of this research is that it is not
sufficiently known whether cultural narratives such as Anatolian legends and myths are
suitable reading tools for developing creative thinking. Therefore, the study aims to examine
whether the reading texts discussed have the features that support creative thinking skills and
to make scientific contributions to eliminate this deficiency.
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It is anticipated that the results of this study will provide important data on how Anatolian
legends and myths can be used to develop creative thinking skills of gifted students. This data
can form the basis for developing educational strategies that will help gifted students establish
connections with their cultural heritage and develop their sense of national identity. The views
obtained from expert educators provide important clues on how these cultural materials can
be used more effectively in education.

Purpose of the Research

This research aims to examine the suitability of using Anatolian legends and myths in
developing the creative thinking skills of gifted students in the light of the opinions of expert
educators in the field. Since creative thinking includes the abilities of bringing many ideas to
mind, developing unusual thoughts, producing different solutions and further enriching these
thoughts, this research examines the effect of different texts in developing these abilities and
tries to reveal which texts support creative thinking more.

This evaluation can contribute to the enrichment of educational programs with the cultural
and deep philosophical content of Anatolia. It can form a basis for the development of
approaches to the education of gifted students by initiating discussions about ethical and
moral values through the characters and events in Anatolian legends and myths. In addition,
scientific recommendations will be presented for the development of original educational
materials with rich content to support the creative thinking skills of gifted students and
contribute to their cognitive and social-emotional development in this context. The findings
obtained will both eliminate the lack of materials that develop creative thinking skills and
guide the preparation of more effective educational programs for gifted students.

In line with this purpose, the research evaluated the suitability of the reading texts “Akdamar,
Er ile Cis, Tahir ile Ziihre, Lokman Hekim, Sahmeran, Anavarza, Kéroglu, Kiz Kalesi Efsaneleri
ve Erlik’in Vengeance, Demir-Hearted Kagan Erbiike’ye Kars1 Mythologies” as a tool in teaching
creative thinking to gifted students. These reading tools were rearranged to include elements
aimed at developing students’ sub-dimensions of creative thinking such as fluency (generating
many ideas), flexibility (thinking from different perspectives), originality (generating
innovative and unusual ideas) and elaboration (developing and enriching ideas) (Torrance,
1974; Cropley, 2001). In this context, characters and plots were enriched and multi-layered
symbolic narratives were included. In addition, descriptions that would nourish students’
analytical thinking skills and imagination were highlighted in the language of the texts.

The limitations of this study are related to the methodological difficulties encountered during
the evaluation of the creative thinking skills supporting qualities of legends and mythological
elements by teachers. It should be taken into account that the legends may have been
interpreted subjectively by different teachers during the evaluation process of the study. In
addition, the fact that teachers conveyed their opinions online may have limited the possibility
of a more detailed examination or discussion to be conducted face to face.

Teachers' individual experience, knowledge and opinion differences may create variability in
their evaluation of the effect of Anatolian legends and myths in supporting creative thinking
skills. In this context, it is recommended that future studies evaluate legends and myths based
on data obtained by directly applying them to students. In this way, more comprehensive and
objective results can be obtained by taking into account direct student performances as well as
teacher opinions.
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METHOD
Model and Design of the Research

This research was carried out by adopting a qualitative approach based on the scanning model
and structured as a case study supported by the document analysis method. The scanning
model aims to deeply examine the potential of Anatolian legends and myths, which constitute
the main focus of the research, to develop the creative thinking skills of gifted students. This
approach provides a suitable framework for expressing the data in a rich context and for
addressing the findings from a broader perspective. In particular, the qualitative approach
allowed for detailed analysis of the findings obtained from the opinions of expert educators
during the research process, thus more detailed and multidimensional inferences added depth
to the research. The qualitative approach was preferred for interpreting the data obtained
from the opinions of expert educators.

Documents reviewed

In this study, stories of Anatolian legends and certain characters from Turkish mythology were
examined in order to support the creative thinking skills of gifted students between the ages of
11-15. The legends were selected from the cultural directorates of the relevant regions and the
Turkish World Legends books, and legends such as Akdamar, Er ile Cis, Tahir ile Ziihre,
Lokman Hekim, Sahmeran, Anavarza, Koroglu and Kiz Kalesi were rewritten in a simple
language appropriate to the students' age and development levels. Similarly, stories from
Turkish mythology such as Erlik's Revenge and Demir-Hearted Kagan Erbiike'ye Karsi were
adapted to support the students' creative thinking skills.

Participants

The participant group of the study consists of expert educators who have knowledge and
experience in high-level thinking skills in the education of gifted students. The 20 expert
educators who participated in the study were selected from among those who received
training on developing thinking skills in the education of gifted students and who are experts
in this field. In addition, in order to base the expert opinions on a valid and reliable basis, only
educators who met certain criteria were included in the study, thus increasing the reliability of
the obtained data. This study was designed as a case study design within the scope of the
qualitative research approach (Yildirim & Simsek, 2013). A case study is defined as a research
design that aims to examine a specific situation or phenomenon in depth within a holistic
context of individuals or groups and has an important place in qualitative research methods. In
the study, the opinions of the participants were systematically evaluated using the document
analysis method and the obtained data were interpreted with the descriptive analysis
technique. Document analysis is defined as a method that enables the emergence of meanings
and themes through the systematic examination of existing documents (Bowen, 2009). In the
research, this method was used to group the experts' evaluations under certain themes
through content analysis and to examine and interpret these themes in depth.

Data Collection Tools

In this study, the "Evaluation Form for the Suitability of Reading Texts for Teaching Creative
Thinking" was used as the data collection tool. The form was specifically designed to measure
creative thinking skills. The data collection tool was prepared using a 5-point Likert scale. The
scores range from 1 (strongly disagree) to 5 (strongly agree). This system allows participants
to evaluate the suitability of each myth for teaching creative thinking.
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Preparation Process of the Form

In the preparation of the form, a literature review was first conducted and a large pool of items
was created regarding creative thinking skills and the educational contributions of Anatolian
legends and myths. The most appropriate items were selected from this pool and the first draft
of the form was prepared.

The draft form was presented to experts in the field of creative thinking skills and education. In
line with the feedback from the experts, the items were edited; some items were removed and
some were reworded. In this process, the aim was for the form to have a clear, concise and
easily understandable structure. After expert evaluations, the form was finalized for pilot
application. The form was structured to measure the basic dimensions of creativity such as
originality, speed of idea generation (fluency), thinking from different perspectives (flexibility)
and enriching ideas (elaboration). These dimensions were associated with the items in the
form in order to comprehensively evaluate creative thinking processes.

Pilot Application

A pilot application was carried out to test the validity and applicability of the form. In this
process, an online information meeting was held with 20 participants. In the meeting,
information was given about the purpose of use of the form and the scoring process, and a
scoring application was carried out using a sample text. Each item of the form was discussed
with the participants and the comprehensibility of the items was evaluated.

In line with the feedback obtained from the pilot study, changes were made to the form to
make it a more effective and useful measurement tool.

Reliability Analysis

As a result of 229 evaluations made to test the reliability of the data collection tool, Cronbach's
Alpha value was calculated as 0.968. This high value shows that the form gives consistent and
reliable results.

Data Collection and Reliability

The research data were collected via an online platform. The educators were selected using a
purposive sampling method. This method, which is frequently preferred in qualitative
research, ensures that individuals who can provide comprehensive information about the
research questions are selected (Patton, 2015). At the beginning of the process, an online
information meeting was held with 20 participants. In this meeting, the purpose of use of the
form and the scoring process were explained in detail, and an application was made using a
sample reading text. In this meeting, the participants evaluated the texts independently in
accordance with the agreed scoring criteria.

Each text was scored online by 20 participants; participants were allowed to enter only once to
prevent repetitive responses. In addition, participants were informed about the purpose of the
study and how the data would be used, and consent was obtained online on a voluntary basis.
All data were collected and analyzed anonymously.

At the end of these processes, the reliability and validity of the collected data were found to be
high; the form used was evaluated as an effective measurement tool in line with the purpose of
the research.

Analysis of Data

The analysis of the data obtained in the study was carried out through participant evaluations
made through the "Evaluation Scale for the Suitability of Reading Texts for Teaching Creative
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Thinking". The data analysis process included the following steps. Participating expert
educators filled out the measurement tool in an online environment and expressed their
opinions. Each participant scored the legends according to the creative thinking criteria
determined. Descriptive statistics were used to analyze the obtained data. The arithmetic
means of the scores given by the participants for each criterion were calculated and these
means were interpreted in order to determine the level of suitability for the development of
creative thinking skills. The score ranges represented by each option on the Likert scale were
calculated. The difference between the lowest and highest scores was divided by the number of
options on the scale and the width of each range was determined. As a result of this evaluation,
the range of 1.00-1.80 was determined as "strongly disagree,” 1.81-2.60 as "agree," 2.61-3.40
as "undecided,"” 3.41-4.20 as "agree," and 4.21-5.00 as "strongly agree."

Table 1. 5-Point Likert-Type Rating Scale for Expert Evaluation of Legends

SCORE RANGE RATING
1.00-1.80 I totally disagree
1.81-2.60 I agree
2.61-3.40 I am undecided
3.41-4.20 I agree
4.21-5.00 I totally agree

Evaluation of Data According to Table 1

Table 1 shows the 5-point Likert-type rating scale for the experts’ assessment of myths in
terms of their ability to promote creative thinking skills. The experts scored each myth
according to its potential to promote creative thinking, and the scores were evaluated
according to the following ranges:

1.00-1.80 (Strongly disagree): This range indicates that the myth is insufficient in supporting
creative thinking skills. Myths rated by experts in this range make a limited contribution to
developing creative thinking skills.

1.81-2.60 (Disagree): This score range shows that the legend has a certain potential for
developing creative thinking skills, but does not sufficiently support this ability.

2.61-3.40 (Undecided): This range indicates that experts are undecided about the contribution
of myth to creative thinking skills. These scores do not reveal a clear view on whether myth
supports creative thinking.

3.41-4.20 (Agree): These scores indicate that the legend is generally suitable for developing
creative thinking skills and has a supportive effect. When experts give scores in this range, they
indicate that the legend contains elements that encourage creative thinking skills.

4.21-5.00 (I totally agree): This range shows that the myth is very suitable for supporting
creative thinking skills and is seen as an extremely effective tool for this purpose. Myths that
experts give high marks make a strong contribution to the development of creative thinking
skills.

The obtained scores were evaluated as average scores according to the degree to which the
legends support creative thinking skills. These averages reveal the general suitability levels of
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the legends in terms of creative thinking and provide meaningful results regarding their
usability in education.

RESULTS

The averages of teachers' opinions on the suitability of Anatolian legends and myths for
teaching creative thinking are shown in Table 2. Each legend was evaluated based on 20
different criteria and average scores were calculated for each criterion.

Table 2. Averages of Teachers' Opinions Regarding the Suitability of Reading Texts for
Teaching Creative Thinking
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It is suitable for
remembering the most
concepts based on an 4,29 4,45 4,37 430 443 455 445 430 455 448 442
important concept
related to the subject.

It serves to remember
the most concepts by
starting from an
important concept
related to the subject
and trying to remember
concepts that others
cannot think of.

432 427 432 452 433 450 422 435 460 4,24 4,37

It is suitable for
producing predictions
about the future. 425 422 437 433 433 450 431 430 450 428 4,34

It allows you to indicate

what can be done to

make an  existing 4,21 4,09 432 456 433 465 459 435 460 424 4,39
product/situation/idea

better.

It is suitable for
designing a product 4,21 431 458 4,44 424 450 4,40 4,25 4,75 4,28 4,6
based on a situation.

It serves to design a
product/idea based on
two interrelated
concepts.

443 413 463 456 448 460 454 435 465 436 447

It enables to establish 425 427 432 430 433 465 445 440 450 452 4,40
extraordinary
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connections.

It serves to present or

show an idea, problem

or product in different

forms, verbally, visually

or symbolically. (Such 4,68 4,40 4,53 452 452 465 459 460 450 456 4,56
as explaining a verbal

problem with poems,

stories, pictures or

analogies).

It allows for structural
changes to be made to
the problem, idea, or
product (such as

s o .. 439 454 453 463 448 460 445 435 465 464 453
rewriting a  writer's

story from the
perspective of a story
character).

It is suitable for
generating many
unusual and detailed
ideas on a problem.

4,43 431 463 467 424 470 450 435 450 432 447

It enables direct,
personal or symbolic
correspondence to be
established between
ideas, objects and
phenomena that are not
obviously similar to
each other.

446 440 458 452 448 460 445 440 445 456 4,49

It is suitable for creative
imagination by mentally
picturing an idea,
product or result.

475 440 463 474 443 465 440 455 475 476 4,61

It allows the evaluation
of information or a
problem by examining

. o 450 440 437 459 448 470 440 450 480 444 4,52
and interpreting it from

many different
perspectives.

It provides an
opportunity to

) . 443 454 468 463 448 480 454 475 465 460 461
dramatize a personality

other than one's own.

Encourages critical
evaluation of authority 4,61 4,45 4,26 4,70 452 450 431 455 450 476 4,52
and tradition.

It allows him to find his

. . 4,61 422 442 456 424 465 440 430 445 448 443
own evidence and logic.
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It allows him to
highlight the
importance of different

cultures, disciplines and 4,54 4,22 4,37 4,44 443 4,60 445 4,40 460 428 4,43
perspectives.

Teaches problem
solving using different
thinking techniques and
tools.

4,32 445 447 456 448 475 454 450 460 452 452

It serves to make
predictions about the
past based on cause-
effect relationships.

4,39 431 447 467 433 470 454 445 470 464 452

It allows one to identify
which issues or
situations one is
prejudiced against.

4,54 445 426 433 429 440 459 455 450 452 444

AVERAGE 443 434 446 453 439 461 446 443 459 4,47 447

According to the data obtained, it was determined that all reading texts received an average
score between 4.34 (lowest value) and 4.61 (highest value). Considering that the scores
between 4.21 and 5.00 are in the “completely agree” category, the participants stated that the
reading texts are suitable for developing creative thinking. Among the specific elements
measured by the scale, the ability to produce different solutions to a problem, to establish
unusual connections, to design a new product and to present various ideas in different ways
stand out. These skills constitute the basic elements of the creative thinking process and the
participants stated that the reading texts are suitable for developing these elements.
Accordingly, the reading texts examined in this study are evaluated as suitable materials for
developing creative thinking skills.

Teachers found the legend "Lokman the Hekim" (4.61) to be the most suitable tool for teaching
creative thinking on average. This was followed by the legends "Iron-Hearted Kagan Against
Erbuke" (4.59) and "Er and Cis" (4.47) which stood out with high scores. The lowest average
scores belong to the legends "Tahir and Ziihre" (4.34), "Akdamar" (4.38) and "Anavarza"
(4.39). However, since these legends were also evaluated in the range of 4.21 - 5.00, they are
seen as suitable in terms of supporting creative thinking.

As a result, Anatolian legends were evaluated as effective materials to develop creative
thinking abilities of gifted students. Especially the legends of "Lokman the Hekim" and
"Ironhearted Kagan Against Erbiike" were seen as the most suitable tools in terms of teaching
creative thinking. These results support the usability of Anatolian legends as educational
materials.

Teachers stated that reading texts provide important concepts in students' creative thinking
processes and thus support students in reaching different conclusions on the subject. This
finding shows the potential of reading texts to broaden students' horizons of thought and
develop creative thinking skills. Teachers also emphasized that reading texts help students to
generate predictions about the future and strengthen their analytical thinking and planning
skills.
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Reading texts also provide students with innovative thinking and continuous improvement
skills in the processes of improving an existing product, situation or idea and designing a new
product. It has been observed that these texts, which contribute to generating new ideas based
on two concepts, strengthen conceptual thinking and creative problem-solving skills. In
addition, reading texts support students' ability to establish unusual connections and express
their ideas verbally, in writing or visually. This shows that they contribute to the development
of creative expression and communication skills.

Teachers observed that reading texts supported students’ ability to develop many unusual
solution suggestions and to produce new ideas by combining different ideas. In particular, it
was stated that students were helped to gain new perspectives by mentally visualizing ideas,
and thus they developed their skills of producing innovative perspectives through visual
thinking. It was stated that students gained the ability to produce new connections and
solutions by examining information from different perspectives through reading texts, and that
this process supported their analytical and creative thinking skills.

Another important effect of reading texts is that they help students develop empathy by
stepping into the shoes of different characters. In addition, they develop their ability to
critically evaluate authority and traditions and strengthen their multidisciplinary thinking
skills by understanding different cultures. Thanks to reading texts, students can develop their
skills in solving problems with different thinking techniques, establishing cause-effect
relationships and making inferences about the past. These findings show that reading texts
support analytical thinking and historical analysis skills. It has also been stated that students
have the potential to develop self-awareness and critical thinking skills by realizing their
prejudices.

As a result, reading texts are considered as powerful tools that develop creative thinking,
critical thinking and problem solving skills. It is recommended that these texts be used more
effectively in teaching processes, and it is emphasized that teachers should continue education
and practices that support students' creative thinking abilities. These reading texts, which are
valuable in terms of developing creative thinking and problem solving skills, also reveal the
importance of creative thinking through mythological and legendary narratives.

DISCUSSION

This study has shown that Anatolian legends and myths are an effective tool in developing the
creative thinking skills of gifted students. Legends such as "Lokman the Hekim" and "Koéroglu"
not only provide students with the opportunity to think creatively, but also encourage skills
such as developing empathy, making unusual connections, and understanding cultural values.
These findings are consistent with the studies of researchers such as Tychkin (2015) and Rao
(2005) on the aspects of myths that support cognitive processes. While Tychkin focuses on the
contribution of myths to cognitive processes, Rao emphasizes that these narratives contain
archetypal elements that support creativity. Similarly, Putecheva (2023) has stated the power
of myths in creating creative meaning.

Fisker and Heilmann's (2020) study titled “Dragons are everywhere in Venice - Stories, Myths,
Legends and Fairy Tales as Tools for Reflection in Teaching” addressed the creativity-
encouraging and freedom of thought characteristics of cultural narratives in education. The
study emphasizes the role of stories and myths in strengthening students' creativity and
commitment to cultural heritage through interdisciplinary collaboration. This supports the
importance of integrating Anatolian legends and myths into the education system as content
that develops creative thinking. Legends such as Akdamar, Tahir ile Ziihre, Kiz Kalesi, Anavarza
and Koroglu were found appropriate by teachers in terms of skills such as creative thinking,
establishing cause-effect relationships and understanding different perspectives.
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When the contributions of legends to the development of creative thinking in education are
considered in terms of aspects such as the transfer of cultural values and the development of
empathy, the inclusion of these narratives in Turkish and social sciences courses has
significant potential. Aytan et al’s (2011) study “Creative Thought in Teaching Turkish
Language” has shown that legends can be used as an effective tool for the development of
creative thinking in Turkish courses. The rich narratives contained in legends can serve to
reinforce students’ creative thinking skills and increase their commitment to cultural heritage.

The positive views of teachers on the use of Anatolian legends and myths for the purpose of
developing creative thinking skills are important for the more widespread use of these
materials in education. Teachers' observations show that legends and myths strengthen
students' abilities to analyze events, understand others' emotions and generate new ideas. In
Kettler's (2014) study titled "Critical Thinking Skills Among Elementary School Students", it
was observed that gifted students were more successful than general students in higher-order
thinking skills such as creative thinking. Therefore, it was stated that the curriculum designed
for gifted students should also include creative thinking goals.

Systematic integration of Anatolian legends and myths into education for the purpose of
developing creative thinking not only increases students’ thinking skills; it also supports their
social skills such as cultural awareness and empathy. Using methods such as problem-based
learning, group discussions and creative writing in this process can enable legends to function
as an effective teaching tool. Preparing guidebooks for teachers and providing special training
for teachers to use these materials will support the effective application of legends in
education.

In conclusion, it is seen that Anatolian legends and myths have the potential to develop the
creative thinking skills of gifted students and reinforce their commitment to cultural heritage.
In the future, it is recommended that studies be conducted to examine the effects of legends on
students of different age groups. Regular inclusion of Anatolian legends in the curriculum can
contribute to both the academic and social-emotional development of students and raise them
as individuals with high social sensitivity.

REFERENCES

Aslan, N. (2011). Turkish mythology and its use in education. Journal of National Education, 40(189), 75-
88.

Aslan, Y. (2011). Creative drama in education. Pegem Academy.

Bayindir, N., & Soykan, C. (2009). Developing creative thinking skills through drama and interaction.
Journal of Education and Science, 34(153), 18-31.

Bektas, M. (2012). Qualitative research methods. Nobel Publications.

Bowen, G. A. (2009). Document analysis as a qualitative research method. Qualitative Research Journal,
9(2), 27-40. https://doi.org/10.3316/QRJ0902027

Bruner, J. S. (1990). Acts of meaning. Harvard University Press.

Campbell, ]. (2004). The hero with a thousand faces. Princeton University Press.

Cropley, A. (2001). Creativity in education & learning: A guide for teachers and educators. Routledge.
Eliade, M. (1959). The sacred and the profane: The nature of religion. Harcourt, Brace & World.
Geertz, C. (1973). The interpretation of cultures: Selected essays. Basic Books.

Guilford, J. P. (1967). The nature of human intelligence. McGraw-Hill.

e-ISSN: 3062-1550 Tiirkiye Ustiin Zekal1 ve Dahi Cocuklar Egitim Vakfi Dergisi
Journal of TUZDEV 2024;1(1); 43-55


https://doi.org/10.3316/QRJ0902027

Tekerkaya, A., Kurnaz, A. / Suitability of Anatolian Legends and Myths Texts in Teaching Creative Thinking to Gifted
Students

Jung, J. Y, & Worrell, F. C. (2017). The impact of curriculum modification on gifted students'
achievement. Gifted Child Quarterly, 61(3), 207-216.
https://doi.org/10.1177/0016986216674556

Korkmaz, H. (2004). The place and importance of Turkish mythology in education. Turkish Culture and
Haci Bektas Veli Research Journal, 33(5), 45-57.

Milovanovi¢, D., & Vasilski, D. (2021). Modern culture and the role of mythology. Space and Culture,
24(2), 149-158.

Patton, M. Q. (2015). Qualitative research & evaluation methods: Integrating theory and practice. Sage
Publications.

Putecheva, I. (2023). Mythological structures and creative meaning modeling. Arts Education and
Science, 27(4), 112-125.

Rao, N. (2005). Archetypal role of myths in the creative process. Creativity Research Journal, 17(3), 213-
224. https://doi.org/10.1080/10400419.2005.9651481

Reis, S. M., & Renzullj, ]. S. (2010). Using curriculum compacting to challenge gifted students. Journal for
the Education of the Gifted, 33(4), 448-465.

Sternberg, R. ]. (2012). The assessment of creativity: An investment-based approach. Creativity Research
Journal, 24(1), 3-12. https://doi.org/10.1080/10400419.2012.652925

Subotnik, R. F., Olszewski-Kubilius, P, & Worrell, F. C. (2018). Rethinking giftedness and gifted
education: A proposed direction forward based on psychological science. Psychological Science
in the Public Interest, 12(1), 3-54. https://doi.org/10.1177/1529100611418056

Torrance, E. P. (1974). Torrance tests of creative thinking: Norms-technical manual. Personnel Press.

Tychkin, P. (2015). The effect of mythology on information processing. Procedia - Social and Behavioral
Sciences, 200, 135-142.

Uslu, A. (2017). Yiicel Balku's fairy tales: Modern narration of traditional stories. Turkish Literature
Journal, 21(4), 112-125.

VanTassel-Baska, J., & Stambaugh, T. (2006). Comprehensive curriculum for gifted learners. Pearson
Education.

Vlachaki, F., Katsarou, M., & Angelaki, A. (2019). The influence of cultural heritage on creative thinking:
The use of mythological stories in education. Arts Education Policy Review, 120(4), 167-178.

Yildirim, A., & Simsek, H. (2013). Qualitative research methods in social sciences. Segkin Publishing.
Yilmaz, K. (2010). Qualitative research methods and applications. An1 Publishing.

e-ISSN: 3062-1550 Tiirkiye Ustiin Zekali ve Dahi Cocuklar Egitim Vakfi Dergisi
Journal of TUZDEV 2024;1(1); 43-55



